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KEY TO SYMBOLS AND ABBREVIATIONS.
+ H plué

E ¢ unacceptable construction

*F ¢ incorrect but tolerable construction

\ ¢ correct construction

Cfr

Cond.,

(2)
V. I. P,

o

»
°

equal
becomes
may be rewritten as

see

conditional
exXample given
for instance
noun

note

object

present simple tense
student

subjec’d

teacher
tense
bis, twice

Very important person,



SOME LANGUAGE L EREREMINOLOGY,

Conditional ¢ A grammatical mood which describes an imnginary

or hypothetical situation or event.

Conditional clause : Adverbial clause beginning with if, unless.
| or beginning with where a state or situation
in one clause is dependent on sqmething that
may or will happen, ond which is described
in another clause.
Conjuncts : They are expressions which show how what is soid in
the sentence connects with what is said in onother

sentence or sentences. They are not part of the broein

structure of a clause or scentence,
e.g altogether it was happy.
Conjunctive(s) : Unit (s) larger than single words which functi-n:
as conjunétidn (s).
c.g as long as, as if.,

Conjunctive adverbs ¢ Adverbs which are used to introduce or

connect clauses,
Counterfactuals : Contrary to fact.

Disjunct : Adverb which show the speaker’s attitude to or
evaluation of what is sgid in the rest of the scntenrce.

‘eog Naturally, I paid the bill.

Disjunctive : A conjuncticn which expresses opposition of or

contrast between ideas,

Finite adverbial clause of condition : it is introduced by “if"

and "unless® chicefly.
Finite verb : g form which is marked to show that it is related %o
a subject in person, and/or number, and which sho

tense. R
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Finite clause : A clause which contains & subject as well ns o
predicate, except in the case of commands and

ellipsis.
Generic : generesl, not specific, or special.

Generic referecnce ¢ A type of reference which is used to rcfer
to a class objects or things, rather thon

to o specific member of o class.

Hypothetical : Which makes supposition as basis for reasoning

without assumption of its truth.
Hypothetical condition ¢ (see unreal condition).

Inferential conjunct : It indicates an inference from what is
implicit in the preceding sentence or
sentences,

€+ else, otherwise; then.

Operator : the first auxiliary verb to occur in o verb phrose,
so called because it is the verb which "operctes? ag
the question-forming word, by moving to the initial

position in the sentence in gquestions,

Pro-~form : Form which con serve as replacement for diffcrent
elements in a sentence,
82 I hope you can coue

I hope so0.

Prominence : Greater stress on the words which the speakcr

wishes to emphasize.,

3tyle disjunct : They convey the speaker's comment on the form
of what he is saying, defining in some way undor
what conditions he is speaking.,

eog If I may say so, that dresé does not suil’d
JOoU.
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desl concitional

sunerordinete cluause

supplementis: clousc

Uareal concisio:n

e

4 real co::divion caveé'unSolvea the
question of the fulfilment‘or AC-Tul—~
Tilnent of +the Coredlvion, oad hc.ce
also the trush of ths Pronosition v

prossed ¥y the nain. elause,

'Thdepesdent' or 'mais' clausc.

It can be reszaread as an elliptical

e

clouse (usuclly porc.thetic or wun wigo
theuzht) for which the whols of preecaing
or interrupted clause constitudis thoe

ellipsis,

In, an 'wvoreal' cerndition.. it ig cloearl
? 7 J

expseted th bt the condition will not b

fulfilled.
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ABSTRACT,

Our cndeavour to develop the topic will follow the ncxt
diagram. First of all, we will describe the structure uncor
study — English conditionsls, Second, we will sort out a
hierarchy of difficulties ronging them from the less scrious
to the most complex. We will then try to consider those problceug
end se¢ in what ways conditionals moy be successfully tought in
Burundi secondary schools. This teaching will be based not cnly
on the problems arisen from the description but also on mistalkco:
likely to be found in students® copies. In fact, investigatiow~
will be conductcd in B. E. P. E. S., English Section, and they
will be aimed at observing errors made by students during compo-
sition exams (Test National, Session 1985).
A suggestion of n methodology of handling English Concditioncls
will be medes There is no doubt thot this methodology will be
appliecd in o given class (3e&me of secondary school) in order 40
check how cfficicus it is. 5 lesson on conditionals will bhe planzed
and given to this end. The work will be closed by o set of vrrieil

drills meont to consolidate the structure and avoid monovony ~nd

. boredom in cleoss,




INTRODUCTTO N,

Ixpressing condition is a universal phenomenon., That 1o,

+
(v

people all over the worid may regret, among other things, pas
failures, as they can sigh for a better future. They can tall
about possibilities, ‘probabilities, improbabilities or impossi—
bilities., This can be realized, in the world of discourse,
through a grammatical structure here called the CONDITION:I:.

In fact, the possible world is a world of suppositions that is
why people called it an "iffy"™ one., Also, the universality oﬁ

conditionals has been recognized by J. Greenberg in his hool,

Language Universals (1966). Conditionals are found in both

Bantu and Indo-Buropean languages., To support this point; one
can look at some languages belonging to either of the two

families., Those are Kirundi and Kiswahili as representatives
of Bantu languages and French and English standing for Indo-

Buropean languages.

e.g. 1) Ni wamubéha, uramubwira k6 ndarulkeneye (Kirundi)
2) Ukimuona, umuambie kwamba nomuitoa (Kiswahili)
3) Si tu le vois, dis 1lui que j'ai besoin de le voir
(French)

4) If you meet him, tell him that I need him (BEnglislh)

Although these four statements do not mean exactly the same,
they at least expressihesame thing : all of them suppose., This
is the structure to be dealt with throughout this piece of Workc
_ 4
Conditionals secured our attention for various reasons.
First of all, we found it very complex, therefore inciting us

to analyse it in depth. Indeed, the more a complex structure

N
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is deciphered, .the less complicated its use becomes, Our inter:L
in conditionals alsc stemnmed from the many problems we encountr -
when teaching and studying them during our secondary educailon,
Conditionals are not easy to classify, nor do they keen a stee™
shape. A shrewd person can, for example infer a conditional
meaning from a relative clause, as he can tell 2 conditionsl

sentence from word order.

o2 5) A country that stopped wdrking would be cuickly
bankrupt > If a country stopped working, it would
be quickly banlzupt.

6) Had he approaclied the dog, it would have bitten

him.> If he had approached the dog, it ...

Only =z deep study of the structure can allow the seeker to breals
the barriers which handican students'apprehension of this piecis-
madtter, Conditionals are also interesting to study as the proto.-
type of adverbial clauses in that they embody all types of
problems that are likely to be true for one or another type of
adverbial clguses. i.e Tense agreement problem ig not the apanage
of conditionsl constructions ; it is present in any instance of
sentence subordination 3 yet it is very serious in con@itional
combinations. The problems of terminology, punctuation, word

order, typology ... are as true for conditionals as for any

complex sentence,

With a firm conviction that the information we benefitted
from Linguistics course, and from syntax in particular would he
of some help, we ventured to conduct a scientific and didectic
gtudy of conditionals in this piece of work. The objectives of

this research may therefore be summarized as follows 3

~ detect and raise as many general problems as possible
according to what the description of conditionals offers

us.,

4




— congider both structural and language interference
problems wnd observe to what extent they handicap an
efficient tsaching and learning of conditionals in
Burundi secondary schools,

~ attempt to elaborate a methodology of teaching condi-
tionals

~ offer a sample lesson plan and a sevries of reinforcement

drills.

Although we did not mention the description of conditionals as
an end in itself, one of the purposes of this study is to providz
whoever feels interested in conditionals and even in adverbial
clauses to some extent, with a more or less well-documented

reference material on the topic.

This work drew inspiration from many theoricians., Thot 1.,
we have tried to be eclectic to some degree., For many reasons;
the major influence is from traditionsl grammarians. First of
all we have chosen to segt our topic in the high and interme-
diate levels of secondary educestion. The reason for ouxr choice
is that it is at those stages that»conditionals are tackled.
Furthermore, the tense system description that those students
are taught up to now is taken from traditional textbooks. They
distinguish twelve tenses the application of which is illustratec
perfectly in conditional coﬁplex sentences. Moreover, the vay
traditional grammerians have dealt with syntax and especially
with complex sentences is quite satisfactory although their
definitions leave much to desire. They made a2 clear and twofold
classification of sentexes,

Nl
A

19 According to the function they perform, four typecs o
sentences have been listed : declarative (statements), interro-

gative (questions), imperative (orders) and exclamative (feelir.s.

sentences,




29 According to their structure, three types of sentencecr
were set, Simple, compound, and complex sentences, For trodi-
tional grammerians, a gimple sentence contains a single subjeci-

predicate combination while a compound one ig made up of <o

independent simple sentences Joined by a coordineting conjunction

or separated by a semi-colon,

e.g 7) I would like to go to school but I am siclk,
This is a compound sentence,

8) I am sick. (simple sentence)

A complex sentence, on the other hand, consists of two comple-
mentary sentences linked by a subofdinating conjunction. The
part of the sentence which is introduced by the conjunction is
called the subordinstve clause, and the other half the main
clause, This distinction “main® and “subordinate® cleuges will
be discussed later on, We will have to borrow the terminolozy
Trom structuralists so as to‘avoid confusion, Nevertheless;

one should note that the feature [+dependent] assigned to the
subordinate clauses makes it possible for them to function as
subjects, objecfs or adverbs. Otherwise the classificaﬁion Tvhat
the traditionalists made for dependent clauses would reiusin ey
Justified., Nobody can object to the definition of a nominal

clause as a clause which functions a8 o noun.
e.g 9) That he came at all surprised us.

An adjective clause modifies a noun as it can be seen in the
sentence,

e.g 10) I remember the day when my cousin died.
An adverbial clause modifies a verb,

e.g 11) She moved away right after she graduated.

It would be dishonest to say that we did not consult generative.

—4
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transformational grammarians, They helped us very much in the
chapter about teachihg. We assign ourselves a task of exploitin,,
the student's creativity and even section the teaching accordiiz
to the levels of knowledge in accordance with generative~tranz-
formational theory:

Contrastive Analysis, although not really focused on in
this work, will serve as an efficient device to detect protles.s
encountered by Burundian student in the assimilation of condi-
tional sentences,

Focus.

It would ceriainly seem odd although customary to spend
extra time recalling what Grammar is, Grammar is covered in the
science of Linguistics. There is no doubt that whoever is in-
terested in Linguistics lkaows that it is a scientific study of
Language, It is made up ¢f Phonetics, a discipline which deals
with word formation, syntax which concerns the sentence formatio:r
and semantics or the science of meaning. Many grammarians triecd
to determine the place of Grammar in Language., Some, like Chxist’
B, Paulston risk to take it for language. Defining Grammar as Lol
"possible arrangements of words and sentences." (1976, p. 1),
Paulston goes on saying that Grammar permeates all language skill:
and tho object of teaching it is the oral use of a language fox
communicative purpose., In fact, Paulston is right, no Languazc
can be- conceived without Grammaf. Grammar is to Language what
wheels are to engine, In cther words, grammar must.occupy a privi--
ledged place in the teaching and learning of a language. Fristy':o
definition of the word grammar, as Domn Byrne reaches it to us,
clarifies things. "Grammar is the study of words, word groups nni
changes in the meaning of words which are a reflection of chon
in the appearence and sound of words. It is the study of the
language as we hear it and see it and say it, of its analysis
into its several parts and our ability to put it together agoin
and to follow patterns already learnt.™ (1969 : 87) Thus, it be-
comes clear that grammar is intimately linked to Language. For
we, who are interested in syntax, there is no possible way to
ignore grammar especially when we intend to teach a structurc.
Grammar is paramount in language learning. We cannot limit ourscl.co




o the oral aspect of grammar teaching, Because Language ig

\

also written, a major ewmphasis will be put on syntax, the s
Child of grammatical structures, The written langusge ond the
probiems which are peculiarly characteristic of written gtyie
will be seriously tackled. It is impossible to embrace the
whole of it in our short study, the field is very vast and
consequently we will restrict ourselves to the study of condi-
tionals as the representative of English adverbial clauses. We
will try to enter deep in the matter, make a diagnosis of the
problems they entail and try to solve them for the sake of the

learner.

Conditionals present many difficulties both to the spenic.
and the hearer, and the teacher and his students as well. It i
a structure which requires a lot of care particularly with
learners and Speakers/ﬁgélish as a second/foreign langusgc.
The speaker must make an adequsate choice of structure and se-
quence of tenses according to the message he wants to convey.

o

i.6 An unfulfilled event is best expressed by the use of
a past conditional in the result clause and a past perfect in 5=~
conditional half, This combination is meant to stress the idea
of regret of a given failure,

1

c.g 12) If I had lmown very early, (unfortunately I did
not) I wouléd not have spent my time on Kirundi

conditionals.

Conditionals contain many overlapping cases and worse than that
we have many moods intermingled in the structure from time to
time, Those are, the subjunctive, the indicative, and the

imperative moods,

esg 13) If my brothers were in the houvse, my father would

not veat my mother,

| .



It is not easy to decide which of the indicntive or the sub-

Shrt

junctive moods is used in the gbove example. ¥e will sce th
even the past involves similar shape. Sometimes it bearse o pos-
meaning and in other cases 2 pfesent, The moods and the teascs
are not the only elements which bring about problems in the
practice with conditioncls, Even subordinestors can be the sourie
of the difficulties. It is the case with conditional introducers
like unless, in case, provided that, and other forms such aos

wish + past, hope ... which involve a use of well~piclked Ttenses

in well—defined cdntexts.

The "gbridgement® of conditionals cannot occur without
any risk of confusion in either the speaker or the receiver's

mind, In the sentence like,

Ja
U &t

e.g 14) But for you, I would not have dealt with syn

the hearer can understand that "I do it for you"” while the
statement means "I deal with syntax thanks to youdl Omissiouns,
inversions and replacements which take root from that process

may causc problems, too.

The languege interference is not a least problem. On the
contrary it is serious as far as. learners of English ag » second
language are concerned. This interference is caused by the
structural differences between the native language of the leaorner
and the target language (respectively Kirundi and Bnglish for

our case).

i.e A Burundian student who is used to use the fubure in
the conditional clause will feel uneasy once the teacher Forbice
him to use will as a future modal in the same clguse in Tnslish,

€og 15) Ukazomubona, uramubwira ko ndamulzeneye,

£ If you will see him, tell him that T need him.

but V If you see him, tell him thet I need him.

e
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Such a difference can be perceived and explained only througa
the means of contrastivefknqle 1§£ﬁgrgcloe Murcia et al
noticed it, "Contrastive Analysis enablez one to precdict
problems encountered or to explain errors made by those
learning a second language.® (1983 =.3)w The teacher oif Hngliiza
as a foreign language is then the best indicated to zave this

fa}

situation when he shares the native language with his students.

We should not close our introduction without ssying
something about levels. Levels are vexry important in the
teaching grammatical structures. In fact, the structure of
a language is broad. Any attempt to expose it all to the
students within one year would be folly. The acquisition or
the grammer of a langusge is a result of g pradual learning
by practice., BEven a native langusge is acquired through a
progressive process. AS we are concerned with a foreign
language, its structure acquisition will necessitate sectionirg
the graemmar into bits to be taught according to the years oif
language learning. Those years are called the levels of edu-—
cation,

Now that we are dealing with a conplex structure, such as the
conditionals, its handling must not be done randomly., Its
teaching must evolve with the growing mind of the learner,
Contemporary educationalists claim that the learner be the
center of education and this is very important. He must not

be considered as "a small adult" as ancient pedagogues ussd

to call him to mean that he can assimilate as much ag am ~dult
can do. Back to our case, the teaching of conditionals woulid
start with the beginning of the intermediate level, that is

vith the third year of the learning of the language. As a

__I

matter of fact, there would be no use in toachlnv conditionel

to beginners because as Raja T. Nasr put it, ®he value of



=

grammar must be smallest when the pupils are bheginners, Tor
éuch rules as exist have been drawn from a gtudy of the learuvor
and.cannot be of much help to pupils with so little Imowlaeds o
of the language.” (1972 ¢ 38). In other words, to lecarn =«
grammatical structure successfully, one must have a sulficient
pre—-requisite knowledge s far as its components are conccracd,
Even in this case, the student is not going to Imow evervithin<
related to the new pattern, the process must be gradual as

Wlega Rivers stressed it, “Grammatical material must be carefully
graded so that student advances'slowly from materisl thoroughly
learned and practiced to more complicated material involving
more conscious choices." (1968 : 83). It is right indeed thot

the teacher goes from the simple to the complex in order to

allow the learmer to dwell upon the matter methodically,
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I.DESCRIPTION OF ENGLISH

CONDITIONALS.

This chapter is not intended to provide the reader with
thorough information about English conditionals, Nevertheless,
we will try to produce avreference material which may be use—
ful, in a way or another, to the searcher of a more or less
detailed documentaﬁion about : the typology, the tense behavious
the categorization, and the overlaps related to conditional
seﬁtenees.

As it will be seen, some statements formulated by traditional
grammarians are debatable and we will afford to support or
object,to then. In other words, a gratuitous acceptance of
grammorians' theories would he a sign of high stupidity. One
should contribute to the amendment of old discoveries in order

to adapt them to present situation.

A, Definitions.

Any author who dealt with conditionals opened hig enceavou
with a definition of what they may look like. R. A. Closc,for
example, talks of conditicnal clauses which according to her
should be but adverbial clauses beginning with "if" or with

conjunctions having similar meaning like unliess ...

Maorianne Celce—Murcia in common agreement with her
cocperators do not stray from the above definition. To them,
conditional sentences consist in the dependence of oneset of
circumstonces (i.e the result clause) on another, She exactly
repeats what Quirk said in (1979 : 324).

In Rawxdolph Quirk et al's opinion, clauses of conditions are

introduced chiefly by the subordinators if (positive concition)

4—------llllllIlllllllllllllllllllllll




and unless (negative condition).

B. D, Graver joins the three authors already consulted as h>
says that a conditional sentence consists of two parvs. A par-
introduced by if which he calls a conditional clause. This
clause states the condition thet must be satisfied hefore the
other part may be truc. Thet second part is called the moin
clauvse (1971 ¢ 89),

5
nemn

Thomson =snd Martinet evolve in the same lime of thought 7
they say that conditional sentences have two parts ¢ the il ~
clause and the main clause (1960 ¢ 130).

Marcella Frank, on her turn, shows what conditionals loolk like
in specifying the main conditional introducing words. Those
are, if, even if, unless, in case, provided or providing that,
on condition that, as (or so) long as, if only, suppose or
supposing (that), whether ... or whether, in the event that
(1972 ¢ ),

William Kenefick is not in any case far from others' opinion,
He defines the conditional sentence in terms of the major
subordinator if. He says that "if® ié the appropriate woxrd
which inbroduces a condition and a result. {1970 : 85)

Lastly G, E. Wishon undzsrstands a conditional senbtence as heing
orie which contains two clauses : A dependent clause beginning
with if (or another conjunction performing the same general

function) and a main clause answering the condition of the if-

clause (1968 : 329).

Many other authors defined "conditional sentences®,
However, they are not mentioned here for the simple reazon
i . - m
that they repeat maybe in different terms what the quoted

writers said.

Many observations can be made about those definitions.

They are not only circular, but they also contain some
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b

contradictions ; mamely, the fact ol calling “the main clouse
the one whose fulfilment Gepend upon the occurence of the conditis:
specified by the so~called subsidiary clause, In our opinion, the
clause whose results depend on a given condition would heaxr thc
appelation of subsidiary clause, the orders becoming then reversad,
Otherwise, one plausible solution would be simply talking of

result clause¥ and "conditional clause®.

Apart from that problem, we agree with those grammsirionc.
It is preferable that a conditional sentence be complex and
contain an explicit subordinator althousgh wé can sometimes have
implied conditions., | |
After the definition, an attempt to set the conditionsls imto

groups Ffollows.

‘B. A tense based typclogy.

It is a moot point to set up a firm classification of
conditional sentences., Grammarisns still vacillate between three
- basic types of conditional sentences in English. The classification
Ibanks on the combination of tenses involved in each paire. It is
to be noticed that as Marianne Celee-Murcia observed it, "the
semantics of all the various types of conditionals are subtle
and hard to understand.” (1983 : 55), It is hence hardly acceptable
'that the barriers between the kinds of conditionals axe hard to
cross in By Water's view (19682 232).
Grammarians such as : S, Pit Corder (1981 :: 91-102), .=, Wishon,
Marienne Celce, Thomfon . & Martinet, R. A. Close, Betty S. Azarm,
Kenefick distinguish three types of conditionals each one containirg
many varistions. Others, on the other hand, found out fbur comnmonest
types. Among #hOSe we Can cite, Harvey Madler and Leonsard R,

farelli (1981 : )s By Water, Marcella Frank and B, D. Graver,
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How do those two groups of suthors qualify their conditionals?
The first group should be represented_by Thomson and Mcrtinet
for his simpie and clear terminology. He set up ¢ probaile,
improbable and impossible conditions., If we chose Harvey Nodler
and Leonard Marelli as the spokesmen of the Second-group Ve
have : present real conditions, present unreal oon&itions;

past real conditions and past unreal conditions.

A confrontation of the two competing teams led us to the

suggestion of the following classification.

N Tikely conditionals to mean either present or past possible
conditions (true conditionals)

e« Unlikely conditionals to mean hardly possible conditionals

« Impossible and unfulfilled conditionals to mean imeginative

conditionals,

The nuances between those three types will be clarified by the

subtypes in each one of those 'main.

1) Tense sequences (three basic types).

2. Likely conditionals,

Tikely condltlonals would be represented by this combination
pf tenses
a present or past tense in the conditional clause and a future,

present or past tense in the result clause.

e.g 16) If she did what you say, she was wrong.
17) If he has a tape recorder, he: probably borrowed
ite

18) If he is botherlng you, I will put him outeide.,

\

Tha modals cqn/could, mist, have t0/had to, may/mlght ought to,
Shall/should & would may substitute for "will"” provided that

they emphasize the past tense rather than indicating a conditional



tense,

Tikely conditionals in fact mean that it is likely thot the
event we expect to happen, takes or has taken place either in
the present, the past or the future. Thers are many odds thnt

a condition he fulfillsed nnd a certain result be expected to

follow.

This type of conditionals can express varlou (actions)
ideas ¢ eventuality, necessity, provisionality, suppos sihion,
habit, inference, generalization physicsl phenomena, general

truths, conjecture and well understood acts (facts).

- ﬂgggggiiz : Likely conditionals deal with necessity as one
faces relationships that are true and unchanging. It is
obvious that if a certain condition_is fulfilled, a certoin
result iﬁevitably followse These facts are freauent in scien-
tifi@*writings since sciences are often concerned with such

absolute truths., Necsssity in this case implies a syllogistic

reasonment,

eog If a creation is a man, he is mortal(necessarilw).

~ Eventucrlity is applied to any case showing a more or 1o

A e P S ) St 20 e O

38
strong conviction that soon or later an event will taliz place
and 2 result will follow. Eventuality would then bo o dnclu—

sive term to express : a prediction, a conjecture, on info-

rence and on intention,

€2 19) If the boss is not in his office, he (is) must
be out for lunch (conjecture).
20) In the event (that) light is off, many books will
be stolen (prediction).
21) If he bothers you, I will Hake him with me
(solution).

22) If you stoy ot home, T will pay you o visit
(intention).



-~ Provisionality : expresses a stipulation, a requirciment ox
a demand that is expected to be made. Once such inssrnce of

conditionals nre transferred into a conversational sncech,

they shift of funmction and express & habit.

o 23) If vou wash the dishes, your brother will dzv

them,
24)—>If I wash the dishes, my brother drics when.
25) As long &s they are not controlled, students

may) go wherever they like.

= Suppositions : Sunpositions nre ~lways followed by nn w-

expected result.

e.g 26) If I pass, I will be very glad.

27) Suppose I pass, I will be very glaod,

- EE@EE is referred to when the conditional sentence beoxs o

meaning of scheduling. The event tends to be repetitive and

occur in regular situations,.
e.g 28) If it is twelve o'clock, I go to the restourcnt.

Note, Although conditional, this sentence contsains an ideca of
time, Tt is hence possible to renlace if by when in such condi-

tional sentences which connote temporslity.

e xS e ot $y S A

- Instruction implies & certain order. That is, the spenicm

gives an order to the hearer.

e g 29) If the baby cries, bring her Lo me.

30) In case you nced me, please knock up.,



Be Unlikely conditionsals,

ith this type, we deal with stotements which arc i5-

it

possible in the present fulbure (here time) or in the immedicis

present (time zgzain). However, the event is likely to henmor

in the remote future although the likelihood is vewry uncewrhoin,

[ Y%

~ Those which n~re almozt impossgible only in the presont

time can be illustrated by the example :
€.g 31) If T had money (now), I would buy a present Fon
my mothex
—~ Those which are zlmost impossiblé even in the »romove

future cen be illustreted by the example @

e

e.g 32) If I were bornjllwashﬁqionﬂ would see the “hito
House.

33) If I were a boy, I would love mmny girls.

None of the two wishes formulated above can be one day; mTha
specker simply mokes hypotheses and suppositions hopelescly,
The characteristic tense combinotion in this type is

Simple pwst in the conditionnl clause

present conditional in the result clesuse,
(The continuous form of +these tenses»is clso possible).
Unlikely statements con express o doubt, uncerta vinty, improbhn.-

bility and anxiety about a given situation.

c. Impossible conditionanls,

This type of conditionels deals with no more possible
conditions and hence no possible results. Thev present us o
hopeless speaker regretting - past event.

Two possible interpretations can be made.

- past and no more retrievable conditions




today, my mothe:

Y

.2 34) If my grondfather were alive

could not beat me.

tree, there would have been no suffering on cr el |

A characteristic tense combination of this type is:

=
1

past perfect in the conditional clause (and eventuolly
simple past)
past conditional in the result clause (sometimes +the

present conditionzl tense).

The possiblc variations inside cach of the three main typec of
conditional sentences can be well understood if we mole o roco
pitulative table én tense behaviour as rendings offered us an
opportunity to gother them.

We found it betbter to comnect eanch posgsible tense secuence
with a corresponding meoning.

Récapitulative toble on tense behaviour in conditionasl tenses.

Y

1. Likély conditiongls.

T T 1 -1 i
¢ if + 89 So 1 meaning i examples ;
1 1 1 i i
! ! ! t !
t present ypresent j-gemeral truthIf you heat ice, 1t twns ;
i ! f 1 to woter
% E E—conjecture !'1f the boss is not in his !
; : ; ¢ office, he iz out !
! ! ! . ! . . :
{ - . g-necessity. (If a creation is o wmen, he ;
t i ! 1 is mortal H
! ! ! ' ' IR f

eventuali T it is ad; viil .
f preSent 1 future = al Ty ! If it is . re c‘.C?,Y, he \\EL ! 1
! 1 ¢ q bring it tomoxriror i
E i %intention « 1If you stoy at home, I willl
: ' ; E pay you a visit :
. » . . - - !
!(pres conty future rconsequence ;If he is Dbothering you, hc ;
! 1 1 1 will come tomorrow




! ! ! !

tif + 57 ! So R mecning ! sxomples )

t i 1 ! :
! ! ! ! T
! present !future l-high degree !'If you do not set there

' ‘ n ! A4 ! (] . - L] !
" yperfect | of anxiety ;before six o'cloci, the M
! ! ! (prediction)iwill have left. .
! ! | e i o
i . ' ! coe 4 , :
 bresent  future ponen coenditiof Unless he has done the ;
I perfect !tense ! (dependence) ! work to my satisfoction, !
! ! t | S o Lo
| I ' ¢ I will not pay hin Zox it .y
! ! ! 1 o T
Ipresent !present !gratuitous ! If she haos o tape zeccoxien!
1 1 i ) ; 1 A
: cperfect affirmation | she has‘(probably)oorgo” a,
! t { i 16.
! ! ! R ! T 1
;present [past ;conjecture - If he hns a tape recorder, ;
1 ! ! 'he probably borrowed it. !
1 1 1 i i
1 1 ! i i
ybresent [ present |contrast, (If I am not a good ruimer,
! ! lconcession 1T am rn excellent singexr. |
! ! ! - ! - 1
Ipresent !present !inference, 1If she hns done whot you @)
1 q i i "
;perfect [perfect [implicature ;she hos done wrong. i
i 3 ! :  poy—— - S
(Pr. cont.,pr. cont.;generalizetiogIf it is raining ot Gitege,;
! v ! tit 18 raining all over the !
! ! ! ! counbxi . i
! e ! ! |
Vimperabtiwl—~ future !warning,objeedBuy it, and it will coud i
! ! ! tlon! o !
; + and t i 1 you wood ond Iirs, i
t i~ presentl!war ing,objectlet women into wvour affanirs]
! ! ! tlon !
1 M i and you never know when it |
: , : ; (will) ends. |
! 1 . T . o R
i present ;imperative;permission « ;If he is bothering you, ;
lcont. ! ! ! “kick him. ‘
! ! § Do - : e}
'vres.subjl present tdiffidence 'If this rumouxr be tiue, !
1 1 i 1 i
' ' i jeverything is pOdSlDlO. :
! ! 1 f !
(past 1 past ; deduction { IT you parked your car oub,;
E i i iyov were lool;sh. f
! 13 o | S o o i
 past (Pres.perf, implicature ;If she did it, she hos done,
! ! ! ! ‘I‘O.ﬂ.g,a !
! ' { . ! 1 Py !
 bast ; pres.combyd assumption If she went to the office,
! ! ! fshe is probably cotching !
! { i ! the bus., !
! ! ! ! !

o n

!
!
I



¢

" be o sheme.

] f 7 i
1 if + S So 1 meaning 'y example s i
1 1 i i . .
i v ! - ! '
{ past 1 future tinformal use !IL he made a mistoalc, ho

5 5 Esurv051mlon.’§'ill correct it.

! ! 1= ! T
1 past jFuture  janxiety 1 IT the thieves (ro V11y e,
' !verfect ! !the bicycle will hove becn

! ! ! ! gtolen.

1 { { ! . e d
spast Epresent sgreat PossSi~ iIf he arrived only ¥ ”to“d;%
1 1 1 bility the is unlikely to 1ehv i
! 1 il [ — e
P past cont(past Tassumption {If John was running ffst, ]
! ! ! ! he caught the bus, !
t { ! ) v ) i
; bast  pr. cont,;uncertainty, ,If Joe caught the bus; he |
N ' ; doubt 118 taking the test now, -r
1 ! ! ! !

2. Unlikely conditionals.

', ! ! ! " T
1if + Sl 1 32 { meaning ! examples :
! 1 ! ! —
Epast sub'g present Ewish, advice :If I were you, I shounld A Ti
i ~be 1 cond, L him truth.

! ! ! g - . -
1post ] presenﬁrf-prcsontunon tIf he came, I should he

E E cond. E faet surpriccd.

: : ;n@oubt ;If he really needed noncy,

f 1 ' 1T would give him sone,

! 1 1 ! T
tpast conty present (improbobilityIf I was hurrvying, I should
' Tt . - :
; E cond . 5 im0t notice you., ;
. . . ‘ ;
inverted 5 present 5 extreme Wcre you to leave e, !
, were to { cond, iimvrobnollltyxl would kill szelJ° i
! ! { - | i
! ' .1 ! . ! o . T
 If+past | present ,regret (in  ,If you znid it, it would ..
" ; cond, ; ~present) X
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3, Impossible conditionols.

(neg.)

helhopes proba Dly t0 1_3Q;'

=
o

strong enger !If he hed come before, e
twould be excuscble,
1

past perfiPresent
! cond.

i
1
i
f
you gtill here. !
?
]
1 ;

ot G sumin

T ] b T . i "t
i if + S1 : 82 1 mneoning ] examnles !
1 { 1 ] ! . Bl
{past {past cond. hypoth !If you were thero,Anv mothey
! ! ! (wish) Iviould not hove bhecten me, |
! 1 —_1 _ 1 : _ i
Ipast perflpast condldpast failure 'If I hnd Imovm, I would !
! ! R . R Tl
S i ’ (regret) have cut clegs. :
! ! R ! : !
yneg. postineg, fut. irretrievableIf he hod not come in when
! perf, ! ! loss you arrived, he will not !
1 t 1 . it
" ! i (come in at all this morning,
! t . - . " T
(past perfy present jrationaliscti ‘he hod not left any

! ! !

! ! !

! i !

! ! !

] 1 ]

i

!

!

do not
There are some cases which/fit in eny of thesc tlhwee

cagses yet which are frequent in the world of discourse, Those
are, cuite often combinations of will (would) and will (woul&)
in a pair of conditional clauses, This case constitutcs om

exception and can be in different Qontexts.

Trregularitiee.

L 1 I ! !
r 1£ + 349 82 I meaning P “cxamples” !
! ! ! ! !
Ewill E will 5 volition flf you will write to de, !
i ! ! ! :
f 1 i imy parents will be ~lad, !
L ! ! ! !
1Will g will remphasis of If he will get the money, i
t t ’ tf wn —~e { . . . . ;
; ; -the Lel@tlonr-he will give it to char1ty.§
! ! :
1 1 75hlp to futufe - . . o
! i 'tlme ! !
A — T ) ! f
pWillk 1 will gthe result (If it will make you happiery
! i 1 s :

: ; ;orlents the EI will stop smoking. :
! ! ! .. ! !
1 i jcondition 1 §
. T ' :
;uoula : would 'heoltaulon or If you wouid write me a :
; ; : politeness '1etter, I would be mox ;
i i ;tln request) jgrateful. ‘ ;

\




Comments on the tense behaviour in conditionals.

1} Conditional tenses in a complex sentence.,

It scems that some authors do not recognise the existencs of
conditional as a tense. This assertion arises from the way in

which they label forms such as

would + wverbal
could + verbal

should + verbal,

in a conditional sentence, People like Quirk and Jesperson - -
(1981 ¢ 258-9) will describe the sbove forms as would + infi-

nitive, could + infinitive, and should + infinitive.

Our stand is completeiy opposed to this opinion raa-ing
ourselves on the side of R. Barnes & Thomson (1972 145-9)
and Martinet (ibid ¢ 185). The existence of a conditional
tense molkes it easy to distinguish which “would®™ implies =~

condition and which "one" implies a fubture in the past. Fox

Barnes and Martinet = conditional tense is complex.

present cond,——— would + infinitive without To.

e.g 36) I would like to go for a ride.

past cond, ——> should have + pzst participle.

e 37) Vie should have gone to the musical pertw

instead of the play.

In order to avoid irrelevant cases, we should have a looli at

the role played by conditional tenses in our perticulaxr counte:it.
They are the raison d'étre of conditional semntences for their
imaginative and hypothetical meanings. Never can Yshould? ond
"would" express a tentative condition in a subordinate claus~

"
H

as long as it is not part of a conditional tense. Purthermore

- ——sssseeeESEEREEEEE
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nohody would tallk ¢f umreal present or unregl past without the
use of a conditional tense.
e.2 38) In, he said he would go abroad the following

day. Would 1s the past of will and hes no

conditional weaning at all,

Apart from these conditicnal tenses, many other
and even moods intervene in the realisation of a conditionsl
sentence, Those are : future tenses, psst tenses, and niresent

tenses. As for moods, ths imperative, the subjunctive, -nd tie

infinitive play =n important psrt on a semantic level., Thus,

\ - the present tenses (simple, continuous and perfect) used in

| the conditional clauses namely express likely conditions,

In the result clause, those tenses match with either the fubure
tenses (simple; progressive, or perfect) or a repeated tense
from the-ones in the conditional half.

o The past tenses in the result claﬁses signal the ideza of Hro~
bability provided that they correspond with either the future
or the present temses in the conditional hglf. Again, a repne-—

tition of the tense used in the result clause is posuible.

— A presend conditional ir the result clause, once matched
| with one of the pust tenses in the conditional half, sisa-ls

improbsbility. Its occurence in a conditional half accouvnts for

either insistence or politeness, In this case, a same tense can

be repeated in a result clause.

- A past conditional in a result clause is always used to expresc

an unfulfilled or an impossible event. It corresponds to the
past perfect (quite seldom the past simple) in the conditionsal

thalf,

It must be rewinded that the use of will (unless it mesus
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volition, willingness or insistence on futurity) in a conditio:
clause is a serious mistake.
—~ The imperative can occur either in -the conditional halfl oxr iv
the result clause, when it occurs in the result clause 1t is
associated with one tense exclusively : the present siunle. In
his case the imperative clause gives an order, comseqgucince of
the occurence of the condition., ¥When it appears in the conli-
tional half, then it means something different. It provices the
reader with an indirect warping, Here, the structure choages =

bit. There is an introduction of either the disjunctox "o

or  the conjunctive "gnd® in between the to halves.
d

e.£ 39) Drop that, and I will kill you.
40) If.you drep that, I will kill you.

41) Set your alarm clock, or (else) you will overslec-

B.D. Graver manzged to give a clear information about the
functions of ﬁand" and Yor®” in an imperative construction.

"The conjunction 'and! implies a verb form in the conditional of
the same sign (éositive or negative) as the imperative ; vherens
'or (else)! implies a verb form of the opposite sign® (op.cit.eC )
He called these forms "alternative forms®. If we undeirstonc
Graver, we can easily replace "or"” by "otherwise® =and %and” by
ﬂ-thus 11 o
Ssuch forms are used ir precise contexts such as in a converse~
tional style and in "proverbial construction® if we intezprete

Hornby (1954 : 234),

~ The infinitive used in a conditional half makes of the claouse
an equivalent of the conditional clause. “hen it is in the

verfective form, it expresses well an.imaginative conditvional

more precisely am unfulfillsd condition. In this case, it is

associated with a past conditional in the other half.
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e.g 42) It would have been wiger to have left it ungaid

(some’ people prefer (Lo leave) the simml

a0}
e

<

@
e’

]

43)~— It would have been wiser if you hnd left it

unseid (unfortunately you said it).

- An infinitive (simple) can also introduce a true condition

be it in the past or in the present.

e 44) I hed to answer the questions to avoid a quiz.
—3 45) If I wanted to avoid a quiz, I had to answcwy
the questions.

1
b

46) To be a good student, one must be serious firsht.

47) One must be serious first if he wants to be

a good student.

— The subjunctive mood can be found in the conditional half o
a conditional clause, It is mostly used in Tormal style today.

It can be used to express an open condition. -

e.g 48) If any student be caught cheating, he will be

severely punished.,

~ -

owan defines the subjunctive as "the name of a special grouyp
of verb-Torms (e;g I were, she be, be return) which arc used in
a Tew cases to talk about events which are not certain to hapoen-
which we hope will happen, ox imagine might happen, or want to
happen.® (op. cit : 580)

e 49) If I were rich, I would not work at all.

We support Swan's definition,; and bésides, we showed gome of the
meanings of the subjunctive on the table of tense sequence in
conditional sentence But today its use has been restricited to
literary contexts., Flaywrights, Poets and novelists usc +the
subjunctive as a literary (ﬁrick) device to take the style oud

of the usual associations. e.g 50) “If this rumour be truc,
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J..

everything is possiblet? It is to be noted that, bhehind the

subjunctive constructions, a modal (should, would, or could)

a

is understood. In fact, the imaginative use of preterits and
especially of could, might, ought to, would, should was ori-

ginally proper to the present subjunctive, Now that we met o
those modals, it Would.be better if we analyse how some auxi-

ligries behave in conditionsl sentences,

2) Modal suxiliaries in conditionals.

Would /could/should/will.,

0. Jesperson(1964:287)and Randolph Quirk made a gZood
study about auxiliaries ancd this helped us very much all =lonxz
our work,

In conditional sentences, could very often-represents the

'unreal' present., It bears the idea of a contingent poggibiliit-r

or ability.

e.g 51) If I had more time, I could answer all the

questions.,.

Should fulfills the same function, but it can 2lso occur in

rather formal real conditions to express insistence,

e.g 52) If you should change your mind, please let us
kmow,
Would has a contingent use in the main clause of a conditionsl

‘

sentence,

e.2 53) He would talk too much if the teacher aid not

time his speech. .

Would plays an imaginative function in main ssntences of
Ycondition contrary to fact®,

>

~
e.g 54) You would die if you took a strong dose of +the

medecine,
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In past conditional tensey; could expresses an “unresl past?,

e.g 55) If I had knovm how it worked, I could hrve told
him what to do (but I dia met know, s0 I could

not tell him).

In meny applications, should is a preterit of imaginnticn in tho
same way as would. It expresses an obligation or duty uwndex

hypothetical conditions,

g 56) If I could have the power, every heggar should |

[ A

be chesed from town,

The same should in a conditional c¢lause can express uncertainty

~1

with regard to the future. It is nearly synonymous with *were Go7,
e«g 5T) If he should (were to) call, there would bec
nobody to hear him,
Would shows a great difference from should when uscd in an
if—-clause., It expresses willingness or wishing.
e.g 58) I would be very grateful if you would offer a hely

may/might, ouzht to, be able, must, had to.

Those eauxiliaries nlmost keep their original meenings even in
conditional sentences. Thus, may can signsl a permission as

in 59. You may horrow my pen if yours is diried up.

It cen also signal a possibility as in ¢ The chair may collapse

if you overload it.

might can occur in a present context and signal uncertainty,

In o sentence like 60. I think he might help you if you tell
him the problem.

Used as » past of may, might means would perhaps, or would just,

There ageain, it expresses a possibility.

e.g 61) I think he might help you if you %told him youx
probleim.
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Must and ought to refer to an obligation, a logival neceszivy

an expectation or & compulsion. They are mainly used in the

result clause.

e.g 62) If you want to sec the doctor, you must he eax’,

Although seldom, must can be used in the if-clause to exoress
something unavoidable., It accounts for insistence. %le met such

a construction in pieces of literature,
e.g 63) "If we must die, let us die nobly". Clsude Mslkey

Had to is mnothing but a mere past for must and have to,
Back to what we said earlier,
will never indicates fubturity in a conditional cleusc, Yet, it

can be used to express volition, willingness, or wishing.
e.g 64) If you will listen to me, I would be glad,

It can also occur in a conditional clause, when the lgtier
refers to a result of the action of a result clause (habituall:.

the if-clause refers to a condition that comes hefore).

e.g 65) If it will make you hapvier, I will stay with

you.,

would and will can occur in the if-clause on the condition that
. _

the action is unlikely to happen or improbable but then, the

same clause must give sither orders, advice, or suggestions and

commonly polite reguests,

e.g 66) I would be grateful if you would stop smolking.
67) If you should call at Kabwa's, tell him hc owes .

me a letter,

- If a determination or an intention are meant, will ox would

are not appropriate to the case, want to is recommended in
the conditional clauss.

esg 68) If you want to smoke, you must go into enother
T'O0Tl.
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The reader will notice that we seem to ignore the function of
. . o ot
will in the result clause. le would/%é condemned so severaly OF

that error. Everybedy knows that will predicts an event.

e 69) I will talk for thirty minutes if the comittec

gives me the chance.,

had and were to.

had is the preterit of have. And apert from its bheing a normal
(lexical) verb, have as a function word is lmown to be en
aspectual auxiliary for the perfective, For our case, had + the
past porticiple of a given clause is indispensable after if, to
express an unfulfilled condition in the past-=that some necople

call counbterfactual conditions,

c.g 70) If you had token an umbrella with you, the roin

would not have interrupted your travel.

The operator had in the above example stznds for the unfuliilmens

of the action.

Bven were to can be considered as a conditional asuxiliexry. Its
function is to make a future possibility sound less probuble.

Moreover, it helps to malke a suggestion look like more tentative.

e.g 71) If you were to move your chair a bit to the right,
I would have a space to git in,

72) VYhat would you do if war were to kreal oubt ?

Were to used as part of conditional construction should not in
X A

any case be confused with the different forms am/is and are %o
and was/"were to%, which are used in an if-clause to indicate

obligation,

e.g 73) If he was to get in touch with me, why has not

he cdone so ?

R
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74) If he were to get in touch with me, I couldl

explain the case.

9till in the section on tense sequences, i1t is worthy to obscive

s O

the tense behaviour in a conditional sentence as one shifts

from a direct speech to an indirect speech and vice versa.

3) Tensge shift in reported speech.

s. o

It is genexally knqwn that whenever a speech shifvs from
direct to "i™m a i »oect, the tenses involved change according
especially present tenses. A8 a result, the same thing hapnens
within a conditional sentence, We sgshould bear in mind that the

the change of speech is conditioned by the tense carried by the

reporting verb (present and future tenses cause no change).

- When we report a ccnditional sentence about the fubture in

indirect speech, we usually change the tenses.

e.g 75) "Will you wait for me if I go and mail my
letters ?", asked Thérese,
76) Thérése asked her friends if they would wait
for her if she went and mailed her letters.

Here, the future is expressed in the past.

- When we report a conditional sentence about unlikely and
likely conditions we ususlly do not change the tenses. The
reason for this is simply that the ftenses involved have
already the shape of past and, customarily, the past tense

remains unchanged in reported speech,

- Conditional tenses do not change for the simple reason, the
conditional auxiliaries (would, could, might, should, had to)

are already in psst as far as the structure is concerned.

e.g T77) "If I were a bird, I could fly high in the air?,

ny niece dreamt.
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78) My niece dreamt thsat if she were a bird; she

could flv high in the air.

I8 There is one special case where a conditionsl tense
(present conditional) can shift to past conditional i.c when

the condition is no lonzer possible.

€8 79) "I would marry her if she asked me,”, said Joan
.to Georges.
80)—> Georges said to Jean that he would have merried
Mary if she had asked him. This is possible
only if the condition is no longer possible., That is,if Jeen hes
already married somecne else; Otherwise,the sentence would remain

unchanged.,

81l) ~—~= Jean said to Georges that he would marxyy her

if she asked him, This sentence mesns thotb

0

the action is still possible although the condition is les

likely to be fulfilled,

Here is a table likely to change if the sentence

is reported,

gbirect speech ¢Indirect speech Examples:
{Present cont, fpast contimuoug She said she would die
!

2
:

! .
gfuture in the { if her boy friend were leaving

ipast (pres, her.,

simple presentisimple past Mary said that she went to the
cinema if she had money,
(if equivalent to when)

Maxry thouzht that Rose

e Sl QT Sum Such pugs Pt Seim

past perfect
past conditiondl would have called her if she

had finished the homework.

present perf.
present cond.

‘ T
present subj. ;past subj. (Miary was convinced that if the

jrumour were true, they would

fhave a holiday.
1

¢
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Quite often, the shift from atense to another makes also
a chenge in the idea of conditional. Hence, the likely conditiona’
changes into an unlikely conditionsl or even an unfulfilled

conditional as we have seen it above in one example.

"Ce Claseification of English conditionals.

The preceding section was dealing with the different types
of conditionals in terms of the tense combination. The L£ollowing
one will attempt to classify them in terms of subordinators. Ther:
are cases where a conditional sentence is introduced by an explict,
subordinator or any other word which can signal a conditional
meaning, Sometimes, however, we can infer a conditional meaning
from a sentence which contains no introducing eXpression at all.
In some of those cases, there may be some clues which are providecd
such as inversions, the use of subjunctives, imperatvives, and
infinitives which can facilitate the hearer in the detection of
meaning, We preferred the terms "explicited conditions®™ for those
sentences which contain an explicit introducer, and “infered condi-

tions® to denote those conditions,.

1, Explicited conditions.

Many people designate conditional ciauses by the term
Wifwclauses", This is too overgeneralizing, It is true that "if"
and "unless" are the main and current expressions for conditionzls.
However, as Marcella Frdnk mean@/gg.exhausting the list of condi~
tion introducers, there are so many expressions for this particu~
lar structure, Some are single like if and unless, others ar-~
compounds such as even if, in the event that, on condition that . ..
It is now high time we analysed how they function in a complex

sentence,
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a. Unless / if.

While ¥if% is used in positive conditions, "unless" is
used in negative conditions and generally means "exceplt if*
or if ... not. In other words, unless means that there is only

one condition which can prevent the acivion,.

Begides its negative meaning, unless can indicate that

a condition is necessary in order to change the situation.

e.g 82) I will not take my umbrella unless it rains.

83) I will not miss any course unless I am ille—

If~clauses (especially those expressing open conditions) are lilke
questions in that they imply uncertainty about the actual existencgf
of the circumstance referred to. On the other hand, unless—claus<§
lay stress on the excluded positive option, We will see that, if- B
clauses tend to contain non assertive fbrms such as s any, cver

and unless clauses contain assertive forms.

eog 84) I will not phone you unless I have an urgent
message for you (assertive)

85) If you ever find a good example, raise your hand,

-For the forestated reason, unless-clauses rarely appear in a
hypothetioai condition, Consequently, the negative conditional
clause ¢ "If I had not tried" has not/ggéivalent "Unless I had
tried”, Unless can unmistakeably replace "if ,.. not" in likely
conditionals when somebody is writing about the future,
"Unless" has the exclusive meaning of "only if not™ or "except

on the condition that®,

~ b, Provided that / if.

Provided that can worthily replace if wherever there is =
rather stronger idea of limitation or restriction. Nonetheless,

it is chiefly used with permission and means "if and only if ..."
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8.2 86) You can go to the cinema provided that you do not

trouble my sleep when you are back,

c. As long as, so long as, and on condition that,

Those expressions are approximately synonymous with
"provided that" apart from that they are quite often used in
medial position. Moreover, "on condition that" requires a human

agent,

€ef 87) You can go to the ecinema on condition that your

father does not discover it.

de In cage -- gf, in case/in the'event that,

"In case® does not share the meaning with "if% Yet, it also
introduces a condition and, this time, the speaker is talking
of precautions (things we do in advance to be safe or ready if

there is a problem later).
e.g 88) Take en umbrella with you in case it rains.

This construction seems odd, Neverthelesst it is adequate. In
fact, the difference between if and in onsc arises from the
dissimilerity of the order of events.

In éentences about the past, in case is often followed by "should"

especially in a formal style.

e,g 89) I packed my affairs in case the supervisor should
kick me away.

The prepositional locution in case of has a wider meaning than

"in case" and can be used in if-situations.
e, 90) In case of fire (if there is fire), cry for help,

In case can refer to fubture possible conditions and is

synonymous with "in the event that®., Both of those expressions

may be preceded by just,

| |
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€eg 91) She was seriously tired just in case she could

not walk one metre on foot,

This sentence contains a meaning of degree. We will see

further (see section on overlaps) that an "in case~clause" entails
a purposive sense, too, ’

f. Suppose, supposing that.

As the terms themselves reveal it, those subordinators ..
make a supposition about the future or the past, They help the
speaker to make the hearer speculate, They currently. come in

initial position and require an interrogative form.
e.& 92) Suppose T had an accident, who would suffer ?

Supposing I had an accident, who would have suffered ? (unful-
filled event) '

8 But foT¥.

This expression is particularly interesting for one reason j;
its use offers a way to avoid an if-clause, It embodies an if-
clause because it means %if it were not for?, #if it had not been
for", But for is synonymous with “if not forﬁ. It is a good device
tH substitute for past conditional which seems rather hard to

apply.

e« g 93) But for the accident, I would have finished.

my memoir by the end of October,’

As it can be read in this example, but for means that one parti-
cular circumstance has changed everything., But for plays exactly

the same role as “without" in some situations,
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h, Conditions introduced by without,

A prepositional phrase consisting of without + a noun sometimes
has the meaning of an if-clause, Here is the way Polly Davis
represents the equation of a without-phrase and an if-clause
(1977 ¢ 270). _
does not hawve
without + noun = if he did not have + noun
had not had
8.5 94) If you do not have a visa, you cannot go abroad.

95) = Without a visa you cannot go abroad.

Without followed by & gerund can also impart a conditional

meaning in the same way an if-clause does,

e.g 96) Without having studied it before, I could not

follow English at the University.,.

i, If only.

"Only® can be placed after "if" and suggest either a strong wish,
or a regret according to the tense it is associated with. That
conbination if + only is an intensified equivalent of if,
typically used in impossible and unfulfilled events {hypothetical '

clauses),

e.8 97) If only he had told me truth, I would not have
lost my time,

98) If only he goes to school, it will be my joy.
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Here is a table relating the tense to the meaning of "if_only“.

7 T S - " -
|1f only + ‘tense 1 meanings ! example
|past (past perf)r- regret 1If only he did not drive
A 1 so fast,
- vllllggness 1We wish he did not drive
~ intention - so Fast.

1
.
»
v

present cond.

regret about: EIf only he would give us
(wish) a presemyfive minutes more (we are
action ssorry that he is no% williq%
{1 to do so.

a not very hOpe% If only the noise would

ful wish concemy stop ¢ (we wish it would
ing the future stop but there 1s a furth
thought 'bhat :L"J w:.ll g0 on

'
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present:
a will

hope e.g If only he goes {o

school (we hope he will,
g0) .

If only he will =zccept |
the offer ( we hope he
will be willing %6).

<
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When positive, "the if onlyY-clause contains assertive
forms and nearly always precedes the result clause. Sometimes,
however, there is no result clause at all, and the conditional

clause stands on its own as a hypothetical wish.

e.g 99) If only he had not shown it to me!

Je Whether ... or indicates that any of the several

conditions is sufficient to provoke the situation in the main
clause, That correlative sequence has heen called by Raniolph
Quirk, "an alternative conditional” in that it combines the

meaning of if with the disjunctive meaning of either or,

esg 100) Whether you cry or laugh, nothing will change

in the punishment.
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Whether ... Or not means that the situation in the resultb

clause is independent of the condition. That is, the condi-
tion 2an be explicitly prevented from playing any role
in determining the outcome expressed in the result clouse,

Thus, they are referred to as "irrelevant conditions®.

e.g 101) We will have to take the quiz whether we want -

to or not.

Note that, there is a possibility to separate Ywhether® from
"or not"™ as we can keep them together especially when we are

in front of a very long sentence,

ee.g 102) Whether or not you need my help, I will

come to your party.

k. Eyen if.

"Even" c¢an be used as an emphatic of if in a conditional
clause, This string indicates that a condition is not sufficient
to change the situation in the main clause, although we might

expect it to do so,
eeg Even if it rains, I will not wear my raincoat,

Here, the rain is not sufficient as a condition to urge me
wearing a raincoat.

"Even if® is special to some extent, since it expresses both
the contingent dependence of one circumstance upon another and

the surprising nature of this dependence,

©+8.103) Even if he spent an hour praying me,

I would not forgive him,

1. As_if.

Many zrommorignss such as Hornby, Cartledge, Swan, .,. mention

"as 1f" as among conditional introducers. However, we ourselves
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object to that as long as they do not justify how. As modifies
if and hence gives to if the status of comparative expression,

No condition, no result are stated in the sentence,
esg 104) You talk as if you were very rich,
The sentence has a sense of speculation rather than a condition.

me If with happen to.

"Happen to" can be used in an if-clause when the speaker
is highly uncertain of the fulfilment of the condition, "Happen

to" in this case is replaceable by “any chance'®,

e.g 105) If you happen to see my mother, tell her that
I am badly in need of her,
106) If %y any chance you see my mofher, tell hex
that I am badly in need of her.

There is what Graver called “remote possibility". This expression
refers to the insertion of "should¥ before "happen to" just to-
show the hopelessness of the speaker. It plays the role of

emphasizing the unlikelihood,

Those subordinators seem like that do not always work
in full clauses, We have already seen three instances with
"but for , in case of, and without.” The clauses introduced by
those words do hot often contain a conjugsted verb, If they do,
it is just in gerund form. This case offers us a possibility

to say much in few and hence deserves attention.

"Abridgement® of if clauses.

~ As Sven Jacobson (1964 : 21) noticed it, adverbial clauses
should be divided into two groups according to their structure.

There are full clauses made up of two distinct clauses 3 the

main clause and the subclause, On the other hand, there are
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elliptical Clauses unich are but abridged forms of full ¢lauses.,
Conditionals constitute a nice example of the last type. Some
people, maybe due to laziness or economy, use ellipsis or sub-

stitution in if-clauses.

What is "ellipsis®™ ? Richards Jack and his friends
(1985 : 90) define the word ellipsis as "the leawing out of
words or phrases from sentences where they are unne cessaxy
because they have already been referred to or mentioned";
This word should noh/%znfused with "substitution” that M.A.K,
Halliday and Rugaiya, Hasan (1976 : 143) characterize by the
use of an explicit "counter" e.g one, “or do” as a place marker
of what is presupposed. This interéretaﬁion of "substitution®
reveals'us that ellipsis can be regardedvas substitution by zero,
That is, it inserts nothing in the slots, while substitution
always implies replacement., It would be better if we saw first
how substitution functions and then proceed with the total

omission of elements from if-clsouses,

\Regarding the substitution with "so" and “not“; many
an author came to the same declaration that "so® and "not" are
the most frequent pro-forms of if-clauses in Yif not®* and®if sov¥,
Those two expressions can validly replace a full if-clzuse,
50 is used in an affirmative clause. "Not" is used in a negative

clause,

e.g 107) There might be a holiday next Monday. If so
(if yes) I will go upcountry,
YIf so'=in this sentence—~ equals “if there is g

holiday'.

~

108) In, there might be a holiday next Monday. If not,

the headmaster will have changed his mind,
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109) "If not" ~in this situation- substitutes for

#if there is no holiday®,

If we consider Halliday's definition, we find that he wes
thoroughly right. "So" and ‘not" stand for entire subject and
predicate (clause), That is why we preferred them the term

"replacives',

It is important to notice that “if not" is synonymous

with "otherwise® and even "or elsev,

e.g 110) I was informed, Otherwise (if not) I would

have cut the meeting,

28 a conclusion, otherwise, or else, if not can be used inter-
changeably. All of those expreésions imply a shift of idea
either from positive to negative or from negative to positive,
In any case, "so" and "10t" are very helpful in that they avoid

the speaker to repeat useless elements,

The inferential conjunct “then® in the eyes of Sidney
Greenboum (1969 s 75) shows a certain equiyalehce between "“then®,
"in that case"; and “if so", For Greenbaum, *“then" appears in
a Y“superordinate® clause following a conditional clause. It

prevents. the speaker from introducing tautology in his speech.

eeg 111) Now, I begin to feel that if I ought to talke
the quiz, then probably I ought to fail <too.

There is g difference however slight it may be, between
the inferential disjuncts,'"or else”, otherwise” and "if not¥,
‘Else is added after a sentence to reinforce.the implication of
a conditional relationship in a sentence consisting of an impe-

rative clause linked to a following declarative cleuse by or.

eeZ 112) Hand over your money, or else I will shoot.
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Otherwise equals "if not", but is more likely to occur in non-~

initial position than or glse.

As b0 the functionning of elliptical forms in if-cleauses,
there is no great difference with what hsppens in substitution,
There are many possibilities of making ellipsis in if-clauses,

The mostly used have been selected for us by M. Frank (op. cit:

~ A predicate noun |
113) If (it is) = success, the play can be repeated
many times,
-~ A predicate adjective '
114) If (he is) still alive, he must have last
his sight.
- Prepositional phrase ¢ .
115) If (it is) out of the'subject, there is no
need for me to continue.
- A perticiple + present @ » .
116) If (he is) meeting too meny hardships, he will
learn to be humble.
+ past part 3 _ ‘
117) If (it is) carefully done, his work will

deserved distinction mention,

In the same wave of thoughts, if-clauses (ellipbical) can
behave like "style disjuncts®., By disjunct one should undeir-
stand those short replies that people formulate after polite
requests, or simply some formulaes inserted amid a reguest just

to implore ®favour® (to win the sympathy) of the hearer.

118) I would like, if you do not mind, to have
a quiet word with you
119) I would like, if I may say so, to have a

quiet word.with you,



- 42 -

120) I would like, if you follow me, to have

a quiet word with you. -

Hassan and Ruauaiya raised problem regarding the use
of supplementary responses in if-clauses (1976, 213). Those
supplementary responses are nothing bﬁt shprt indirect responses
introduced by if. They are the kinds of replies that semanticisps
will easily consider as irrelevant to the request. What matters,
is not this irrelevancy but that those replies are omissive to
some extent. The hearer deletes a considerable part of utterance

in what the speaker asks him,

e.g 121) Will you come to help me on Sunday ? If you
' want.

122) Have we a car ? Not (we do not), unless you

come in yours e

After all, would it be but an overgeneralisation if we

said that any short answer is a form of ellipsis ¢

2, Implied conditions,.

So far, we have been %alking about explicited con@itions.
The Section;below deals with implied conditions. That is; the
condition underétood through the means of inference, It is the
case. of conditional meanings infered from imperative clauses,
inverted clauses ... Many people may ask themselves the following

question @ Why and when do we omit "ifw ¢

The omission of subordinating expressions in a conditional
sentence is possible. This depends on various reasons among which

two have been retained,

~ If can be left out when the general content of the

clause is elear from the context. Then an "ing-form®

can replace not only if but the whole clause,.
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e.g 123) I would enjoy being a boy. (if I were a boy)

- When the information has already been given in the
same or previous sentence, an if-clause is deleted

to avoid taubtology and vain repetitions,

€,Z. 124) Jeanne did not go to the night club becsuse
her mother would have been unhappy. (if she

had gone ...)

The place of implied conditions in the discourse.

a2+ The inverted forms,

British English users find in the auxiliary inversions
an unmatched way of conveying one's thoughts as far as the
conditional is concerned. This structure is mainly used in
literary style and informal context. The operator Qgg; the
imaginative should, and the hypothetical were (or were fo) are
the guxiliaries mostly exposed to inversion, This is seen as the

most accurate of expressing unlikely and unfulfilled conditions,

e.g 125) Had I ¥mown, I would have written before.
126) Should you decide to buy sugar, please btell wme.
127) Were it to reveal your secrets, you could die

of shame.

N,B., Even a subjunctive clause can undergo an inversion,

ot e

e.g 128) Be the rumour true, Monday will be s holiday.
be Imperatives.

The case of imperatives has already been tackled in the

section of tense sequences,
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¢. The infiritive offers snother way of expressing

a condition implicitly. Again we have seen it in the secbion

on tenses,

d., Some verbs imply conditions when in a complex

sentence., This is the case with hope, wish, and the expresgion

had better.

"Wish® followed by o past simple or a past periect con
imply a strong regret of an action which failed at some timne
in the past.

e.g 129) I wi h he hed not seen us (unfortunately he hez).

Still in the same context, wish can refer to the present time

)

to emphasize the improbability and even the impossibility.

c.g 130) I wish I had been ill (now). The event isg hutb

imaginative and far from reality.

"Wish" followed by the simple past oxr the subjunctive
can also mean a regpet of the things which failed to be az we

wanted them to.
e.g 131) I wish I were a boy.

We tried to think deeply about this structure and came to the
conclusion that the conditional mesning becomes more gnd nore
explicit as the conversation develops. The hearer may,_for
example, carry the conversation further with the reply,

"Why do you Wish s0 2" Then the speaker becomes specific =nd
clear saying, "Because if T were a Doy eee”s The analysis of
thet same "wish? in the conditional context led us to discover
that it/fﬁ%ompatible with present and future tenses, In fact,
there is nothing unusual in this. A wish is always hypotheticrl

and never factual.



- 45 ~

Here is how it behaves :

Simple past :

132) I wish I got more letters (I hardly get lette )

-

Past subjunctive :
133) I wish I were a boy.
- Past perfect :
134) I wish I had not lost my restaurant—cord
(I nave lost it).
~ The present conditional is used after “wish? when
the fulfilment depends on the will of the doer of

the action.

(0]
o
7

I wish you would ring me up. You will " ring me up.

|

This example illustrates the idea of insistence, but it com
also be used to denote a dropped habit. Never, however; can
"would" be used in a purely future sense in a wish-sentence.
Furthermore, although “wish® in this case,; has the form

and meaning of s contrary-to-fact actibn, it has the structuvre
of a "noun clsuse®, There is in fact a "that” which is uwnder--

stood,

eeg 135) Emily wishes (that) she would be first in

her class.

Back to the problem of using the future after Vwigh®
there has been a suggestion, Wherever a future or siwmple

present is used, then "hope” substitutes for wish.

. e.g 136) I hope (that) there will be an improvement

in g few days,

137) I hope that Mary has a watch,

Both those sentences deal with factual events. Yet, if the
conversation goes on, a conditional statement may follow Irom

the above examples. The hearer can put the guestion, "rhy do

2
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you hope so ?%, or the speaker himself crn complete h;s icex
with disjuncts such as "or else” or "otherwise™ which, we have

seen it, occur only.if a certain condition is understood,

-
A

"Had better?” cannot be excluded from the range o
conditionals., On the contrary, it is all present there for
its advisory meaning. Whenever it is used in a full conplex

sentence, the subordinate clause is conditional,

el 138) You had better say nothing if you want to ksep
in good terms with him, "Had better® can «lso
involve an infinitival construction.
e.g 139) You had better keep silent to avoid troubles.

It is to be noted that, although the expression is alwgys in
past form, the meaning has aiways something to do with the

present or the Ffubture and never with the past.

The conjunction "but™ occupies a very important place
in implied conditions, especially when it is followed by a pest

tense, It implies an unfulfilled event.

e.g 140) I would have passed the test, but I was sick.
It is synonymous with : I would have passed the test, if T had

not been sick,.

Some of the expressions we have used in the point concern-
ing the abridgement of fhe conditionals can fit in this case, too,
It is the case Tfor “without®, "but for", votherwise®, "and?®, "or
else“,'.., Although they are overtly used in the sentence is
posing a condition, The hearer must make an effort before he
~can read a condition in the statement. This problem is due to
the fact that the primary grammatical function of those expressions
is not subordinating, or indicating condition. Those implicd

conditions present one major problem which is posed on the level
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of ambiguity.

But, since the provlem is not posed with understood
conditions only, it is worth being considered spart. Ovei

lapping cases are also observed in explicited conditions.

D, Overlaps in conditional sentences,

Conditionals sometimes bring about confusions. A loymsn
can he éasily»fooied by the surface mesning and’Jjump to the
conclusion that a given sentence does not contain any'condi—
tional meaning at all. He cen even notice the reverse, that iz,
assign a conditional meaoning to- -a gentence which does not
contain. any. Those problems are due to two main reasons: the

plurality in meanings of conditionsl introducers and the possi--

PRSP 54

bility of interpreting some subordinate clauses in mony differcis
ways. Those problems will be held under the title of "overlaps'.
The most striking cases of overlaps are 3 the confusion of
conditionai clauses with concessive clauses, relative clauses,
causal clauses, purpose élauses, time clauses, and dquitc =

that—-clauses., We will also try to consider what happens with

indirect questions introduced by “if" or “whether?,

l.0verlap between relative and conditional clauses.

It seems certainly o0ld yet true to saj that conditional
clauses are paraphrases of relative clauses. Only shreowd
observers have managed to establish the relationship. Among
those, we have Stockwell and her cooperators (1973 s 428);
3ornby"and Jesperon, Stockwell; in particular, proved thot a
conditional meaning is inferable from o velative clause.

-

e.§A141) Every linguist who reads Chomsky can learn =hov™

TransiormationdlGenerative Grammar > if he reads
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Chomsky, every linguist can learn about Trensformuitional Geunsires
tive Grammor, |

142) Any student who will cheat will have zero.

143) If any student chetts, he will Zet szero,

144) No student that has insufficient intellectual
abilities can escape the failure, If he has ine-
sufficient intellectual abilities, no student cun

escape the failure,

145) The other generic quantificers, few and each, comfoii.
with the rule only when the if-cliause follows tae
result clause, Any attempt to apply a backward
pronominalisation leads to ungrammaticalibty ox

change 1n meaning,

c.g 146) Bach person who. stops eating is stuffed,
#147Y IT he stops euting, each person is stuffed,
148) Each person is stuffed if he stops ecating.

149) Few ‘teachers who supervise our works have to worl:
hard.

150)%*If they supervise our works, few teachers have %o
work haxd,

o

151) Few teachers have to work hard if they supervise

ouxr WOIllL.
An observation that one can draw on Stoclkwell's principic
is that she overgeneralizes and hasbtens conclusions., We do not
deny the relation, nor do we take it as unmiversal,
She goes further and affirms the relationship betwecen conditional.

clauses and relative clauses even on the level of tensce sequencco.

She apnlies the restrictions regarding tense use in conditionals:
to relabive clauses, This isg an cexageration. We could agrec 'visl.

her if she said that, will in a relative clausc, mskes the
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sentenee not sound well ;3 but now that she firmly objects to

the use of will in a relative clausce, the asscrtion becomes

debatable,
Co {5

152)*If any student will make noisc, hc will get out.
153)¥If any student makes noise, hc will get out,

154 )*Any student who will make noise will got out ?

This scntence seems to be more than acceptable although

"Any . student who makes noisc will get out™ sounds better,

2. Overlap betwecen concessive and conditinal clauscs,

We have alrcady secen that even if con introduce a condi-

tional clause., Nevertheless, it can also introduce a concessive

clause, In that context, it is synonymous with even though. It is

here that lies the confusion. It is not very casy to perceive the

difference between the two in & given context,

.2 155) BEven if he gove me a thousond dollars, I would

not forgive him (condition).

156) Even if you arce sick, you must work (concession).

Even, If alonc can express a concession, In that casce the concession

is not stressed. Simply, the speaker grants something not as &
fact but as o possibilitye.

e.g 157) If she is stupid, she is at any rate pleasant +to
loolkt at,

In some circumstonces, if -can contoin a meaning of concession and
contrast at the same time,

Ce 158) If I am not a good dancer, I am a good thinkcr

at least.

To palliate with the problem, Randolph Quirk andfhis proponcnts

,f;labelléd that type. of élauses "Conditional=concessive clauscs

(1972 = 744).
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The same problem is also found in alternative-conditional clauses
and universal conditional clauses.,
Whenever a speaker utters alternative conditional sentence, theie

is always a concessive elepment of meaning which is understood,

There is a lkind of obligation in the utterance,

. 159) "You will have to take the quiz whether you waub
to or not"™ can be interpreted as :
160) You will have to take the quiz even if you want
to or do not.
Again, Quirk proposes the expression alternative conditional

concessive clauses (op.cit. : 750),

Even "'Universal conditionals®, that is, the ones introduced
by Wh—compound connectors like, whatever, whoever ... undergo an
overlap with concessive clauses,

In an example like "She remains thin whatever she eats¥., The
concessive meaning is involved as one makes the inference that 3
Even if (although) she eats the best food of the world, she does
not grow fat. No imposed condition, any condition set ends in a
predicted issue,

There is an efficient way to recognize a universal conditicnol
which entails a concessive meaning, One can repldce the correlative
by it does not matter®, If it is possible, then, the concessivé

meaning is present.

e.g 161) “7henever you arrive, knock up” respectively means :
Knoclz at any time you arrive.

It does not matter the time.
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3.0verlap between purposive and conditional clauses.

.
Infinitival constructions used as conditional clauses

present in a way ambiguity. Apart from the conditional mecaning -

that we have 2lready developed these clauses carry a purposive

meaning which can perplex a layman learner,

It is up/%ﬁb hearer to relate the sentence to the context in

order to detect an adequate meaning.

e.g 162) I could not bell tho truth to save my life is
ambiguoﬁs. It can mean,
163) I could not tell the truth if I wanted to save
ny life,
164) I could not tell the truth in order to save

my life.

On the contrary, the sentence "y mother could have wept to scec
my accident.® has exclusively a conditional mecaning. Here in facs,
o we cammot substitute the infinitival construction by an ecxplicit
purpose clausc without risk of nonsense.
i.e 165) *Iiy mother would have wept for feér that she
saw my accident.
but166) My mother would have wept if she had seen

my accident.
In case can also be used to introduce a purposec.

e.2 167) I hid behind some bush in case (for fear that)

my parents should discover me.



4, Qverlan between causal and conditional relations,

In some instances & coinditional introducer can contain

a causal meaning easily expressible by as, since, or because,

e.g {Since) 168) If you have not passed the test, you
do not deserve a present.
(As) 169) If you heve not pussed the test, you

deserve no niresent.,

The present perfect plays o big part in this overlap ;3 it can
even be the source of the confusion in that sense that it accowass

for certainty.

9. Overlap between conditional and time clauses.

A speaker is causght between a dilems:ia as he has to decide
which of "if" and "when" he has to insert between two clauses
uéing the same tense., e,y present, past, present nerfect, Tids
problem often hapnpens with likely conditions, This dileanma is duc
to the fact that, those sentences ure statements of universal

truth or general validity, They appear in factual discussions

or generic and habitual conditionals,
e.g 170) If(when) I nmade a promise, I kept it.

This sentence can have the sense of temporality, as it can convey

the idea of condition (contrast).
e.z 171) (When) If you heat water, it boils,

UTEY and “"whether ... or' in indirect questions,

Many people, eswnecially those who learn English as a
foreign language, have problems to tell the nature of "if" and

Twhether™ in indirect questions. They are somehow right to do so.

Actually, & inverrogative sentence in written languuge

is closed by a question marlk while any senbtence ended by a full-




stop 1s Ikmown as declarative, Then it is not easy to find out

thaot an if-clause can account for a guestion,

e. 172) 91 would like to know if Nexry is there™ is a noli' :

form of & d¢irecct question ¢ "Is Mary there
The same with "whether .., or%, Whether or can serve as an in—

direct way to ask for information,

o
[N
O
R

e, 174) I do nob know whether I will keep the not

put them in my veacher's box,

There is a way to recognize at the first sight the navure
of if-clause in this »uwrticular situation. That is, the firce use

of "will® or “'would% in the Yif"™ or "whether—half™,

In one sentence, we can affirm that overlaps are the miin
handicaps to an adequate application of conditional senbences in

the every day discourse,

&, Position und punctuation in complex conditional sentencos

vl Koy

It would bLe odd if we put an end to thais chapter of
description, without saying a word om the punctuation, position,
in conditional sentences, The irresuloritics we

héve come across in this matlber as we were consulting diffevent

sources cannot o uasaid.

e

Actually, those elements worls interdepently. The punctuoiion
depends directly on the position of the if-clause and vice versa.

(&)

After hoving seriously observed the conditionsl sentences as siven
(3 D

by different authors, we came to conclude that there is no rizow:

in punctuating conditional complex sentonces.,

Some set the halves of the sentcence by a comma when the

conditviconal clouse comes first in the sentence, others do mot.



ichwel Swan Ior

175)

176)

17°7)

178)
179)

example wrote

If it were not for his wife's money he would
never be a director.

Supposing you fell in love with your boss, wn. s
woulld you do ?

You are welcome tostay with us, as long as
share the rent.

It would be nice if you helned me.

Had I known what was going to happen, I would

never haove left alone,

While Randolph Quirk will say,

180)

181)
182)

If we hod enough money, I would not hove To
work so hard,
Had I known, I would have written -before,

I would not object if you took & rest,

Those two authors illustrate very well how unconventional the

nuitctuation in conditional sentences ia. Nonetheless, bhere are
Iy b

some points on which they meect.

clause; when the

the
for
the

the

sentence, thiree possibilities huve been recorded : Pront positioi,

mnain clause,

The use ot & cémma after an inversion.

The ontional use of a comma after a conditioncl
clause when it starts the sentence,

The obligatory use of é comma after the result
if—-clause refers to a result of the action of

Quite often, & comma in this context accounts

the insistence, the prominence of the condition, Othcrwise,

comma 1is deleted waen the conditbtional sentence starts with

result clause,

Concerning the position of clauses in a conditional

’




mid position, and final position.

There arce (nrecise) well-defined contexts when & conditior ™
clause must come first. Namely, when the conditional meaning 1o
contained in an inverted conastruction ant also when it is entiilo.

in the impcrotive.

€3 186) Had I et vou before, I would hove invited_-:;ou°
187) Sce o pin =nd let it lye, yoﬁ will want o pin
before yvou die,
Another case is when‘the conditional introducer is in initial
position. Automatically the senteince which follows tukes its
meaning.

e,z 137) If I had & car, I would go up country.

This position has been approved by moany grammarions such as
B, D. Grover, Quirlk, ond A.3. Hornby who believed that a condi-
) ) . ) V. AN
tional clause is prominent when it comes first/a sentence,
A conditional (phrose) can come in mid position when the
speaker is hesitating in his ubtteraince., This is normal, wien
people are maicing polite requests, they often insert & condi-

tional clause, to implorc the hearer's favour,

c.g 188) I would like, if you do not mind, to have a dunce

with wou.

, Lastly, the if-clause can follow the result clause and
this is the structure which is currently in use maybe for ibs
simplicity. However, we object to thé practice., The reuson for
our objection is that. logically a result follows from & given

condition. Then, as we have objected to the distinction main

versus subordinate clause in conditional sentences, again we do
not bvhorouzghly agree with this last possibility. The pnlacement
of & result before the condition seems contradictory and why noil

nonsense.,
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IT, HIERARCHY OF DIFPFPICULTY,

According to Lado, hierarchy'of difficulty consistes in
"regrouping single problem patterns_into,larger patterns®
(1957 3 69)., Viewed from this nﬁgle, this operation accounts
for neatness and economy. AsS a result, if can be/g%me help in
our teaching of conditionals. Ranging the difficulty from the
less difficult to the most complex will serve the teacher To
elaborate an efficient method to enter upon the Aifficulty and ’
present it to his students with conviction and self confidence.

It will allow the teacher to treat the matter by sectionning it
into complementary slices which will grant him success ond
esteem, In fact, as Betty Vallave Robinet pointed it out, “"the
inventory of difficulty® which the learner would encountci and
its value of this would be meant to direct the teacher's avtention
to the handicapping areas so thalt he might devote specinl cars
and enmphssis in his teaching, to the avoidance or even the
breaking of the predicted difficulties, In other words, the
hierarchy of difficulty is an efficient device for a teacher

who is eager to'progress. It is a best way of avoiding sonme
embarrassing questions which sre due to a lack of order in the
teacher's teaching. The less a teacher predicts students nprobhlers,

the more the latter will get confused and feel obliged to Pk

up trap dquestions,

For our case we will try to apwly this method so thab
we will feel at ease by the time we stert to teach the condi-
tionalg. That is;, those difficultbties will be taken into consi-
.dergtion in the téaching of conditionsals, 4

It is what Ellis and Tomilinson invite us to solve with their



"remedial teaching® which is ¥the teaching required when the
teacher Tfinds thet a structure which has been previously havsnt
is nevertheless not being correctly used by the pupils® (1980 :
18). In facty; this tesaching takes into account those asnects
of a structure where the teacher knows his pupils will .l

~ Gherefore . L ‘ . )
error, It is / a requirement for himeand the writers oif

course, to have listed already those difficulties, before, os -
he went throuéh the structure trying to understand ond solve
them, This will avoid him loss of time &nd hesitations in ex—
planetions. Here then we join the forenentioned suthors when
they say that any teacher needs Vacquired knowledge®, That is,
the information that has been deliberately acquired Throusgh
the study of structural descriptions..ﬁhe teacher should mulire
proor of competence in his performance, which requires much

care and earns him confidence,

As we are concerned with an ares whose first characie-
ristic is high complexity, we are the most interested in this

method

range in o hierarchical order all the problems .hich
welled up as we tried to describe English conditionals. Here

is the order in which those difficulties appear in this caapter

10 Problems of terminolozy

. . by
2° Semantic problems hrought about/o%erlaps
3° Problems in typologies

49 Problems of tense sequences.

A. Terminology nroblems.,

o

Terminology is of grcat importance in the degcription
and teaching of a structure (from the intermedisate Jevel)., Fllis
and Tomilinson affirm that “g lmowledge of structursl terminolos

enables a rapid reference to gome structural aspect which has

been previously taught™ (op. cit. : p. 13).
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nl o .‘.L

He is8 indeed risht in this context he considered, Hub

<

alsgo, a lack of zccurate and proper term to substitute for o
tough and lcng pattern malkes the learning tedious sand slow.

One specific example can illustrate the idea.

. . . O
i,e If a teacher wants to teach the application/"lilielsr

-

conditions®,

The representation of the pattern like

kely conditionals ~—> If + S + V(pr.s.,t), + 5 + V(future ensc)

(gl
=8

s better than If + S + verb(unmarked form), +S+V+will+verbal+’.

[N

Not only is the last structure incomplete, but also tiring
and likely to Jlose the student into vague and abstract syabhols

difficult to apply and hard to remember.

THe problem becomes more serious with unlilely and imnogsible
conditionals.

Impossible cond., —— If + S + past have + Verbal (past particizic),
+ 3 + Would + infinitive is insccurate if

we compare it with : =

Impossible cond. ——— If + S + past perfect, + S +present

conditional,

The last representation is very simplified and presents no
difficulty for retention. The substitution of adeguate terns
for rather scientific symbols earns the student time nnd esce

in the fixation.

(O]

In fact, the more a pabttern is reduced to a short repre—
sentation snd expressed in exclusive terms, the more it becomes
apprehensible.

'I'T‘;‘

This is part of the reason why, in the previous cheonter we di

not agree with the authors who preferred the representaotion
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would + infinitive instead of present conditional, and would +

have + past participle to designate a past conditional.

Always, tallding about terminology, the lacli of convention
anong grasmarians to set up firm ond volid torminololy apnlicable
to the types and axb-types of conditionels is still a big guestion,

' when

The learner feels embarrassed / he keeps adopting different |

terme as he changes sources while in fact the reality remoins

t
t

"
s
)

0]

the. seéme. It takes him time to to £ ind ou t

-~

difference implied by the use of different terms.

Terminology is @ sbarting point in the descripiion of a
given pattern, especially with intermediate =nd advanced learnerc.
The liack of clarity in o term engages the learner into voague idece
and confusions whiéh prevent him from progressing in the ussimi-
lation. As a result, the choice of inclusive texrms should be an
affalr to discuss in an assembly in order to reach a common o
agreement,

There are some subordinntors w h i c‘h bring hard time
to the learner for their overapplication. A term like"unless'can
egual”if ... not"in some cases (lilkely cpndiﬁionals) and cannot
in others (unlikely conditions). However, many suthors substitute
it for "if ... not™, and “excent if”.lThis is not without danger
to the learner in the sense that the flexible synonymy forccs
him invo dilemmas., The best solution would he to use “unless?

2

xclusively in likely conditions and let HE ... not"be used

in uvmlikely conditions.

The same problem _ r i1 s e s when u s iwng

o . (s .easily o
*put for® i n a cunditional clause. It can be understood if it

introduces & cause or a purpose, for exanplc.




- 60 —

This sentence can be interpreted as, I will go home, to scc

unny exclusively,.. Howeverlogical the interpretation seems

(o]

he, Grammarians will see in it & gross error. ' -

"But for" meesns “if it were not for®™, Seen as such, tThs

ineaning is not easy to find out. It will t~ke a long time %o

the teacher to mske the student understand the translstion of

the term, Saying thot o sentence like,

e.g 189) But for my mother, I would not be in the

university can be then intervpreted differently.

190) If it were not for my mother, I would nct be
in the university, which is 0.X,

200) In my mother's opinion, I would not he in he
university,which is reifuted by grammarions.

k]

This ambiguity comes from the use of “for" with “but” to

v

introduce a condition.

The proposition could be, to try to mredict the nrobles

of the students, so that the teacher exposes them to the closs

before they notice them and then come back to them if he sees
the point .
that they do not catch/every well the point.

i
ot
Y

B, Semantic problems.,

We have already talked gbout clesusal overlaps in the
Tfirst chapter. Now, we should add. that those overlaps are
sources of confusion in the teacher's and the student's mind

in particular as far as structure teaching is concerncd.

There are, besides those overlapping problems, other
arees of difficulty lewnding to a faulty interpretation of the

meaning.

- It is possible, ans. Raudolph Quirk wvoiced it (1972:7C

-

2)
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to confuse the subjunctive and the wast, in a conditional
sentence, This confusion anpears, when both of those Mmo0fls uze
the "past” for tense, and - this is important - in persons
other than “third singular©,

e.2 201) If they were at home, they would hear me.

fn interpretation of Pwere® as being in past of the indicetive
cancels the idea of doubt, uncertsinty which is wmeant in the
sentence, and instaures the sense of reality, an account of a
truth., This alteration_in meaning can sometimes make TG
sentence nonsense. And, this is true for the above examnle.
Mjould" in that context does not connote the past, but a
supposition, a conditional which of course cannot match with

-1 - -
oner o

the past of indicative in the conditional half, but ra

past of subjunctive.

This problem is introduced in this section just in ordew
to show how complex and puzzling the conditional as o atotcthrs

is,

C. Typology problems.

Once again, not much -needs to be said here, We h-ve
alrendy showed that the harriers set between the so-called

basic types of conditionals are not firm. They are escsy to

gy}

cross especially when unlikely and impossible conditionsls are
confronted, The difference between "Hypothetical conditionsls?®
and "Counterfactuals” . w h i ¢ h  make up "imasinetive condi-

tionals™ is hard to perceive,

i.e How far, 202) "If Joe had the time, he would go to HMunswe?
is hypothetical
and 203) “If Napoleon were nlive today, Fraonce vould

be powerful® counterfaoctual
is still cleer. However, when a sentence like,
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“if I had been there, my mother would not have begged salt?
is uttered, then the decision whether the sentence is couwntcr—
factual or hypothetical cormmnot be hastened., It reduires much

care and wit.

noticed it far before. ilere ie what Marianne Celce~Muicin ienors

from hiwm,

Students confuse hypothetical and counterfactual
conditionals and cannot intverprete them properly
gven when they arc =zble to select the correct Lorn
on a multiple choice test item. Mony students intor-
prete hypotheticals as 1i they were counterfacturls
thus ignering a subtle semantic distinction in
onglish,” (1983 : 53)
This observaiion mnade by Hwang merely means that when an event
is conmbtrary-to~iact, the spealker in expressing it malkes nothians

but hypotheses tc¢ show how hopeless he is,

such problems of confusion can bhe even Found inside

- - -
chey are not as

the veriations in likely conditionals. But
striking as they are in unlikely =nd impossible conditions.
fle preferred to treat thei in the last type of difficultv, the

most difficult pottern of the whole structure.

Ds. Problems of tense secuence,

Those problems are basically twofold, There are somc

problesies arising firom the inconsistency observed in the congi-

deration of irregulerities regarding tenses.

One Dbl~tant case of +this would bhe : the use of will in

(]

a conditional clause., Radicalists strictly forbid the uvss o

will as o future auxiliary in 2 conditional half. Hovever, this

-

law is trensgressed =nd justified. Some Justify their ugsc of

h
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will, as an emphatic, to show the degree of insistence, Othere
will say that will can be used even when it connotes & iuture

event, when the result influences the condition very much,

e.g 204) If you will meet him, tell him %o come (insisteco)
If it will make you good, T will stop smoling.

The meaning of the last sentence would be clearer if the rolcs

were reversed anc hence saying 3

If you &%op smoking, it will make me good.

a1

It becomes then very clear that the result was somehow the
condition itself. The result contained p-rt of the condition.
“ie then see that the problem of irregularities is sharper than

we imagine it to be.

ome

o

Problems of tense sequence may also be observed in
0dd tense combingtions involving past perfect or past in vhe
result half. Sincerely speeking, the meaning in those types
of sentences is very'hard to decipher.
ise 7 Hornby gives us albt least three instsunccs of

such combinations.

ae« past perfect in the if-clause and present in the result clauec
e.g 206) If he had not left any message when you colled,

he pirobably hopes to find you still here,

Here is how we proceededto understand this utterance,

2 L

We imagined a context where the hearer would have called &t

(e}

the absence of the subject. The subject wds suppdsed to hrwy
left a message before he left if he thought he would mot sce
the interlocutor. Now, thnt he has not left the messnge i
be speculated thet he will come to the spealer's, It ic in thisg

context that the speaker then formulates the above thought.
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b. past perfect in the if-clausge nnd future in the result clruue

e.g 207) If he had not come in when you arrived, he will.

not come in at all this morning.,

Here again, we caleguloted a8 follows :

The subject was supposed — sometimes in the past - tp core in
hefore the hearer arrived, but he did not. Then, the speaker
makes a direct inference from this attitude and affirms that
eveﬁ in the .present moment the same things will be repcated.

The subject ig not coming in at all.
c. past perfect in the if-clause nand present conditional,
e.z 208) ITf he hnd come before, he would bé excussble,

This sentence simply means that a nast action -~ which unfortu-

nately failed to take place - would condition a present evcnt.

2oult

{

d. past simple in the if-clause + fubture perfect in the

]

lause,

e;g 209) If the thieves really came, the bicycle will

have been stolen.

This utterance cannot be understood unless we reason as rollows
The speaker was absent from the house., Now, news reaches hin
that there have been thieves in the area where he lives.

Remembering that his bike was in the open, then he conjeciures

that if they reached the house, the bicycle will have inevitobly

been stoclen,

£ithough those constructions are very hard to internpret,
Hornby and others who mansged to bring those ideas under our
observations, have the merit to have succeeded to relate a past
event to a present zituation without any risks of nonsense. It -
is an underteking of great daring and high intelligence,

The four instances of unusual tense combinations that we hove

™



g

selected for intervpretation counstitute a strong proof th:t
tense combinetion is the most complicated operation of 1l
othere involved in conditional constructions.

e, pregent unreal and past unreel constitute another aron of
of difficulty as faor as conditionals are concerned. it is

not very easy to understand how the past tense in,

210) “If I had money, I would go upcountry¥

is used for something wished for now.



IIT. TEACHING/LEARNIDNG

CONDITIONATLS AND

j=v]
=i

LATED PROBLEYS.

A, In search for a method,

Now that we have enough information about conditionals

and major syntactic difficulties they entail, it is high time wve

—

taught them to our students. To be effective, any structure tenciii~

must be prepared, The teacher is then required to know the matier
to handle. loreover, Lo avoid waste of time he must have all tiw
problems considered and relevant answers., To achieve his zoal,
there are some fundamental elements and an amount of principles
he has to obey to. He has, for example, to ikmow the psycholory
of the lecarner. This idea joins what we have said earlier in the
general introdwction, that levels o education are of primary
importance in the teaching of structures, ioreover, the choice

of an adequate method is a great factor capable of influencing

-

N

the teaching (and learning). Once + h e g ¢ poinbs are taken

L

into consideration, the teacher may probably manage to avoid somc. i

the problems which handicap his task,

We have already tallked about the importance of grammar
‘and the levels of education, There is another point which is worisl
being considered., It is concerned with the wiy in which structurcs
should be taught and learnt,
The aim of teaching structures has been defined by Ellis and
Tomilinson (1980 : 12) in a rather circular way. Yef,-it is
meaningful, They say that "teaching structures is to present amd
practice with different structures™, An infereétiﬂg expression

is the word "practice™ in that it joins what John Dewey pronoses
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teachers to do. For him, the student must learn by doing. This

is what would be the ideal case in the teaching of the structurc

of a lansuage, It is what S. Pit Corder claime when he says that
"$o learn a languoaze is not learhing it is a 'content!
subject like scieinnce ..., & sebt of varying degrees of
abstraction., This is the aim of a 'linguist so that he
can onulyze and describe it." (1956 : 6) o+

Learning & loanguoge is, in fact, learning a set of skills. As a

result, there must be some appropriate methods facilitating the

learning.

3o many ‘tcaching methods have been suggested, However,
only a Tew help the teacher who 1s dealing with structures. In
our point of view, the direct method is suitable to this situation

a number

and we shoare this idea with / + of people. As a matter of Tact,
learning a language 1s acquiring a set of habits. Those habits
turn into automatisms only through intense practice and this is
the aim of the direct method. Its proponents believe that "stuaents
learn to understand a language by listening to a great deal of iw
end learn by speaking it, that is, associate speech with appropriat
action." It wrecommends the cxploitation of materialé available
in the clasoroom and insistinly forbids the translations into
the native language. Wherever the meaning of words camnot be made
clecr by comncrete representation, the teacher has to resort to
miming, sketches, or exnlunations in ﬁhe foreign language., This
method has been welcome by tcachers, It owes its success to the
intensive practice of grammatical structures through varied an’
adequate arills. Yet, the theorists of the method can be reproacn- .
rigour, The native 1anguagé cannot be comnletely ignored., It is
very important in some cases especially when the students are
unanlc to follow the explanations the teacher gives them, It

constitutes & last solution in order to avoid waste of time.

C
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The preference of the direct method does not mean that
others are rejected completely. They can be used in case of

extreme necessity.

B. Problems in teaching and learning structures,

Problems in teaohihg and learning grammor - are nearly
common. For this reason, we decided to talk about some of them
in a rather general sense, The illustrations of those problems
will be drawn from conditionals. In fact, there are many problems
capable of handicapping the acquisifion of competence in a foreign
language : syntactic, language interference, teachefsincompetence,

in adequancy and
/ metho& inadequancy problems are prototypical cases,

1. Language interference problem,

Language interference problem is the sharpest hindrance
to perfect mastery of a foreign language. As John Ronayn Cowan
says in Robinet et al's book, "The source of error in adult second
language learning is the intrusion of the native lanzuage™(1983,109),
Actually, when & learmer views the output of a certain rule in the
second language to be functionally equivalent to the output of a
given rule in the native language, then that rule tends to be
applied in contexts where the learner considers it appropriate
in the target language, In such a case;, the learner will find it
easy to understand the new structure, If, on the contrary, the
two rules are antithetical, then the interference plays its
negative effect on the learning, The student tempts to refute the
new rule arguing that it does not exist. It will take lonz time
fopr the teacher (especially the English native teacher) to erradi--
cate the false interpretation caused by the rule sbtrongly engrained

in the student's mind,

e
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With conditionals, the interference problem is not parti-
cularly serious. A contrastive studyhbf English'and Kirundi has-
shown more likenesses than differences, This observation turned
true with the comparison of English and Kirundi conditionals.
i.e English conditionals have their equivalents both in French

and Kirundig¢

T ! § |
i English 'i French i, Kirundi i
s‘ | ! !
i If " si § ni; iy6; ka ;
! ! . ! Y !
{ unless t a moins que ! kiretse 1
t ! ! !
; if .e. not '§ 81 eo. pas ; ni ... t8 i

! ! !
: in case ! au. cas ou | me gihe !
{ ! | !
t provided that { pourvu que ; ukira i
!
| ! ! !

The use of one or another among those subordinators obeys to
rules moreor less equivalent in either languages, Those rules

regard tense agreement, position,shift in speech and overlaps,

 tense agreement ¢ In many insionces, the tenses combined in a

conditional sentence determine the type of sentence it is,
i.e The present in the if-clause, future or imperative in

the subclause represénts a likely conditional,’
2+8 211) If you see him, tell him that I need him.
212) Niﬁ warubéna, umubwire ké ndamukendye
213) Si tu le vois, dis-lui que j'ai besoin de lui
There is,.howevef one point at which none of the two languages

coincides .with English. It concerns tense restrictions, namely the

case of future in a conditional clause, French and Kirundi use
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future to express temporality in the conditionel half while

such an action is seriously sanctioned by English graummerians,

e 214) Ukazomubona, urazomubarira ivyo nagu/’cumye.

215) Au cas ol tu changera d'avis, préviens-moi,

A use of "will¥ in similar context in English would mesn SOmee
thing else, namely insisteaneor volition,
e.g 216) If you will meet him, greet him in my place

(insistence)
- unlikely conditionals are represented by the past simple in

the ifwclause and the present conditional in the result clause.

e.g French 217) Si j*étais prétre, je ne pécherais pass
Kirundi2l8) Iyd mba PEtiri, sindoumuye

English219) If I were a priest, I would not sin.

Here again, each of the three languages has its own restrictions,
Kirundi and French are insensitive t0 the use of a subjunctive
form in the if-clause and this constitutes an area of contro-

versy.,

- Impossible conditionals are represented by the past perfect
in the if-clause and past conditional in the result clause.
It is necessary $o mention that Xirundi shows a slight

difference from others.

220) Iyo mba nari Pét{ri, sihari gucémura.

222) If I had been priest, I would not have sinned,
222) 8i j'avis été prétre, je n'aurais pas péché,
223) Si j*avais su, j'aurais dit non.

/ / ’
224) Iyo ndabimenyz, nari guhakana.

In cases like those ones especially when the teacher
shares the speech community with his studentshe will txy to call

upon the students' attention on those paradoxal structures.

‘__4
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One of possible explanations would be that a language hes its
peculiarities as well as universsls, It is thanks to those pecu-
liarities that a given language can declare itself unique, A good
teacher then should kindly odvise his students not +to think'

in their native language or in any other language they know better.

Position of conditional clauses.

It has become almost g mabtter of principle that a condie-
tional clause should come first in the sentence for the sazke of
prominence, Once again this is a common feature in both English;

Prench, and KXirundi.

‘eeg 225) Iyo mbé’nﬁsﬁbirfye kukdbona, ndje nkagipfukamira.
226) Si tu peux voir détruit l'ouvrage de ta vie et
sans dire un seul mot te mettre & rebAtir, tu
seras un homme mon fils.

227) " If I were you, I would keep silent.

O s O ey 02

Conditional clauses be they in English, in French or in
Kirundi entwine with other clauses as far as their meanings are

concerned,

e.g Overlap between time and conditional clauses.

228) Ni’yazé; ndagﬁhamagara can respectitvoly mecan

» if he comes, I call for you.
& when he copes, I call for you.

229) If he comes, I am happy can simply mean a conditio:
or a time, that can be interpreted as : Whenever
he arrives, I am happy.

230) Si je frappe & la porte, on ouvre. can mean that.:
if he does not knock they do not open or’:

whenever he knocks, they open,

T
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Overlap vetween concession and conditional cliauses,

231) Ného nyene atfnkinda jehd ndamuundea.

232) Even if he does not love me I love him,

233) Quend bien méme il ne m'aimerait pas; moi

je 1'gime.
Those areas of similarity do not cause many problems,

On the contrary, they help the student %o understand and keep
in mind the new_item. It is the same case, when the new iteﬁ
shows no slightest likeness with any of the student's familiar
lenguage. The student is obliged to accept the structure as it

stands in his eyese.

Some people can intervene and say that French uses the
subjunctive in conditional clauses introduced by expresgsions
other than si, selon que, suivant que, and au cas ol, We would
add that those c¢ases have nothing to do with the case of sub-
junctival use iz English if-clauses in so far that, the
subjunctive in Freﬁch is distinctAih itself, that is, it cannot
bz confused with any tense or other mood, as is the case Tor

the past of the indicative in English,

e.g 234) Je t'attendrai pourvu que tu sois rapide cannot

be confused with any other tense.
The problem can be posed with the present of the indicative and
the subjunctive, but this occurs rarely.

e.g 235) Je lui écrirai, & condition qu'il me rdéponde,
is somehow confusing (is "réponde™ in present
or in subjunctive ? both possibilities caun be
true).

To conclude on that point, we can stress that lansusge

interference is a serious bar against an easy agsimilation of a

------lIlllllllllllllll.l.llll.ll..
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foreign language structure.

2. Syntactic problems,

There are no less serious problems as far as foreign
language learning is concerned. Dach problem,be it tiny oxr huge

sffects the le arner.

Syntactic problems constitute another area of difficulty?
They are those problems which are due to either the complexity
or the complication of the item itself, A structure can appear
so difficult for the student that he cannot catch anything of
the teacher® topic. This disenchants the teacher to o high
¢ grec, It is in these situations that explanations turn out
to be very indisPensable, The teacher will try to multiply
situational examples, explain briefly the structure in +the
. get language, If the situation remains dramstic then he can

even resort to the native language to avoid waste of time.

I can be the case with some unusual tense comhinstions

in conditional sentences,

esg 231) If the thieves came yesterday, my bicycle will

have heen stolen.
This sentence is easy to interprete in Kiruvndi.

- ) - 0 ’ - - ‘A — -
232) As@nga abasdma bardje €jo (hahise), ikings rydhie

rizoba ry3ribwe.,

~ The context of the sentence would be the rememberance by

the spesker of having forgotten his bicycle out the previous day.

Many other complicatel tense combinations can be explained
i~ %his way. And there are at least three similar cases presented
in the previous chapter., Those explanations must of course be

fcllowed by intensive practice (drills) and why not written

4_#




- T4 =

homeworks,

Some people think that using the native language in.the teaching
of g foreign language abrupts the students. However, fhere is
nothing unusual in that. |

It only becomes dangerous when a teacher takes it for a habit

and overuses the mother tongue in a foreign language lesson,

It should be resorted to in case of extreme necessity. In any
case nobody would object to the statement thatvﬁhe nore B pattern
is. hard to decipher, the more it requires simpler explenations
and preferably in the native language.

Wilga Rivers says that "a short elucidation of a grammatieal
point in the native language will help these students much more
than a prolonged attempt to explain and re-explain in the foreign

language.” (1968 : 85).

To sum it up, for students who are finding the language
study difficult brief, coherent and adapted explenstions in
the native language, followed by active practice of the features

under study are paramount.

3. Incompetency of the teacher.

There are many types of teachers. First,there are those
who serve as a good model to the students. That is, the ones who
master the language and handle it to the students irreproachably.
Second, there are others who possess the language but lack the
talent of communicating it in a clear way. Last and vorse, there
are those whose knowledge of the language is defectuous and
consequently present the materigl in a fuzzy way. A1l of those
téaehers model the students -oxn their iﬁage. A student is a product

of what the teacher makes of him.

It becomes then elear that an incompetent teacher kills

the youth. The incompetence may be rooted in the lack of enough
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information about the structure of the language he is called *to

teach.

4 teacher must have a thorough kmowledge of the grammar,
at least of the structure he is going to feach. Missing an
accurate answer to a student's question or leaving a student's
error incorrected is humiliating. We have already said'it; and
we should stress it again thet a2 teacher needs to know the
grammar of the language in order to be helpful to his students
from all points of view. A teacher whose replies %o his students'
quéstions would always be ¥May be®, "I do not know", "I will
check"caﬁse&oss/”ﬁ%e interest in the léarning of the foreign

langvage and doubt about the intellectual capacity of their

teacher hence losing faith in him.

Even a teacher who may possess his grammar and have
problems in the transmission is unworthy. A knowledge which can-
not profit = +the learners is but a shade of knowledge, Pubtile
teachers, that is useless 4o the student, deserve léaving the

carreer. Human ornaments are not helpful in the classroom.

A teacher is judged not only on the knowledge he possesses
but also on how he shares it with his class. The more prbfiqient
a teacher is, the more efficient his teaching will bhe, This, of
course, will earn him fame and success.,
As a hint to do to the teachers, especially, ideal ones who are
prbud of their knowledge, an adequate method, theat is an active
teaching will contribute to the increasing of the success.
Another factor he should bear in mind is that an adequate method,
a considerable knowledge of the matter, . muet 1% be exploited
in a climate of joy and confidence, otherwise the failure will

be the outcome,



- 76 =

4, Inadequancy of the method in use.

Some teachers unexitically follow the teaching wmethods
suggested by pedagogues, However, they are not always adequate,
Many factors must be taken into account to decide which method
goes with which lesson. Among those we can cite the context,
the subject matter, and the class. In fact no method is bad,
there are bad teachers, That is, the ones who pay no atﬁention
té their task. A good teacher should not rely upon books;_Some—
times, he would be invited to alter things, reorder plans,
even create new things, It is for this reason thgt three qualities
are required to a teacher : imagination, energy, and will to
experiment. The methodologiCal guides provided by pedagogues
are not imposed, On the contrary, they are meant to help the

teacher in case of need.

A multitude of ﬁethods have been 1iét¢d (grammsr=trans-.
lation method, Direct method, reading method, audio lingual
nmethod, and structursl-situational method). However, they cannot
be exploited in a discordely way. Teachers have to apply an
ecclectic approach, No one of the five mentioned methods is to
be neglected, nor is there one to be overused, All of thenm
complete one another. It mst be recalled that the situation of
the learmer is, as one pedagogue put it, as follows "I hear and
forget, I see and remember, I perform and understand®. AS one
can notice it, effective methods are indispensable in the teaching

activity.

The success of the students lies in the teacherst effors

to make use of adequate methods. ¢
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C, The teaching of conditionals,

According to reports from B.,E.,P.E.S. English section
staff, the learning and use of conditionals in short sentences
do not raise mgjor problems. However, when students are asked
to use the structures in compositions, the results are less
satisfactory. This problem may be due to the insufficiency of
practice, namely a iack of communicative drills., From our point
of view, we also impeached the poor exploitation of various tense
combinations. Such a drawback stemmed from what we have noticed

as we went through the compositions from 1985 "Test national®,

.Therefore, we found it necessary to contribute to the
improvement of the teaching of condifionals in Burundi gchools.
Nevertheless before we get into the heart of the matter; iv is
important to mention the typical mistakes we detected in the
abovementioned section six schools (Lycée de Vugizo, Séminaire’
de Mugers and de Burasira, Lycée de Jenda, Colldge Saint Albert,
and Collége de la Victoire) were surveyed. A close investigation
of the recurring mistakes in many cdpiesngave us an idea on the

main problems encountered by students.

1. Recorded mistakes.

ae If_+ Subject + were + Object, Subject + Present

conditional + Object.

233) If I were one of his colleagues, I would %tell him
to empfdy’the applicant_(correcﬁ construction).
234)Y®If I was one of this colleagves, I would argue in
. favour of the applicant.
235)*If he was satisfied with the writers qualifications;

he would have done anything.
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T 7235 I T was-one-of-his-colleazwes I would hawve told
him to give the writer the job. o
236)*If I was the writer I would have felt frustrated,
239)*If I was one of the colleagues, I would try to -
convince Mr Symond in order to change his mind,
240)*If I was one of the colleagues, I would advise
Symond to let him work,
241)*If I was one of his colleagues, I could advise
Symond to let him work,
242)* If I was one of his colleagues, I would have
argue in favour of the applicant,
243)MIf I were one of his cdlleagues, I should argue
in favour of the applicant,

244)* If I were to speak in favour of-the-applicant,
this is what I would say,

The confusion of the indicative and the subjunctive in
conditionals is a general problem. Only fifty students on the
total of two hundred proved to be aware of the difference. In
fact, the error made there is tolerable since it is only a transe
fer of an informal style (was) into a written one. In some cases,
however, the qonfusion can lead to misunderstanding. In some cases,
for example, the subjunctive indicates a high degree of unlikelihood

while the indicative connotes something probable,

esg 245) If I was sick, I would go to the hospital
(you can fall sick).
246) If I were a boy, I would love you

(you cannot be a boy).

There are other mistakes which are difficult to judge such as the
number in 234, the morphology of the past participlé in 242, tense

in 242 and 244. Those mistakes may be due to lack of time as



- 79 =

they may be brought about by a low degree of mastery of structures,

¢. If + past, present conditional,

247) 5 If he failed again, I would advise Symond to
search another job for him.

248) VIf he mensged to give the job to the writer,
he would see how the other employees would
receive him,

250) y¢If the writer refused they would let him go.

251) *If he worked good, I would have to be

graduated after and extend to a hight job,
252) *If the writer knew to work, Mr Symond does not

worry about employees,
253) *He would firstly proposed him the job and
saw if he accepted or nowb,.
254) *If I had many qualifications I must be superior
to them.,
255) ¥The writer had to get the job if he was ndt
a coloured omne, -
256) *If he failed, try tb give him an advice.,
249) ¥I do not think that it would be a problem if

the writer took the job,

So various mistakes have been made in these gentences.

0f course, they are not the only ones, they are just examples,

Therc are mistakes which have been made from a morphological
point of view, Those are, for instance, the skippringof "for" in
247 (search for), the use of good instead of well in 251, the
seepping of "how" after "knew" in 252, and the use of "firstly®
instead of “first™ in 253, From & syntactic point of view,

punctuation and tense sequence mistakes are frequent, This can Eé

s




observed in 250 and 254 (punctuation) and 252, 253, 254 and 257,
It is hard to find out the source of error in 254. The student
may not know the past form of must (had to) or he may simply have
meant the présept. In 255, the student has the problem 4§y dif-
ferentiating"were" ffém "was® and we have talked about it previously
Among those mistakes, the most serious are the ones related to
tense combination because they culminate in nonsense. Around
ninety students over two hundred suffer this problem. It is
possible to think that those students do not have at their
disposal recapitulative tables on tense sequences, Hence, they
make<haphazard combinations,

This is a great lacuna indeed and it shows that they do not know
how to locate events in time and space, As a result, no correct
combination can be qone. In fact, the students make no difference

between the probable, the improbable, and the impossible,

One striking thing is that those mistakes have been found
in the copies of students from "{»-llege de la Victoire"., Can we
assume that they have not seen this in class ? The question'

remains unanswered,

fi. If + past perfect, past conditional,

257)V If I had been one of Symond's colleagues, I would
have told him that in a firm it is question of
knowledge (correct construction).

258) *If he had had a job, the man could be our danger.

259) *If the first man had refused to give me the job,

that means that even the next time it would be the
same.

260) *If he had failed to answer to the question, it was

normal not to employ him.

#
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261) *If the employers had been with the firm a long time,
there was no reason to refuse the man ...

262) *If unforfunately he had not one of his member of

| the family, he had not seen or had not tqld any word,

263) *If Mr Symond had kept the writer who is well qualified,
it would be good,

We have noticed it, and we keep ﬁoticing it, morphologicai
mistakes are unavoidable in a composition exam. Those mistakes may
be due to many things.: hurry, stupidity, fear, anxiety ...

Only thirty over two hundred studenté wfote correct sentences,

In the above examples, we can cite, fhe use of to after "answer#"
(260), the translation of "bien” into "well®” (in 263). Syntactic
mistakes are as serious as the ones we noticed in the previous
sections, Purthermore, the reasons are the same, The general
problem in this case would be the lack of enough information about
the past cénditional tense ond maybe the failure to know what kihd
of action the past perfect tense implies (agfailure achieved in

it
the remote past),

e, If + present, will or present.

264) vIf we want to produce much, it is necessary to have
qualified workers.,

265) ¥*If someone apnly frr the job and if there is a
possibility to offer him it, he has to get it
normally.

266) *He will never earn his life if he had made studies,

267) *If the writer would have chance to get a job,
he will pass long time also.

268) *He will return back last year to see if job will

be found.

—



269)VIf there is no place for him in the factory, I try
to give others reason.

270)#If he come back we advice him %o return,

271)V1 will get another job if God bless me,

272) If it is not possible to give him the right place,

I would propose him authority with another'one.

The general impression on the use of likely conditionals
is not negative, However, there are gross syntactic errors such
as the tense sequence in 266, 267, and 272, In all the three
mentioned statements;there is a tendancy to mingle incompatible
events, say, unlikely and likely, impossible and possible. In tho
example 268, there is a violation of the exception which says
that "will" cannot be used in a sentence when it connotes futurity,
It is a pity, however, that at the end of the secondary education,
students do not care about the su-ject - verb agreement (265, 270),
The only pfoblem that can be tolerated in the mistakes above is
the spelling mistake in 270,
On the whole, the application of likely conditionals was not as
difficult as the others in the sense that one hundred and ten

over two hundred and ten managed to write nice sentences,

Another source of problems in syntactic constructions is
the length of a sentence, The longer a sentence is, the wronger

it tends to be. Moy, it sometimes Lecomes meaningless,

csg 273) *If our cmployces refuse to accept him as an
authority, we will convince them that there
cannot be a post without an authority, and he

could understand.

This sentence would have been correct if the student had not

added a useless part at the cnd., Unfortunately that part overloaded
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the sentence and destroyed its correctness. The following sentences

suffer the same problem,

274) #If I try to describe him on his way back home when
he has not a job, he should haeve been very sad (this
statement is nonsense).

275) *If the writer would have chance to get a job, he
will pass long time also to be accepted with his
high standard of ecducation (this is also nonsense

to some extent).

A1l that we can bear in mind and draw attention of our
readefs $0 is that somé of the constructions we considered as
mistakes may appear niceto the'eyes of others, However, in accepting
a student's statement one should first consider the model he has
given to his class and see to what extent he departs from it or
not. Second, hec should consider the educational level of his
student so that he may see whether the latter understood what he
wrote, Otherwise;it would be an gxaggeration'and it becomes hard
to check the assimilation of a given structural pattern. It is
not a good thing for a teacher to try to justify students' mistakes,
i.e the confusion was/were is not a big mistake., Leaving it un-
commented is unfair, however. The students should know the diffe-

rence, however minute it can be, between was and were is a condi-
e

tional statement,

g "Even if", "in case" and "as if",

276) ¥The writer continued even if he was called up in his
name,
277) YEven if it is not suitable for him, he can begin

to work,
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278) ¥e said he would never forget that moment even
if he had passed six years of trouble in the war,,
279) ¥e become more and more nervous with Symond even
if he had left him.
- 280) e will never earn his life even if he had made
. studies,
281) e can.Speak well as if we are not qualified in
anything.
282) ®re feels as if his life finish at that moment,
283)¥ Tears came as if he was a lost child.
284) xfe lost his road as if he had become a fool.
285) VIn case Mr Symund did not want to make him an
authority, I would suggest to put the writer

with other employees,

The practice of subordinaﬁors other +than if showed that
the expressions were unfamiliar to the students. There is a
confusion between Y“even if" (which is conditional) and "although!
(which marks a concession) (279, 280) ; but this mistake is hard
toaavbid pecause the two expressions merge into each other,
Sometimes;the problem of tense sequences is always present;
Actually, a past perfect is not associated with a past although.
advanced learners afford to do it. "As if" causes another problem.
The students know that they have +to use a past tense maybe le-
cause the comparison is untrue, yet they forget about the use
of the subjunctive form. Some people can accuse us of being
excessively rigorous, but we have to. If was is accepted in a
-8poker: style, then it is good to use it there., If, on the other
hand, a written style is concerned, then use the appropriate
form, here, the subjunctive. The majority of - - students we

consulted in the test use the above expressions freely,
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Ze¢ SUDPPOSE oes, WESH + past (subjunctive), indirect nif,

287)y-Suppose I was his colleague, I would argue that
thée qualification is essential,

288) v He wishes he was not born.

'289) %I wish I died.

290) ¥e started to think if he had not had replayed
Padly his gquestion.

291) ¥ Mr Symond did not ask him if the writer is well

qualified or if he has experience,

The common error in the use of both wish and supﬁose is
the consideration of a supposition as truth. The two expressions
cancel eaéh other, The best form then for the sentences containing
those words would be to use the subjunctive. With the iﬁﬁifeg#
nife, the students do not know that "if" in indirect questions
is used in informal situations, and that in written forﬁ ;whether"

is preferred. Those unfamiliar terms were found in a very limi=

ted number of copies (around twenty).

2e Amendment of the situation.

a, Suggested level for the teaching.

As we have already said it in our general introduction,
conditionals should start at the intermediate level, As a matter
of fact, at the beginning level, the learner is just trying
to acquire enough stock-in~trade, that is to build up his lexicon
without which the learming of the.structure of a language is but
impossible. The teacher, on his side, is trying to select basic
. structures he will start with latbar. This level is also ad-
vantageous to the student : we have seen that the teaching of

grammatical structures would be handled in a communicative way.




At the intermediate level, he has already achieved g relatively
sufficient expression to make himself understood no matter the
amount of mistakes he makes. Another reason for which condi-
tionals sfart at this level would be the following, It may
happen that towards the end of the beginping level, say in the
third term of the second year of English, the students are al-
ready introduced to simple tenses., Since conditionals rest
upon tense combination, the teacher (if he is clever enough)

would take the opportunity and practice those tenses in context,

Conditionals are often taken as very difficult structures
in English. Even the teachers of na%iVe English speakers re-
cognize the fact mmd& they have recommanded that conditionals
start at the infermediate level with English born students,

Cfr American Kernel Lessons,

The practice With compound tenses like past conditionals,
present conditiongls, past perfect, and past continuous tenses
should be tackled later. Students must first be informed about
those tenses and past modals before they apply them in complex
sentences, Besides, we all know that the teaching in genergl,
and of structures in particular, must be graded. Otherwise,

the learner's mind may be confused.

Complicated structures would not be touched until the
advanced level is reached., Even %here, the student does not
have to learn them as such. He may come across one or another
strange construction (like those we raised in the hierarchy of
difficulty) all along his personal documentation and Hry to
comprehend it for his sake, Nevertheless, some precocious students
can foresee the difficulty still in secondary school. If_then by

any chemce a student asks the teacher for interpretation, he will

——————EEEEEEEEE
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‘sometimes ‘
try to set things clear, / resorting to the native language

in case of extreme necessity. The explanations would be simple,
superficial and ecomomical so as to avoid giving students hard

tine.,

be Teaching irregularities.

Not many irregular cases are found in conditionals,
Nonetheless, the fewest which can be met must not be ignored
nor must they take a long time in teaching. The teachexr can
simply point them oé% ghggt%he students have failed to discover
them on their own, The widely known example is the use of will
in a conditional clause when it conmotes futurity. This res-
triction can be justified to some extent. A conditional clause .
supposes while will predicts, plans with certainty. Unfortunately,
it is not very well recéived by the students, This has been seen

in the way they falsely used "will" or "“would" in subordinate

clauses,

e.g 267) ¥If the writer would have chance to get a job,
he will pass long time also,
268) *He will return back last yeaf to see if job
will be found.
275) *1f +.e writer would have chance to get a job,

he will pass ldng time also,

The mistakes recorded here grise from langusge inter—
ference, Kirundi does not contain éomplicated tenses such as
the past conditional. However, because the student knows the
existence of the conditional in Kirundi, he will try/zianslate

a Kirundi tense in a certain conditional tense as he pleases.,

eeg 292) Umwanditsi yogirs imans akaronka akazi;

naho nyene azorindira came.
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203)—> If the writer would have chance to get a

job, he will pass a long time also.

The same problem is posed with the future. The student
knows that Kirundi conditional clause can take a future tense.
As a result, in a free composition he will be tempted to trans-—

late the structure in the target language.

e.g 294) He will return back (last) next year to see
if the job will be found,

The mistake in here is twofold. The student used a faulty tense,
Moreover he did mot notice that he shifted from g direct

to indirect speech and that thus he had to respect the changes.,
He simply contented himself in the translation from the mother
tongue.,

esg 295) Azogaruka kuraba ko akazi kazoboneka.

Besides, the student meant.

296) He may return back next year to see if the job
(will have been found) has been found.,

There is oniy nne -way of‘correcting those mistakes, If
the studentsdo not find out the irregularity by means of
induction, the teachex will try to lead them to the inquest.

He will proceed by dquestions.

The overlaps in conditicigls are rather useful to teachers
than to students, The former is obliged to‘avoid such kinds of
ambigmities in the selection of samples (cues) and drills. '
Consequently, he must know the different subordinatoré and the

nuances they show,

In one sentence that q etndent gave @



"He will return back last year to see if job will be found%
There is a confusion of if and whether. Maybe because the
students did not drill enough the expression "“whether®, And
the teacher failed to stress the difference between "whether®
and "if" of course at the end of the lesson. From what we

noticed in the copies it seems that the students reel from

Yeven though" to ‘even if", That is why they take one for another.

- esg 297) Even if he had high qualification, it does not
mean that he had to have a high job.
277) Even if it is not suitable for him, he can

begin to work.

The "even if" is not used correctly here. It is naked concession,
and "even though" was the right term. Again,_it‘is up to the
teacher to set things clear for the students, involving brief

explanations in case of need.

_ A more serious problem, as we have been able to notice
it, is the use of the subjunctive in a conditional sentence.
Be it after "as if", "I wish" and even after "if" if the verb
was "be®, Students prove po#erty in information as far as the
point is concerned. One per ten students manage to use "were"
instead of "was"., Teachers really need to test the case (diagnostic
tests) so as to locate areas of difficulty and apply remedial
teaching. It is the same problem with tense combinations
especially ¢ If + past perfect, past conditional,
Students betray their teachers, iﬁ one word they dishonour them,
They show no trace of familigrity with tenses, even with simple

tenses (past simple and present simple).

When we talk of exPlanations, we megn neither grammatical
rules nor terﬁinology. Those, far from helping the student make

of him a kind of automat rather then a performer. Explanations
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are the last thing to resort %o - only_when the message has
been too hard to decipher., For example, the terminology is of
1ittle help especially in typologies of conditionals, Not
knowing the type of conditionals which is being drilled can
by no means affect the acquisition in the practice of the
structure. The student mainly needs the correct use of the
pattern in real world, and far less does hg need to know about
its heading, He wants to know the language, but not about fhe
language, In case where termiﬁology is needed espec;ally to
sort out the pattern constituents on the blackboard, this should
be done sometimes far in the middle of the practice, or simply

at the end.

e+g At the end of a 1es$on the teacher can make the
student discover the procedure, and not the rule of producing

likely conditionals.

Likely conditionals — If + S + Present + Object,
| Subject + Puture + Verb + O,

€. Pre=requisite knowledge of structures.

The learnertknowledge of vocabulary is not enough for
the teacher to dare introduce the practice with conditionals,
There is a previous knowledge of indispensable structures +to

deal with conditionals which must be-acqﬁi}ed before all,

the
The student must be already equiped enough in/matte:-

of basic syntactic structures,

€eg A teacher cannot endeavour the teaching of conditions if

the students have never practiced with

- Clauses - guxiliaries and modals

- phrases - Y conjunctions
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- nouns . - i yerbs

- indireet and direct speech,

The student must have alreadydevehggﬂ habits in the use
of all of the above-mentioned elements, Or else, the practice
will be a total failure. In fact, the conditionals will offer

an adequate means to fathom those sentence constituents,

In the typical mistakes we have listed a bit earlier,
it is noticeable that event at the end of the intermedigte

level, students do not succeed in differentiating'should; would,
from -could.

eeg 298)*f I had many qualifications, I must be
superior to them.
299) ¥f he had had a job, the man could be our
danger.
300)®If I was one of his colleagues I should tell
him to give others reason. .
301)’if I were one of his colleagues, I should

argue in favour of the applicagt.

A close observation of those F~ur sentences shows us how +the
students confuse modals. The teacher should make his students
drill with tense change of modals *. :.... according to the
conditional tense they are associated with. Ona Low trigd to
reduce the work of the teachers by providing them with the

order in which the changes occur,

a) with present or continuous conditionals (1986 : 70)
can > could, would be able
must > would have to
may (permission) > w~nld be able to
might (possiblity) > no change
should (ought to) D no change,
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b) with past conditionals (1986 : 73)

can > had been able’> would have been able
must > had had to > would have had to

may (permission) > had been allowed to>>would have
allowed to

should>> should have done > e——
might > might have done > w————r .
ought to>> ought to have done>> ———*

These form shifts of modals in conditional context must be
intensively exploited because they constitute a problem‘in the
acquisition of grammatical structures, It falls upon the
teacher's reponsibility to select different situations to
present the various meanings of a same modal,

) permission —P you can go home now,

€8 cCam
physical capacity (I can 1lift a fifty kg bag)

de The teaching of subordinstors.

Actually, the chief constituent of a conditional sentence

is the subordinating expression. It is the meaning bearer. The

. student at first, will have to grasp the meaning of the condi-

tional introducer, In other words he must know all thg vocar

bulary used in the sentence. In case of subordinators, gg;like

~ any other single subordinator (unless)doms not cause great

trouble to the learners. On the contrary, compound subordi-
natorsilike but for, prdvided that, as long as, so long as;
bring about puzzling situation, Here indeed, the expréssions
are opaque, that is we cannot tell the meaning by looking at
words making the expressions, Yet, with in case, even if, even
though, their transparency gives us an idea of what they may

mean.



In front of copaque words, the teacher will resort to the
(explanation) transiation of She terms either in the native
language or another language thuat the students understand best

(Eirundi and French in Burundi).

3s For an effective teaching of conditionals.

In order to teach conditionals in an effective way, the
teacher should avoid a couple of things : the reference to any
particular terminology or tc any given typology, and the setting

of rigorous principles to folliow,

In fact, everybody kmows that conditionals show
a certain complexity., Consezususly it would not be easy for the
teacher to establish a firm typology (we even mentioned it in
the first two chapters) and expose it to the students § there
is practically no firm typology since grammarians themselves
have not agreed on one yet. All that the student ﬁeeds to lmow
is the pattern, The same comment can be made ¢ terminology.
The learner does not need to know any terminology at all. He
only needs the pattern, the structure in context., Still in
secondary school, the étudent is'unable to perceive the nuances
likely to be found in terns. i,e The learner does not need %o
know that a givep patitern is‘labelled "likely conditionals®
to understand how it functions. Just the tense sequences and
a few explanations could be encugh, The last thing to avoid
would be a prescription of principles and rules which are to be
followed to establish a pattern, There are no rules in the
teaching of conditionais. Only Zcneralizgtions and analogies
can work, Teachers should avoid, as much as possible, creating
" embarassing situations to their students., Nevertheless; those

three elements. we suggost the teachers to reveal to students



-:-94.-‘

are paramount for their preparations. Teachers. are iniellectuglly
mature enough to decide which, among different terms or types,
typology or terminology to bank on during‘preparations; As
Tomilinson and Ellis suggested it, "A knowledge of structural
terminology enables a rapid reference to some structuyal aspect
which has been previously taught." However, even here; they are
not allowing the use of sopﬁisticaxed terminolo®y (1980 ¢ 10).
They are rather alluding to simple and basic terminology. For
instance, when we come t0 teach conditional clauses, it is easier
if we can use terms like "present simple tense', 'subject'y, ...
Those are elementary terms without which it would be a long

process to get the pupils to learn the pattern.
If + S + V (pr. se te) sesy + S + V (fubture tense).

Such terminology often serves as a short cut to learning a
structure and is thefefore a Jjustification for teaching the
pupils a limited amount of terminology. The learning of termi-
nology must always serve as a means to an end and not aim at
superfluities, What we;together with Wilga M. Rivers and Mary
S Temperle& are objecting to is when “students learn new terms
and a schematic apparatus readily enough without coming to grips
with the concepts they represens™ (1978 : 275), It is up to
teachers to invent or adapt a terminology which they find helps
their students grasp the concepts and use the strusture effecti-
vely. Furthermore, the choice of that terminology must take into
consideration the terms with which the students may already be
familiar, -

To crown it all, ultimately teachers themselves must take:
the responsibility for teaching +he students as much as/fggi%gée’
abstract structures with their associated terminology as‘seems

to be needed by a particular group. The best would be t0 prepare
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the student to the discovery of some terms by his own efforts

(research in books).,

D. A design of a lesson on conditionals.

l, Conditionals are part of grammar, Therefore, a design

of a gramer lesson can apply t0 a structure lesson as well.

In that perspective, we tried to consult many a methodologist

to see whose sample lesson plan of grammsr can help us in our

attempt to elaborate one for conditionals, Of the fivg pedago-

gues we considered (Hubbard P; et al, Wilga M. Rivers, Maria

Finocchiaro et al, Ellis and Tomilinson, and Christina B.

(Paulston and M. N.; Bruder) we preferred Paulston and Bruder.

In their design, one can see completeness, According to them,

a grammaxy leséon should follow nine steps,
“he format of the lesson looks like this ¢ (1976 :

Step 1, Presentation of pattern in context,
Step 2. Comprehension questions,

Step 3. Idéntification of the pattern,

34)

Step 4. Mechanical Drills - Formal explanations.

Step 5. Mechanical Drills,

Step 6. Functional explication,
Step 7. Meaningful drills.
Step 8., Communicative drills,

Step 9. (Communicative activity).

This degign is far better than the one suggested by Ellis

and Tomilinson, for example (1980 : 29)

l., Introduction,
2. Oral practice,

3, Written practice,
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Step l, Presentation of pattern in context,

A structural pattern must be presented in.contexté no
mattex';bhe form it takes. The context can be a dialogué; a leobter,
a diary, a new story or simply an improvised situation by the
teacher, What is primordial is its relevancy., In this step, the
sfudents are aéked to do a silent reaqing - if the context is

textual - which is followed by the teacher's reading.

Step 2. Comprehension questions,

Those questions are very important to check the wnderstanding.
- The teacher can seize'upon the occasion to prepare the students on
the pattern by asking related questions. It is to be noted that

at this stage, the students are; nb'l: aware thaot they are preparing

a new structure.

Sten 3. Identification of the pattern.

The teacher chooses one utterance illustrating the new
pattern and makes it.repeat by many students. Nay even; he will
write it on the blackboard. After this activity, he will have the
students find other occurences of the pattern in the passage.

‘Each located pattern must be drilled.

Step 4., Formal explanations.

It is brief and obligatory. It is characterisgd by an
analysis of a structural pattern, such as word order, concordénaa
. - shape and combination of forms - whatever the distineotiw
features the student must learn if he is to use the pattern correctly.

- The formal explanation should be as simple 'and graphic as possible,

include a contrast to a similar previously learned pattern.




€sg 302) If I am sick, I will go to the hospital.
303) If I were sick T would go to the hospital.

Note, At the end of the lesson, students can induct the general

rule considering regularities observed while drilling.

Step 5. Mechanical drills.,

To help the students learn the forms of the new patiern,
the teacher must resort to mechanical drills, This must be done
at a rapid pace books closed, to memorize the pattern. If not
varied, they become boring. Mechanical testing drills lend
themselves to homework as they, by nature, test how well the
students have learned the formal aspects of the problem. More-
over, they give ail the students sgme chances to use the struc—
ture and all the teacher to check the understanding of some

few students who escape his attention,

To avold pupils collaboration after class, those home-
works should be WOrked at in class under the supervision of the

teacher.,

Step 6. Punctional explicatior...

It accounts for the situational context, I¥ - defineg
the situation of use of the patterm under discovery and consti-
tute the very troublesome part of the learning. The student is
invited to contrast the patterns he has already seen on a given

structure,

eeg 304) If I have time, I can go to school,
305) If I have time, I will go to school,
306) If I had time, I would go to school.
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. Step 7. Meaningful drills,

They concdtrate on meaning rather than on form. They
seek a true answer no matter/ggﬁrectness. There is still a
control of the answef'to some extent seeﬁ that the question
is suggestive. It is helpful if the meamingful drills follow
from the functional explication to make sure that the students
have grasped the structure and then reinforce it., Those drills
insist on both the form and the content, The exploitation of
the immediate environment teaching aids make the reinforcement

of the item practical,

Step 8. Communicative drillé,
| \

fhey fodus on what is said rémper than on how it is
said, The students answer grémmaticallj and conversationally
in an appropriate fashion, This step is given tb the student
as an 0pportunity to develop his reésoning and his expression,
The teacher, on his side, wiil try to locate the areas of
M Efiemlty so that he can come back to them in his remedial‘

teaching,

Step 9. Communicative activity.

Because communicative drills are still only drills, the
students need to go beyond them to real interaction activities,
This objective is hard to achieve for thé'simple reason that
the social milieu the student lives in out of class does not
favour the practice. Some tgachers recommend the students to
live English structures out of class. However, this ig not
possible, The language of.fh: ., crity dorminates the foreign
language and the student is ashamed of making mistakes., The

"social constraints frustrate him. The explanations would be
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placed somewhere after meaningful drills or before them for
their necessity to avoid waste of time practising a structure

that the students do not understand.

\

2. A new orientation.

We have already seen a sample grammar lesson plan by
Paulston. Far from objecting to that, we got inspired/ﬁg;
achievements and tried to elaborate a lesson plan for condi-
tionals. The first fthree steps have been modified if not left

out for the sske of time economy and effectiveness,

Step one : Presentation of pattern in content,
Step two : Mechanical drills.
Step three: Meaningful drills,

Step four Communicative drills.

Step five : Punctional explanations.

Step six : Communicative activity.

-. The presentation of pattern in context.

Paulston expressed her desire that grammatical itemslbe
presented in a dialogue. On this point, we depart remarkably.
Conditional patterns need not be present in context like this,
On the contrary, they fit in with an improvised situation
(of course already prepared by the teacher) in class. We find

this practical in this particular case for many reasons.

1) The teacher exploits the material in class (chalks,
pen, desks ...) which students are already familiar
with. This excludes the use of difficult vocabulary.

2) The teacher avoids waste of times with comprehensive
questions which are normally required for the teaching

of reading passage.
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3) The students are likely to understand easily as thev
follow the teacher along the evolution of his creat::.
viiye There again, there is no much time spent to ex—

planations.

4) The teacher gains enough time to devote to drilling,
an efficient means of acquisition of habits in The

use of structures.

There is only one problem with that process. How %o
create a relevant situation with any type of conditionals ig
a hard task yet\not impossible, The essential of this is that
the teacher uses real objects to present to real people in a.
real situation. Once followed correctly, the method will grant

the teacher success and earn him studentg'confidence,

‘& Teaching likely conditionals.

In his book on teaching patterns of English (1966 : 54),
Hornbyrprovided a relatively efficient approach ~* teaching
future predictive conditions., With the assumpti n that the
gtudents - at the very beginning of the intermediate level -
are already familiar with the conditiongl sentences containing
the present tense both in the conditional and the main clauses,
the teacher is required to proceed with future conditions., He
can use the formerly known pattern as an introduction provided
that the learners master the use of future tense, Another
impprfant thing to bear in mind is the exploitation of realistic
-and, if possible, immediate environment.

i.e

Step 1- » Situation.

Teacher : What can you do, Mary, if you have a piece

of chalk ?
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Student I can write on the blackboard.

Do you have a piece of chalk ?

.8 307) L. :

S. ¢ No, I do not.
T, : Vhat will she be able to do if I give
her g piece of chalk ?
Se ¢ He will bhe able to write on the blackboard.
Te ¢t If T give her a piece of chalk, she will

be able tp write on the blackboard.

Step2 Mecheonical drills,

Repetition and substitution are the best indicated types
of drills for this set.

The substitution can be applied to the objects involved,

e.g 308) What will Thérése be able to do if I give her
o, piece of chalk ?
309) What will Jeanne be able to do if T give her
a red chalk ?

Step 3. Meaningful drills,

An answer -by:.a complete sentence~ to a yes/no questions can
be considered as an example of meaningful drills, In fact,
the answer cannot be correct if the student does not under-

stand the question.

e.g 302) Will you be able to write on the blackboard if
I do not give you a piece of chalk ?

303) Will you go out if I refuse you the permission ?
There is a possibility of applying substitution drills to this
situation,

€. 304) If I give him a piece of chalk, he will be able

to write in the noteboolk,



Subsiitute ¢ a pen.
305) If I give him a pen, he will be able to write

in the notebook,

This substitution requires a bit of thinking, since it involves

another replacement.

Stcp 4. Communicative drills,

Those drills help the students to formulate their own

opinions on the question,

eeg 306) What will you be able to do if I give you a pen?

Tell us what you will do if you finish youxr
studies.

3tep 5 '« Explanations.

By means of an inductive method, the teacher can lead
the student to complete the chart on tense combinations. He can
profit from the occasion, and inform them that it is not advisabl
to use the future in the if-clause, Furthermore, the meaning of

the sentence~prediction here-~, can be given in rc .tion to other

possible meanings : habit, request.

Stepb, The communicative activity.

After those explanations, which in principle must be
brief, the communicative drills will be carried on, This time

however, students will be allowed to ask questions one another.

The discrimination drills can consist in a choice of an adecquate

meaning hetween the many possibilities offered

-~ habit
- request
-~ prediction

- conjecture.
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esg 307) If I have money, I buy clothes (habit).

308) If I have money, I will go to the market(predictio)

309) If I hsve money, I can buy clothes (conjecture

310) If you do not mind, I want to smoke (reguest)

In this particular structure, a long time should be devoted to
the practice. It is the chance offered to the students to make
longer speeches and the teacher will control the correet use of

tense, It will be a favourable occasion for the teacher to check

the scquisition of habit,.

e Teaching unlikely conditionals,

Stop T+ Presentation of the situation.

It is a good thing to usz the préviously taught structure

as amr introduction to the new one. However, it is not always

possible,

e.g 311) T,
Did I give it to Nary ?

reguest)

A week ago, I had a piece of challs,

S, ¢ No you did not.
Te ¢ If I gave 1t to her, what would she/ggle to do?
8., ¢ If you gave it to her, she would be able to

vivite on the blackboard.

Step 2« Mechanical drills.

Repetition.
Substitution.

Step 3. Meaningful drills,

Yes/No gquestions.
Substitution,

Step 4., Communicative dxrills,

The students are asked to say what they would do in

precise
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contexts,

Step 5, Explanations.

This structure presents some problems to the student,

As a result, it is up to the teacher to set them clear.

- It is very important to tell them that the idea is in the
present time, yet not true.

~ Moreover, it is here and now that the student needs to lmow
that in present untrue conditions the subjunctive form “were®
is used instead of "was",

~ To make the learning more effective, it would be better to
insert the adverbs of time, “Now, today, and .very rorely

tomorrow”, to stress the present meaning,
eeg 312) If I had money now, I would buy an expensive watch,

Step 6+ Communicative activity.

This step should just regard the creativity of the student,
Phe latter will be asked to invent a situation bhefore the class

and draw a conclusion containing the new pattern.

Note. Such a structure should be taught to students who have al-
ready acquired enough information on tenses and auxiliaries,
Hence, such a structure suits the intermediate learners - Seéond
year of the level., This choice can be justified by the heginning
of complexity in the patterns. At that stage the student feels

at ease when practising the past tense,

¢« Impossible conditions.

. 2 Phe revision on tenses in primordial as an intro-

duction to this type of sentences,

The present tense
The past simple tense

The present perfect tense
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The simple future tense

The present conditional tense ¢ would +. infinitive

The past conditional : would + have + e

' The past perfect : had + en.

a, Presentation of the pattern in context.

It is customary that the recently seen pattern can
work as the introduction to the new one, Consequently the
present unreal conditions can prepare to the teaching of the

past unreal conditionals,

eeg 314) Two weeks ago I had a piece of chalk,
I wanted to give 1% to Nary, but I chenged
‘my mind, If I had given it to her, she would

have been able to write on the blackboard.

be Mechanical drills,

Repetition
Substitutioﬁ.

- Co Meaningful drills.

Yes/No questions

. Substitution.

de Communicative drills,

Situational exercises
Regret of the past unfulfilled events,

e Explanations,

Subject = auxiliary inversion is tackled. anetheless;
to avoid complicating students, no great attention should be
given to that,

. Note. The teacher must be clever and competent enough to dis-

tinguish clearly impossible conditions from unlikely conditions,
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It is not very easy.

fo Communicative activity.

The students can write down a short composition about

their wishes either for the future or for the past.

g;g- « Write a hundred line composition on what you
would do if you were an English teacher, Bach
sentence must start wth if. ‘

o Write a hundred line of what you will do if

you finish your studies.

d« Teaching "unless'", "“in case¥, 'whether",

"Unless® is less frequently used than "if", As a matter of
fact, Hormby advises the teacher not to extend on its use even
when it occurs in the reading material, However, in that case

a brief comment can be made on the strﬁcture. In fact; "unless®
in simple structures equals if ..., not, It is then better to
keep using "if ... nof“ for the sake of simplicity and broad

use

The introduction of unless can follow from the practice
with "if .., not"® as the methodological principles want it to
be, The teaching of grammatical items must go from simple to
complex, from general to specific, from less difficult to more

complicated, and from the well-lmown to the unkmown.

€ef 315) T, Which day is today ?
S. Today is Wednesday.
Ts What lesson are you taking ?4
S. We are taking the English Lesson.

Te Will you take it next Wednesday if I am
absent ?

s
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Ss No, we will not. We will take it if you are
not absent, B
To Well! You will take it next Wednesday, unless

I am absent,

Mechanical drills : Repetitiwe

Substitution ¢ substitute ¢ I am sick,
I forget.

316) —— You will take it next Wednesday, unless
' I am sick,

317) — You will take it next Wednesday, unless
I forget.

Meaningful drills : Thoughtful substitutive drills,
By thoughtful substitutive drills, one should understand those
drills which, once substituted, necessarily involve other modi-

fications within the sentence.

e.g 318) You will die of hunger unless yow take some
food with you.
Substitute, some drink.
319) — You will die of thirst unless you take
some drink with you.
It is not worth saying to students that unless is rarely
used in the unlikely and impossible conditionals in so far as
the students will not meet it anywhere in their books. They will
content themselves with the ﬁattern they find in uselz

“if ses 1’10't".

€. 320) I would have come to see you, if my mother

had not sent me to an errand,

ce Teaching "in case”,

We cannot spend a lot of time on the approach to use.

. S0
The only difference from the other cases we have seen/far
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that "in case"™ and other compound subordinators need not be
presemuntil they occur in reading texts. It is in this
situation that the presentation and the illustration of the

item by examples are of great necessity. The methodology of such
a teaching changes accordingly and we follow the steps of Paulston

unrestrictedly.
eeog 321) Take the umbrella in case it rains.
To isolate this sentence, some procedures must be performed,

Step 18 Reading of the text by the teacher.

Step 28 Comprehension questions which turn around the new itew-

Step 39 Identification. The students locate the item in the _
texth under fhe guidance of the teacher., By themselves,
they will look for similar structures.

Step 48 Mechanical drills. e.g Repetition.

Step 58 Méaningful drills : What can you do in case you are
‘ ' sick ?

Step 68 Communicative drills. The students are invited to use
the new expression in their own sentences,

Step 72 Explanations,
This particular item is not easy to understand., Maybe
the students in the third year of the intermediate
level can try to grasp the meaning. Barly intermediate
students will need a long time . to seize that
¥in case™ introduces az possibility against which a
precaution is advisable, More than that, they will
be tempted to assimilate the phrase with the propo-
sitional phrase : “In case of" which is an equiValeht

of "if" in full clauses,

.2 322) In case of rain, please shelter firewood

323) If it rains, please shelter firewood.




88 Communicative activity.
The students are asked to use the expressions ¥in

case” gnd Yin case of" in their own sentences.

f, Teaching "whether® as a conjunctive in indirect

questions.,

It is important that the students kmow the difference
that is between "if" and “whether" as conditional introdueers
and them being conjunctives: The teacher should be very care~
ful when dealing with those overlaping cases, The first thing
to avoid is the mingling of things. i.e It is not a good point

to introduce “if" when “whether® is being taught.

Introduction.

The teacher expects the class to be familiar‘with indirect
questions introduced by how many, when;which, and what, As a
result, he can recall some of these materials using ask and

tell as an introductory step.

e.8 324) T. How many pens do you have, Mapy ?
S« I have only one pen.
Te What did I ask Mary ?

S. You asked Mary how many pens she had,

Step l. Pregentation of "whether® in a situation.

€eg 325) T. I need five hundred Francs.
Does anybody in this class have five
hundred Francs now ?
3. No, nobody does.
Te And I do not know whether anyone of my

colleagues can help me. (2)

~
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Step 2. Mechanical drills,

Pre students repeat the sentence two or more times,

Even substitution drills can work in this situation.

9;5326T; I do not know whether anyone of my colieagues

can help me.,
T, Substitute give me the money.
3278, I do not know whether anyone of my colleagues
can give me the money.
T, Substitute my boy friend,

328)8, I do not know whether my boy friend can give
me the money.

Step 3. Meaningful drills,

The item "whether" is interesting to internalize as far
as meaningful drills are concerned, Every question either the
student or the teacher puts is meaningful., That is, there is

only one answer to give provided that the information is un-

known to the hearer,

e.g 329) T, Have I any keys in my handbag ?
S, I do not know whether you have any,
T, Louise, do you know whether the headmaster
is in his office ?
S. No, I do not know whether the headmaster is
in his office,

Step 4. Communicative drills.

« The students are induced to answer by means of "whether®

to some of the teacher's questions.

e.g 330) T. Are you sure you will do your homework this

afternoon ?

S. I do not know whether I will have tine,

A
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. They can also use the expression in their own construc-

tions,
Step 5. Explanations,

the
The students have/right to know that "if" can replace
"whether” in colloquial contexts. They will even practise the

substitution.

€eg 331) I see one absent student. Does anybody know

whether (if) he is i1l 2

It is also importent to lel the students know that “whether®
can be used together with "or" to signify an alternative ques-
tion., In other words,"whether ... or*implies a choice among two

solutions meant by one verb.
e.g 332) I wonder whether Mary drinks coffee or tea,

This situation helps very much to introduce ""whether ... or
whether" whose use differs from the above one in the number of
verbs they use, "Whether ,... or whether" requires two finite

verbs,

€. 333) The teacher used to ask us whether we would
listen before writing, or whether we would do

both at a same time,
Step 6. Communicative activity.

The students try to give an account of alternative solu-
tions they had in their minds one day.
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Ive. APPLICATTON,

The previous chapter was concerned with our methodological
suggestions, The following one will be the application of the
theories and methods we are proposing in order to check its

efficacy.

A. An experimental lesson on conditionals,

After the elaboration of a design for a lesson on condi-
tionals, its application followed., We went to teach them in the
class of 3&me Scientifique, ILycée de Vugizo, It was on Monday,
o pepruary, 1987. Made up of thirty students, this class has
?artioularly been interesting to us in so far as it is an inter-
mediaxry between the beginning and the rounding stages of the
learning of conditionals, In facd, the B.E,P.E.S. programmed
that students finish with the intensive learning of grammatical
structures one year before the end of the college education.

In their opinion, the final year should be concerned with the
extensive use of those structures in compositions. In other
terms, the final year might be spent developing the writing
and speaking skills, The idea in itself was excellent, Unfor-
tunately, the students drop the automatisms they have acquired
through practice easily. They lack a suitable environment to
preserve them. This affirmation will be sustained by the errors
we found in the exercises we assigned to them to test their

comprehension,
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Preparation,
I ! ! !
| Main | Steps ! Approach ! Subject matter
" parts . p ; 1Y . J m
_:Intro— i— Revision :The teacher asks }T. : Whé can give me a
Yduction! on tenseslsome students to | sentence in
guse some tenses ing - the simple present
;sentences. ! - the simple past
i f - the future
{ .1 < the past perfect
! % ~ the present conditional
i i (would + infinitive)
i i —~ the past conditional
i I (would+have+—ent+infini-
| ! tive)
| 3
Body Te Presenta1The teacher presamé Likely conditionals
'
!
!

the gentire piece of

pattern !chalk, starting 1S

in 1001nt of an 1ntro—;T

context, dductory dialogue !
tcontaining the newy S,
! structure.

)
°

[ K NL NT N1 K F_ J
D $7% Sl O°N0 TP Sum PO O Gy
[€)]
L

2. MEChani—iThe students repeaiy T,
cal &ﬁJJ%the structure afted
!the teacher.

il ovm Ovp
[92]
[

=
’

3. Meaning-yThe students
ful {practise the
Eﬂmmhweby

ganswering some

=
.

gclose gquestions,

Smy S0 omu o—.-o-.no-no-—-.-‘.”-nno—o-.
[92]
L ]

Look at thls piece of
chalk, Is it broken ?
No, it is not.

What can happen if I drop
it ?

If you drop it, it can
break into pieces,

I am going to drop it
down. What will happen ?
If you drop it down, it
will break into pieces,

If you drop it down, it
will break into pieces,
If you drop it down it

will break into pieces,
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What will you do if your
teacher asks you a questign?
If he asks me a question,:
I will answer it.

Where will you go if you
leave the class at twelve,

o'clock? (S. to the &uumbP
room) .

oS

Sem omts SWW Seis O
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Miiﬂsg Steps ! 4pproach 5 Subject matter !
Body § i §T. What will you do if you i
2 5 E g0 to the dining room ? E
1 1 1 (S. take my lunch) 1
% ; ;T. What will you do if you i
{ 1 { o to ghurch ? (pray). 1
! f ! !
34. Communi—!The students will E— What will you do if you E
{ cative |practlse the struc-j finish your studies ? 1
¥ drills. 7bure by answering §— Where will you 3o irf ten i
i ;some open questionsy o'clock rings . \
} {(they meke some plesd~ What will you do if the !
1 i1 for the future) | teacher is absent ? )
3 } %ﬁ Where will you go after E
1 1 ' class % £
1 ! = W1
;5. EXPlana—-By the inductive g f ub—clause:Maln cl%uvei
1 tion andtmethods, the studer$> 1 1
; .presenta; establish the | f Present { Future E
1 tion of jpattern regarding :Overlap $"if" can be replamﬁ
i the 'tense sequences ln-%by “when in this case, Th- '
1 pattern glf-sentences. jevent is very close to .
} Lseme notions are ireality. !
E sb?ought into'Clari‘!P051tlon of the if-clause, §
1 ffication for the 1ap if-clause con come Firstd
! tsake of a good Comﬁ'or second in a sentence. i
; .prehen81on. T “:Ekceptlons s will is rarelfz
| ! jused in an if-clause. :
% % EOther possibilities of tgps{
i 1 1Sequences : present tenses ,
é % !(present conblnuous, preself
1 1 i simple, present perfect)
.g E i can be used both in the g
1 { { main and the subordinate
i 5 } clauses f
1 ] ! 5
1 1 !II. Unlikely conditionals. i
(Intro—{ éThe previous prac- ;i §
duction% %tiCe constitutes 1 §
1 1 the introduction 1 '

1 t
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1.Presenta~ !The teacher re-
tion of bhdpeats the example!
situation ,Wlth likely cond14
in context!tionals, of courséS

3. MeaningfuliStudents answer

;structure with

tiond ~

!some open ques

i
!
1
!
!
!
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after the teacheri

Pomw Gum @ Gr G QD G G S48 St Sum Goud BN DD GLPEE Do Bulh Sot enw Svd §9d Ouud P G b Soud

. Oul) onE Qu® SvE SMP O Svin BN ¢S ¢ub

T,

,sw1tch1n0 to the ,T
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!
t
2.MecnanicalsRepetition of TheyT.
drills, !sample sentence

Se

Some minutes ago, I had
a piece of chalk, Did I
drop it down ?

No, you did not.

What would happen if I
dropped it down now ?

It would break into pieces

If you dropped
of chalk down,
break,

the piece
it would

If you dropped
of chalk down,
break,

the picec
it would

What would I teach you if
I were a mathematics
teacher ?

Where would you be if it
were Sunday ?

Would you come to school
if it were Sunday %

Would you go to church if
it were Sunday ?

What would you do if I
asked you a question ?

What would you buy if you
won a million in the
lottery ?

What would you like to be
if you finished your
studies ?

What would you do if you
were a boy ? (a girl ?)
What would you say if I
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" I ! !
Body j5.Explana~ != The teacher - if! subordinate ! main !}
f .
tions ands captures the ' E clause s clause f
symbolic 5 students! .E , tq ] 1present !
presenta~; attention about; yPast simple  yoongitione
tion of | +the use of the !— the past of the condltlonalr
the 5 subjunctive forng is said "were" instead of
pattern, ! with "“be® E "was", However, "was” can
1 1
i { De also used,
! P
5 E ITI, Impossible conditionals
Body 1.Presenta~!The teacher tells:Yesterday, lary went to the

tion of 1the students {
he sabout someone'ls E

situationiadventures at thel

ct

tday. The advenﬁuré
lis,in fact a fai-!
1lure which will
}1ead him to for-
Imulate his unful-
}filled wish,
2, Mechani—iThe students re—
cal drilldpeat the sample
;sentence after

,the teacher,

- got ¢

3. Meaning—‘Close questions
ful drillg (the students musﬁ
make complete & |
long answers)
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market, but, she had not
enough money with her, She
saw & very nice dress for

three thousand.
' f she had had two thousand
more, she would have bought
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the dress for sure.

« If she had had two thousand
more, she would have bought:
the dress for surec.

- Would you have been happy
if you had been a boy ?

~ Would you have accepted,
if they had sent you to
study at E.F.I. last year ?;

- Would I have come in this

class if I had not studied

g
[
l
t
!
!
1
!
I
i
1
!
!
l
!
!
1
!
i
t
1
l
!
English ? i
- Would it have heen kind of i

you if -you had not greeted !
me ? §
i
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] X} 1
: %:igsi Steps g Approach g Subject matter E‘
—i ; s 3
! Body 14.Commni- !Students give long — How would you have reactedf
: i cative zand complete % if I had given you a quizag
! I drills tanswers for some ! -~ Where would you have gonc E
i § §0pen gquestions, i' at 7:¢30 if you had had o i
! ! ! { sports lesson ? ;
; : i g ~ What would you have bough@é
! HE ! ' if you had won a million 5
§ : 5 ) francs in the lottery 2 ;
! ! i { = Who would you have chosen !
i : : } to sit with if the tescher)
; 5 5 : had let you choose ? %
: S.E%plana— i A § If i Subclause i_Main clausc§
! tions ?nd! 1 i ast Ipast condi- !
l Symbolic 5 . i ! 'pegfect ytional E
; represen—g : ! ! i
! tation ofl ! !
! ' ! I
1 the pathaé A word about the{It is preferable to invert |
{ | i inversion auxi- gthe auxiliary and the wverb §
| t liary-subject fin this kind of sentences. !
§ f can be said : e.g Had she had two thousan&.i
! ! ! more, shewould have bougil
i i g the dress for sure.
Conclu-!Reinforce- .A)Completes %If I had time, «..
sion ment exer— iIf it had not been raining,..
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!You will Zo in the second

ey ooy

class, if ,..
lyou would be i1l if ...

-

IWe can easily have zero if...
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11)If John (eat) another slicet

l of bread he will be sick. f
12) If you (go) away, please !
write to me, 5

3) If you {be) in the house,I!
would have given it to you%
4) I should not do that, if 11
(be) you. f

5) If she had had the couragzej
she (answer) him back.
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C) Combine the two
sentences by -
means of "if*
(practice with

negative form).
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conditionals int.

6) If you (want) me to heip!
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you, why did not you say
so ?

). Gt F0 Qe Sewd

They speak French to hoxy
not EZnglish,

Her Engzlish does not
improve,

If they did not spetk
French to her, her Engli.:

e~ A3 e 0emd Jwa B

would improve, !
He is very thin, perhaps§
that is why he feels thel
cold so much, §
He does not help me, !
possibly because T neverE
ask him to.

It was raining, that iz

et QoT® @0 tems o

why we did not go to the
market.

She is not a good girl,
that is why Jack leflt
her,
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They were driving vexry

3

quickly, that is why tho§

accident was so terribvlce?
!

B. Recorded miétakes.

General mistakes.
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330) *I should not do that if I was you

331) *If you would want me to help you, why did not you

say so 7

332) *You can easily have gzero if you will not study

very well,
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333) *You can easily have zero if you will continue
like that,

334) *You can easily have zero if you will not answer
well,

335) *If you have been in the house, I would have given
it to you,

336) *If it had not been raining, I have been gone
to church,

337) *If he helps no, I could asked it to him,. -

338) *You can easily have zero if you will cheat,
339) *You can easily have zero if you will not listen
to me,

.Particular mistakes.,

vy

340) #*I should not do that if I have be you.

341) *If I had had the courage, I would had answered
him back,

342) *You would be ill if you had eat the mango.

343) *If you would wanted me to help you, why did you
not say so ?

344) *I should not do that if I had been you.

345) #You would be ill if you do not cover you,

346) *If it had not been raining you had come to see her.
347) *If I had had the courage, I would answer him.

348) *If I had had the courage, I was have answer him
back,

349) *If I had time, I would have written to you.
350) *I should not do that If I will you,
351) *If she is not a good girl you will left her.

352) #You would be ill if you taked not your coat in
this cold,

353) #If I had time, I would have written to you

354) If it had not been raining I would have visited yu.
355)%If you wad in the house, I would have given i+t 1o vou,
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Ce Interpretation of the mistakes.

It is to be noted that the three types of conditiomals
have been dealt with in fifty minutes. This may be the reason
why the mistakes made by the students show a certain confusion

of tense sequences, Fifty minutes were not enough.

The general mistakes, for example, have been made by a
good number of students, The use of will in a conditional clause
(Cfr 332, 333, 334, 338, 339, 350, 351) were due to the insuffi-~
ciency of practice with present — future sequence., The student
tempted to think maybe - in French or Xirundi and came to that
end, One fifth of the class failed to do correct combinations.
Another mistake which was made by the majority was the use of
"was® instead of Ywere®”, Here again, it was too early to check
how much they perceived the nuance., Only five students in the
class used it correctly. In one word, forgetfulness and lack oi

sufficient practice might be the causes of confusion,

Concerning the odd tense combinations, namely in unlikely
and impossible conditionals, can we impeach the above factors ?
Maybe the lack of time to form habits is still the reason.

There are mistakes that we have called particular, Indeed they
are for the simple reason that they were made by one or two
students in the class.

Those mistakes (e.g 348, ) led us to think that those studeats
did not make any effort at all to think a bit,

Some students had problems in forming the past participle of
verbs (342, 348) or even the preterit (352) and this can be the
source of confusion, If the student presents lacunas in simple

him
things we cannot expect/to do well in complex ones,
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All in all, we cannot judge our students severely. The
general impression was good, they understood the essentials,
More than the half of the class did the assignment pretty well.
We can assume that those who had serious proklems were slow
learners and that would be normal, The perfection will be achieved
little by little as the students evelve in the practice. All thavw
we caﬁ say is that, our procedure would have heen very successful,
if we had concentrated on one type of conditionals in & whole
hour. The only condition to fulfill is the elaboration of valid

and varied drills,

D. Practice in the conditionals.

The success in practicing conditionals rests on well-
elaborated drills, What we can call Ygood drills® must have two
qualities. They §hould be varied and placed in context., In fact,
the context is very important in this case, It can solve the di-
lemma of offering two possibilities of tense combination in a .
sentence especially within unlikely and impossible conditionals,
There may be a confusion between

will + verbal and will have been + past participle
would + verbal and would have heen,
It may be good if we say a word on the types of drills we are

goingz to bank on in the selection of ours,

1e The importance of drills in teaching grammatical

structures,

To learn a foreign language, one must know the commonest
changes in words and have a command of their structures by hears.
That command of structure is more easily acquired by reading,
speaking, listening to and writing the language than learning

and studying explanations. And we know that those skills are
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acquired through practice, To learn a language as C.F. Hocket?
believes it is to learn how to use it - to respect to the si-
tuations by saying appropriate things in it, to underisand what
others say, and ultimately to read and write it, Such an ability
is a result of hahit formation. To form habits in structure
teaching is realized through the practice of intensive drills

and exercises,

In fact, because grammar permeates in all language skills,
its objective as a topic to deal with is the oral use of the
target language for communicative purposes., Language being prac-
tical, its grammar should be practical, too. If a student of
English as a foreign language must walk towards the kind of auto~
matic control of grammar that enables the native speaker to mani-
pulate words with no hesitation and with perfect accuracy, a
collection of oral and written exercises constitute an im-
portant means to achieve the purpose, oral exercises are desiguaec
to impart fluency in the production of the correct form, and
written exercises provide useful reinforcement of what has DPeen
practicel orally. It is, as Wilga Rivers noticed it, in oral exer-
cises that are focuses the students'attention on specific problems
(1978 ¢ 76). Those exercises used to reinforce the described
structures are called “strﬁctural drills", The same author spe-
cifies that "they are types of exercises designed to give the
students mény opportunities for systematic practices of particular
features in naturally phrased and easily remembered foreign lan-
guage utterances.” It tends to be universally accepted that theox;
in grammar learning is hindrance., People recorded by Bright
(1970 : 237) radically objech to the use of theory in teachins
a language structure., They state 3 "We do not want theoretical
knowledge, we want skill. Thedretical knowledge inhibits sidll,

skill is acquired only by practice®. They are blatantly
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priviledging drills, They are somehow right in so far that no

skill can be acquired without copious practice. Language learnin’

is a2 habit-formation.

An automatic production of a foreign word in the way
Palmer described it (1921 : 54) must be the result of a perfectly
formed habit. This is the object of language teaching exercises,
drills and devices, They are invented to ensure proper repetition

in attractive and interesting ways.

Those exercises fall under various groups and the practice

of conditionals can fit in each of those types,

2. Types of drills,

The following typologies are adapted from Paulston because
of her sense of synthesis, Her classification of structural

pattern drills is threefold

a) Mechanical drills : Those are drills where there is no

control of the response and which anly giwve one possibility of
answering correctly. They are needed o help the students memorinc
and organize the pattern, Repetitions and substitution are zood

examples of that first class,

e.g 356) Repeat., If I had money I would save it.
Substitute, I would buy a car If{ I had money

I would buy a car.

b) Meaningful drills,

They differ from mechanical drills in their function. They help
the teachers to check the understanding and mastery of the pattei:i,
Furthermore, such kind of drills involve materials that are in
the immediate environment. No free choice of answer and this is

what makes them look like those in the first class,

—
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e.g 357) Answer : Would you go out if I did not allow

you to ?

¢. Communicotive drills.,

They make the learner think before answering. In fact, he adds
new information about the real world, They engage him to give

his personal opinion., The simplest would be Yes/No questions,

the more complicated would be Wh-questions,
e.g 358) What would you do if you were a bird ?

As we are directly interested in a syantactic structure,
its teaching will require some of the following varieties of drills,

- Begeﬁition drills,

e e g g by
— Discriminati
bl el Tl Sl Rl Raall Rl Ranll Banll Rl S e

on the conscious choice of the three meanings. In our
topic we will exploit the "context recognition”™ whose
function is ascertain whether the students have under--

stood the different meaning of a conditional according

to the context it occurs in.

€. Which of the three meanings (habit, conjecture, requeit)
does each of the following sentences express ?
359) If you have a car, I would like to go to town,
360) If a dog sees & thief, it barks,

361) If he left at eight, he missed the bus,

¢

us
provide /with the rules of the grammar where the purpose

is to intermalize the structure by practicing the patiern.
Any variation of this kind applies to the practice of

| conditional patterns.

L/i/
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. Subgtitution
e.g 369)I would help her if she asked me.

Substitute ¢ I would leave her.
I would leave her if she asked me.
Substitute : If she were annoyed.

I would leave her if she were annoyed.

. Roduction :

e.g 370) I will come to see you if it is possible.

I will come to see you if possible,
. Integration : Conditional clause formation.

e.g 371) I do not have money.

I want a new dress.,
If T had money, I would buy a new dress.

In fact here the intagration consists in the combination of two

utterances into one which requires some transformation.

o Transformation drills change the order of constituents

in the cue in the response,

e.g 372) Ask a question with s

I will do whatever I want if I finish my studies.
Q. What will you do if you finish your studies ?

. Reply drills entail all types of drills which consist

of a conversation like exchange.

e.g 372)=Will you come to see me this evening ?

- If I have time.

Because comprenensive questions appear in this set, we found it
better to mention that they should be profoundly exploited. As far
as conditionals are concerned, students need to develop their abi--

lity to think and formulate longer speculations. They constitute
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an accurate occasion to develop the speaking and thinking process
at the same time,
e.Z 373) What would you do if you won a million in the
lottery %
Such an exercise can constitute a good composition topic and this
will help the teacher to consider each student in particular and

the problems he undergoes in the practice of the pattern.

o Completion helps to control both the understanding and

the practice of the pattern and its constituents,
Complete 3 I would go to Europc if ...

. Reduction Z'EXEagsiog :

I would like to meet someone who is going to town.

If you are going there, please tell ne.

Now that we have‘seen how important and numerous drills
are, it would be ideal if the teacher could structure and vary
them. A good drill should be realistic and on target to avoid the
studentg' cornfusion,

Hubbard P. and her cooperators make a good observation on the ecla-
boration of drills, "The drills must be extremely well structured,
They should be as close as possible to real langauge., If the
structural pattern of a drill does not vary, the structure itsclf
may fade into background and not be learnt at all® (1983 s 26).

It is incontestably true that the longer and less varied a drill
is the more it bores the student making then the learning tedious

and unworthy.
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3. Supplied drills,

1e1e Mezhanical drills,

a, Match ecach of the clauses in A with the four clauscs inﬁB"

A

B

John comes tomorrow

the work is not too difficult

we finish carly enough

We shall go to the concert
I will be very pleased

We will be ready at six o'clock

If everything goes well I shall not need your helps
If it does not rain
A B
If I had a thousand Francs I would tell everyone
If T went to London next year I would become a V.I.P.
If I knew the truth I would not know what to do
If T left school tomorrow You would be surprised
If she were a queen
A B
If the bus had not come We would have gone on foot

If
If
If
If

I had known about it
you had lost the money
they had had an accident

there had been any trouble
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It would not have mattered
You would not have come
I would have stayed longer

You would have been told,

i

be Substitution drills,

The model sentence

Substitute

ITf you need it.

If T understand, I will explain it to you.

Response ¢ If you nced it, I will explain it to you.

Substitute : He will say it to you,.
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Response : If you need it, he will say it to you.
Substitute s If you request it.

Response : If you request it, he will say it to you.
Substitute : He will show it to you.

) Response ¢ If you request it, he will show it to you.
Substitute : If you like it.

Response @ If you like it, he will offer it to you.

Note, The teacher has to give a sample to the students, Otherwisc

they will be confused in deciding which part to substitute.

ii. The same exercise can be repeated with the second type of
conditionals, That is, substitute exactly With the same sen-

tences expressing unlikely conditions,

e.g The model sentence : If I understood; I would explain
it to you,
Substitute : If you needed it,

Response : If you needed it, I would explain it to you.

iii. Do the same with impossible conditions,

The model sentence : If I had understood, I would hawve
explained it to you.

Substitute : If you had neccded it.

Response ¢ If you had needed it, I would have explained it

to you.

c. Completions,

A part of sentence is given as a cue and the students finish
the sentence v with a semantically constant segment in which
some syntactic or morphological change must be made according to

the cue,

IIIIIIIIII.II.ll.lllllllIIIIIIIIIIIII----———
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Model sentence : If I sec him, I will tell him.
Cue : If I saw hinm.

Response ¢ If I saw him, I would tell him.

Cue ¢ If you hecard it.

Response s If you heard it, I would tell him,

Cue ¢ If you insulted him,

Response : If you insulted himy, I would tell him.

Cue : They accused him.

Response : If they accused him, I would tell him

Cue ¢ If they stole me; I

Response : If they stoléHX/To&e%buld tell him,

Cue s I would suspect him,

Response ¢ If they stole my money, I would suspect him.

Cue ¢ T would call him,

Response : If they stole my mbney, I would call nim.,

Cue ¢ I would declare the theft,

Response 3 If they stole my money, I would declare the
theft,

Cue ¢ I would lcave the place,

Response s If they stole my moncy, I would leave the
place,

Cue ¢ I would die,

Response : If they stole me, I would die,

d. Supply the appropriate auwxiliary verb,

ceg I do not have & pen, but if I did, I would lend it to you.
CegZ He is busy right now, but if he were not, he would hel:
us,
1) I did not vote in the last clections, but if I ...
I would have put my card in thc white urn,

2) I do not have enough money, but if I —? I would buy

books,
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The weather is cold today, but if it ——— I would g0
swinming.

She did not inform me about her failure, but if she -—--
I would have solved her problem.,
T was absent last week, but if ——, I would have met

my brother,

T cannot walk, but if I ——, I would go downtown with
YyOuU.

T must see my doctor, but if —; T would go upcouvniry
today.

My teacher is not here yet, but if she -—, I would

not be readiing.
I taught for two years at Jenda, but if I —
I would have finished my studies.
I may not go upcountry this weelk, but if I ——

I would inform you,

e, Rewrite the sentences with a correct gux, or verb.

5.

6.
T

10,
11.

IIIIIII.IIIII.......-........llIIIIIIIIIIII------

If you make him angry, you (will/would) be sorry.

If you (drink/drank) this poison, you will die,

If he insulted his mother, everyone (will/would) blame

_ him,

If the roof (falls/fell) on top of you, you would be
killed,

If the world (is/were) small, people would live in
floors.,

If you open the bhottle, the ink (will/would) come out.

If the present leader dies, another (will/would) be
chosen,

If war (breaks/broke) out, many people would suffcr.

If he sees a cheap dress he (will/would) buy it For
his daughter,

If you have/had) to go to hospital, I will visit you.

If I (am/were) not in, I will be at my sister's,
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15.

16.

17.
18,

- 131 -

If cars (are/were) cheap, I would have one.
If it (does/did) not rain soon, there will be = Tamine.
If T (see/saw) a ghost, I would run away.

If you give a beggar food, he (will/would) trouble
you again.

If I (see/saw) him tomorrow, he will tell mevtho truc
’ version.

If I (die/died) tomorrow, I would be soon Forgotten.

If we asked you to be our leader (will/would) you
accept.

19, If you (work/worked) harder, you would get morc marks.

fo Practice with tenses_:_put _the verb form in brackets into

2)
3)
4)

5)
G)

7)
8)

)

9)

10)
11)

12)
13)
14)

Ege suitabie tensc,

If it (rain), you will get wet.
I do not know if he (come), but if yes, he (be) latec.
If he understood it, ke fhot laugh).

I (not feel) at ease if my Director fell in love with

_ me ,

If he had had a wife, he (be) happier. ‘

If my mother had not been a faithful wife, my father
(ask) for legal divorce, ‘

If you say that again, I (report) you.

If it had been dark, I (not sec) it.

If the message (be) really important, it would reach
you sooner or later.

If you were left alone in a wide forest, what (do) you?

If he (not rape) his mother, he would not have been
punished,

I would tell him if he (ask me).
I (cry) for an hour, if I fail my studies.

I will go alone if he (not arrive) on time.
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15) If I (be) a boy, girls would have a lot of trouble
with me,

g, Multiple choice questions,

o0

Match the number with a letter of the correct tense and then

put the verbs in the correct form.

Ae. Simple past

B. ?ast progressive
C. Present perfect
D. Past perfect

E. Simple present

1., If she (understand) the situation she will explain it to us.

2, Your work would have been excellent if you (avoid) carcless
mistakes.,

3. If you (lend) him your money, you will never get it back.

4, If you (hate) me, why cannot you say it overtly ?

5. Would you have heard if I (speak) in a low voice ¢

6. I really apologize, if I (disturb) you.

7. If Thomas (be) a girl, he would know how to tame = bhoy-Ffriend.
8. If you (listen) carefully, you heard what I was. saying.

9, If they spend their time flirting, they will have zero.,

10, If Burundi (have) no wonderful lakes, many tourists would
not have visited her,

11, If Vital'O (be) a good player team, they would win the cup
(1984 -~ 1985).

hs, Integration : Read each of the following situations, and then

write a sentence about each one using the word
if, Use each one of the three model given in

the examples.

Examples ¢ - She might pass her exam,
- She willbe wvery happy.

S ¢ She will be very happy if she passes her exam,
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- Shé is alwéys hungry.
— She does not eat much.
S : She would not be hungry if she ate much.
~ He did not get the job.
- He did not fulfill the required conditions,

S : He would have gotten the job if he had fulfilled the requircc
conditions.,

1) He takes the bus to work every morning. He does not have a car.
»2) They were sick because they ate out-of-date products.

3) Tt might be nice this afternoon. We will go out then.

4) They gave the man some money because he looked so poor.

5) He works late every night because he has so much to do..

6) He had some serious problems. So, he took drugs.

.7) He does not work very carefully, so he makes a lot of mistakes,.
8) We did not go to dance because we did not have time.

9) She runs every day because she believes sports can diminish
her.,

10) She might be late tomorrow., Her boss will be angry;

le2s Meaningful drills : Answer the following questions

give complete answers,

1) How old would you be if you were born in the year 1900 ?
2) What will you do if you goint the diningroom ¢
3) What would you have done if you had been in church yesterdoy °

4) What would you be doing right now if I were a mathematics
teacher ?

5) What language would you speak if you were born in Japan ?
6) What clothes would you wear if you were 2 girl ?

7) What clothes would you wear if ‘you were a boy ?

8),Would you sing if I asked you to ?

9) What do you do if the teacher cnters the class 9

10) Would you be happy if a scholarship were offered to you ?
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1.3, Communicative drills.

a. Answer the questions, Begin with : "No, but if ...'".

Ex. i. Do you have a million dollars ?
No, but if I did, I would lend it to you.
ii. Are you dead ?

No, but if I were, my mother would kill hersclf,

1. Do you have a car ?

2) Arc you a bird ?

3) Arc you married ?

4) Do you have a horse home 9

5 Can you sec your mother now %

6) Are you the teacher of this class ?
7) Are you at home right now ?

8) Are you having an sxam ?

9) Are you a dumb ?

10) Can you spcak Japanese ?

b. The teacher asks the above guestions in past tensec.

€eg i. Did you have a million dollars %

No, but if I had had it, I would have lent it to you.
ii. Were you dead ?
No, but if I had been dead, my mother would have killecd
herself,

C. Complete the following sentences with your own words.

1. IT I could do exactly what T wanted .cecosvees

2¢ IT T see him again, I .ceeescccceceaas

3. Would you write 0 Me if T sevececssee

44 If I ever forgot my English °;..,o.o..

5 If you manage to speak English pérfectlm teecescsan

6e If evevecceasaaey we would have left without them®
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7. If you had worked hardel ceccecsscccoe

8. If you told me truth,...aoe;eu.,oa.o..

9. If everybody in the world spoke the same language, escec...
10, I might have learnt more English if, ccoeceececosss

11, I am sure she would not have loved him if,....,,....;
12, If I get a letter tomorrow, eeceeceececoroos
13, If she has done as T t01d her t0; ececeees
14, If I knew I were going to die next year; eeeecocsoccse

15, The teacher would not have been angry with us if .cceevoco

Make jif-sentences following the given-modcl.,

€eg o« I had no idea it was going to be crowded.
« I would not have gone to the footbhall matech if T hod known

it was going to be so crowded.

1) I had no idea the play was going to be so boring.,

2) I had no idea my Tfriend was going tc be angry.

3) I had no idea the exposé was going to be long.

4) I had no idea the test was going to be so difficult.,

5) I had no idea the mother was going to hate her daughter.
6) I had no idea the text was going to be complicated.

7) I hed no idea the world was goirg to be crual.

8) I had no idea my friend was going to deceive me,

Answer the following questions beginning with "stop Jjoking,
if I had®,
e.g Did you not get a job ?

L]

Stop joking. If I had get one, I would not be wonderingz

in the streetq

1. Did you win the lottery ?
2. Did you have a girlfriend ?

3. Did you get the maximum in the test 9
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4, Did you have any friends ?

5. Did you buy new shoes ?

6. Did you win a scholarship ?

7. Did he love you ?

8, Did you prepare your lessons ?
9, Did he offer you a present ?

103 Did you get his letter ?

Refute the following statements starting with

“you are telling lies',

€.g — He recognized you.

—~ You are telling lies. Would he have helped saying nothing

if he had recognized me?

19 He died on his way back home.
2° He read your cbpy carefully.
3% She ran fast enough.
4° He thought carefully.

50 She knew the man's name.

d, Situational exercises (written).

3/ 1) If beginning tomorrow you had a two-week holiday and s grect
amount of money what would you do ? Why %

2) If you had to teach your languége to a person who kmew nothing
about your language at all;, how would you begin, What would
you do so that this person could learn your language as quicliy
as possible? |

3) Suppose you had only one year to live. What could you do ?

4) If you were appointed headmaster of = school, how would you
govern ? What would you do ? How would you feecl ?

5) Describe your activities if you were in your village now,

Describe your probable activitics yesterday and tomorrow.

____
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Include activities of your family and friends.

6) Enumerate all the acfivities you would have performed i¥
today had been Sunday.

7) If you had not get the clause to carry on your studies, ¢o

you have an idea of what you could have become ?

Make comments to the following people using 3

I would not have ... if I had bcen you.

c.g A friend who Tailed an exam because he wasted his timc

I would not have wasted so much time if I had been you.

1. A person who paid fifty thousand for a piece of land that
was only really worth ten thousand.

2. A friend who went on a five week vacation but who spent 211
his money in the first week,

3¢« A man who has no money because he has drunk it all the previcus

day;
le A man who is tired in the morning becausc he stayed up too
late last night.

5. A friend who had o wedding in a red dress and not in a whitc
ONC.,

6+ Astudent who was failed by his teacher because he insulted him.
Te A child who hurt himself because he was playing with o Imifc,

8. A teacher who was dismissed from his job because he was
always absent.,

9. A friend who was arrested by the policeman because he forgos
his identity card home.

4, "If" and "unless" exercises.,

. Supply “if¥ or "unless® in the following sentences, noticing

carefully the tense seguences,

l, He would come —————— you rang.
2. 1 would never take n dagger with me ——— T walked.

3¢ ——— my watch had not been slowy, I should not have bcen laote.

———————EE
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4, I am sorry =———— I shocked you. 1
5. He will not learn much -~———= hc works harder.

6., I cannot help you ——————— you pay me,

7. He counld never have achieved that his wife had intorvencd

in a way.

8., I shall not write to him ———— he writes to me.

W wrote to me, I should write to him.

10, He would not have waited ————— you haod been late.

b. Replace "if not¥ by "unless” and make any other necessary chnnge

A. Come tomorrow if I do not phone.

B. Come tomorrow unless I phone.

1, I will be back tomorrow if I do not miss the buse.

2. Let's spend the evening together if you are not bookec up.

3, I will go to the bar this evening if I have not any preparaticn.

4, fle will pick you up tomorrow if you do not leave corly.

5 He will throw you out if you do not shut up.

6« She will not leave you if you do nct leave her,

7. The child will not hate you if you do not scold at him.

8. They will not find the answer quickly if they do not complicate
things.

0, She is going to teach at the Lycée if the schedule does not
change.,

10, T will not give it to you if you do not ask for it.

c. Read the following paragraph as__ model. Write a short toxt

-— a0 ot 2.8 4 e

similar to it_in which "unlcss"” is_used at least four times.

I will not go to the party, unless the family invites me. But
I am afraid they will not call me unless the music is good;

I am sure it is good unless they changed the supplier.

In any case I will not spend the night in my room unlcss_my
sweetheart is sick, Otherwise, we will run over the city, o

from one night club to another until we £ind one which has
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interesting records. Once we get there, we will not go baclk

home unless they close,

d. Complete the following scntences.

oy 3 v e S S

19 Do not give him snything unless sooecoccccoos
20 Crops will not growWw UNLESS coseecccscscscsoccae
30 The food will get cold uhless ceesccocasoaacose
40 I cannot wake at six 0'clock UNleSS ecocooose
50 He Will MOt COME UNLESS e socoocceoococcooossns
60 He would not have listened t0o me unless e....
76 I shall not pay yOU UNLESS eecesccocccoessase
80 Unless someone tells me the WAy eecocccocsoces
90 Unless you €0 t0 FrancCe seecsceccoocessecoccace
100 He will not tell you anything else unless ...

110 We will not forget what we have learned unlesSs esees e
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CONCILUSTON,

This work, as one may have noticed it, has two aims, The
first is to give a structural description of English conditionale.
This analysis is meant to provide, whoever is interested in con’i-
tionals, with enough information about their structure. IFive
aspects were taken into account. Definitions, classification,
typology, overlaps, and position and punctuation in conditionals.
Some problems welled up during the analysis, Judging them as =a
serious handicap in the teaching/learning of conditionals, =n
idea came into the mind. Thoz problems might be ranged in a
hierarchical order, that is, from less serious to more complei,nnd
constitute a transitional chapter between the description and

practice,

It is a moot point to speak of less serious problem as far
as conditionals are concerned. Nevertheless, there would be no
harm to raise some, Terminology problems are not as serious as
tense sequence complications, Tense combinagtions are the “raison
d'étre® ofvconditionals. Therefore, a teacher can by no means
ignore them., However, it is possible not to introduce any termi-
nology .: when teaching conditionals,

i.e Knowing that one is practising likely, unlikely or impossible
conditionals does not help to understand the process, Only patteris

are important in this case.

It is the same case with typologies., Do we have to ltnow
the types of conditionals in order to practice them ? The answer
to this question would be no, Another problem which seems to bc
as serious as the tense sequence problem is the semantic one.
Nobody can practice a structure when he is incapable to under—

stand it. Here is the order in which the problems appear :

;_________------IIllllllllllIIIlllIllllllllll.lllllllllllllll
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1) terminology problems
2) typology problems
3) semantic problems

4) syntactic problems.

However thig hierarchy, it is to be recognized that one problem
to .
involves another. The sole solution would be/é&bld them as much

as possible,

The second aim of our work is fulfilled in the last two
chapters. We attempted to teach conditionals in Burundi secondary
schools., To achieve our objectives, we set that part into two |
further sections : g theorical section and a practical one both
of which were supported by investigations we made in both scconcary
schools and the B. E. P. B, S.

The theoretical part consisted in teaching conditionals. This was

based on the problems we noticed in the compositions that students
wrote using‘conditionals in the Test National, session 1984-1985,

on one hand, and on general problems encountered in the teaching/

learning structures, on the other,

The design of a grammar lesson as proposed by Christing Bratt and

Mary Newton Bruder (op. cit. : 33) inspired us very much.

From theory we moved to practice., We gave a demonstration
lesson at the lycée of Vugizo, 3éme Scientifique, in order to chccls
the effectiﬁeness of our methodology. It was successful to the cx-
tent that the majority of the class understood the lesson in spitc
of its length. We closcd this part by a suggestion of a set of
varied drills. Those drills, we hoped, would help both the teacher

and the students consolidate the structures pleasursbly,
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becaanical drilis.

@} 1. hed

0. couldd
10, might.

(& 1. will
7. will
I, does

0. worked,

Yalas
lau jh. A

yeilmag 2
esileu {

10. woul. 4
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Sl e s

- i

ey o :ercises.

et

2, did 3 were vt .o nad . D10

7. did ot have to 8. wore 3, had nov

. drink 5. Ccold 4, fell 5. were . wiil
Q. hrolke 10. will ITe hove 12, anm 13, ware

15. sSaw 1. will 17. sec . aied 79, woold

2. cones/ca.e + wili he/will h..ve Been. 3. would 0%
would not feel 5. would haove BbBezn 5. would h.ve
™~

will report <., would 10o¢ huove scen. 9, were

o il. hwod not ruped 12, zszed 3. wil cxy

14.- does not arvive 15, were.

Gﬂ l.c has understood E. understands

2.0, had avoided

3.4, lend

5.D. had =mpoken’

5'.C. had
6.:4. Were

7.2, were

disturbed, ... disturb

listenin i, iA. listened

2,0, had had

N

Al WEIEe,



N
4 E R T - . . .- - FU Ly N .
(bl 1. TF a0 had o oenr he would nob take tae hus ever

2. If they hod not caten oubt—of—doto product, thev woul.. ot

de G owiil zo oout if it i nice thiu aftuonron.,
4., If the m.a h.d not looked oo poo.; they would a0t hove
Ziven him a~y mo.ey.

5. If he hod not sc much o do; he woul.: not wo.k 1.te eve

al iht,

(2

. e could not have tsken druzs 1f he hod 2ot ay serious
proizlems,
f. He would not make 2 lot of miutb. kes if he worled ciretully.,

3. If we hid hod time, we would have <one to Lown,

|
|
|
|
hive oein siclk,

9. If she «dd not believe sports c¢.n diminish hex, she woulid
not run ereryaoony,

T3, Her Boss will be anzry if she is luto tomor . ovi,

"IN and "unles:.V eiercigses.

{ap 1. if 2. unless 3, if 4. if 5. wiless o, wile.s

T. unless, if &, unless 9, if 10, if.

cgl 1. T will be back tomorrow unless T miss the hus,
2. Let's spead the evenin tosether uwaless wvou are .sooked un.
s L Will o0 to the bar this cvenin; wilzss I hove sore

preporation,

4. ‘e will nick you up tomorrow wiless vou lunve early,

ve de will throw you cut w:ile.:.s you shut up.

0. whe will not leave you Uioleos yow lesvse her.

7. The child wiil not hate you w:less vou scold ot hirn.

0. Jhey will iaé the waasver quickl; uiiess tvoew Complic..;e

SR -
VAE LS,

9. she is s0in: to teuch oF She lyc2c unless the sche.ule

chanzes

10, T will ot =ive it to you unless you sk for i%,
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SCCL.

’ﬂ, 2) -« I do .ot kmow if ae came, but if yes, he will huve
lte.

- I do not k.wow if he comes, but if yoes, e will be L .to. g

Vi

[ 5. ~ I really .nolo jize if I uisturbed you.
o

H

rcally apolo ize if I have distuihed you.,

you liste cd carefully, you acard vhit I was s.yia,

-3
|
[l
Fa

- IT you were listening carefully, vou heard what I wes
sSoyin .

Ny, . . . - .

“Aan Te— He could never have achieved it if his wiile h i«

not interven=d.

@

— He could never have achieved thoet uwiless his wid

had intevvened.

1

Jith e..ci of the wsove aurbsrs we hove two powsicilitics

depenuin; upo:l which anjle of vision the sp-zker considerss.

=

In £ or wxample, the first possibility places the
event in the p.ust «nd becomes true if thes speaker wos ansent

when the persoir came,

PO

The seceand sclutioir; on the other hoad, places the action
in the future and presents us an optimistic speonller whe sTill

nomnes thot -the visitor will come lutes.

In 3 wzgoadin, the intervention of the snelker can be truc

if we understaind that the action of wisturbin; h: huppcacd somo

time: in the p-sst and that the spedler apoloiizes in the nresent.

Then o st event is evoked., The second possibility rem.ins true

-

if we reason that the wpoloagy and the actien »f the disturbance

talleplnoe in the press b time. But, the action of disturbin;

== 2

h.s t.iun time carlier before, but the same woy.

In 7 the problem is due to a simple yet intellectual

dilemma : the first cnsver mtches Yliste.cd”™ to "heard" and the
4

__—‘




second natcehnes "were lis

true.

ith the last cn

ipnloss" is not 2 best-

possible conditions.

e - v

~
2

Teodin oM o to "wes soyin oFosaa

R

SN o
ge 4. (a7 we would simply

e

indicoted esnression fox nes..

£

both ara




