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Condition~l : L grQmmntical mood which describes ~n im~ginQry

or hypothetical situation or event.

Conditionp,l clause : !.dv\Srbirü clause beginni11.g VIIith if, unles3"

or beginning with where a st~te or situntion

in ·::>ne clause is depende.nt on something that

may or will hnppen, ~nd which is describüd

in another clause.

Conjuncts They are expressions which show how what lS s~id in

the sentence conne cts with what is said in nrJ.othcr

sentence or sentences. They are not part of the ~~Q;0

structure of Q clause or sentence o

~ altogether it wns happy.

Conjunctive (s) : Unit (s) larger than single wor(ls 1Nhich f1..mcti;~n:;

as conjunction (3).

e~.g as long as, QS if.

Conjunctive adverbs ~ Adverbs which nre used ta introducc or

cOTh"le ct clause s •

Counterfactuals : Contrnry ta fRCt.

Disjunct : Adverb which show the speakervs attitude to or

evalua.tion of who..t is said in the rest of the sonter.cc"

'~Naturally, l prLid the bill.

Disjunctivc : L conjunction which expresses opposition of or

contrast betwGen ideas.

Finite ndverbial clause ~f condition ~ it is introc1uced by Ilif ll

finite verb
and viunloss li chiefly.

a form which is marked to show that it is rel::d;ed ';;0

a subject in person, snd/or number, and which sno'.-~3

tense' •
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Finite clause : ~ clause which contains a subject aS weIl ~s

predicate? except in the Case of co~n~ds ~nf

ellipsis.

Generic ~ generBI? not specific, or special.

nL:,

Generic reference : A type of reference which is usod to refer

to a class objects or things? rnthor th~n

to a specific member of n class.

Hypothetical W~ich makes supposition aS basis for reasoning

without Rssumption of its truth.

Hypothetical condition ~ (see unreal condition).

Inferential conjunct It indic~tes an inference from what is

implicit in the preceding sentence or

sentences.

~ else, otherwise, then.

Operator the first auxiliary verb to occur in ['. verb pJ:U~(-:'.,S8,

so called because it is the verb which ç'operr.tos;l ['.8

the question-forming word, by moving to the initial

position in the sentence in questions.

Pro-form

Prominence

Forro which cnn serve as replacement for difforent

elements in a sentence.

a.g l hope you Can coIDe

l hope so.

Grcater stress on the 'Nards which the speakor

wishes to emphasize.

Style disjunct They convey the spenker's comment on the forill

of whc..t he is saying, defining in some 'Nay uncL:T

what conditions he is speaking.•

~ If l may say so, that dress does not su~t

you.------------
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qUQ3tioa of the fr'.lfilmcnt or ~lOl:l-J:~ü-

It c·1.n bo ro}:·nn,.,,~c~ <''..8 en. elliptical

cLmse (usu"lly p ..:.r,-,.. the-cic or ,Ln ,j:'·cor..

thcu.;ht) fo::.c wlùch the VlhoL~ of ~JI'L:coc.l.in;::

or interrupted cL',use cO'::l8-titafib3 tlw

cllipois.

fulfilled.
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A..B S T R li. C T.

Our endeavour ta dovolop the topic will folloVI tha ncxt

diagram. First of aIl, we will describe the structure unfcr

study - English conditionGls. Second p we wil~ sort out n

hierarchy of difficulties ronging thorn from the less 8orious

ta the most complexe We will then try to consider those problci:10

ene"!. seG in what Wf1.ys canditionnls m~y bo succossfu11y tC'ught in

Burundi secondary schoo1s. This teaching will be bo.secl not· ou1y

on the prob1ems arisen from the description but R1so on rDiDtoJc-:.:.:

like~y to be found in students 9 copies. In fRCt p investig~tinn~

will be conductod in B. E. P. E. S., Eng1ish Se ction, 8.nc1 thcy

will be aimed at observing errors mne~by students during compo­

sition exams (Test National, Session 1985).

~ suggestion of n methodo1ogy of h2nd1ing Eng1ish Conèition~18

will be m2.do. There i8 no cL:mbt tho..t this methodo10gy will bo

app1iod in 0. giVGn c1n.ss (3ème of se cone1ary s ch')ol) in orc1Oln -Go

che ck how efficicus i t is. L 1es80n on conditiona1s will bo plx:L:::'8~~

and given to this end. The v'1Drk \lvil1 be c10sed by 0. set of vr'xi81

drills me@t to conso1iclo,te the structure nnd avoic1 mOl1.ot')ny ,1l1-,~

boredom in c10.ss.
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l N T R 0 DUC T' ION.

Expressing conùition is a universal phenomenon. That i8~
. .

people aIl over the wO:i.""ld may regret, among other things, IJ2.st

failures, as they can sigh for a better future. They can tcù~C

about possibilities, 'probabilities, improbabilities or iill~ossi­

bilities. This can be realized, in the world of discovxse~

through a gral1unatical structure l'lere called the COl'TDITIOI'T.~~J.J.

Tn fact, the possible world is a world of suppositions tha.t is

why people called i t an lliffyll one 0 Also, the universality of

conditionals l'las been recognized by J. Greenberg in his boo~c~

Lan..lQlage Universals (1966). Conditional~3 are found in both
.-

Bantu and Indo-European languages. To support this point, one

C8n look at sorne languages belonging to either of the tno

families. Those are Kirundi and Kiswahili as representatives

of Bantu languages and French and English standing for In~o-

European languages.

e.E~ 1) Ni wamub6n~, uramubwira kô ndanukeneye (Kirvnc1i)

2) Ukimuona, umuambie kvl'amba nnmuitu. (ICisv'ïflhili)

3) Si tu le vois, dis lui que j'ai besoin ëtc J_c ·'\Ïoi:;.~

(French)

4) If you meet him, tell him that l need him (Engl~G~~

Although these four statements do not mean exactly the fj8)"le~

they at least express the s ame thing : aIl of thern suppose. This

i's the structure ta be dealt with throughout this piece of worlï:.

,?,

Conditionals secured our attention for various reasons.

First of aIl, we found it very complex, therefore incitine: us

to analyse it in dèpth. Indeed, the more a complex structure

------------
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is deciphered, .the les8 complicated i ts use becomes. Our interé',t

in conditionals also steŒued from the many problems we enCOt~1t(

when teaching snd studying them during our secondary eëLucc:d;io::.'1 o

ConèLitionals 8Te not easy to classify, nor do they keep a ete:;.:!

shape. A 8brewd person can, for example infer a conétition;:ü

i1le:m.ing from a relative clau:?3e, as he c..m tell 8," conc1ition[~l

sentence from \vord order.

e.g~ 5) A country that stopped working would be quickly

bankrupt > If a country stopped worldng, it would

be quickly bankrupt.

6) Rad he approached the dog, it would have bitten

him.> If he had approached the dog, it •••

Only a deep study of the structt-lI'e can allow the sceker to bren!:::

the barriers which handicap students t apprehension of this: LJ:ï....ec.d R'"

màtter. Conditionals are a180 intere sting to study as the proto··

type of adverbial clauses in that they ernbody aIl types of

problems that are likely to be true for one or another typo of

adverbial clauses. i.e Tense agreement problem is not the apanage

of condition[..l constructions 9 i t is present in any il'1.f'3tC:illce of

sentence subordination; yet it is very serious in conditional

combinati,ons. The problems of terminology 1 punctuationp viOrët

order, typology ••• are as true for conditionals as for any

complex sentence.

With a firm conviction that the information vve benefitted

from Linguistics course, anét from syntax in particular would be

of sorne help, we ventured to conduct a scientific 8nd didGctic

study of conditionals in this piece of work. The objectives of

this research may therefore be sunrrnarized as follows

detect and raise a8 ffinny generRl problems as possible

according to what the description of conditionEÙs offers

us.



- 3 -

corisià.er bath structural and lan.guage intel~fe:cenco

problems end. observe to vvhat extent they hC:'1lè.icap 211

efficient teaching and learning of conditionals in

Burundi secondary schoo1s.

attempt to elaborate a methodology of teaching concli-

tionals

offer a sample lesson plan and a series of reirrfoTcement

drills •

.Although we did not ;';1ention the description of cond.iti011.als as

an end in i tself, one of the purposes of tllis study is to provüi.':::

whoever feels interested. in conditionals and even in adve:cbial

clauses to some extent, with a wore or less well-docw~ented

reference material on the topic.

This worl{ drew inspiration from rnany theorici8lls. Th:-'.t i.: l

we have tried to be eclectic to some degree. For many re~~On3y

the major influence is fro~ traditionGl gr8Errûarians. First of

aIl we have chosen to seat our topic in the high 8l1L1. in:Gorme­

diate levels of secondary educ8tion. The reason for our choice

is that i t is at those stages that conditionals are tacklec1.

Furthermorel' the tense system description that those stuc.1.el1.ts

are taught up to now is taken from traditional textbooks. They

distinguish tvvelve tenses the aplîlicatiol1. of which is illustrate(.

perfectly in conditional corr~plex sentences. Moreover, the \'ro.,y

traditional gramme.ri811s have dealt vvith syntax and eS1Jecially

with complex sentences is quite satisfactory although thei~

definitions leave much to desire. They made a clear and tWofo.l(

classificaGion of sentaces.

1° According to the function they perform, four,types of

sentences have been listed : declarative (statements), interro­

gative (questions), imperative (ordel1 s) and exclamative (feeli::-..~:

sentences.
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2° .A.ccorcLing to their structure, three types of sentel'lCc~~<

were seta Simple, compound, e.nc1 complex se:nteYlces. For t:t'z'.Di···,

tionai gre,rmnar:l.ans, a simple sentence cont8.in8 a sincle EJ1...lbjE')c':~~·

preclicate comb:Lnat~ while a com...120'lmd one is made up of -C'.'iO

independent simple sentences joinec1 by a coordinating conju.i.1ct::.o:.~

or separated by a semi-colon.

~ 7) l woulëL lilŒ to go to school but l am sick.

This is a compound sentence.

8) l am sick. (simple sentence)

A cOi1lIllex sentence, on the other hr'.nc1, consists of two comIJlo­

mentary sentences linked by: a subordinating conjunction. The

part of the sentence which is introcluced lJY the conjunet1.on is

called the 8uboro.ins.te clé!.Use, E:nd the other half the main

clause. This distinction ornain" and Çlsuboré1.inatel? cléW3Gs. ',·:.'ill

be discussed later on. We will have to borrow the terrrinology

from structuralists so aS to avoid confusion. Nevertheless,

one sho.uld note that the feature [+dependent] assignec1 to the

subordinate clauses makes it possible for them to fUlLction as

subjects, obje cts or adverbs. Othel"wise the classification 'chat

the traL1itionalists made for dependent clauses would rei110.in lli'l­

justified. Nobody cano obje ct to the definition of a nOl":unal

clause' as a clause which fvnctions 2S a noun.

~ 9) That he came at 0.11 surprised us.

An adjective clause modifies a no'LUl as it can be B.een in the

sentence,

e~ 10) l remernber the day when my cousin died.

An adverbial clause modifies a verb,

eog 11) She moved away right after she graduatod.

It would be dishonest to say that we dic1 not consult generative···
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transformational grammarians. The;y helped us very l'iluch in the

chapter about teaching. We assign ourselves a task of exploitill,>

the studerrG's creativity and even section the teaclung accordi~;

to the levels of knowledge in accordance with generative~tran8­

formational theoFY' ~

Contrastive Anal;ysis, although not really focused on i::l

this work, will serve as an efficient device to detect probleE,I:;

encountered by Burundian. student in the assimilation of condi­

tional sent ence s 0

Focus.

It would certainly seern odd althàugh customary to spend

extra time recalling what Grarnmar is. Grarnmar is covered in the

science of Linguistics. There is no doubt that whoever is in­

terested in Linguistics l<:n.ows that it is a scientific study of

'Language. It is made up of Phonetics, a discipline wr~ch deals

with word formation? syntax which. concerns the sent ence forli18:t;io:;.~_

and semantics or the science of meaning~ Many gramrnarians trioc.l.

to determine the place of Grarnmar in Langu..age. Sorne? lilce Ch:r'is-c': "."f'

B. Paulston risk to take i t for language,; Defining Grarnm.ar as ;.)0'.'.:

"possible arrangements of words and sentences. 1I (1976, p. 1)9

Paulston goes on saying that Grammar permeates all language f:..j}.dLiJ

and tho object of teaching i t is the oral use of a language t'OI'

communicative purpose. In fact 1 Paulston is ri:;ht, no Langt..lD..::;o

can be, conceived ~~thout Grammar. Grammar is to Language what

wheels are to engine. In other words, grammar must occupy a p:civi-­

ledged place in the teaching and learning of a langu..age. FrisLy; ~:~

definition· of the word gramtnar? as Donn Byrne reaches i t to U2,

clarifies things. "Grammar is the study of words 1 word groupD :.m~L

changes in the meaning of 'Nords which are a reflection of ch,-~n_};

in the appearence and sound of words. It is the study of the

language as we hear it and see it and say it? of its analysis

into its several parts and our ability to put it together agGiL

and to follow patterns already learnt o
il (1969 : 87) Thus? it bc­

comes clear that grammar is intimately linked to Language. IÏ'oJ::'

we? who are interested in syntax? there ~s no possible way ta

iGTIore grammar especially when wc intenc1 to teach a structurc;.

Grammar is pararnount in language learning. We cannot limit olITG·:;1-:c2



,-:0 6 -

to the oral aspe ct of gr::~Jnmar teachil1.g. Be cause LanguGge is

8.1so written~ a major emphasis will be put on syntax1 the st::::,.:..

child of gram;natical struc-G1.,U'es. The written lsngua.ge C.De:. th<:::

problems which are peculisxly chBxacteristic of written styJ.e

will be seriously tackled. It is impossible to embrace the

whole of it in our short study 1 the field is very vast é:1,l1.c-:'

consequently vve will restrict ourselves to the stuc1y of con0.i­

tionals as the representative of EnGlish adverbial clfUlse8. We

will try to enter deep in the matter 1 make a diagDosis of the

problems they entail 811.e1. try to solve them for the sake of the

learner.

Conditionals present many difficulties both to the

Emd the hearer, and the teacher and his students as weIl. It is

a structure which requires a lot of cnre particularly with
of

learners and speakersjEnglish as a second/foreign 12ngu~sc.

The speaker must make an adequ8,te choice of structure CUla. so--

quence of tenses according to the message he wants to convey.

i.e p~ unfulfilled event is best expressed by the use of

a past conditional in the result clause 8llc1 a P:'lSt perfect in -t>-c

conditional half. This combination is meant to stress the idea

of regret of a given failure o

e~$ 12) If l had Inlown very early, (unfortunately l did

not) l woulé'. not have spent my timo on Kil~l..,mc1i

conditionals.

Conditionals contain many overlapping cases Œnd worse thQl1. that

we have many moods intermingled in the structure from time to

time. Those are, the subjunctive, the indicative, 2~d the

imperative moods.

~ 13) If my brothers \Vere in the house, my father V/oule;'

not beat my mother.
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It is not easy to de cide which of the inc1icil:Give or the sub··

junctive mooc1s is used in the S',bove example. '{le will S8C t11,-t

even the past involves similar shape. Sometimes i t bcar8 a p::~~3··

me81ling 8.11.(1 in oth8r Cases ::.1 present 0 The moods un.cl thG tCl;]!.;:::;

o..re not the only elements \Jïfhich brin@; about problems in t~lC

practice with conditioJ.1.Z"'ls. Even suborc;.in2.tors C8l1. be the SOl1..-rc.e

of the difficulties. It is the case with conditional irrcTOàucoys

like unless, in case, providec1 that, onc1 other forms snch 2~f.:l

vvish + past, hope ••• which involve a use of well-pi clœcl teni:Je S

<

in well-defined contexts.

The Ii abridgement" of conditionals caru.1.ot 0 CC"lU" l,rvithout

any risle of confusion in either the speaker or the receivsrls

mind. In the sentence like,

~ 14) But for you, l woulc1 l'lot have dealt with fjynté'Uc

the he axer C8-'Yl unc1erstand that iiI do i t for youi1 while the

statement means iiI denl with syntax thal1.ks to you.'~ Omi:3siollS 7

inversions and replacements vrhich take root from th;.lt pl"ocess

may cause problems, too.

The langu8.ge interference is not a least problern. On the

contrary i t is serioue as far as. le arners of English é,f; ,::1 se cond

18Ilguage are concerned. This interference is cQ;used by the

structural differences between the native language of the leorncl"

and the target language (respe ctively Ki.rundi é1l1.cl English :for

our case).

1..-. e A Burunc1ian student who is usea. to use the future in

the conditional clause I.'lfill Îeel 'lmeasy once the teCtcher forbies

him to use will as a future modal in the Same clause in El1.~'::liE:l':1.c

~ 15) Ukaz0111ubona, u:!"all1ubwira ko l1.clamul:eneye.

FiE If you vvill see him, tell him that l neecl l'lima

but y If you see him, tell him tho:c l neec1 , .
J.UnJ..
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Such a difference Cém be paru6ived and explained only

. ,jAnal:z.sis. Theor1l'. .
the means of contra8t~vEf' As V1VlarlanJ.1e Celce MurCl8. et al

noticec1 i t, IiContrastive .fi.nalysis eno.b188 one to preo.i ct

problems encounterec1 or to eXplé.l.in errors maëLe by those

as 8. foreign lAnguage is then the best inc1ic2.ted to 8fW8 this

situation when he shru."'es the native 18llguage with his f:;tud8utS.

We should not close our introëtuction without fje.yine:

sometlnng about levels. Levels are very important in tha

teaching gramrnatical structl...u"'es. In fact j the structru."'e of

a language is b1"oad. Any attempt to expose it all to the

stuc1ents 'Nithin one yeaY' would be folly. The acquisition o-?

the gramrnar of ct l<:mgue.ge is a 1"es111t of a 2-:r'8..él.ual leo.rnill.::;

by practice o Even a native langusge is ctcqui1"ed throueh a

progressive process. As we EITe concerned with a foreign

language, i ts structure acquisition will ne cessitate se ctionirg

the g1"2.mmaJ.,'" into bits ta be taught accorc1ing to the ye3I8 of'

language leal"'ning. Those years are called the levels of edu-

cation"

NOl"! that we are de aling vvith a conplex structure, sueh ,'J,FJ t118

conditionals j i ts hanrlling must not be done 1"8nétornly 0 Ite

te aching must evolve with the growing mind of the le D.l"'ner.

Contemporary education81ists claim that the learner be the

center of education and this is very important. He must not

be considered aS ua small ac1ult il as ancient ped8.gogues US8C-:'

to call him to mecm that he can assimilate as rrrLwh arJ on ~~r:lult

C8Xl do. Bacle to o-ùr case, the te Qching of cond.itionals w01..ùd

start with the beginning of the intermediate level, th~t i8

with the thi1"d.year of the learning of the language. As a

matter of fRct, ther e would be no use in ,teaching concJ.itioIl2J.. Fl

to beginners because as Raja T. Nasr put it, v~he vRlue of
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~ammar must be SElallest 'when the pupils El,Xe bee;innerr3, :fo:r

such rules as exist have been à.rawn from a stucly of the l:~l'lr;1..'-O.c,

and cannot be of much help ta pupils with sa little ~:J.'lOV!10Cl.'.}"~

of the l8Xlguage. 1l (1972 : 38). In other words, to lec~rl1. ,~

gramî"üs:lïical struct1.,U'"'e successfully, one must have a sui'ficit3~O.t;

prc-requisite knowlec1ge c.S fCèr aS i ts components 2..re concc:"~l:1GC. d

Even in this case, the stude11.t is not going to Imow eveJ.:'ytllin-:::

rele.ted to the new pattern, the process must be graduaJ. 2.0

Vâlga. Rivers stresseë~ i t, DGrammatical mate rial must be c?rofully

grac1ed so that student advances slowly from iTI2_terial thorougJ:üy

1earned and pr8.cticed to more complicated material involvinc;

more conscious choices. u (1968: 83). It is right il1;cleecl tho:'c

the teacher goos from the simple to the comple::c in orél.or to

allow the learner to dwell upon the matter ï'1ethoéLically.

-----------_..
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CON DIT ION A L S •

Tms chapter is not· intel1.dec1 to provide the reo.cler ~'!ith

thorough information about English condition~ls. Nevertholoss 9

vve will try to produce a reference material which mny be Uf.!()­

ful, in a way or snother, to the searcher of Cl. more or 1.oss

detailed clocumentation ebout : the typology, the tenDe lJol1::wiou:

the categorization, and the overlaps related to conditionQJ.

sentences.

As it will be seen, some statements formulated by traditional

granwarians are debatable $Ld we will afford to support or

abject to them. In other words, a gratuitous accept2nce of

gra~TI8rians' theories would be a sign of high stupidityo One

should contribu~e to the amendment of old discoveries in order

to 2.dapt them to lJresent situation.

A. Definitions.

Any author who dealt with conditionals opened his onde3VOU

with a definition of whRt they may look like. R. AQ Close,for

example, talks of conditional clauses which according to hor

should be but adverbial clauses beginning with liif'l or with

conjunctions having sinùlar me8ning like UlLles8 •••

. M8xianne Celce-Murcia in co~non agreement with her

cooperators do not stray from the above definition. To theYIl,

conditional sentences consist in the dependence of oneset of

circumst ,,Ilces (i. e the re sult clE1.Use) on another. She eXD..ctly

repents what Quixk said in (1979 : 324).

In RaT.dolph Quirk et al's opinion1 clauses of conditions [œe

introduced chiefly by the suborc1inators if (positive con(~ition)
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and unless (negative condition).

B. D. Gr8Ner joins the three authors already consulted 8S h~

says that El. conditionp.l sentence consists of tvvo P2X"GS. A p~~--

introduced by if which he calls a conditional clGuse. This

cl:,mse st8.tes the cond.ition the.t must be satisfied 11eiore the

other part may be tru~. Th8t second part is called the m~~n

clause (1971 : 89).

Thomson 8lld Mar.tinet evolve in tÏ'lG same line of thought '·[hel'J.

they say thi:'~t conditional sentences have two parts : the i:l:' -

clause and the main clause (1960 : 130).

Marcella Frank, on her turn, shovlfs what conëtitionalsloolr like

in spe cifying the main conël.itional introducing V'lords. Thnse

are~ if~ even if, unless, in case, provided or pl'ovièl.in~ th2.t y

on condition tha.t" as (or so) long as, if only, suppose or

supposing (that), whether

(1972: ) •

• • • or whether" in the event th2.t

Vi11iarn Kenefick is not in any case far from others' 0Dinion.

He defines the conditional sentence in terms of the ~~jor

suborc1inator if. He says that nifr! is the Rppropriate word.

which introduces a condition and a result. (1970 : 85)

Lastly G. E. Wishon ~UlderstroLds a canditional sentence as being

one which contains two clauses : A dependent clause begilu~ing

with if (or another conjunction perform~ing the same general

function) and a main clause answering the condition of the if-

clause (1968 : 329).

Many other authors defined iicond.itional sentences ll ..

However, they are not mentioned here for the simple rea80n
1

that they repeat m8:ybe in different terms whatthe quotec1

writers said.

Many observations CffiL be made about those definitions~

They arenot only circular, but they also contain some
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contradictions ;' namely p the fG,ct of calling "the main clo.use Il

the one whose fulfilment depenl:l upon the occurence of the co:-J.é1.i t:iD:.'"

spe cified by the 80- called subsidiary clause. In oUl~ opinion, th~

clause whose results àepend on a given condition woulà be8I tha

appelation of subsidi8J:'Y clause, the orders be coming theIl l~eVers:)éLQ

Otherwise, one plausible solution woulc1 be simply taJJdng of

"result clause ll and l1conècitional clausel?

Apart from that problemp WG agree with those gT2HC':1.:·").xiOJ.18.

It is preferable that a conditional sentence be complex lli~a

contain an explicit subordinator although wé can sometim88 h2ve

implied conditions.

After the de finition, a11 attempt to set the conditions,ls in-bo

groups foliows.

It is a moot point ta set up a firm classification of

conditional sentences a GraiU.I-rla.rians still vacillate bet\ïVeen three

. basic types of.' conditional sentences in English. The clnssif'ication

banks on the combination of tenses involved in each pairo It is

to be noticed that aS Marianne Celce-Murcia observec1 it, nthe

sem8nticG of aIl the various types of conditionals are subtle

and hard ta unclerstand. 11 (1983 : 55). It is hence hardly aCcG1Jtable

that the barriers between the Idnds of conditionals are hard to

cross in By Waterrs view (1982 :32).

Gramm....qrians such as : S. Pit Corder (1981 : 91-102), G.:2:. Wishon~

Maxianne Celee, Thomson. & Martinet, R. A. CloSG, Betty S •.Az2.r,

Keneficl;: distinguish three types of canditionals each one containi"l!.

many v2X'iations. Others, on the other ha."Yld, found out :four comrÙOllG::::t

types. Among those ~G Can cite, H8xvey Madler and LGonPl~a R.

~arel1i (1981: ), By Water, Marcella Frank and B. D. ~raver.
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How do those two groups of Emthors quali:fy their conditiono.,18?

The first group should be represented by Thomson and MeTtinet

for his simple ana cIe El.!' terminolog;v. He set up : proba;:.ùe,

improbable é:U1êt iElpossible conditions. If we chose H8J.~vGY N2.c:Uer

and Leonard Marelli as the spokesmen of the second g-roup rIe

hàve : present real cond.itions, present unreal conditions,

past re8~ conditions and past unreal conditions.

A confrontation of the two competing teams led us to the

suggestion of the following classification.·

• Likely conditionals to mea.1î either present or past posaible

oonditions (true conditionals)

• Unlikeiy conditionals to mean hardly possible concUtiondls

• Impossible and unfulfilled conditionals to mean im2Gin2~ive

conditionals.

The nuances between those three types will be clarified by the

subtypes in each one of those 'main.

2) Tensesèquences (three basic types).

a. L,ikely cond.itionals.

Likely condftionals would be represented by this combinrrcion

of tenses :

a present or past tense in the conditional clause anël a future ~

present or pastterise in the result clause.

~ 16) If she did what you say, she was wrong.

l7) If he has a tape recorder, he'probably borrowed

it.

18) If he is bothering you, l will put him outside.

The modals can/could, must, have to/had to, may/might, ought -[;0,

shall!should & would may substitute for "willu provided the,t

they emphasize the past tense rather than indicating a conditfun~l
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tense.

Likely canditionals in fact meal1 that it is likely thc:,t the

event vve expe ct to happe11., takes or has taken plGce eithc)J:' in

the ;?re sent, the P<tst or the future. '.rhere are mnny oci.cls -(;l1.;·~t

a condition be fv.lfillec1 (met a cert"ün 1"esult be expe ctee.. -Co

fallOir,'.

This type of c011.ditio11.~ls can express various (actions)

iêtens ~ eventurtlity, necessity, provisionality~ SUIJPo;Jition,

h20bit, inference, genernlization physic8.1 phenomena, g811.el"c11

truths, conjecture arrêt weIl tUlderstood acts (f2CtS).

NeE~§§!!Y : Likely conditionals aeal with necessity as one

fEJ.CGS relationships that are true and unchsnging. It iE;

obvmous that if n certain condition is fulfilled~ a cert~in

rasu~t iu~vi~ab]y fol~c~s. These facts 2re frequent in scieD­

tffie· wr1tings sinee sciences are often concernec1 l;;rith 8'L;.(;h

absolute truths. Necessity in thi8 cf:l,se implies Et 8yllo~i8tic

reasonment.

~ If Et creation is Et man, he is morte,l(necess2..!'il·,T).

~Y~~~~21~~Y is applied to any case showing Cl. more or 1888

strong conviction that soon or later on event will tc,l:::r:; -olnce

nnd. a resultwill folloV'T. Eventuality \i'!oulêt then be ~.'.n inc1t'.-

sive term toexpress ~ a IJrediction, a conjecture, ~m i::lfe-

rence and on intention.

e.g 19) If the boss is not in his office, he (is) must

he out ~or lunch (conjectUl~e).

20) In the event (th;::,t) 110gllt ..,_0,:: OI"'-I<:'. 1 1 'Jl_. _l. ~ , illal1.Y ,)00 .;[S Wl __.

be stolen (pred.iction).

21) If he bothers you, l will *nke him with me

(solution).

22) If you St(l,y [1..t home, l will P8..V you 0.. vL:üt

(intention) <1
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Provisionality : oxpresses a stipulatiol1~ a requirolilent 0::':'.....----_ ..._-------
a deill81'ld thn,t is expected to be EléLde. Once s1.,181'1 ins'c;,nc3 of

conditionals o.rc transferrec1 into a oonversC'.tionnl S]!oeGll;

they shift of function cmc1 express 8.. habit.

e .g 23) If you w2.sh the clishes~ your brother will C"!:::'~\T

2 L].)--? If l w2.sh the dishes, my brother clrics thGEL

25) As long LS they G.re l'lot controllec1~ stl.'..è'Gl"..-GS

(may) (';0 ,;vhcrever they like 0

expected l'esult.

e.Ji 26) If l pass, l will be very glad.

27) Suppose l pass~ l will be very glG,d o

!!;~}È.:!:! is lneferl'ed to when the conditional sentence be~s G

menning of schecluling. ThG event tends to be repeti tivc cl,ncl

oceur in regular situationso

~ 28) If it is twelve o'clocky l go to the rest2.1.u... ,::,n-c.

~o Although concli tion8..l, this sentence ·contp..ins on if.GG. o:Z

time. It is l'lence possible to re:;]lo..ce if by Yllhen in such CG.L'lCl-·

tionf:ù sentences which connote temporo.li ty.

gives an order to the henrer.

e.g 29) If the baby cries, bring her to wG.

30) In case you noed me, pleo.se knock upo
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b. Unlike+ly c:Jnc1ition,Üs.

\'j i th t hi 8 type ~ "fIe de al vvith st L'\t e l!lGllt s Vlhi ch aro i!-]..

possible in the present future (h8re time) or in the i:~ji!·lG(~.ü:'.':;3

pre sent (time ",gain). HowGver, the event is lil·;:e ly ta Il''.:·l:·Y;~l

in the remote future Rlthough the likelihood is very ·u.i1C(.'::··:~~·.t::"

ThoSG which 8re 8.blOSt impossible only in the ·:J:L'Qi:JC.J.t

time can be illustro=~ted by the eXG.mple

e.g 31) If l hac1 money (novr), l would buy 8. present ?o:::

my Flother.

Those 'ahich [':xe 2.1j'Q.ost impossi :Jle even in the :~C,{:lo-ce

future C8n be illustre.teèL lJY the exo..rnple :

e.g 32) If l 'Fiere bornil1.Wo.sbiJ:1...[ston;r v?ould see the ':.:11:),-c(,)

House.

33) If l were a boy, l would love ~c'ny girls.

None of the two vrishes fOl~,i1Ulated above con be one clD:Y. ~~h"

spe:J.ker simply ffiG.kes hypoth8sGS 2!1d suppositions hopelo:=:'.,;l·~ï.

The chro~o.cteristic tense cOi'nbin~l.tion in this type is :

Simple PL!.st in the conditionnl cl2.use

present conditional in the result cleuse.

(The continuolls :form of thesG tenses is o.lso TJossilJlo).

Unlil~ely staternents CC':.ll. Gxp:;.... e ss C'. cloubt ~ uncort ."".inty, if:1F:"~o1J:>'

bility and émxiety about [1, given situQtion.

c. ImjJossib18 cond.itionL1.ls.

This type of condition~ls deals with no more possible

cOl1.c1itions ond henco no po seible 1"e sults. The~r presGnt uo c.

hopeless spealcG1" 1"egr'3tting ~'. P2.st event.

Two possiblG interpretstions CQn bG ronde.

- past cmd no mare retrievnble conditions
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e • g 34) If my grr.l11ë1.f""thel;' wero o..1ivo tOd2Y ~ my 11lothc:;.'

couldnot be2t me.

unfulfilled conc1.1 tions which occasioneét 2. totC'..l :::·:·~j.J.;.:'re.

e .g 35) If AdRlTl nnd Bvo had l'lot eaten cf the fo:r-bi(":'3T.'-

tree, there \1',101.11(1 have' been no suf:feTinc; on c ;-.::.:'-:~~:

A chm~::-:,~cteristic tEmse cornbination of ihis type is:

past perfE) ct in the conditional clause (and eV8lJ.tuc:'J.J..y

simple pe,st)

past conditional in the result clauso (sometimes the

present conditional tense).

The possiblG 'vnri8tions inside each of the three mnin tTiJe:::: 0:::

conc3.itional sentences can be ',"Tell U11.c3.e:r'st ood if we ;~1dm :.~ ~<.~o c(~·

pitulative talJle on tense behaviour as rendings offo1:'e ci. l...b {},l"-

opportunity to gnther thern.

We fOUlièt i t better to connect e2.ch po'ssible tense 8e(~ECi".CC;

with a correspondinG morrning.

Rèc~pitul~Gi~e t~ble on tense behaviour in condition~ltoJ~~~o

exo.mples

-----~-----~-~--~.

you he at i ce, i t tu:;~'ns

t 0 '.'·,r e':c 0 l~

the boss ié l'lot in lüs
office, he is Ol.,.'.t

a cre ation is a i!.l::".n~ ho
iE' L'lortal

--~----~...-,;.-~--~~~"~'--f

it i8 ready, he will, ;
bring i t tomOJ:'TO\! i

you sto.y nt home ~ l v'?ill~
pey you a visit. !

he i8 bothering you, ho
'Hill come tO!;lor:::.~O'.v

-------~-~~...._--~-~_._. ,
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.,..-.-----:-~~---i"'"'""'-----~_.--------~..-~.~- ....-...- ..' .
! ! ! !
! if' + 31! S 2 . 1 me [:nine; .. 1
, , ! !
! -! ! - '-, ---------_.
! present !futuxe !-high degree !If you do not set the~o
1 t t 1
! i perfeet i _of anxiety ibefore six 0' cloc~~~ the:: h\}.:.

t ! ! (prediction)!will have left.
!-!-_._.~!--- - ~I~-·--·~-_._-----.....~._._._-_.:
1 '. t f fi prosent i futUX8 i 0llen conditiof Unles8 he hc..s à.on8 tJ.l(~ .

! perfe ct ! tense ! (depenc1once) ! work to my satisfn.ct:i_oJ:l~
! ! !! i

l v'Till not pcC\I,' hin :;:'cc i t - ::'! ! ! '! '- .
! ! ! -~--------r!----------~~~~·~··-·-~-~·-··l·-

! present ! present ! gratui tous ! If she hn.'s C1. tRpe :r'c CO!'[~.8l~!
! t , ! .,7

•
' i. perfect 1. affirmation '." she hn.s. (probablJr )bo:r-:;:'o\'Jec1;

it. .
! ! ! !
'~f r r -~------' • ~---~-~-1
,present ipast ; conjecture jlf he h:'.s a tape reC011 (1.Ul", •

! ! ! ! he probably borrowec3. it.
! ! ! !~ '~-~"~!
1 f f 1ipresent. i :eresent !contrasit, iIf l 8;m not n Gooc1 l'1J11jJ.er,

! ! ! concession ! l am :",11. excellent sinc;cn'.
! ! -! ! .~~~~.~--_.!
! present ! present ! inference y ! If she hn.s done V'Th[~t ;:TOU [E',;f;
t f f f '1
;'perfect ;p0:i:'fect iimlJlicature ,Sh0 h2..s done wron;3. i
1 r· r t .•_ ...•.•.• ~. "

; pr. cont. i Pl"'. cont 0 ig8neraliz2.tioq If i t is rnining e-t Git8gE~ ;

! ! ! i t is r2.ining all ovcr tho !
! ! ! cO"Lmt:;.,...~, •

! !.: ! -~! --~---_..!
!imperati'\e!.-6 futUl"e Ivmrl1ing,objeG-!Buy itl' cu1.c3. it '/o.'i1l c.:o:~t 1

! ! ! tion! !
! + and! ! ! you wood clllëJ. fi:~~.J"

{ !- present!w2x ing~objec+Let women into YO"LL~ 2ffnirs;
! ! ! tion!r:n-I~ r! ! !~ ! ~........Cl you l'lever lm.oV\! "tholl i t j
! ! 1 ! (v'li1l) enc'.s q ;

f f f- i '---~I

ipresent !irüpel~ntive! perrrlissiol1. iIf hG is bothelnin[; :)TO 1..1. , •

! cont ..! ! ! ld..cl[ him. i

! -------{ - ! ! . ---_.~..~-_:'" _.._-!
!presosubjL present !diffidence !If this r"Ltffiour be truc, !
! ! ! . t
! ! ! j 8verythinrs i8 possibIo. ;
, "'" r~ t _.__.. f ---.... ----~I

ipast ipast i deduction jIf you pDrlœG YOUT C8~ outl' i
! ! ! iyou \!Vere fool~sh. !
t -, . r 1 -~'~i

!
. pns+' !" n .......e "-' ......, erx<::' ".' l' ''''lP'' 1" c",-'-ure . Ix'" --.11. ~1'd 1"t " l - 0' .~. LJ .1:"-'- ,,",!..J 1 la .'. CV li f ::; e CL , Sile. .<lL~·8 G ~1.C,

'l'Ir0 l'le;' • 'l! ! 1 !
1 f -~ ,---- "-~~I

ipast ipres.cont~. 8ssumption i1f she went to the o:c:('ice, i
! ! ! ! she i8 probc::,bly CG:c chiï1:.~ !
! ! ! ! t he bus. - !
L ! ! ! ._~ ._!



- 19 -

it.

eXRmples

mis t c1.1;:o 1

.- r

1
-~--~-~---~~._...__. -'

! ."f"
if + S1! S2 ! IDe c:ning !.

!--_! - ---! - _! ----------~._--.-_._._._.._-
l 1 1 1

f pt?>st i future i infoITû"Ù use !If he i:zls.cle 0.

! ! ! SUlipO sition '! will corre'ct! ! ! .. ,. !
1- ,-<~, _. ,---
i po.,st j fut'Lu"e i 2J:Ddety j If the thieves (r8c'1,lJy c~..::;' ;',

! ! perfe ct ! ! the bicycle will he.va bac 11.
! ! ! ! StOl0il.
1 ! ! '
! past !present! greo,t possi- ! If he ~'.rrived only yc; ;:.;t(:H"ë~/1;! . 1 - , . , .

! j !bility j ho is unlike ly to le [',va i:oclc~~
1 l , - ,- ~'~<-~~:-'-"I

!p2st contipast Ïassumption IIf JolLn WQS rUYllLilVs fQst, f
! ! ! ! he caught the 1)1.1S.
t- 1 1 • ,
;.p~st ipr. contojuncerto.lnty, ;If Jos caueht the bU8 r no
! ! j cloubt i is tnldng the test 11.0Y!.

! ! ! !

2. R.nlikely conclitiono.ls.

1...
i

examples
, Î, ! 1

iif + S1 ! 32 ! IDemîing !
!- !--~-_! ! ,~~-----~--~_.._-_.__.__._!

,!PRSt subj 1 pl~esent !~"rish, mlvice ! If l WGre you, l shol1.1c.~ tel:i., !! . .. 1

i be ! cond. ! r. him truth.. .
,- ! -, f~'

ipc>st ! present; !:-pl"esent-non iIf he c8,me, l shoulc1 lJO

'. ' ; fact l, sUTpri;';;(;ë~.cond. .
! ! Ldoubt !,If he renlly needoël DonDY,
! ! ! .
! ! ' . !l woulét givo him SOiJ8.
, T -1- 1 -...:....,.,...···_··,-.. --~·1

!past conti present !im~orobc,bilityj~f l wn~ hur~y~nr's, l Sl10'L"clë.i

! 1 cond Il ! ! 110 t notice you 0! 1 ! __!
----~--~-~---~.

! inverted ! present ! extreme !Were you to laRvo .'(le.t ! l ,.. L-.... ,

; were to ! cond. ! improb:::.biJ_itYi l Houlc!.. kill myself 0

i ! "1 lii .,! i--- • y-~'.~ -----.---.~~ ï
ilf+past ! present irogret (2n ,If you SD-ic1 it, it ',~:o1..üéi.,
! ! cond. ! .pre sent) i be Cl sh;::lno.
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3. Irqpossible C011.c1ition~~lsG

, J. . '. --=--i.- ~-:--~-~---'.
i if + Sl !. S2 ' meC'ning! eXC'uiTl]J1es !
, i '. , - ,- -~~~-'---'1

!past i l?8.s t cond r hypothesis _i If you were there, my IJ1~thet

! ! ! ( wish) ! v!ould no t h:::ve De c:.t e 11. iÙf" 0 !
! ._.-! --' - !-! -~-_.!

!pnst perfJ past COlla.! past fail'l,:.re ! If l ho.c1 ln'loym? l ','/01..1.1c:" !
i ,-,-,- --!
i i .i (re~ret) ihRve cut clcas. !, ~,~" --~----~

i neg. Pé.1,st i l'lee;. fut. i irretriev2JJ1e i If he ho.éL l'lot COïO.8 in ~;;;llOn ;. . . .
perf. ! ! loss !you arriveG., he will not 1, , ,- -,

i i i come in nt all this mor:_linGr
--~--, , -, - ---_.__.-!

; past perf., present irationalisc,tiaf If he h2.G. l'lot loft C:.-11.y .

! (neg.) ! ! ! message whe11. you cC'.lleC:.,
! l , 1
! "i i ; he l'lapes probo.bly ta fL"1c1 1

! ! ! 1 yon still l'lere. 1

! ! ! ! -.--~----~-..,...~
! paffit perflPre8ent ! strong 2.nger ! If he hEtd come beforo: he 1

! ! cond. 1 ! would be e1::C118::-JÙe. - 1

! ! !! 1
~--~--;""'--~~-""';'----------~--~------~_._.-------

do l'lot
There are sorne Cases Which/fit in [my of those tb.'ec

cases, yet which 8Xe frequent in the world of c1iacoul'se. Thosc

are? ql::.ite often combinRtions of vlill (vJOuld) and v'!ill (vr01..'.léJ.)

in a pair of conditional clauses. This CQse constitv~e8 ~2

exception and C~Ul be in different çontexts.

I.rregLÙaritie~~

'\"'-~---~r---------;-~-----~..----------~'~-~""'"! ! !! !
.' if. + Sl f. S2 ' mecming ".' "c-irn'nplcs - ,_"-,-",j.L v

1~ ._! ! , ~~_~..._:..__1

twill ! will ! volition IIf "ll"t ~ 1! ! ! ! you Wl wrl Cl lJO nie 1 1

! ! ! ! my parents will bo (~l('.c'.. i
f -- -,~ f ! --~--~---~.~!

iwill ! will iemphnsis of !If he "dll ge t the j;J.Olî.cy, !
1 ! !the rel~tion-Ihe will give it to chnrity.!
! 1 l, 1

IiishilJ to futur~ _,
! ! ! time !
, 1 -r--, ',-------------~---,

iwill i v'!ill !the re sult iIf i twill iTIake you halllJier j
! ! !orients the Il will stop smoking. !
1 ! " î
! j i canditian i !

mOl'e
#

1\'Voulél
!
1

i

! would
!
T

i

me 0..
1

1
1--_._-~---
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COÏlll"1lents on the tense beho.vio·ur in condit iOl1.8].S •

1) Conditionnl tensGs in a complex sGntence~
~~~----------..------"'- ----~~~-----

It S8ems thRt sorne nuthol"s do not re cogl'liae the existenc:-) of

conditional as a tense. This assertion arises f::..~om the ï7éW i:1

which they label forms such as

woulët + verbal

c:Juld + verbal

should + verbal,

in a conditional sentence. People like Quir)~ end Jespe:r'60n ..

(1981 ~ 258-9) will describe the above forms as V'Joulcl + ini'i­

nitive, could + infinitive, 8nd should + infinitive.

Our stand is completely opposed to this opinion ranr;ij.'l::~:

ourselves on the side of R. Barnes & Thomson (1972 ~ 145-9)

and i\lartinet ( ibid : 185). The existence of a conrlitiol1.cÙ

tense m2·,kes it easy to a.istinguish vlhich ""IOuld i
; impli8s f'>

condition 8.Xlc1 which 110ne n implies 8. future in the pnst. :I?O~C'

Bal"nes and M8J.~tinet fi. conditional tenr~e is complexe

present conc1.--~>would + infinitive without ~Po.

~,36) l would like ta go for 2. ride.

past cond. -? s11.0ulc1 have + p::;.8t participle.

~ 37) rie should have {;one to the musical :::,:,xt;:T

instead of the play.

In order to avoid irr-elevant cases, we sho1.1ld have a 100;.0: f.'..t

the role played by conditional tenses in our particulal~ conte:;:t.

They are the raison <:1 9 être of conclitional sentences for thaÏ;:

imaginative and hypothetical me3l1ings. Never can 91 81101.110. n 2l')I~

11woulc1 ii express a tentative conditic:m in a suborè.inate cJ.:::rUf3~.

as long as it is not part of ~ conditional tense. ~ITthel~ûa~G>
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noboc1y v'fOulét talle of um~eal present or 1.ll'l...ree...l p2~St l!'!ithol,'.t the

use of a conditional tense.

e. g 38) In, he said he 'N'ould go abroad the follo'.'.'i::lG

clay. '!foulcl is the past of~ and h:J.B no

conditional HleBning at aIl ..

AP::"..rt from these conditional termes, many other tens8S

and even rüoods intervene in the realisation of a conditionc.l

sentence. Those are : f"lrGure tenses, p;~st tenses, and ~::·C'8f3e:.lt

tenses. As for l"ilOOètS, the imperative, the subjunctive, :O:i1(1. tlic

infinitive play 911 import2nt p[l,rt on a seInantic lovel. Thu:-J~

- the present tenses (Simple, continuous anc1 perfect) m:;oc1 i:.1

the conditional clauses nai~lely express lilŒly conc1itio<:l:C;.

In the result clp.use, those tenses match 'Nith either tho 1't1:Gu-::.'E:

tenses (simple; progressive, or perfect) or a repeatec1 -Ganse

from the ones in the condi tion::ù half.

- The Past tenses in the result clauses signal the ides of ~ro~

bp,bility provided th8.t they correspond y.fi th either the f'l"!.tt:Te

or the present tenses in the conditionel half. Again, a repe­

tition of the tense usec1 in the result clause is posui bJJ': 0

- A present· conditional in the result clause, once matchec1

\'vith one of the past tenses in the conditional l'lalf, ,sig:o:J..-,ls

im.prob8,bility. Its OCC"llrenCe in a conditional half 2.CCOl1j.TGCj :for

either insistence or politene ss 0 In this case, D. S21ne tenf~e can

be repeated in a result clause.

- A past conditional in a result clause is always usecl to exp:'..~GcjS

an un:fulfilled or an impossible event .. It corresponds ta t:18

:D8.st perfe ct (quite seld.orn th8 PEst sirnj)le) in the cOllr:'itional

•

It must be reminclec1 that the use of will (unJ.f.FJG it rl!.e;::~_::'l;:j
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volition, willingness or insistence on futurity) in a cOil~itio:

clause .is n, serious mistake.

- The imperati'le can 6ccur either in ·the conditional he.lf or j"

the result clause; when it occurs in the result clr:mse it if'~

nssociated ViTith one tense exclusively : the present Si',1;lJ.e. In

t11is case the impe:i.~:3.tive clrw.se gives an orclez', conGequc~.).c\.; of

the occurènce of the condition. l[lhen i t appears in the cOlJ.rli-

tional half, then i t me ans something different. It :pl~ovic:'e8 tl-~o

re ader \vith an indire ct warl-:dng.. Here, the struct1.un e ch;,'nr::8 fj .:<

bit. There is a11 introcluction of either the dis junctor 110:1:,°

or. the conju.nctive "émd Vi in between the' t~'!o ha.lves.

~g 39) Drop that, anel l vIill Idll you.

40) If you drop that, l will Idll you.

41) Set your alarm clock, or (else) you will oV8:J..~sleC':·

B.D. Graver managed to 0ive a cleax inform~Gion about the

functions of iland'! and "or H in an imp8rn.tive construction.

"The conjunction t and t implies a verb forro in the conditiol'18.1 of

the Bame sign (positive or negative) as the ii11.:peré.~.tiv() ; ..... l1ere;:~r::.

'or (else) r implies a verb form of the opposite signll (op.cit.,~c ;,')

He called these forms l1 a lternative fornm l1 • If we underbt;'l1.è.

Graver, we can easily repIt-lce "or l1 by ilotherv\Tise Il ['ncl lla.nê1. fl 1J~r

"thus".

Such fo:cms Gre usecl in pre cise contexts such aS in a cor.!.\lOrS8.-·

tional style and in ï1 proverbial constructionll if ~Ne illtel'~)r8tc

Hornby (1954 : 234).

The infinitive used in a conditional hnlf makes of th8 cl['l,use

an equivalent of the conditional clause. ','.Then i t 18 in th8

perfe ctive f::>rm, i t expresses well EUl. im8.einati 'le com1j_';;ional

more precisely an ~~ulfilled condition. In thi8 case, it i8

associated vIi th a past conècitional in the other haIf' •
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It \'Voule1 h::we been v'liser to have left it
. ,

lU1sa..J.c.

(sorne· lJe ople pre fer (-Go leave) the

43)-- It woulèt have bee!l wiser if you 11.::1.c1 left it

uns2..icl (unfortunately you s~3.ià. it).

im infinitive (simple) can éllso introduce a true cOj1.c1i'Gion

be it in the past or in the present.

e.g. 44) l h2d to 2~swer the questions ta avoid a q~iz.

--? 45) If l wanted to avoicl a quiz~ l had to Dl1.8V;Iel'

the que [.;tions •

46) To be a good student, one must be sel'ioun firrJt u

47) One must be serious first if he wants to be

a gooa student.

The. subjunctive raood canbe found in the conditional h~'1"lf oi

a conditional clause. It is mostly usec1 in fo:rmal f,\"I:iyle toda).

It can be used to express an open condition. -

e. g 48) If B.ny stu.dent be caught cheating j he "vil1 oe

severely pU1'lished.

Swan clefines the subjU1'lctive aS "the naine of a special ~rou~,i

of verb-forrns (e.g l vvere, she be, be return) which 81:'0 useê\. in

Cl fevr Cases to talk about events which are not cert2.in to ha}J'Je~l-

which we hope V'lill happen, Oln im8gine might hgppen, o:-c v.'~:i,2.1.t tu

halJpen. n (op. cit 580)

~ 49) If l were rich j l would not \"lor1\: at all.

We support SWém t s ël.efinition, and lJesides, we 8hO\."e(1 sorne of the

mea-ûings of tb;e subjunctive on the table of tense sequence in

cond.itional sentence But today i ts use 11.8.8 been restrictol1 ta

liter[ll~y contexts. Playwrights~ Poets m'ld novelists uso the

subjU11Ctive as a litera.l'Y (trick) device ta taIre the style out

of the usual associations. eog 50) 11If this ru.lTIour be tru8~
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everythïng is possible~Z It l· c',;;.> to be notGd th~t, behinél tl'.8

subjunctive constructions, a modal (should, would, or cO"l'..lc)

is Ul'lo.erstooc1. In fact, the i;nG.gina.tive use of preteritFJ Emè- ,

especially of could, might, ought to, would, should W2S ori-

ginally proper to the present subjunctive. Nov" th8.t Vile (~8-'c to

-tihose modals, i t would be better if vve analyse how SOEîe 8xl.::d·-

liaries behave in conditional sentences.

2) Modal 8'uxiliaries in cond.itionals.

o. Jespel~on(1964:287)and Randolph Quirk mode a Goof

study about auxïliaries 8l'léL this helpec1 us very much aIl ~'J_o:i.l.~;

our work.

In conditional sentences, ~ould 'very often represents the

'unreal f present 0 1t bem...s the idea of a contingent possi~)::i_Jit=r

or abili ty.

e. g 51) If l had more time, l coulc1 2.nswer all the

questions.

Should fulfills the same funotion, but it Can also occur in

rather formal real conditions to express insistehce.

~ 52) If you should chànge your mind, please let us

};:no1;V.

Would has a contingent use in the main clause of a conditional

sentence.

e.E 53) He would talk too much if the teacher diè not

time his speech.

V/ould plays 811 im3.ginative function in main 8antences of

"condition contr[1ry to fact î?

~ 54) You v'!ould die if/you took a strong close of the

medecine.
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In pRst cond.itione..l ten8e~ coulc1 expresses an :lunre2,l p2st il •

e... g 55) If l had ImolJ'm hoV'T it work8cl~ l could h:",vG 'b ~_ë'.

him what to cIo (but l dièl nc-.1;:. knuw, so l coulc~

not tell him) •

In many applicattons, shoulcl is 8. preterit of im~·l,gin:".tiall in "t;J:L.

Same v"ay as w<;ulcL It expresses ,3ll obligation or tluty 1.U:1CLei'

hypothetical conditions.

~~~ 56) If l could have the power, every begg2~ should

be chc".sed from town.

The Saffie should in a conditional clause C8Jl express unccrt~ünty

with regard ta the future. It is ne 8X'ly synonymous v,'i th ÎI,yc:-ce ta ').

~!E. 5T) If he should (were to) call~ there ':'rould 1)0

nobocly to hear him.

VLoul...Ë1:. shows a great clifference from shoulc1 when usee:.. in en

if-clause. It expresses willingness or wishing.

e,.g 58) l woulc1 be very grnteful if you 'youlcl offer 8. he1:.;>

Those auxilinries 21Dost keep their orieinal me2nings even in

conditionaI. sentences. Thus, may Cali siGnEl 8. permission 2:.Ci

in 59. You may borrow my pen if YOt.1J:'S is dried up.

It cau also signal a pos sibility as in : The che..ir lUaY coll;:~p8e

if you overload it.

migllt Can occur in a present context mLQ signal uncertairrcy.

In a sentence like 60. l thin1c he might help you if you tell

him the problem.

Dseel as P. past of may, might me211S would perhaps, or 1;"!Ot....J.c.l. just.

There again, i t eX~l?res8es a possibility.

e .f};. 61) l think he might help you if you -'colet him YOUI'

problem.
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lJIust and. O]lg)lt to refer to an obligation, a logiual neces8j.ty

an expectation or a compulsion. They are mainlJT usec1 in tho

result clause.

e.g 62) If you Vl:::lll-G to see the d.octor, you mUf3t 1)0 e8,~c"~.~

,l'uthough seldom, must ccm be used in the if~,clause to e:;',:',):':'088

something unavoic1able. It accounts for insistence. "'Je ,:1l0-G SHël'l

a construction in pieces of literature.

~ 63) f~f vve must die, let us die noblyil. Clgude hell;::[',.y

Had to is nothing but a mere past for m.ust and have to.

Back to what we saic.l earlier,

will never inc1icates futurity in a conditional c12,uso. Yet, it

can be used to express volition, willin&,ness, or ·,:,ishin;?~.

~ 64) If you will listen to me, l would be glaè.

It can also occur in a conditional clause, when the lŒGter

refers to a result of the action of a result clause (habituall:,",

the if-clause refers to a condition that cornes before).

e.g 65) If it viill make you happier, l will stay vIith

you.

\'11.ould and will can occur in the if-clause on the conclition that

•
the action is unlikely to happen or improbable but then, the

Same clause must r:;ive aither ordel"'s, p,c1vice, or sueGe.s·iïions anël.

comrnonly polite requests.

e .Il 66) l yvould be grateful if you would stop smo\:ing.

67) If you shoulc3. call at Kabwa' s, teJ.l him ho O'Nes.

me a letter.

If a determination or an intention are meant, will 0:;''' 'l''foula.

are not appropriate to the case, ~~t to is reco~TIendGQ in

the conditional clause.

e .~= 68) If you Wc81lt to s 1mo.,.f.e,

room.
you must go into F,;n.other
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The reae1er will nO"0J..ce that vve seem to ignore the function oi'

~?Jl:1 in the result clause. ",Je V'lOUlét$gtcondemnec1 80 S8VOTr:ÙY 0:;:

that error. Everyboely knOINS th8.t will preël.icts an eV8nt.

e.g 69) l will talle for thirty minutes if the cO;'.Utt88

gives me the chm~ce.

had and were to.-------------...

~ is the preterit of h.8.ve_. And apl::l.rt from i ts bein{!,' [', nO:~'j~1L"Ü

(lexicé:ü) verb,~ aS a Îu...11.ction wore1 i8 Imown to be an

aspectual auxiliary for the perfective. For 01.;tr case, !~ + thG

past po.rticiple of a given clause i8 inc1isIlensable aite}.' if, to

express sn unfulfilled conc1ition in the pQ,st~that some T1eo)le

calI counterfactual conditions.

~ 70) If you had tdœn an umbrella with youp the r~-dn

would not have interrupted your trovel.

The operator ~ in the él.bove example sts:.nds for the tmflJ.1filme::J.'c

of the action.

Even were to Can be consie1ered as a conditional 8,uxili2.J::'Y. Its

function is to make a future pOf3sibility sound less prolx"ble.

Moreover, i t helps to make a suggestion look like mOl'€: t8ntE':.ti1Te •

6_.ji 71) If you were to move your chair a bit to tlle right,

l would h~ve a space to sit in o

72) Bhat would you do if wex INere t~ brea~ out ?

INere to used as part of conditional construction shoulê'i. not in
.a •

any case be confused with the different forms am/is ro~Q ore to

o.nel was/l'were to ll , which sre used in an if-clause to indicnte

obligation.

~ 73) If he 'Nas to get in touch Y'Jith me, why ho.s not

he clone so ?
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74) If he were to get in touch with me 1 l ooul~

8xplain the CEl.se.

Still in the section on tense sequences 1 it is worthy to obscn~vG

the tense behaviour in a conditional sentence as one shiftG

from a dire.ct speech to 8.1'1 indirect speech 8llcl vice versa.

3) TanBe shift in reported spee_ch.

It is gener:ally la.'1own that whenever a speech shif-èfi from

the tenses involvea ch8~sG accordin~

espe cially present tenses. .\s a result, the same thing hU}Y:JellS

within a conditional sentence. We shoüld beex in mincl that the

the change of spee ch is conditioned by the tensc cro"rie0. lJY the

reporting verb (present and future tenses cause no ch;:.n{';e).

- When we report a conditional sentence about the

indirect speech, we usually ch8nge the tenses.

future in_ ...........-.-

e.g 75) flV!ill you wait for Ele if l go and ffié1il rüy-
letters ?91, asked Thérèse.

76) Thérèse asked her friends if they woulcl wait

for her if she went and mailed her letters.

Here~ the future is expressed in the pasto

When we report a conà.itional sentence about tmlikely 2JJ.cl.

likely conditions we usually do not change the teuses. The

rea80n for this is simply that the tenses involved h~ve

alreac1y the shape of past and, customarily, the pa.st tense

remains unchenged in reported speech.

Conditional tenses do not change for the simple rea80n, the

conditional auxiliaries (would, could, might~ shoul~, had to)

are already in past as far as the structlITe is concerned.

e. g 77) IIIf l were a bird, l coulà. fly high in the :.=:dr il ?

my niece dreamt.
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78) r'iIy niece c1reamt that if she were a birc1, she

could fly high in the air.

Ne There is one spe cial case vvhe::..ne a condition~ù t0nSG

(present conditione.l) CElXl f3hi.ft to past conai"tional i.o l.Vllen

the c~ndition i8 no lon~er possible.

e. g 79) "1 would marry her if she é-1.8ked me. Il J 82-io. Jo ê:.\3.1

__ to Georges.

80)~ Georges said to Jean. that he would have :tür-,x'rJ..8C

M8XY if she h~d asked him. This is possible

only if the condition is no longer possible. Th2t is, if J88,n l'lc.i::;

already married someone else~ OtherlrlJise,the sentence woulc1 rej~.1a:'.i.'l

unchenged.

8l) ..-.4 Jeal1. said to Georges that he woulc1 marJ:Jï her

if she aSked him. Thts sentence me2tllS t11<]:(;

the action is still IJossible although the condition is 1088

likely to be fulfilled.

Here is a table lil;:el~ to ché.m.ge if the sentence

1· t 1 !
!Direct speech iIndirect speec4 Ex~llples !
t-------f f--------~---------l

iPres8nt cont. ipast continuou~ She said she would die !
! !! t
!Fu.ture Ifuture in the" J if l'1er boy frie11.d were leuvin;!;!
1 ipast (pres" c:xn:l;l l'1er. !
1 !! !
t r'! !
Îsimple present !simple past ! Mary ss.id the:.t she went ta the!

! ! 1 cinema if she hél..d mone;y-. !
1 !! !
f ! ! (if eQuivalent to when) 1
1·'- ! 1 Mary "thought -lihat Rose !! present perf. lpast perfect ! ,
1 present cond. !past condition!l would have called l'1er if 8he i
1 J J had fi11isheëi the homework. 1
1 . i r !
present subj. ,past subj. ,Mary was convinced that if the ,

• •• 1.1 !n:tmour were true, they would

! ! ! have a holiclay. !
..:.! ...,..:.1 -:..1 ~ _l

---_~~IIIIIIIIIIIIIII~_I1111111111111.........
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Quite often, the shift from 0. tense to another makes aJ.so

a change in the idea of conditional. Hence, the lilcely condition8,~

changes into an unlikely conditional or even an unfulfilled

conditional as we have seen it above in one example.

'C.Clneaification of English conditiona~.

The preceding section was dealing with the different types

of conditionals in terms of the tense combination. The follovring

one will attempt to classify thern in tenns of subordinators. Therr',

are c8.ses where a conditional sentence is introduced by an expli'J:;' J

subordinator or any other word which can signal a conditional

mean.i..ng. Sometimes ~ however, we can infer a conditional meanL1.g

from a sentence which contains no introducing expression at all ..

In some of those cases, there may be sorne clues which are provicleC

such as inversions, the use of subjunctives, imperatives J and

il1finiti'iTes which CaTI facilitate the hearer in the detection of

meaning. We praferred the terms "explicited conditions" for thoOG

sentences which contain an explicit introducer, and I!i.nfered condi­

tions" to denote those ,conditions.

1. Explicited conditions.

Many people designate conditional clauses by the term

1tif-clausesfl. This is too overgeneralizing. It is true that "if"

and "unless" are the main and current expressions for conditioll[;ÜS r

, :i.t
However, as Marcella Frank meant/ ~n exhausting the list of conc1i.....

tion introducers, there are so many expressions for this particu-

1ar structure. Some are single like if and Ul1less, others,a~~

compounds such as even if p in the event that, on condition that

It is now high time we analy sed how they fUllction in a complex

sentence.

o . -
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While liif lt is used in positive conditions, nwüess" is

used in negative conditions and generally means "except if"

or if ••• l'lot. In other words, m'118sB means that there is only

one condition which can prevent the action.

Besides its negative meaning, m'11ess can indicate that

a condition is necessary in order to change the situation.

e. g 82) l will not talce my umbrella unless i trains.

83) l w~ill not miss any course unless l anl ill.~

~
If-clauses (especially those expressing open conditions) aJ.... e li1:<:1

questions in that they imply uncertainty about the aC-Gual existel1C .~,:'
<'

of the circumstance referred to. On the other hand, unless-clauses

~é\Y stress on the excluded positive option. We will see that, if-

clauses tend to contain non assertive fo~ns such as : any, ever

and tL~ess clauses contain assertive forms.

e. g 84) l will not phone you unless l have an urgent

message for you (assertive)

85) If you ever find a good example, raise youx hand.

For the forestated reason, ~lless-clauses rarely appear in a

bypothetical condition. Consequently, the negative conditionBl
for

clause : nIf l had not tried ~l has not lequivalent "Unless l hc'1d

"."..

triedU
• Unless can unmist81œobjy replace nif ••• not Ol in lilœly

conditionals when somebody is wtiting about the future.

nUnless'! has the exclusive meaning of "011ly if not" or "except

on the condition that rt •

Provided that cau worthily replace if wherever there is a--
rather stronger idea of limitation or restriction. Nonetheless,

i t is chiefly used \'Vith permission 8:"!1.d m03.nS ~lif and only if •• e "
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~ 86) You can go to the cinema provided that you do not

trouble rny sleep whou you ~re back.

Those expressions are approximately synonymous with

"provided that tl apm...t from that they axe quite often used in

medial position. Moreover ll "on condition that" requires a human

agen-li.

~.g 87) You can go to the cinema on condition.that your

father does not discover it.

"In caseit does not share the meaning ,vith "if;: let, i t also

introduces a condition m1d, this time, the spelli~er is talking

of precautions (things we do in advance ta be safe or ready if

there is a problem later).

~ 88) Take 6...'1. umbrella with you in case i trains.

This construction ,seems odd. Nevertheless, it is adequate. In

fact" the difference hetween if and in 08.S0 arises from the- -. ...
dissimilarity of the order of events.

In sentences about the past, in case is often followed by "shouJ.dtl

espeèially in a formaI style.

~ 89) l packed my affairs in case the supervisor should
-

kick me awa;y.

The prepositiona]. locution in case of has a wider meaning than

"in case;' and can be used in if-situations.

~.~ 90) In case of fire (if there is fire), cry for help.

In case can refer to future possible conditions and 1s

synonymous with Vlin the event that". Both of those expressions

may he preceded by juste

---_........_------_.-
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e.g 91) She was seriously tired just in case she could

not ,~lk one metre on foot.

This sentence contains a meaning of degree. We will see

further (see section on overlaps) that an Clin case-clau.se ll entail.s
a purposive sense, too.

As the terms themselves reveaJ. it, those subordinators.

make a supposition about the future or the past. They help the

speaker to make the hearer speculate., They currently, come in

initial positîon and require an interrogative forme

~ 92) Suppose 'I had an accident, who would suffer ?

Supposing I had an accident, who would have su:ffered ? (unful­

filled event)

g. But foX'.
1

This expression is particu~arly interesting for one reason ;

its use offers a way to avoid an if-clause. It embodies an if­

clause because it means Vlif it were not'for;!, ifif it had not been

for u • But for is synonymous with ilif l'lot foru • It is a good device

tm substitute for past conditional which seems rather hard to

apply.

~ 93) But for the accident p I would have fini shed ,

my mernoir by ,the end of October.'"

As i t can be read in this example, b~ for means that one pm...ti­

cular circumstance has changed everything.'But for plays exactly1.
the seme role as "without" in sorne situations.
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A prepositional phrase consisting of without + a noun sometimes

has the meaning of an if-clause. Here is the way Polly Davis

represents the equation of a without-phrase and an if-clause

( 1CJ77 : 270 ) •

without + noun = if he

does not have

did not have

had not had
+ noun

,

e,. g 94) If you do not have a. visa, you caru1.ot go abroad.·

95) = ViTithout a visa you cannot go abroad.

Without followed by a gerund can also impart a conditional

meaning in the sarne way an if-clause does.

~ 96) Without having studied it before, l could not

follow English at the University.

i. If onlU.

nOnJ.yll can be placed after "if ll and suggest either a strong wish,

or a regret according to the tense it is associated with. That

combination if + onJ.y is an intensified equivalent of if~

typically used in impossible and unfulfilled events (hypotheticaJ. '

clauses).

e. g 97) If OlllY he had told me truth, l would nQt have

lost roy time.

98) If only he goes to school, it will be my joy.
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!rare is a table relating the tense to the meaning of nif onlyll •

• .' ... ::ft« ....

example
.. .

•

meanings

• 1

present·

a will

!
!

r
!if only + tense !,---------11--------- ---------,-----------.-.!ipast: (past perf)r- regret If oilly he did not· clrive !
, , "Il' so fast, 1
i i- w~ ~ngness We wish he did not drive !
i. - intention , ,. . sofÊl.st. '.
! ! !
! ! !
tpresent cond. regl"et about: !If only he would give us !, , ,
i (wish) a present!five minutes more (we are !
! action!, sorry that he is not Will~
!
! ito do so. !
! a not very hOpeJ. If on,ly the noise 'Nould !
! ! !
! ful wish concemr stop: (we wish i t V/ould !

, ing the future ; stop but there. i~ ~.. ftlrth~
i thought that it will go on.i. .--------1----------1·~ - ...... III • '1

! hope !~ If only he goes to i
.!' t, i schoo·l (we hope he willi
! i go) • 1
!' !! i If only he will e.ccept:

! l the offer Cwe hope he !.r, ,
! ! will be willing té)). -r,r ,.. ,

When positive, IVthe if only"-clause contains assertive

forms and nearly always precedes the result clause. SometiTIills,

however, there is no result clause at aIl, and the conditionsJ.

clause stands on its own as a hypothetical wish.

~ 99) If only he had not shown i t to me!

j. Whether ••• or indicates that any of the severaJ.- ...----...---_......
conditions is sufficient to provoke the situation in the main

clause. That correlative sequence has been called by RaDP-olph

Quirk, "an alternative conditional" in that it combines the
- . -

meaning of if with the disjunctive meaning of either o}'.

~ 100) Whether you cry or laugh, nothing will ch8.nge

in the punishment.
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-
Whether ••• or not me ctns that the situation in the result

clause is independent of the condition. Thnt is, the condi­

t±on ~anibe ~xplic~tly prevented from playing any role

in determining the outcome expressed in the result clause.

Thus, they are referred to as viirrelevant conditions Vl •

~ 101) Vie will have to take the quiz whether we want .

to or note

Note that, there is a possibility ta seperat-e "whether n from

"or not" as we can keep them together especially when VoTe are

in front of a very long sentence.

~ 102) Whether or not you need my help, l will

come to your party.

k. Even if._...---......

"Even" can be used as. an emphatic of if in a conëLi-l;ional

clause. This string indicates that a condition is not sufficient

to change the situation in the main clause, although we rnight

expect it to do so.

~ Even if it rains, l will not wear my raincoat.

Here, the rain is not suffi cient aS a condition to UJ."ge me

wearing a raincoa-C.

"Even iiii is special to sorne extent, sinee it expresses both

the contingent dependence of one eircumstance upon another and

the surprising nature of this dependence.

~.103) Even if he spent an hour praying me,

l would not forgive him.

1. As if.---
Mm1Y grnmmari~ such as Hornby, Cartledge, Sw~, ••• mention

lias if IV as among conditional introducers. However, we ov.rselves
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obJec~ to that aS long as they do not justify how. ~ modifies

g, and hence gives to ![ the status of compe..rai:ïive eXIJl"ession~

No condition, no result are stated in the sentence.

~ 104) You talk as if you were very rich.

The sentence has a sense of speculation rather than a conëti tio*,-.

"Happen tou caTI. be used in an if-clause when the speaker

is highly uncertain of the fulfilment of the condition. ltHappei1

to" in this case is replaceable by ~Vany chance IV •

~ 105) If you happen to see my mother, tell her that

l am badly in need of her.
\

106) If by any chance you see my mother, tell her

that l am badly in need of her.

There is what Graver called ~Vremote possibility". This expression

refers to the insertion of olshouldu before "happen to" just to··

show the hope~essness of -I:;he speaker. Ii; plays the role of

emphasizing the unlikeIihood.

Those subordinators seern Iike that do not always work

in full clauses. We have already seen three instances with

"but for, in case of, ,and without. 1V The clauses introduced by

those words do not often contain a conjugated verbe If they do,

it is just in gerund forme This case offers us a possibility

to say much in few and hence deserves attention.

UAbridtSementvt of if c~auses.

As Sven Jacobson (~964 : 21) noticed it, adverbial clauses

should be divided into two groups according to their structure.

There axe full clauses made up of two distinct clauses : i;he...--..-.---....-..
main clause and the subcIause. On the other hand, there are
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~liI1ica1~~ which are bUt abridged .:f'orIIU;! of f'l.Ù.J. C~Qs.

Conditionals constitute a nice example of the last type. Some

people, maybe due to laziness or economy, use ellipsis or sub­

stitution in if-clauses.

What is ;Iellipsis ll ? Richards Jack and his friends

(1985 : gO) define the word ellipsis aS lithe leav.iing: out of

words or phrases from sentences where they are unnecessary
..

because they have already been referred to or mentioned ll
,

be
This word should not/ confused with lisubstitution~' tha-l:; M.A.K.

Halliday and Ruqaiya, Hasan (1976 : 143) chexacterize by the

use of an explicit Ucounter li e •.1S. one, 1101" dol! as a p1ace marlter

of what is presupposed. This interpretation of Usubstitutionll

reveals us that ellipsis can be regarded as substitution by zero.

That is, it inserts nothing in the slots, while substitution

always implies replacement. It woulà. be better if "'vVe SB:"vv first

how substitution func-tions and the.l1. proceed with the total

omission of elements from if-clauses.

\Regarding the substitution with ViSO II and "l'lotH, many

an author came to the same declaration that IiSOVI Md linot n are

the most fraquent pro-forros of if-clauses in Vlif l'lot;: 8nd flif SOli.

Those two expressions can validly replace a full if-cl&use.

ê.2. is used in an affirmative clause. VlNot vl is used in a negative

clause.

~ 107) There might be a holiday next Monday. If so

(if yes) l will go upcountry.

IVlf soli-in this sentence- equçÜs vVif there 1s a

holidayVI.

108) In, there might be a holiday next Monday. If l'lot,

the headmaster will have changed his mind ~



- 40 -

1(9) "If not il -in this situation- substitute s for

"if there is no holidayf9.

If we consider Halliday's definition, we find that he waS

thoroughly right. ilSoil'and "not H stand for entire subject end

predicate (clause), That is why we prefe,rred them the term

t'replacives H •

It is important to notice that Hif notU is synonymous

with "otherwise If and even i90r else ii.

~ 110) l was informed. Otherwise (if not) l would

have eut the meeting.

As a conclusion, otherwise, or else, if not can be used inter­

chsngeably. 1'...11 of those expressions imply a shift of ic1ea

either from positive ~o negative or from negative to positive.

In any case, \ISOU and "not v1 are very helpful in that they avoid

the spea.l.cer torepe at usèléss elements.

The iliferential conjunct ilthenil in the eyes of Sià.ney

Greenbrmm (~969 : 75) shows a certain equivalence between "thenu ,

i7in that case n , and liif SOH. For Greenbaum, l~thenV9 appee..rs in

a lisupel"ordinate li clause followil1g a condition8~ c~ause. It

prevents the, speaker from introducing tautology in his speech.

~ 111) Now, l begin tO'feel that if l ought te t~œ

the quiz, then probably l ought to fail too.

There is a difference howevel"slight it may be, between

the ini'erential dis juncts, IVor eIse VI, otherwise 91 and ilif not Il •

,Else is added aftel" a sentence to reinforce the implication of

a conditional rela:tionship ina sentence consisting of an impe­

rative clause linked to a fol10wing de clarative clause by 9!:.

~ 1~2) t-fand over your money, or else l will shoot.'
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O,therV'lise equals nif not vv , but is more 1ikely to ooeur in non­

initial position than or else.

As ta the funetionnïl1g of el1iptical forms in if-o~auses,

there is no great difference with what happens in substitution.

There are many possibi~ities of making ellipsis in if-e]auses~

The mostly used have been selected for us by M. Frank (op. cit:

- A predicate noun :

113) If (it is) a suecess, the play can be repeated

many times.

A predicate adjective :

114) If (he is) still alive, he must have lost

his sight.

Prepositional phrase :

115) If (it is) out of the subject, there i8 no

need for me to continue.

A p2xticiple+ present:

116) If (he is) meeting too many hardships, he will

leexn to be humble.

+ past pext :

117) If (it is) carefUl1y done, his work will

deserved distinction mention.

JIn the sarne wave of thoughts, if-clauses (elliptical) cano

behave lilte listyle disjuncts". By disjunet one shoula. under­

stand those short replies that people formulate 8~ter polite

~8quests, or simply sorne formulaes inserted amid a request just

to implore IIfavouru (to win the sympathy) of the hearer.

118) l woulcl like, if you do not mind, to have

a quiet word with you

119) l would like, if l may say so, ta have a

quiet word.with you.
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~20) l would like, if you follow me, to have

a quiet word with you•.

Hassan and Ruauaiya raised problem regarél.ing the use

of supplementary responses in if-clauses (1976, 213). Those

supplementary responses are nothing but- short indirect responses

introduced by if. They are the ldnds of replies that semanticists

will easily consider aS irrelev8nt to the request. Vrh~G matters,

is not this irrelevancy but that those replies are ornissive to

Sorne extent. The hearer deletes a considerable part of utterence

in what the speaker asks him.

~ 121) Will you come to help me on Sunday ? If you
want.

122) Have we a car ? Not (we do not), unless you

come in yours •••

After aIl, Vl/ould i t be bU'G an overgeneralisation if vve

said that any short answer is a forro of ellipsis ?

2. Implied conditions.

So far, we have been talking about e~plicited conditions.

The section be10w deal8 with implied conditions. That i8, the
!

condition understood through the means of inference. It is the

case, of, conditional meanings imered from imperative clauses,

inverted clauses ••• Many people may ask thernselves the followil'1g

question Why and when do, we omit liif ll ?

The omission of subordinating expressions in a conditionaJ.

sentence 1s possible. This depends on various reasons 8..mOng which

two have been retained.

If cau be left out when the general content of the

clause i8 clear from the contexte Than an "ing-form lV

can replace nO'{j only if but the whole clause.
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~ 123) l woulc1. enjoy being a boy. (if l were a lJoy)

When the information has already been given in the

same or previous sentence, an if-clause is del'3tec~

to avoid tautology and vain repetitions.

eog. 124) Jeanne did l'lot go to the night club bec~u8e

her mother woulél. have been unhappy. (if f::lhe

had gone ••• )

~e place of implied conditions irr the disco~IT~.

British English users find in the auxiliary inversions

an unmatched way of conveying one 1 s thoughts aS far as the

conditional is concerned. This structure is mainly used in

literary style and informaI contexte The operator hacl, the

imaginative should, and the hypothetical~ (or were to) ars

the auxilioxies mostly exposed to inversion. This is seen as the

most accurate of expressing unlikely and unfulfilled con:3,itioJ:'].f:::;"

~ 125) Rad l kno~my l would have written before.

126) Should you decide ta buy sug8r, please tell I~.

127) Were it ta reveal your secrets, you could ëtie

of shame.

NoB. Even a subjunctive clause cro~ ill~dergo an inversion.

e.g 128) Be the rumour truel' Monà.ay will be (3, holic1ay.

b. .!!!,l]~E§ti.Y~~ •

The case of imperatives has already been tacklecl in the

section of tense sequences.

''''1
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Co The infirlitive offers 8l10ther WRY of expressin-·;______u..- _

a condition implicitly. Again we hc.ve seen i t in the se ction

on tenses o

d. ê2~~_Y~Ebs in~ly conditions when in a complex
.'

sentence. This is the case with l:}Qpf, wish, and the ex:pJ~e~;fÜo:,.1

l'lad better.

l'Wishi1 :&ollowed by a P[lst simple or a past Ilerf'ect C:',~l

imlJly a strong regret of 811 action whicl'l failed at SODle ti:.1le

in the past 0

e •.E. 129) l wi h he had not seen us (unf'ortunately he :12;;:') •

Still in the same context, wish can refer to the present ti;(1,e

to emphasize the improbability al1.d even the impossi"bilityo

~ 130) l ~ish l hRd been ill (now). The event is but

imaginative ffi1d far from reality ..

11Wishii followed by the simple past or the subjv~lctive

can also mean a rei3,Tet pi' the things which fa,ilecl to b8 2,E! Y!e

wanted them to.

eog 131) l wish l were a boy.

We tried to think deeply alJout this structure and came to tl18

conclusion that the conditional mea11ing becomes more CJ:lc1 1,101"'0

explici t as the conversation develops 0 The hee.rer may, :;:'0:1.'

example, carry the conversation further with the reply,

I1Why doyou wish so ?il Then' the speaker becomes specific E'J.1d

clear sclying, 11Be Cause if l were a boy 0 •••
1

.. The al1alysis of

that same I1wish·1 in the conditional context led us to clifiCOVG:::'

that i t/:t~compatible with present and future tenses 0 In fnct 7

there is nothing 'l,Ulusual in this. A vvish is Etlways hYjJothetic~.,l

and never fé."'.,ctual ..
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Here is how it behaves

Simple past :

132) l 1j\!ish l got more letters (1 hD.-!.:'dly e;ot

Past sUDjunctive :

133) l wish l were a boy.

Past perfect :

134) l v:ish 1 had l'lot lost my res·caurant-cc:cé!.

(1 have 10st i t) •

The present conclitional is used. after 11Wish,l '.'lhen

the fulfilment depends on the will of the c10er of

the action.

e • g l If.'ish you would ring me up. You "viII . ring Ele up.

This example illustrates the idea of insistence, but it CCUl

also be useët to clenote a dropped habit. NevGr, however, Cé."'J.'l

"would" be used in a purely future sense in a wish-sentencG.

Furthermore~ although IIvdshli in this case, hES the form

and meaning of a contrsry-to-fact action, i t has the struct"LTG

of a iinoun clause l1 • There is in fact a llthat;l 1!'1hich is lJ':':.10_G~['-'

stood.

~ 135) Emily wishes (that) she vyoulcl be fil~8t in

her class.

Back to the problem of using the future ::Ji'ter 11 Wish1:

there has been a suggestion. Wherever a future or simple

present is usecl, then lihope IV substitutes for wish.

e~ 136) l hope (that) there will be an improve0~nt

in a few days.

137-) l hope that M8.J~Y has a watch.

Both those sentences deal with factual events. Yet, if the

conversation gOGS on, a conditional statement may follow from

the above examples. The hearer can put the question, IlI'!lly C.o
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you hope so 1 17 , or the speaker hir1self c:'n complete h~_s :i(.8é-'..

with disjuncts sucn as \lOI' elee n or 110the:-cwiseH '''/hich, wc l12,VO

seen i t, 0ccur only. if a cel~tain condition is understooc1.

IlRad better ii canl10t be exclude(1 from the range of

conditionalso On the contrary, it is 0..11 present thore for

its ac1visory meaning. Whenever it is used in a full coaplex

sentence, the subordinate clause ie conditionalo

e.g 138) You had better say notlung if you w8nt to keep

in good terms vvith him. "Ead better li C2J.l ~Ü80

involve an infinitival construction.

\3 • g 139) You haèt better Ieee ps:J..lent to avoid troubles.

It is to be noted that, although the e~pression ïs alwoys in

past form, the meaning has always something to do with the

present or the future mld never with the pasto

Tho conjunction "but u occupies a very important place

in implied. conditions, especially when it is followed. by a JX:'f:it

tense, It implies an unfulfilled event,

~...!.& 140) l woulc1 have passed the test, but l was 8ic~;:.

It is synonymous with : l would have passed the test, if l ha&

not been sick,"

Sorne of the expressions we have used in the point concern­

ing the abridgement of the conditionals can fit in this case, too,

It is the case for liwithout ii , Ilbut forll, 1iotherwisei1, il nnd;l, 1101"

else Il, ,... Although they are overtly used in the sentence is

posing a condition, The heare1' must make an effort before he

can read a condition in the statement. This p1'oblem if::: duo ta

the fact thû.t the primary g1'é:1mmn.tical function of those e:x:iJressio:lS

is not subordinating, or in(1icating condition. Those Ïïilplieél.

conditions present one major problem which is posed on the lovel
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o,f ambiguity.

But 9 since the problem is not posed with under8tbo~

conditions only, it is worth beill6 considerec1 8.IJart. OVGr~

lapping cases are a1so observed in explicited conditions.

D•. Overl..§..J2r::-~ ïn conditional s§nte~..

Conditionals sometiDes bring about confusions. A lo,:.:nj)c-,-'l

can be easily fooled by the 8UJ.~face me8ning anc1.ljump to the

conclusion that a given sentence does not contain 8J.1.y con(~i-

tional mem1.ing at all. He C21l evon notice the reverse, tl1.gt

assign a conditioual menning to· a sentence l,"ihich does not

-i r=:
p'_l._ ,

containany. Those problems are c1ue to two main reasonfj~ thE::

plurality in meanings of conditional introc1ucers and the pOS2::i.--

bility o.f interpreting some subordinate cl:J,uses in 1TIo,ny c1iffc::-;::;.;,!;

ways. Those probler.a.s will be 11eld under the title of ''overlE',ps n ,

The most strildng cases of overla,ps are : the confusion of

conc1itional cla..uses VITi th concessive clauses, relativa c1au::"8s ~

causal clauses 9 purpose clauses, time Clauses, i:1l1.d quito· E~olc~c:Y'.

that-clauses. We will ;ëÜSO try to consider whE',t happens with

inëlirect questions int:-coduced by liif n or Ilwhethor:7 •

1. OverlaJ2. between relative and conc1itional clauses.

It seems certainly 01è1 yet true to say that conditioncll

clauffes are paraphrases of relative clauses. Only sh1~owd

observers hA.ve managed to es:tablilsh th.e relationship • .AnlO!."l..g

those, we have Stoclwl!ell and her cooperators (1973 : 428);

Hornby" and Jesperon .. Stockvvell s in particula.J.~, proved t1l2:'G a

conditional meaning is infera~le from a ~1elative clause.

~. 141) Every linguist V'lho reads Chomsky can lenrn 8.~Jo""~_-';

Tro..llsforïl1o.tiol1.L'ÜGenerative Grammar > if he reaé!.s
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ti-ve Gré~mE1[i.r.

142) 1ü1.y fJ-cud:.::mt who will c.hec1.t l.vill ha-ve zero.

1LJ."') -J.f '-\,'ni s·l-"clonf--·he";ts ho T~rill1 ~ I;,."•• "')J LJ lA _ _._ 'J l,;u~ l...;, S' __'-' \V-1.. zero.

144) No stL1..c1ent t~1.c-:;,t l1.êl,S insufficient intel1ectuéü

abilities can escape the failure. If he has in-

sufficient in-Gellectùal abilitiss, no sJcudent c~~n

escdpe -Che failure.

145) Tho other g,~nE:ric qU2ntifiers, few :.1l1.ël eé~ch,
~ --

vvith the rule only vvhen tha if-clause fol10\",'s t.rJ..G

result clause. A11Y atte!11pt to apply a bo.ckvvarc1

pl"onofilinalisation leac1s to ungram,111aticality or

e.g 146)~2.ch person who, stops eatin~ is stuffeëL.

*147) If he StO:;?8 eating, each person is stuffed.

148) Each porsan is stuffed if he stops eating.

149) Few teachers who supervise our \'.'orks h2Ne to W01"~:

harde

.150)*If they supervise OUl" \-Vorles, fe';N teachers ha.ve to

151) Few tea,chers have tà work hard if the37 supervise

.~1. obser-vation that one can dxaw on stocl~vell's principl0

is that she ove~Gellor2.1izes and l'lastens conclusions. We do l'lot

deny the rel,-\tion, nor do we talce it as 1..miversal.

She gOGS further an(} affirms the relationship betr.Joon canditio.i.1.c,:'_

clauses and relo..ti-v6 clauses even on the level of tense sec.pvi.GnCG;~,.

She applies the restrictions regarding tonse use in cOl1.ditional;:;

to rolative clauses. This is 2-n exageration. VVe coula agr'38 ':.d.->'.',

her if she said that, ~ll in a relative cl~u8o, m~kos the
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sentence not sound well ~ but now that she firmly objects to

the use of rJill in a relative clause, the assertion becomeG

debatable.

e.g 152)*If al~ student ~ill make noise g he vtill get out.

153)VIf any student makes noise, ho I,vill get out.

154 )7~An;y student who, will m8..ke noice will get out ?

This sentence seems to be more than acceptable although

IlAny , student ~vho makes noise l'Jill got outil SOUl1.ds better.

2. Overlap bctween eoneessive and conditinal clauses.

We havG oJ.ready seen that even if can introduce a condi-

tional clause. Nevertheless, it can 0..180 introduce a concessive

clause. In that context, it is synonymous with even though. It is

here that lies the confusion. It is not very easy to perceive the

differance between the two in Cl given contexte

e.g 155) Even if he gave me a thousund dollsrs g l would

not for:siva him (condition).

156) Even if you are sick, you must work (concession).

Even9 If alone can express a concession. In that case the conceos~n

is not stressed. Simply, the speaker gro.nts something not as Q

fact but as a possibility.

e.g 157) If she is stupid, she is at any rate pleasant to

look at.

In soma circumstunces, if ·can contain a meaning of concession and

contrast at tin same time.

e. g 158) If l am not 0. good dancer, l atl a good thinlmr

o.t least.

To palliate viith the pro.blem, RCt.:!.1.dolph Quirk [1.ncl' ms proponunts

',·"':;.l[',.be~led thc.t ,tYPE?, o,:f 'clauses "Conditional~concessive clo.uses
, ( 1972 ~ 744).
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The same prohlem is o.lso found in alterno.tive-conditiono.l clau.se:::

and ul1iversal conditional clauses.

Whenever a speaker utters alternative conditional sentence, the~o

is always a concessive eleiilent of meaning which is understooo..

There is a kind of obligation in the utterance.

e,,;'?; 159) v'You will have to tal..:e the quiz whether you VVr1l:-i:;

to or not VV can he interpreted as ..
160) You will have to take the quiz even if you want

to or do note

Again, Quirk proppsesthe expression altel~Lative conditional

concessive qlauses (op.cit. ~ 750)0

Even IVUniversal conditionals li
, that is, the ones introduc(;(~

by Wh-compound connectors lilœ, whatever, whoever •• " u.ndergo aD.

overlap with concessive clauses.

In an example like I1She remains thin whatevor she eats ll
• The

concessive meaning is involved as one makes the inferenco that

Even if (although) she Bats the hest food of the world, she does

not grow fat. No imposed condition, al~T condition set ends in a

predicted issue.

Thore is lliL efficient way to recognize a ~llLiversal conditional

which entails a concessive meaning. One can replace the correl~tive

by Iiit does not mattervi • If i t is possi~)le, then, the concessiva

meantng is present.

e •..,g 161) "'ahenever you <J.rrive, lU.loclr. UpVl respectively means ';

Knock at any time you arrive.

It does not mattor the time.
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3.0verlap between purposive and conditional clauses.

Irainitival constrv.ctions USGd as conditional clauses

present in a 'Nay ambiguity. Apart from the conditional moanin<~;

that we h8ve already developod these clauses carry a purposive

meaning 1Ivhich can perplex a laymC1n leo,r11.0r.
to

It is uplthe heuror to relate the sentence to the context in

order to detect an adequate meaning.

e.g 162) l could not tell the truth to save my life is

ambiguous. It can ffiean,

163) l could not tell the truth if l wanted to save

my life.

164) l could not tell the truth in order ta save

roy life.

On the contrary , the sentence "My mother could have wept to see

my accident c 'il has exclusivel~l 0. conditional lneuning. Here in fact,

vve cannot substitute the infinitival construction by 0.1'1 ox:plici t

purpose clause without l'isle of nonsense.

i.e 165) ~~IJIy mother V/ould have wept fO'T feur that she

saw my accident.

but 166) WIy mother would have wept if she had seen

my accident.

In case can o.lso be used to introduce a purpose.

e. g 167) l hid behind some bush in case (for fear that)

my parents should discover me.



which of "if ll 2.nd l'whenll he l'las to insert between two clause3

In some inst::n1.ces EL conc1itional introc1ucer can contain

usin.::-: the saÎ!.le tense. e. g presont, past, present perfect;, T::lis

do not deserve a present.

169) If you hGve not pc:,ssecL the test, you

deserve no 'p~·esent.

(As)

4. Overlaj?.Jleiïween Cé."1usu.l c1.nëL. conditional relati,?~.

~ 52 -

Actuall;y, aH incerrogative sentence in written langLldge

~ 171) (Vllhen) If you heat wo.ter, it boilso

Many people, especially tnose who learn En.Glish as a

olg 170) If (whel1.) l Fl2:.c1e a promise, l 1œ13t it.

or Generic and hé:.1bitual conditiol1als o

lilf ll and liwhether o.. 01'" in indirect questions.

problem often hap)ens with lilcely con.ditions. This dileilli,}a is é!.uc

even be the SOllrce of the confusion in that sense that it aCCO"LlT'~8

il speaker is cau(~ht between a dileL-illlo.. as he h8.s to d.ecide

a causal meaning e2.sily e:::cpressible b;y as, since, 01'" 13eC2.1.."'..80.

e~ (Since) 168) If you l1.~we not pass(:)("L the test, you

50 Overl'J.p between conditioual and time cl~:.uses.

truth or (seneral valic1it:'l 1 They appear in factual discussions

The l"œesent perfect pl8.~lS a big part in tbis overlnp 9 it cmi

to the f8.ct tha;t;; thoso sentences Ere statements of universal

for certainty.

is closed by a question î;.la1"'l;: while al1Y sentence enC:~ed by a fuLL-

This sentel1.lJO Cé:.m hz,ve the sense· of tomporality, as it (;[.\,11. cO'::·lvey

the idea of condition (contro..st).

1i wh8ther ll in indirect questions. They are somehow ri:~ht ta uo so.

forei(?;i.1. lé.msruage, hélve pro~·Jlem.s to tell the nature of Ilif li c.nd
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stop is tl1.0V:l1l as c1eclt1rative. ~~hen it is l'lot easy to finc1. out

tll<:1.t an ~_f-clC'.use can account for Ci. qaGstion.

fo:-cm of a direct qu.estion

The sariole with ti'.vhether •• " Ol~ii. Wl1c-l.;her or C8,n servo as c'-ll iJ.1.-

c1irect 'Nay to cl,sk for ÜlÏOY1IlLdïiol1.

e.e; 174) l do l'lot ln1.0\'.,r vvhether l yvill keeIJ the notes or

put them in my -Ce8.Cller' s box"

rrhere is a wo.y to recognize at the first sight the nL,;curc

of if-elQuse in this ).:"':.rticulal" situation. 'rh2.t i8 p the fl"'ee l1..C-i8

of iiwill ii or i1 wouldn L1. the iiif ii or iiwhether-llalf il •

In one f3en-Cel.1Ce, 'ive C2.::.1. affirm thC1t overlo.ps are the œ.~.n:i.1.

hi~1.dicaps to an udequato ~~plic~tion of conditional sentences in

the eve:.;; cLay èl.iscours'e 0

E. Position <mo_ ~l.u;1.tion in complex conditional sel1."Genc,:s

It would be odd if we put an cnd to tins ché:':.ptel·' of

description? without sayinc; a word on the l1unctuationp posi tio;J.,

in co:n.ditionul sent 8:i."lCC s. The irre3;ularities \~J8

hC!.ve come across in ttüs m.atter 3,8 vve V'fore con8ultin.:; different

sources cs!'nnot GO Ui'1.said..

ActuCtlly p tllose clements worlc interdepently. 'rhe punctuc,tioJ::.

depel1.ds directly on the position of the if-clc:mse and vice vors,.:'.

Alter ht.1.Ving seriously observed the conditional sentences us ,::;iveI2.

by c1ifferent authors, we came to conclude tlk,-G there is no riG0;":C'

in punctuatillG conditional comple:;;: sentences.

Sorne set the h;:.üves oi~ the sentence by a COiillïlCt Vlhen the

conëLitionië>l clé;use comes first iD. the sente.nee, others élO not.
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rJIich<';'el Swan for example wrote :

175) If it V18re not for his vvife's money he 1:mnlc1

never ho Et director.

176) SUPPo2-ing you fell in love vvith your boss v 'n.i:l.··c

Ylfould you (10 ?

177) You are welcomc to rr\;[),y wi:ch us 9 as long c:"s 3'01.1

share the rente

178) It woulù 13e nice if you helped me.

17 9) Had l Imo'ivn what was going to happen1 l wonleL

never h~ve left alone.

While Randolph Quirk vvill say,

180) If we ho,Ci enough money 9 l would not hnve to

work so harde

181) He>cL l ImoWll 1 l would have wl'itten ·before.

182) l would not object if you took n rest.

Those two o.ut11.ors illustrate very weIl how Lll1.conventional the

punctuation in condition:.11 sel1.terwes is. Nonetheless, t~lerc '::.1"0

sorne points on which they meet.

The use of Ci. comma after an invo:;~sion.

'rhe optiol1.al use of a comma after a con(1ition~c.l

clause when it starts the sentence.

The obligo.toXJT use of a comma after the result

clause? when the if-clause refers to a result of the o..ction of

the méün clo.use. qui~e often 9 a COllUné'> in this context aCCOUl'l-CS

for the insistence 9 the prominence of the condition. Othor\rv.i.se?

the comma is deleted wb.en. the conditional sentence starts vatl~

the result olause.

Concerning the position of clauses i:!.1. a conditional

sentence, three possibilities héJ..Ve bee11. reoordec1 : Front posit~!...01i.7·
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mic1 lJositio~1., D.ml fïn(:~l position.

Thore are (precise) well-defined contexts wh8n a cOJ:).ditio~·. :"-:-.

clause must come first. N:':1mely, vvhen the conditional mea:nil1{~ i;~

containec1 in an invertec3. C011f3truction (J.nd 0.180 whe:u it is e!;.t~:.::_lh.

in the impur:·"tive.

e • t:; 1D6 ) 11ad l met ~ïOU 13efo1"e, l vvould hc~ve i:ï1.vi t'3<1 you.

1D7 ) Soe (".!. pin. ctnd let it lye, you will Vi!éLn-C .. pin••_\of

before ~TOU die.

Another Cé'..3e is \,.,118n the conditional introc1l.lCer is in il1.iti~.ù

position. Automc:rtically the sonte:i.1Ce which follows t:"1-1ces its

meaning.

This position has been app1"oved by many grammarians such as

B. Do G:r2~vel"', Quirk, :md. A. S 0 Horn1Jy who believecl thé1t a condi­
in

tional clause is promi:nent when i t COilles first/n senteD.co.

A conditional (phro..se) can come in mid position w11.on the

spealcer is hesit.::,;ting in l'lis utterance. ::2his is normé-ù, \711e"-'1

people are iD.:::üdng polite requests, they often inse:r't a conëli-

tional clause,. to implore the hoarer' s favour.

e o g 188) l woulè~ like, if you do not mind, to have a dGnce

with you.

,Lastly, the if-clause can follow the rcsult clause und

this is the structure which is clJ.r1"ently in use maybe for its

simplièity .. Howevor, 'live object· to the practice. The re:':':.8011. for

our objection is that: logically a r-esult follows from a 3iven

condition. 'J:hen, as we have obj ected.. to the distinction main

versus su1Jot'clinnte clause in conditionaJ. s8nt8ncBS~ ugain vve do

l'lot thorouGbly C1gree with this last possibilit~ï 0 Tho placement

of H result 1Joi:'oI'e the conrlition seem~3 contradictory and w.hJ 1I0i.;

nonsense.
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II. II 1ER A li C H y o F D l F F l C TI L T Y.

According to Lado~ hierarchy of difficulty consists in

"regrouping single problem p9,tterns into larger ~oattel~nsIl

(1957 : 69). Viewed from this ~gle~ this operation aCC01TIlts
f

for neatness 8nd economy. As a result, it can be):soffie holp in

our teaching of conditionals. R~~gin& the difficulty from the

less difficult to the most complex will serve the teache:i..~ to

elaborate 8,11 efficient method to enter upon the c1ifficult;)r aj:lc~

present it to his students with conviction m'ld self confi&ence.

It will allow the teacher to treat the matter DY sectim.nlinc i t

into complementary slices which will grant him succeS8 ~·,n0.

esteem. In fact $ aS Betty \.'allave Robinet pointecl i t out~ othe

inventory of ctifficultyl1 1J\fhich the le arner would encountol' [1,n<:'.

its v21ue of this ~o~ùd be roeant'to direct the teacher's ê~tention

ta the hn:naicapping areas so that he mi{çht c1evote specüü CF:J:'::;

ond emphasis in bis teaching$ to the avoid~nce or oven tho

Drealdng of the y,œedictC3c1 c1ifficulties. In other woro.EI, the

hierarchy of c1ifficulty is 0':11:' efficient device for Cl toacl1er

who is eager to proeress. It is a best '.;vay of avoiëLing f':;OD.1e

embarrassing questions which ['xc due ta a laclc' of onler in the

teacher 1 S teaching. The Iess a teacher predicts stuc1c:mts Fi.~oble~"18,

the more the latter

Ui! 'crap questions.

will Ret confused an·'d f'~el o'Dll·~p.c~ ta - h,'~ ,- b~ ~ piFG

For our Case we will try to c:qHJly th:hs method so that

we will feel at ease by the time VITe sts,rt ta teach the conéti-

tionals. That is ~ those difficultics will be taken in-to consi-·

. deration in the teaching of canditionals.

It is what Ellis and Tomilinson invite us ta solve with -Gheir



- 57 -

ii remec1ial teaching i1 \;?hich is I1the te8.ching Tequirec1 1;'!h6:;'1 the

teacher finds th~... t a structure v'lhich has been previouBly -'c:1,l..'.:~;:..:.t;

is nevertheless not being correctly useè1. by the pupilsil (1geO

18). In fact, this teaching takes into aocount those 8.fJ:~)()cts

of a structure \o"lhere the teacher lmows his pupils wilJ_ in, )::e
thorefore

error. It is 7 R requirement for him ['.nü the writers of

course? to hélve listed already those difficu1ties y befor8 y . [',S

he we1'1t through the structure trying to underst 8ncl o,llc1 ~Jolve

them. This will avoicl him los~~ of time and hesi tations D1. e:'.-

planations. Here then 'ive j oin the forer,lentioned authoro V1hen

they say that an.y teacher neecls n a cquirecl lmm'l1cêi.ge ll. ~~ht">t Ïf3 y

the information that has been deliberatély acquired

the stuël.y of struct1.u"'al descriptions 5 ~he teacher shou1c1 m~~.:_œ

proof of competence in his performro1.ce, which requires ~uch

care 8.l1.c1 earns hiïa confidence.

As v·.'e are concerneël_ with Lll1. aro 8, whosc first charac-(;o-

ristic is high complexity, we are the most interestec1 in this

method : range in (J, hierarchical order aIl the problemo ',,-hich

welled up aS we tried to deocribe English conditionals. HeTe

is the order in -,'Ihich those difficulties appear in this charte:;:,

1° ProlJlems of terminology
1}"\7

2° C' .J- • proble1TIs brought aboutjoverlaps0emanL:lC

3° Problems in t~Tp'ologieG

i1- 0 Problems of tense sequences.

A. Ternrinology probleills.

Terminology is of groat iID1)Ortcmce in the clescriptio:n

and teaching of a structure (from the il1.termec~int8 level). !:i:l1ir;

e1'12,b1es a rapic1 reference ta sorne structu...r8..1 nspe ct \vhicl1 ll2.s

been previously t C"tught· (op.' cit. : p. 13).
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He is inc1eec1 rir;ht in this context he considerec-;'. Tiu-':;

éÜSO 9 [1, lac}e of accurate wc!. proller term to substitute fo:-c 8.

tough and long p2ttern ma~œs the leo..:i.~ning teà.ious p;nc1 810'.".'.

One spe cific exalîlple C8.l1 illustrate the ide a •.

,of
i. e If a teacher INants to teach the alJplicatiol1./tl1j_~=()1~;

The representation of the pattern like

Likely conc1itionals ---7 If + S + V(pr.s.t), + S "+ V(f\,1:\~tü"e ~!èr:!.;:=C)

is better than If + S + verb(unnJ.arked farm) , +3+V+lNill+v81"1x:.1+':.

Not only is the I2.st structure incomplete, but

and likely ta 10se the student into vague 8,11(1 abstr,,-',ct S~T;-l1~Jols

difficv~t to apply ~~d hfœd to remember.

Tfie problem becomes more serious with unlilcely 8Xlc1 im]!oBr:!i~ù8

canditionals •

Impossible cond. ~ If + S + past have + Verbal (pnst

+ S + Would + infinitive is in2ccuIct8 if

vve compare i t viii th : _

Impossible conc1. -7 If + S + past perfect, + S +present

conditional.

The last representation is very simplified nnéJ. rœesents no

c1ifficulty for retention. The sUT)stitution of ac1equate ter!:J8

for r2ther scientific symbols earns the stuc1ent tiill6 f1l1.CL 8;:~pe

in the fixation.

In fact, the more a pattern is reduced to a short repre-

sen-i:;l:ttion cillcl. expressed in exclusive terrüs, the 1110re it becones

apDrehensible.

This is part of the reason why, in the previous chf""~~)tc:c '."le c.;'id

l'lot agree ,,";"i th the authors who preferred the represento.tion :
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woulc1 + infinitive inste8.cl of present conditional, aY1G. '.vonlo. +

have + past participle to designate a past conclitional.

AlVIJ;J,Ys, talking àbout terminoloGY, the laclc of convention

to the types anc1 m.:::>-types of conditiol12.ls is still El. biC qUEstion.
. when

The lea,rner feels emlJarrassed 1 . he lœeps aètopting (lifferont

terms aS he changes sources vvhile in fact the reality remc:üns

tllo S::',llC. It t::1.kes him time to to f i :i.1 cl out

ètifference impliecl by the use of clifferent terms.

Terminology is a a~t±ng point in the description of a

given pattern, espe cially with intermec1iate 2:l'ld ac1vF1.JJ.cecl learne:rs ..

The l;;.clc of clarity in 2. terro engages the leé.l,rner inco VC.(j1.1e ideo,8

End confusions rJhich prevent him from progressing in the :..:..SflÜÜ-

lation. As a result t the choice of inclusive terms shoulëL be an

affair to c1iscuss in cm assembly in order to reach a COi:1f,1.on

agreement.

There éJ.re sorne s1:tlJorclin;:<.tors w hic 1'1 b r i 11. g hard t ime

to the learner for their overapplication. il. term like"u...nless" cart

equal'1if ••• not"in sorne C2,S6S (liJ.::ely conclitionals) ['~n<l cannat

in others (u...l'lliJ.;:ely conditions). ~'Iowever, m8.llY authol""s substitute

i t i'Ol~ Ilif • o. not il, ::md n exce::?t if". This is !lot VIi thout c181'lger

-to the learner in tI1.e sense that the flexible synonyroy forcos

him into cli lemlllaS • The best solution would be to use il1-mless 'l

exclusively in likely concli tions and let

in uniLikely conclitiol1.s.

The sp,r,le problem _ r _i ses

Ubut for" i il a c.)llètitional clause.

1;vh6n usin::?;
i eo.sily

It c8..l1./'be lUlc1erstood ,if it

introè1uce S EL cause or D. purposey for exo,mplo.

,
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This sentence con I:le interprete::c1 aS ~ l wilJ. go home ~ to soo

1'It1J.îUny '.GxcluGively.. Hov·!eve::rlog:i, Q'l1 the interprGtation S88Elf"J to

be ~ Grai1UTIFLrians will see in i t a gl... OSD error. ' .

liBut for il meems Ilif it were not for i
!. Seen 2.8 Guch, th:::

me31'ling is not easy to find out. It l:-!ill t~ke a long tiLle to

the teacher to m;::.lce the stuc1ent understc:-w:'lc1 the tré;1n~.llé'..tion of

the terme Sayil1.g that ~ sentence like,

e.g 189) But for my mother, l woulc1 not be in the

universi ty C3..l1. be then interpretecl. éliffe::'Gl1tly.

190) If it were not for my mother, l wouléL net be

in the univer8it~which is O.K.

200) In my ri1other' s opinion, l viTOuld not be in t~.le

lLl1.iversity, whi ch is re:.é'utec1. b~r e.:rQiJ.1JlIHri".l1fJ.

This ambiguity cornes from the use of Dfori! vdth ilbut ll to

introduce a conQition.

The proposition could be, ta try to predict the preble:k

of the students~ sa thc..t the teacher exposes them. te the cl:-'.8;:;

bef'ore tl'ley notice therü nnd -l~herl corne bFtck ta ~thenl i:f J~e ~38ef.J

tho point
that they do l'lot catch/every weIl the point.

H·. Semontic problem8.

ÏÏ'ie have élIre ac1y t allœc1 about c12"us8.1 overlêllJS in the

first che.pter Q Now, 1Ne shoulc1 ac1d. th8..t those overlaps o.re

S Ol.,l,rCeS of confusion in the teacher' s 8l1.d the stuc1ent 1 G iJ.Ùnd

in parti cular as f 2.:1:' structure te:: ach..i.ng is COJ1Ce1.'nol:'.

There are, besides those overlappin& problems, OthoT '

areE'.S of c1ifficulty le,)"ëJ.ing to a fnulty interprot;YGion of the

iJ.l8 aning •

- It is possible, us. Ré-l,udolph Quirk voiced it (i972:783)
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to confuse the subjul1.ctiVG and. the 1J2.st, in [1 conditionéù

sentence. This confusion appears, v~ihen both of thoSG 10.00(1.8' "\.l:-::e

the iipast li for tense, 8lld - this is i;;lportant - in persons

othe:r th:,:tn I:thirc1 sintSU1<.-u.... i1.

e.r-; 201) If the;y we1"e at home, they woulëL he2.1" l'le.

cancels the ic1ea of éloubt, uncert~ünty which i8 r1l8811.t in the

sentence, iJ.nc'. instEures the sense of reality, an acco'mrG O:f:' El.

truth. This C'.lter8.tion in Dleaning can sometimes make t}.l(~

sentence nonsense. And, this i8 true for the above eXé"l'lrJ1e c>

nVloulët li in that context does not connote the past, lJut a

supposition, a conditional which of cou.:cse cannot match \iith

the past of inélico.tive in the conditional half, but l"'r\"che t' Cl

past of subjunctive.

This problem is int1"oducec1 in this section just in oy'de:,.'

to show how cOiTIIJ1ex and puzzling the conclitional as 8. Dt:':'L'..C-Cl.l:::":

is.

c. TY1Jology_ problems.

Once again, not much -needs to be s2,id here. ~ie Il;~:\fe

alreC"tëly shm'ved th2,t the h:.:,rl....iers set between the so- cf:ùlec1

basic types of condition8.1s ore not firme They 2o,re eC'D;:r to

cross especi8..11y vJhen v.nlilœly o..nc1 imp03sïble conclitibncls arc

confronteèl. The difference betVleen IIHypothetical conditiol1.cùs 11

"'Y\C~ liCoUl"t8r·.1."'~c.c+"alqi; .. të,; hic' h . l Il'' t· ,.
LW..L.L . .L r~ U ....L •• ~ H IaCd:e Up llTI2.;'r,ln8,-J.VO COnc,2.",""

tionéüs ll i8 harc1 to perceive.

i ~~ How far, 202) nIf Joe 11.:-::c1 the time, he '/10ulc1 go to mU:i.1.()".ïC,,11

i8 hypothetical

dncl 203) nIf Napoleon '."Jere nlive tocl8..Y, Frs.X1.ce \'!ouJ.c1

be pmwrfull? com1.tel"'fc.ctui.J.l

is still c162"r ~ I-Io\i8ve1", whcn 0. sentence like,
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l1if 1 haè\. been there, my mother viould not have bet;,c;ec1 82,1t;l

is uttered, then the de CÜÜOl1 whcther the sentence is CO"LUltor-

factual or hypothetical CCil1.not be h2steneët. 1t requiren D1."'..eh

care nnd 'Nit.

We are not the only one ta notice the dif:::ïculty. Even ]i;:jL~l1r;

noticed it far before. I1erG is V'!hat Marirmne Celce-Mlu'ci;'. 1'0"')0::",

frol:J. him.

Stucl.ents confuse hypothetical and countcI'factual

conditionals 8.nc1 cnnnot interprete -chem properl~r

8venwhen they are ,:~"ble to sele ct the corre ct fO~~'l'l

on Cl Emltiple choice test i teCl. IVI::my stuc1ents into:('-­

prete hypotheticals as if they lNere counterfactu:'J.r::

thu8 i~loring a 8ubtle sem8ntic distinction in

~nglish.·~ (1983 : 63)

This observation mr:..cle by HY!811.Z merely means that when an avent

is contrary-to-fc.ct, the speeJŒr in expressins i t mr::1..l;:88 l'.otJ:1L1.C

but hypotheses to show how hopeless he is.

Such problems of confw:üon can be eve.n found insicl.e

the vuriations in lilŒ ly con(:j_tionals. But they 2ere not gS

striking as they are in unlilcely nncl.. 2.i:lpossible condition::,;.

We Iœeferred to treo.t th8r~ in the 12.st type of c1ifficulty, tJK'

most ëlifficult p:J,tte:t'E of the whole structure.

D. Problems of tense sequence.

Those problem8 are basically twof'old. There Qrc sono

prol)le.".18 c:.risine:; fr'om the incoDrüstency observecl. in the cOD.r..;i-

der~tion of irregul2~rities reg~rdinG tenses.

One bl;::-,.tant C2.se of thi8 woulc1 be : the use of v7ilJ_ in

a condi tionctl clause. Haclicz.üists strictly forbic1 thü UE.:'<8 of'

y~ill .as 2. future au:z:ili2Xyin ct canditional héÙf. HO'.;-GVOj~: thi::.:;

ln\"; is trrmsgres8ecl. :mr~ justifie cl. Some justify theil~ use of

----------~-
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will, as an emphatic, to sho'!'J the degree of ihsistellce. 0':~her8

will say that ~ con be usect even vI11.en it COlll1.otes (;1, l'1.1tU:CC

event, when the result influences the condition ver-;/ FIncl!...

~ 20.1) If you VJill meet him, tell him to com.e (ülsistenCD)

If it will mo.lre you good, l 1!'Jill stolJ sr.lol::inc.

The me2.l1ing of the l'J.st sentence woulCl.be clearer if the rolr:s

were reversed 8nè !lence saying

If you stC)P smoking, i twill ma1>:e me goo(1.

It becomes then very clear t11.at ·the result WétS somehow the

condition itself. The re::mlt containec1 p.:'..rt of the concli tion o

':Je then see tho.t the problem of irregula;..nities iG sh:?x!JcJ:.~ th8.11.

we imagine it to he.

ProbleL1.s of tense sequence may o.lso be obselnvec1 in SOE,8

odd tense cOlTI.1Jin2.tions il1.VolviIlg 1)8..st perfect or 11C-i,St il'!. tJ1.0

result half 0 SincerE-ly spe2.::eine;, the T':le81ling ln those typeF';

of sentences is very hdrd to decipher.

Hornby gives us 8.t least three inst::::;.ncos of

sueh combinations.

a. Pelst perfect in the if-clause 8ncl present in the result clcmsc

e .g 206) If he h<.::.ê1. not left Rny message yvhen you c:~l:'.O(l,

he plnobably· hopes to finc1 ;you still hCl~G 0

Here is hOB we procoadedto understand this utterance.

We ims.gined a context '."[here the henrer ;vQuld have callec:. c;l;

tlle absence of the subject. The snbject V!8.S SU1J]Josec1 to 1>.:'vo

left a l'.leSsage beforo he left if he thought he v'!oulc1 Dot 808

the interlocutor. Now? th~~t he ha8 not left the mes8i,;3e it eo..11

be spe culated th~~.t he will come to the 81Jeaker' s. It iD in thi.FJ

context that the speaker then formulates the above thought.
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b 0 past perfe ct in the if- clause ;lnd futlU~G in the T8fJult cl: 1'.:c.:\·

~ 207) If he h~,~d not COi11e in E11.en you arriveè., ho 'NiJ.: ..

not COïne in [l,t aIl tlüs ü10rning.

He:-ce af,ain, "Vve calmulo..ted 2,8 follows

The subject waS 8l;cpposecl sometimes in the jJast - to cO";.o in

before the 11.earer 8.l~rived, but he clid l'lot. Then, the 8]}G :cdccnn

ï!18kes 8, direct inference froEl this s,ttitude 2l1cl affirmE: th8.t

even in the ,present moment the same thil'\,"T,s Vlill 1)e repcatecL

The 8ubject in not comine in 8.t 3.110

c. p~st perfect in the if-clause and present conditional.

e.g 208) If he hll.c1 cone before, he would bé excus:::,1:üe.

This sentence simp1y E1eal1.S that a. )8.st action which unfortu-­

nately failec1 to talce place - ~1!oulc1 condition a pre 881.1.t 8vcnt.

d. past simple in the if-clause + future perfect in the :-c'Gi.>ult

clause.

~og 209) If the thieves really caù1e, the bicycle Ylill

have been stolen.

Tlùs utterD..i.'1.ce cannot be 1}.nde:-cstood unless we reason a(=J fo110',':[3

The spealcer was gbsent from the house. Now, news re2.ches him.

that there have been tl1ieves in the area ""here he lives.

Hemembering that his bilce \Vél.S in the open, then he conje c-~~ures

thedj if they reached the house, the bicycle will hove inevitr~l)ly

been stcJ.en•

.P~though those constructions are very hard to intcrpret,

I-Iornby [',no. others who ffiémageél to bring tnose icleas under our

observi;.tions, have the meri t to have succeec1ed to relnte Cl.. past

event to a present situat:ion without any ris1;:s of nonSGnse. It

is an tLndertaking of grent daring cmd high intelligence.

The four instances of unusual tElllse combinations thz"_t ViG J.l:::,ve
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selected for interpretation constitute a stTOng proof th:.'.t

tense combin<.Cl,tion is the most complic2:,tecl operation of .1J.J_

ot11.er8 involvec1 in conc1itionsl constructions.

e. pre~lent lrrœe3.1 and pust Ul1reéÜ constitute anotheJ:' CU"02, o:~

of c1iffi culty aS f(lI' as conc'..i tionals are concornecl... I-e :i_3

not very easy ta unOJsrstanc1 hOVl the p:::'.3t tense in,

210) ((If l ha.à. money, l vrould eo UPCOUl'l"lJ ry i7

is used for something wished for now.

_.~
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TEACHINGLLEARNING

CON DIT ION A L S AND

RELATED P R 0 BLE ~!I S.

A. In search for a me-chod.

Now thc-::.t vve have e11.ou&h inionna-tion about conditiol12.1s

and maj or syntactic difficulties they entail, i t is high tii!.'!.e I,'ie

taught them to our stuél.ents. To be effective, [].ny stnwtl.,E'e tec_;c_'_1i:._:.

must 13e j?repared. The teacher is tl1CJll requirec1 to l;:now the Elatt8::'

to h2.ndle. 1Joreover 7 to avoid waste of time he must b;ave all tilo

problems conslc.lered éJ.nd relevant anS T!'1ers. To achieve l'lis 300.1 ~

there are 8Qffie fundamental elemerrts and an amount of principles

he has to 0 beJT to. He hc:s 7 for exan'lple 7 to l\:novv the ps;ycholo~:;y

of the learIler. Tbis idea joins v'lhat we h").ve sr:üd earlier Llo t~:_c

general int1"0dl,.,1.C t ion 7 that IGvcls Oj; education axe of primary

importance in the teaching of st:r'Uctures. Eoreover 7 the choice

of an adequate method is <J. great f8.ctor cu.p2.hle of influencinc:

the teaching (and learninG). Once t 'h e 8 c points are ti.:1.1œn

into consideration, the teacher m9.y probably nl2.na{~e to 3.void 80i-,:C. ,-.

tb.eproblems wbich handicc1p bis t;:;tsk.

We h<.we already tall;:ed about the iIllj?Ortnnce of gramméu~

. <1nd the levels of education.. There is another point which is wor-::;~~.

being consiëlered. It is concernecl vvith the W;:lJT in which structl.,ŒG~

should he taught and lean1.t.

The aim of te8.chin& structures has been defi.neü by Ellis anL'.

Tomilinson (1980 12) in a rather circule..r vVéW. Yet 7· i t i,S

meaningful. lrhey say that "t8aching structures is to present :::1.:.1.0.

practice Yr.i. th ëLiff'erent structures ll
.. An interestil!.Cs expression

is the word "pr'-'..cticeO in th:.:.t it joins \Nhat John Dewey pro}los8~:'l
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teachers to do. For hilil~ the· student must learn by doing. Tlüs

is wh8.:1:i woulc1 be the icleal case in the tenChil'lg of the stnw2::;urc

of Et lé).nc!,ua~s8. It is what S. Pit Corder claims 'Nhen hG sa~1 s th<:.:-rc

"to IGt1rn a l<::nSLU\:se is l'lot learl1ing i t is a J content'

8nbject lilœ science o •• ~ a set of varying degroes of

8.bstraction. This is the o.,im of a' lin,3Uist so tJ.mt he

c3.n Ctn~.:L1yze ,::..nd clesc~:. ..ibe it. II (1966 : 6) y

Le2~ninG a language is~ in fact~ learning a sot of skills. As a

rosult, thero must oe some EqJproprio;te methods facilitatin8: the

So mélny toachinc; filethods have l)ecn suggestecl. HOYvGvor,

only a few help the te[~cher who is dealing with st rt..lCtures • In

our point of view? t.he direct methoc1. is suitable to this situatiol':'
a Humber

and we share this idea .....rith 1 1 of people. As a matter of faut?

learning El langu.:1.ge is acquiring a set of habits. Those habits

turn into automatisms only through intense practice anù t.his is

the aim of the direct nlethod. Its proponents believe that ilstuë!.e.'.'l-c;,=;

lec.rn to 'LU1.u.erstL1.nc1 Cl. lang"J.age by listening to a c;reat deal of r..-;

<'.nd leo..rn oy speaking i t ~ -Chat is? associate speech 'with approp:cic:.to

action. Il It recom.r~1'Oncls the exploit ,.".t ion of materials available

in the clo.soroom ancl insistin..;ly forbids the tran.slations into

the native lD..n{~uage. WhereV81' the meaning o~: words cannot bo.. made

cle::::.r b~l concrete representation, the teachoL' h::::..s to resort ta

mill1i.i.1C;9 sl;:etches, or ex)l:J.no.tions in ·elle fOl"oi8,'11. lo.nguage D ~r.l'Üs

ffietho~ has been wGlcome by toachers o It owos its success ta the

intensive practice of ;~rQmmntical st:nwtures through varied ;:.n :'.

o.dequato drills.' Yot? the theorists of the method can be repro::..'"c·'l·-~;.

rigour. The ':'lt.1.:civo language carmot be completely i G.t1ored. It is

very imIJOrto.nt in some cases espocially when the studonts are

unablo to follow the expléJ.nations the teacher .'Sives them. It

constitutes a lnst solution in order to avoid waste of -Cime.
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The preference of the direct method does l'lot mean that

others are rejected completely. They can be used in case of

extreme necessity.

B. Probloms in tea:chiae; and learpint> st~ctures.

Problems in teaching and learning grammar' are nearly

co~non. For this reaso~we decided to talle about sorne of them

in a rather general sense. The illustrations of those probl~s

will be drawn from conditionals. In fact, thore are many problems

capable of handicapping the acquisition of competence in a foreign
•

language : syntactic, language interference, teachersincompetence"
in adequanc:'l and

/ method inaaequancy problems are prototypical cases.

Language interference problem is the sharpest hindrance

to parfect mastery of a foreign language. As John Ronayn Cowan

says in Robinet et alls book, "The Source of error in adult second

language learning is the intrusion of the native language il ( 1983, 109).

Actually t when a learner views the output of a certain rule in the

second langu8,ge to be functionally equivalen-'Ij to the output of a

given rulc in the native language, then that rule tends to be

applie~ in contexts where the learner considers it appropriate

in the target language. In such a case, the learner will find i t

easy to understand the new structure. If, on the contrary, the

two mIes are antithetical, then the interference plays i ts

negative effect on the learning. The student tempts to refute the

new TUle arguing that it does not existe It will talœ long time

fer the teacher (especially the English native teacher) to erradi­

cate the false interpretation caused by the rule strongly engrained

in the student· s mind •

• \.
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With conditionals, the i~terference problem is not parti­

culéll"ly. serious. A contrast.ive study of English and Kirundi-·ohas··

shown more likenesses than differences. This observation tt~ned

trt:te with the comparison of English and Kirundi conditionals.

i.e English conditionals have their equivalents both in Frenêh

and Kirundi~

- - ·1 ! •• 1• • 1
t English

° ,

French ! Kirundi 1· . ·1 . ! .. l ••,.. J _J
i 1 ! 1·,

If 1
si

, ./ /
ka

,· • · nJ., iyo, ·! ! r !·! ! t

kir{tse
t· ·1 unless !

,
moins que 1· a • !

t 1 ! 1,
if not . ! si f

ni tâ t· pas · ·1 • • • ! • • •
1

• •• t
1 ! 1

in case 1 au cas où t mu gihe !! i f 1J
1 provided that 1 pourvu que 1 ukira !

1 ! !! 1 1 11 !' ·

The use of one or another among those subordinators obeys to

rules more or less equivalent in either languages. Those r1.ùes

regard tense agreement, position,shift in speech and overlups•

. ~~~E2L~œ:.:~~~E1 : In many instances, the tenses combined in a

conditional sentence deterinine the type of seITGenc~ it is.

~ The present in the if-Clause, future or imperative in

the sv.bclause represents a likely cOl1.ditional.

~ 211) If you see him, tell him that lneed him.

21 2) Ni wamubona, umubvr.i.re kô nùEmukènd'ye

213) Si tu le vois, dis-lui que j'ai besoin de lui

There i8, however one point at which none of the two languages

coincides\~dthEnglish. lt concerna tanse restrictions,namely the

case of future in a conditional clause. French and Kir~Uldi use



- 70 -

fut~e to ex~ress temporality in the condi tione.l half 1,",1hile

such an action ~s seriously oanctioned by English grmma8xians.

/'
~ 214) Ulmzomubona, urazomubarira i vyo nagutumye.

215) Au cas où tu changera d'avis, préviens-moi.

A use of IIwill" in similar context in English would meEJJ:l some-

thing eise, namely insistenœor volition~

~ 216) If you will meet him, greet him in my place
(insistence)

- unlikely conditionals are represented by the past simple in

the if-clause and the present conditional in the result clause.

~ French 217) Si j·étais prêtre, je ne pécherais paS6

Kirundi218) IYd mba Pat1ri, sinocumuyé".

Eng1ish219) If l were a priest, l would not sin.

Rere aga1n, each of the three languages has i ts own restrictiollFJ,

Kirundi and French are insensitive to the use of a subjunctive

form in the if-clause and this constitutes an 'area of cOl1tro-

versy.

- Impossible conditionals are represented by the past perfect

in the if-clause and past conditional in the res~llt clause.

It is necessary 1to mention that KirUl1.di shows a slight

difference froo others '.

220)

221)

222)

223)

224)

,/

" ./ ./
Iyô roba nari Pàtiri, s~nari gucumura.

If l had been priest, l would not have sil1J.1.ed.

Si j'ayis été prêtre, je ' . paS }?éché.n aura~s

Si j1avais su, j'aurais dit non.
/ / /

Iyo ndabimenya, n8.1"i guhakana.

In cases like those ones,especially when the teacher

shares the speech community with lus studentshe will t~y to calI

upon the students' attention on those paradoxal structures· ..
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One of possible explenations would be that a language has its

peculiarities aS weIl aS universals. It is thanks to those pecu-

liarities that a g;ven languRge can declare itself m~que. A good

teacher then should kindly cdvise his stuc.ents not to thinl-c

in their native language or in any other language they l~ow better,

Position of conditional clauses.
----~--~------------~----------~

It ~~S become almost a matter of principle that a condi­

tional clause should come first in the serrGence for the sake of

prominence. Once again this is a common f.'eature in bath English,

French, and Kirundi.

225)1 b / -/b·....- kuku."b -. 1'/"1 ..~ yo m a nosu ~r~ye onap nOJe n{agupïU~aID2ra.

226) Si tu peux voir détruit l'ouvrage de ta vie et

sans dire un seul mot te mettre à rebâtir, tu

seras un horrrrile mon fils.

227) . If l were you, l would keep silent.

Condition8.1 clauses be they in English, in French Or in

Kirundi entwine with other clauses as féœ as their meanings are

concerned.

~ Overlap between time end conditional clauses.

8) " , /'
22 N~ ya:z,a, ndaguhamagara can rcspccili'.::::ùy moan

- if he cornes, l calI for you.

~ when he comes, l calI for you.

229) If he cames, l am happy can simply mean a conditio;

or a time, that can be interpreted aS : Whenever

he arrives, l am happy.

230) Si je frappe à la porte, on ouvre. can mean that :

if he does not knock they do not open or :

whenever he knocks, they open.
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Over1ap between eonc8ssion and condition~l G~Guses.

231) Nâho' nyene at8nJ.cû.nda jeh6 ndamulruncla.

232) Even if he does not love me l love him.

233) Que.nd bien même il ne m'aimerait pas, moi

je l' aime.

Those areas of similarity do not cause ID8ny pro1)lems.

On the contrary, they help the stuél.ent to understand ana. keep

in mind the new item. lt is t~e Same case, when the new item

shows no slightest lik~ness with any of the student's fanùli~

12nguage. The s~udent is obliged ta accept the struct~~e as it

s-t;ands in his eyes.

Some peopl~ can i~tervene and s~y that French uses the

subjunctive in conditional clauses introël.uced by expre$sions

other th8n si, selon que, suivant que, and au cas où. We l'Voule!

add that those qases have nothing to do with the Case of su~

junctival use il:. English if-clauses in sa f8'x that, the

subjunctive in French is distinct in itsel~ that is, it croLnot

b'J COlllused with any tense or other mood, as is the case for

the p~st of the indicative in English.

~ 234) Je t'attendrai pourvu que tu sois rapide cannat

be confused with any other tense.

The problem can be posed with the present of the indicative end

the subjunctive, but this accUrs .rarely.. . ;

e.g 235) Je lui écrirai, à condition au'fil me r8ponc1e.

is somehow confusing(is ilréponde ll in present

or in subjunctive ? both possibilities call he

·true) •

Ta ;conclude :on that point, wecan stress that lanc,'Uage

interferenceis ·aserious bar against an easy assimilation ,of ;21.

-
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foreign lanu~age structure.

2. Syntactic ·Qr,oblems.

There are no less serious problems aS fer aS foreign

language learning is concerned. Eo.ch problem,be it tiny or l'luge

e.ffects the le arner.

Syntactic problems constitute another area of àifficult.y_

They are those pro'blems which are due to either the cOffiple::ci~~

or the complication of the item itself. A structure can appear

80 difficult for the student that he cannot catch anything of

t~le teacherl3 topie. This disenchants the teacher to 8. high

l: grec. It is in these situations that explanations turn out

to be very indispensable~ The teacher will try to multiply

situational examples, explain briefly the structure in the

.~. _"'get language. If the situation remains dramatic then he can

e\en resort to the native 18nguage to avoid waste of time.

It can be the Case with sorne unusual tense combin::;;Iiions·

in conditional sentences.

~ 231) If the thieves C8.Jne yesterdH-Y, my bicycle will

have 1)8en stolen.

This sentence is easy to interprete in Kirundi.

232) Asânga abasûrha baraje (jo (hahise), il'.:fn(;8, ryahje

rizoba ry~ribwe.

- The context of the sentence would be the rememberance by

th~ speaker of havine forgotten l'lis bicycle out the previous day.

r,.~any other corn.plicateè. tense combinations can be explaineël

i'~ this way• .P..nc1 there are at le ast three similar cases presented

in the previous chapter. Those exp18nations must of CO~ITse be

followed by intensive prnctice (c1.rills) and why not ",.'ri ttel1.
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homeworks.

Sorne people think that using the native language in the te20ching

of a foreign l8nguage abrupts the students. However, there is

nothing ulîusual in that.

It only becomes dangerous lJ'!hen a teacher takes i t f·OX' a habit

and overuses the mother tongue in a foreign language 1e880n.

It should be resorted to in CQse of extreme neoess1ty. In ony

Case nobody woulcl object to the statement that the more a pattern

is.. hard to decipher, the more i t requires simpler explenations

and preferably in the native language.

Wilga Rivers says that Via short elucidation of a grammatioal

point in the native language will help these stuc1.ents much more

than a prolonged attempt to explain and re-explain in the foreign

language. il (1968 : 85).

To SUIn it up, for students who are finding the l2..l1.guage

study difficult brief, coherent and adapteo. eXp181'lC:ltions in

the native language, followed by active practice of the features

under study are paramount.

3. Incompetenc~of the ~eacher.

There are many types of teachers. First, there 3.:i::'e t.hose

who serve as a good model to the students. That is, the ones who

roaster the language and h8ndle it to the students irreproachably.

Se cond, there are others who possess the l8nguage but lac1>: -che
..

talent of communicating i t . in a clear V!ay. Last and 'Norse, there

are those whose 1010wledge of the language is defectuous and

consequently present the material in a fuzzy way. AlI of those

teachers model the students -G)'n their image. f'l. student i8 a product

of what the teacher makes of him.

It becomes then clear th[~.t an incompetent teacher kills

the youth. The incompetence m~y be rooted in the lack of enough
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information about the structtœe of the language he i8 called to

teach.

A teacher must have a thorough lcnowledge of the grR~m8r,

at least of the structure he is going to te~ch. Missing an

accurate answer to a student's question or leaving a student's
" .

error incorrected 18 humiliating. We have already said it, and

we should stress it again that ateacher needs to la~ow the

grammar of the language in order to be helpful to his students

from all points of view. A teacher whose replies to his students'

questions would always be "May be ll , iiI do not lmow", ilI will
of

check" ca'li'3e.. loss / the interest in the le8.rning of the foreign

language and doubt about the intellectual capacity of '{jheir

teacher hence losing faith in him.

Even a teacher who may possess his grammar and have

problems in the transmission is unworthy. A lmowledge which can­

not profit.:: the le arners is but a shade of Imowledge. Fu.tile

teachers, that is useless to the student, deserve leaving the

carreer. Hmnro~ ornaments are not helpful in the classroom~

A teacher is judged not only on the lQ~owledge he possesses

but also on how he shares it with his class." The more proficient

a te acher is, the more effi cient his te 8.ching will be. TItis, of

course, will earn him fame Bl1.c1 success.

As a hint to do to the teachers, especially, ideal ones who are

proud of their lmowledge, an étdequate method, that i8 an active

teaching will contribute to the increasing of the success.

Another factor he should bear in mind is th~t an adequate method,

a considerable knowledge of the matter, . must al! be exploited

in a climate of joy and confidence, otherwise the fpilure will

be the out come •
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Sorne teachers unexitically follow the teaohing methods

suggested by pedagogues. However~ they are not always adequate.

Many factors must be taken into account to decide which method

goes with which lesson. mnong those we Can cite the context,

the subject matter, and the class. In fact no method i8 bad,

there are bnd teachers. That is, the ones who pay no attention

to their task. A good teacher should not rely upon books. Some­

times, he would be invited to alter things, reorder plans,

even create new thi~. It is for this reason that three qualit~es

are required to a teacher : imagination, energy, 2nd will to

experiment. The methodological gu.ides provided by pedagogues

are not imposed. On the contrary, they are meant to hell] the

teacher in case of need.

A luultitude of methods have been listed (grarrunp~~trê~s­

lation"method, Direct method, reading method, audio lilÎo~lel

method, and structural-situational method). However, they cannot

be exploited in a discordely way. Teachers have to apply an

ecclectic approach. No one of the five mentioned methods is to

be neglected, nor is there one to be overused. AlI of them

complete one another. Tt must be recalled that the situation of

the lea..rner is, as one pedagogue put i t, "aS follows "1 heé),r and

fO:ï.....get, l see and remember, l perform and 1).nderstand n. AB one

cau notice it, effective methods are indispensable in the teaching

activity.

The success of the students lies in the teachers· effort

to malte use of adequate methods. (

----------
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C. The teaching of conditionals.

According to reports from B.E.P.E.S. English section

ste~f, the learning and use of conditionals in short sentences

do not raise major problems. However, when students exe asked

to use the structures in compositions, the results 8xe Iess

satisfactory. This problem may be due to the insufficiency of

practice, namely a lack of cormnUlLicative drills. From our point

of view, we also impeached the poor exploitation of v2rious tense

combinations. Such a drawback stemmed from what we have noticed

aS we went through the compositions from 1985 l'Test national" '!

Therefore, we found it necessary to contribute to the

improvement of the teaching of conditionals in Burundi ~chools•
..

Nevertheless before we get into the heart of the matter, it is

important to mention the typical nustakes we detected in the

abovementioned section si~c schools (Lycée de Vugizo, Séi!unaire·

de Mugera and de Burasira~ Lycée de Jenda, Collège Saint Albert,

and Collège de la Victoire) were s~~vey~d. A close investigation

of the recurring mistakes in many copies gave us al'! idea on the

main problerœ encountered by students.

1. Recorded mistakes.-- . .

233) If l were one of his colleagues, l would tell him

to emp1oy~the applicant. (correct construction).

234)~If l was one of tl'lis co11eagu.es, l would 8~Gue in

. favour of the applicant.

235)~If he was satisfied vITith the writers qualifications,

he would have done anything.
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____:'_--:- ··235·~ _-I.-Was--·onG---<)f'--~.ollaa~aa.I would-. bav~ told
.. -- ...... . - .~ .. _"

him to give the writer the job.

236)*If l was the writer l would have felt frustrated.

239)*If l was one of the colleagues, l would try to .

convince Mr Symond in arder ta change his mind.

240)*If l was one of the colleagues, l would advise

Symond ta let him work.

241)*If l was one of his colleagues, l could advise

Symond ta let him work.

242)* If l was one of ohis colleagues, l would have

argue in favour of the applicant.

243)\ilf l were one-of bis colleagues, l should argue

in favour of the applicant.

244)* If l were ta speak in favour of---i;.he---applicant1._

this is what l wou1.d _say.

The confusion of the indicative and the subjunctive in

conditionals is a general problem. Only fifty students on the

total of two hundred proved ta be aware of the difference. In

fact, the error made there is tolerable since i t is on1y a trans­

fer of an informaI style (was) into a written one. In some cases,

however, the confusion can lead to misunderstaading. In sorne cases,

for exemple, the subjunctive indicates a high degree of unlikelihOod

while the indicative connotes something probable.

~ 245) If I-was sick, l would go to the hospital

(you can fall sick).

246) If l were a boy, l would love you

(you cannat be a boy).

There are other mistakes which are difficult ta judge such as the

number in 234, the morphology of the past participle in 242, tense

in 242 and 244. Those mistakes may be due to lack of time as
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they ~ay be h;t"ought ,about by a low degree of m.~~~eI;f of struc~~~.

247) .~If he failed again, l would adVise Symond to

search another job for him.

248) VIf he managed to give the job to the writer,

he would see how the other employees WOU:I.Ç1

receive him.

250)1f1f the writer refused they wou~d let him go.

251) *If he worked good, l would have to be

graduated af'ter and extend to a hight job.
252) *If the writer lmew to work, Mr Symond does not

worry about employees.

253) *He would firstly proposed him the job and

saw if he accepted or note

254) *If l had many qualifications l must be superior

to them.

255) 1tThe writer had to get the job if he was not

a coloured one.

256) *If he failed, try to give him an advice.

249) Vl do not think that it would be a problem if

the writer took the job.

So various mistakes have been made in these eentences.

Of course, thcy are not the Ol'lly ones, t~y: are just examples.

Therc arc mistakes which have been made l'rom a mo~hological

point of view~ Those are, for instance, the sldppr:l:og of "for" in

247 (Search for), the USe of good instead of well in 251, the

seepping of "how" al'ter "khewn in 252, and the use of tlfirstlyu

instead of "first" in 253. From a syntactic point of view,

punctuation and tense sequence mistakes are frequent. This èan oé
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So

observed in 250 and 254 (punctuation) and 252, 253, 254 and 257~

It is hard ta find out the source of error in 254. The student

may not know the pastform of must (had to) or he may simply have
1

meant the prese~t. In 255, the student has the problem 1mdif-

ferentiating"were" from IlwasU and we have talked about it previo~s~

Among those mistakes, the most serious are the ones related to

tense combination because they culminate in nonsense. Around

ninety students over two hundred suffer this problem. It is

possible to think that those students do not have at their

disposal rccapitulative tables on tense sequences. Hence, they

make haphazard combinations.

This is a great lacuna indeed and it shows that they do not know

how to locate events in time and space. As. a result, no correct·

combination can be done. In fact i the students make no difference

between the probable, the improbable, and the impossible.

One striking thing is that those mistakes ha'tTe been found

in the copies of students from "C'Jllège de la Victoire". Can we

assume that they have not seen this in class ? The question'

remains unanswered.

257) \f If l had been one of Symond 1 s colleagu.es , l would

have told him that in a firm it is question of

knowledge (correct construction).

258) *If he hud had a job, the man could be our danger.

259) *If the first man had refused to give mG the job,

that means that even the next time it would be the
same.

260) *If he had failed to answer to the question, it was

normal not to employ him.
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261) *If the emiüoyers had been with the firm a long timeJ

there was no reason to refuse the man •••

262) *If unfortunately he had not one of his member of

the family, he had not seen or had not told any word.

263) *If WIr Symond had kept the writer who is weIl quali:t.'ie~

it would be good.

We have noticed it, and we keep noticing it, morphologic~~

mistakes are unavoidable in a composition exam. Those rnistakes may

be due to many things.: hurryp stupidity, fear, anxiety •••

Only thirty over two hundred students wrote correct sentences.

In the above examples? we can Cite, the use of to after "answerl~·

(260), the translation of "bien" into "weIll! (in 263). Syntactic

mistakes are as serious as the ones we noticed in the previous

sections. Furthermore, the reasons are the same. The general

problem in this case would be the lo.ck of enough infonnation about

the past conditional tense [',nd maybe the failure to 10:10W what kind

of action the past porfect tense implies (ajfailure achieved in
_,ii.

the remote past).

264) vIf we want. to produce much, i t is necessary to have

qualified workers.

265) *If someonp apDly f~~ ~hGjob and if there is a

possibility to offer him it, he has to get it

normally.

266) *He will never earn his life if he had made studies~

267) *If the writer would have chance to get a job,

he will pass long time also.

268) *He will return back last year to see if job will

be found.
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to give others reasono

270)*If he come back we advicG bim to return.

271)~ will get unother job if God bless me.

272) If it is not possible to give bim the right place,

l would propose bim authority ~th another one.

The general impression on the use of likely conditionals

is not negative. However, there are gross syntactic errors such

as the tense sequenc~ in 266, 267~ and 272. In 0.11 the three

mentionod statements, thore is a tondancy to mingle incompatible

events, say, unlikely and likely~ impossible and possible. In thq

example 268, thûre is a violation of the exception which says

that "will" cannot be used in a sentence when it connotes futuriiïY~

It is a pity, however, that at tha end of the secondary education,

studen"l;s do not care about the s'J.1"ject - vorb agreement (265, 270).

The only problem that cau be tolE>I'ated in the mistakee above is

the spelling mistake in 270 0

On the whole, the application of likely conditionals was not as

difficult as the others in the sense that one hundred and ten

over two hundred and ten managed to 1Nrite nice sentences.

Another source of probleIDs in syntactic constructions i8

the length of a sentence. The longer a sentence is, tho wronger

it tends to be. Nay, it somotimes ;)ecomes meaningless.

~ 273) *If our employees r€fuse to accept bim as an

authority, we will convince thom that thore

cannot be a post without an authority, and he

could understand" .

This sentence would have been correct if the student hud not

added a useless part at the onde Unfortunately that part overlonded
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the sentence and destroyed its correctness. The following sentences

suifer the same problem.

274) *If l trj" to describe bim on bis way back home when

he. has not 0. job, he should have been very sad (tm.s

statement is nonsense).

275) *If the writer would have chance to get a job, he

will pass long time also to be accepted with bis

bigh standard of education (tbis is also nonsense

to Some extent).

All that 'vVe can beo.r in mind and draw attention of our

renders to i8 that sorne of the constructions we considered as

mistakes may appear niee to t~1.e eyes of others. However, in accepting

a student's statement one should first consider the model he has

given to bis class and see to what extent he departs from it or

note Second, he should consider the educational level of bis

student so tho.t he may see whether the latter understood what he

wrote. Otherwise,it would be an exaggeration and it beeomes hard

to check the assimilation of El. given structural pattern. It is

not a good tbing for a teacher to try to justify students' mistakes.

i.e the conf'usion was/were is not a big mistake. Leaving it un­

commented is unfair, however. The students should Imow the diffe­

rence, however minute it cat;._be, between was and were is a condi­

tional statement.

276) -VThe vvriter continued sven if he was called up in his

name.

277) V Even if i t is not suitable for mm, he can begin

ta work.

-
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278) ~e said he would never forget that moment even

if he had passed six years of trouble in the war.,
',\'.

279) :JHe become more and more nervous with Syrnond even

if he had left him..

. 280) ilfIe will never earn his life even if he had made

- studies.

281) "We can speak welI as :ll:fl: we· are not qualified in:

anythiing.

282) ~. :fieels as if his life finish at that moment.

283)-- Tears came aS if. he was a lost child.

284) de ]ost his road aS if he had becorne a fool.

285) Vrn oase Mr Symlll1d did not want to make him an

authority, l would suggest to put thewriter

with other employees.

The practice o~ subordinators other than if showed that

the expressions were unfamiliar to the students. There is a

oonfusion~between "even if" (which is conditional) and lIaJ.thoughti

(which marks a concession) (279, 280) ; but this mistake is hard

to' avoid because the two expressionsmerge into each other.

Sometimes,the problem of tense sequences is always present.

Actually, a past perfect is not associated with a past although

advanoed learners afford to do it. liAs iftl Causes another·probJ.em.

The students know that they have to use a past tense maybe be~

cause the comparison is untrue, yet they forget about the use

of the subjunctive forme Sorne people can accuse us of being

excessiveJ.y rigorous, but we have to,. If was is accepted in a

.s.po~ro style, then i t is good ta use i t there. If, on the other

hand, a written style is concerned, then use the appropriate

form, here, the subjunctive. The majority of ·.~tud.ents we

•

consulted in the tes~ use the above expressions freely•
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287)~Suppose' l waS his colleague, l would argue that

thé qualification is essential.

288)""", He wishes he was not boa:n.

289) ~I wish l died.

290) :Efle started to think if he had not hOO replayed

badly his question.

29l)\fMr ,Symond did not ask mm if the writer is well

qualified or if he has experience.

The common error in the use of both wish and suppose is

the consideration· oft a supposition aS truth. The.two expressions

cancel each other. The best form then for the sentences containinp

those words would be to use the subjunctive. With the indirect

"if", the students do not lmow that "if9t in indirect questions

is used in informal situations, and that in written form "whether"

is preferred. Those unfamiliar terms were found in a very limi­

ted number of copi~s (around twenty).

2. Amendment of the situation.

As we have already said it in our general introduction,

conditionals should start at the intermediate level. As a matter

of fact, at the beginning level, the learner is just trying

to acquire enough stock-i~trade, that is to build up his lexicon

wi.i1rhout which the learning of the st~ucture of a language is but

impossible. The teacher, on his side, i8 trying to select basic

structures he will start with latter. This level is also 00­

vantageous to the student : we have seen that the teabhing of

grammatical structures would be handled in a communicative wa:y.
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At the intermediate level, he has already achieved a relatively

sufficient expression to make himself understood no matter the

amount of mistakes he makes. Another reason for which condi-

tionals start at this level would be the following. It may

happen that towards the end Of the beginning level, say in the

third term of the second year of English, the students are al­

ready introduced to simple tenses. Since conditionals rest

upon tense combination, the teacher (if he is clever enough)

would take the opportunity and practice those tenses in contexte

Conditionals are often taken as very difficult structures

in English. Even the teachers of native English speakers re­

cognize the fact a. m d~ they have re commanded that conditionals

start at the intermediate level with English born students.

Cfr American Kernel Lessons.

The practice with compound tenses like past conditionals,

present conditionals, past perfect, and past continuous tenses

should be tackled later. Students must first be informed about

those tenses and past modals before they apply them in complex

sentences. Besides, we all know that the teaching in gener~,

-.
and of structures in particular, must be graded. Otherwise,

the le-arner's mind may be confused.

Complicated structures would not be touched until the

advanceâ level is reached. Even there, the student does not

have to learn them as such. He may come across one or another

strange construction (like those we raised in the hierexchy of

difficulty) all along his personal documentation and try to

comprehend it for his sake. Nevertheless, sorne precocious students

can foresee the difficulty still in secondary school~ If then by

any chence a student asks the teacher for interpretation, he will
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. sometimes.
try to set things clear, /. resorting to the native language

in case of extreme necessity. The explanations would be simple,

superficial and economical so as to··-a;void giving students hard

time.

Not many irregular cases are found in conditionals.

Nonetheless, the fewest· whiqh can be met must not be ignored

nor must they take a long time in teaching. The teacher can
- if J;1,e notices

simply point them outjthat the students have failed to discover

them on their own. The widely known example is the use of~

in a conditional clause when it connotes futurity. This res­

triction cart be justified to sorne extent. A conditional clause

supposes while will predicts, plans with certainty. Unfortunately,

it is not very weIl received by the students. This has been seen

in the way they falsely used "will" or "would" in subordinate

clauses.

~ 267) Xlf the writer would have chance to -get a job,

he wil=!- pas~ long time also.

268) Xrie will return back last year to see if job

will be found.

275) xlf t~ writer would have chance to get a job,

he will pass long time also.

The mistakes recorded he:!..'e arise from language inter­

ference. Kirundi does not contain complicated tenses such aS

the past conditional. However, because the student knows the
. . to

existence of the conditional in Kirundi, he will try/translate

a Kirundi tense in a certain conditional tense as he pleases.

~ 292) Umwanditsi yogira imana akaronka akazi,.

naho nyene azorindira cane.
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293)~ If the writer would have chance to get a

job, he will pass a long time also.

The Same problem is posed with the future. The student

knows that Kirundi conditional clause can take a future tense.

As a result, in a free composition he will be tempted to trans­

late the structure in the target language.

~ 294) He will return back (last) next yeqr to see

if the job will be found.

The mistake in here is twofold. The student used a faulty tense.

Moreover he did net notice that he shifted from a direct

to indirect speech and that -Chus he had to respect the changes.

He simply contented himself in the trnnslation from the mother

tongue.

~ 295) Azogaruka kuraba ko akazi kazoboneka.

Besides, the studont m3~~t.

296) He may return back next year to see if the job

(will have been found) has been found.

There is oniLy "ne ·way: of correcting those mistakes. If.
the students do not find out the irregularity by means of

induction, the teacher will try to lead them to the inquest.

He will proceed by questions.

The overlaps in conditic~~21s are rather useful to teachers

than to students. The former is obliged ta avoid such kinds of

ambi~t~es in the selection of samples (eues) and drills~

Consequently, he must know the different subordinators and the

nuances they show.

In one senten0P th8-!; '1. p+"rlent gave :
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''He will return back last year to see if job will be found'l

There is a confusion of if and whether. lVIaybe because the

students did not drill enough the expression "whethero, • And

the teacher failed to stress the difference between i1whether"

and uif lO of course at the end of the lesson. From what we

noticed in the copies it seems that the students reel from

"even though" to vl3ven ifvv • That :ils why they take one for another.

~ 297) Even if he had high qualification, it does not

mean that he had to have a high job.

277) Even if it is not suitable for him, he can

begin to work.

The "even if" is not used correctly-here. It is naked conoession,

and "even though" waS the right terme Again, i t is up to the

teacher' ta set things clear for the students, involving brief

explanations in case of need.

A more serioua problem,as we have been able ta notice

it, is the use of the subjunctive in a conditional sentence.

Be it after. "as if", "1 wish" and even after uif u if the verb

was "beu. Students prove poverty in information as far aS the

point is concerned. One per tan students manage to use "were"

instead of uwas:ll • Teachers really need ta test the case (diagnostic'

tests) sa as to locate areaS of difficulty and apply remedial

teaching. It is the S8~e problem with tense combinations

especially : If + past perfect, past conditional.

Students betray their teachers, in one ward they dishonour them.

They show no trace of familiarity with tenses, even with simple

tenses (past simple and present simple).

When we talk of expl~at:'.ons, we mean neither grammatical

rule.s nor terminology. Those, far from helping the student make

of him a kind of automqt rather then- a performer. Explanations .
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are the last thing to resort to - only when the message has

been too hard to decipher. For example, the terminology is of

little help especially in typologies of conditionals. Not

knowing the type of conditionals which is being drilled can

by no means affect the acquisitian in the practice of the

structure. The student mainly needs the correct use of the

pattern in real world, and far less does he need to know about

i ts heading. He wants to lmow the la.nguage, but not about the

language. In Case where terminology is needed especially to

sort out the pattern constituents on the blackboard, this should

be done sometimes far in the middle of the practice, or simply

at the end.

~ At the end. of a lesson the teacher can make the

student discover the procedure, and not the rule of producing

likely conditionals.
..

Likely conditionals ~ If + S + Present + Object,

Subject + Future + Verb + O.

The learnertnmowledge of vocabulary is not enough for

the teacher to dare introduce the practice with conditionals.

There is a previous knowledge of indispensable structures to

deal with conditionals which must be -acquired before al1"~

the
The student must be already equiped enough in/matte:~·

of basic syntactic structures.

~ A teacher cannat endeavour the teaching of conditions if

the students have never practiced with

- clauses - auxiliaries and modals

phrases •...
.' conjunctioD$
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",. verbs

- indirect and direct speech.

The student must have alreadydevelSJS;d ha~its in the use

of all of.' the above-mentioned elements. Or else, the practice

will be a total failure. In fact, the conditionals will offer

an adequate means to fatho"m those sentence cor..sti tuents.

In the typical mistakes we have listed a bit earlier,

i t is noticeable that event at the end of the intermediate

level, students do not succeed ~n differentiating should, would,

from·could.

~ 298)~f l had many qualifications, l must be

superior to them.

299) Jif he had had a job, the man could be our

danger.

300)~f l waS one of his colleagues r should tell

him to give others reason.

30l)~f' l w~re one of his colleagues, l should.

argue in favoUJ." of the applic8.nt.
. .

A close observation of those f~'xr sentences shows us how the

students confuse modals. The teacher should make his students

drill with tense change of modals .: .. ': .•. ;. according to the

conditional tense they are associated with. Ona Low tried to

reduce the work of the teachers by providing them with the

order in which the changes oCCUJ.~.

a) with present or cont:':nuous conditionals' (1986 : 70)

can >'could, would be able

must') would have to

may (permis;:;ion) > ')I1'"',lld he able to

might (possiblity) > no change

should (ought to) ") no change.
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b) with past conditionals (1986 : 73)

can "> had been able> would have been able

must.> had had t 0 ::> would have had to

may (permission):> had been allowed to>would have
. . , allowed to

should> should have done>

might> niight have done :::::-

ought to> ought to have done> -_.

These form shifts of modals in conditional context must be

intensively exploited because they constitute a problem in the

acquisition of grammatical structures. 1t falls upon the

teacher's reponsibility to select different situations to

present the various meanings of a sarne modal.

<
permission"~ you can go

can'

physical capacity (1 can lift a fifty kg bag)

d. The teaching of subordinators.
--...-...--~_..----------

Actually, the chief constituent of a conditional sentence

is the subordinating expression. 1t is the meaning bearer. The

...student: at firstg will have to grasp the meaning of the condi­

tional introducer. In other words he must know all the voCa-
..

bulary used in the sentence. In case of subordinators, if,like

any other single subordinator (unless)dœs not Cause great

trouble to the learJ?-ers. On the contrB'xY, compound subordi-
..

nators like but for, provided that, as long as, so long as,

bring about puzzling situation" Rere indeed, the expressions

are opaque, that is we cannot tell the meaning by looldng at

words making the expressions. Yet, with in case, even if, eve~

though, their transparency giyes us an idea of what they may

me an.
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In front of opaque words~ the teacher will resort to the

(explanation) translation of ~he terms either in the native

language or another language that the students understand best

(Kirundi and French in BL1J:'undi) 4

3. For an effective te~2ping of conditionals.

In order to teach conditibnals in an effective way, th~

teacher should avoid a couple of things : the reference to any

particular terminology or ta 8Xq given typology, and the setfulg

of rigorous principles to f'ollow.

In fact, everybody knows that conditionals show

a certain complexity" Conseç;~:z.~··:.J:iïly i t would not be easy for the

teacher to establish a firm typology (we even mentioned it iri

the first two chapters) and expose it to the students ; there

is practically no firm typology- since grammarians themselves

have not agreed on one yet~ AlI that the student needs to laloW

is the pattern. The srune comment can be made C~.'!l terminology.

The learner does not nsed to k-YlOW any terffiinology at al~.. He

only needs the pattern, the structure in contexte Still in

secondary school, the student is unable to perceive the nuances

likely to be found in te?1.s IJ ~.:>~ The lea.-rner does not need to

know that a given pattern is la~lJelled iilikely conditionals"

to understand how it Îunctio~83 Just the tense sequences and

a few explanations could be enough. The last thing to avoid

would be a prescription of principles and rules ~bich are to be

followed to establish a pattern~ There are no rules in the

teaching of conditionals Il OnlJ;' ,,;-:neralizations and analogies

can work. Teachers should avoid~ as much aS possible, creating

embar~ssing situations to their students~ Nevertheless, those

three elements:.. we sug;-Gst tho t,<:..qchers to reveal to students
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are paramount for their pre'Parations~ Teachers. are intellectuaJ.ly

mature enough to decide whicn, among different terms or types,

typolagy or termino1ogy ta b~-k on during preparations. As

Tomi1inson and Ellis suggestecl it, nA lmow1edge of structural

terminology enables a rapid reference to some structural aspect

which has been previous1ytaught. "" However, even here, they are
..

not a110wing the use of sophisticated terminoloty (1980 : lO).

They are rather al1uding to simple and basic termi~ology. For

instance, when we come to teac~ conditiona1 c1aus~ it is easier

if we can use terms 1ike "present simple tenee', 'subject',

Those are e1ementary terms without which i t would be a long

process to get the pupi1s to 1earn the pattern.

....

If + S + V (pr. s. to) • 0 ., + S + V (future tense) •

Such termino1ogy often serves aS a short cut to learning· a

structure and is therefore a justification for teaching the

pupi1s a 1imited amount of termino1ogy. The learning of termi­

~ology must always serve as a means to an end and not aim at

superfluities. What we,together with Wi1ga M. Rivers and Mary

S. Temperley are objecting to is when "students learn new terms

and a schematic apparatus readi1y enough wi thout coming to grips

with the concepts they represerit;' (1978 : 275). It is up to

teachers to invent or adapt a te:-cminology which they find he1ps

their students grasp the concepts and use the struoture effecti­

vely. Furthermore, the choice of that terminology must take into

consideration the terms with which the students may already be

familiar.

To crown it a11, ultimate1y teachers themselves must take·

the respansibility for teanhi~~ the students as much as/~îiÏt~~e,

abstract structures with their associated termino1ogy aS seems

to be needed by a particu1ar group. The best would be to prepare
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the student to the discovery of SOrne terms byhis owri efforts

(research in books).

D. A design of a lesson on conditionals.

1. Conditionals are part of grammer. Therefore, a design

of a grammar lesson cro~ apply to a struct~~e lesson as welle

In that perspective, we tried to consult many a methodologist

to see whose sample lesson plan of grammar can help us in our

attempt to elaborate one for conditionals. Of the five pedago­

gues we considered (Hubbard P; et aJ., Wilga M. Rivers, Maria

Finocchiaro et al, Ellis and Tomilinson, and Christina B.

(Paulston and M. N.. : Bruder) we preferred Paulston and Bruder.

In their design, one can see completeness. According to them,

a grammar lesson should follow nine steps.

~he format of the lesson looks like this : (1976 : 34)

Step 1. P'".:eGsentation of pattern in context.

Step 2. Comprehension questions.

Step 3. Idèntification of the pattern.

Step 4. Mechanical Drills - Formal explanations.

Step 5. Mechanical Drills.

Step 6. Functional explication.
"Step 7. Meaningful drills.

Step 8. Communicative drills.

Step 9. (Communicative activity).

This design is far better than the one suggested by Ellis

and Tomilinson, for example (1980 : 29)

1. Introduction.

2. Oral practice.

3. Written practice.
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A structural pattern must be presented ion context~ no

mattex' .;he form i t takes. The context can be a dialogue,. a :le-b-trer)

a diary, a new story or simply an improvised situation by the

teacher. \~at is primordial is its relevancy. In this step, the

students are asked ta do a silent reading - if the context is

textual - which is followed by the teacher's reading.

Thoae questions are very important ta check iihe unde~a.nd.ing.

The ~eacher cnn seize upon the occasion to prepare the students on

the pattern by asking related questions. It i6 to be noted that

at this stage, the students are not aware that they are preparing

a new ·structure.

The teacher chooses one utterance illustrating the new .

pattern and make s i t repeat by Many students. Nay even, he will

write i t on the blackboard·. After this activity, he will have the

students find other occurences of the pattern in the ·passage.

,Each located pattern must be drilled.

It is brief and obligatory. It is characterised by an

analysis of a structural pattern, such as word order, concordanœ

. - shape .and combination of' forms - whatever the distinotiw

features the student must le arn if he is to use the pattern correctly.

The formaI explanation should be as simple "and graphie as possible,

include a contrast to a similar previously learned pattern.

-
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~ 302) If l am sick, l wil1 go to the hospital.

303)· If l were sick l would go to the hospital.

Note. At the end of the lesson, students can induct the general

rule considering regularities observed while drilling.

Step 5. Mechanical drills.--.--------------
To help the students learn the forms of the new pattern,

the teacher must resort to mechanical drills. This must be done

at a rapid pace books closed, to memorize the pattern. If not

varied, they become boring. Mechanical testing drills lend

themselves to homework as they, by nature, test how weIl the

students have learned the formaI aspects of the problem. More­

over, they give aIl the students same chances to use the struo­

"tiUre and aIl the teacher to check the understanding of sorne

few students who escape his atitention.

To avoid pupils collaboration after class, those home­

works should be worked at in class under the supervision of the

teachei'.

:lit accounia for the situational context. lrit· defines

the situation of use of the pattern under discovery and consti­

tute the very troublesome part of the learning. The student is

invited to contrast the patterns he has already seen on a given

structure.

~ 304) If l have time, l can go to school.

305) If l have time, l will go to school.

306) If l had time, l would go to school.
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They concEttrate on meaning rather than on forme They
the

seek a true anSV'ler no matter/~orrectness. There is still a

control of the answer to sorne extent seen that the question

is suggestive. It is helpful if the meaningful drills follow

from the functional explication to make sure that the students

have grasped thestruct~e and then reinforce it. Those drills

insist on both the form and the content. The exploitation of

the irmnediate enyironment teaching aids make the reinforcement

of the item practical.

Step 8. Communicative drills.
--~-----------------~\

\

what is said rà'ther than on how i t is
"

said. The students answer grammatically and conversationally

in an appropriate fashion. This step is given to the student

as an opportunity todevelop bis reasoning and his expression.

The teacher, on hi's side, will try to locate the axeaS of

"'1",f:'fic'ùty so that he can come back to them in his remedial

teaching.

'.
Because communicative drills are still only drills, the

students need to go beyond them to real interaction activities.

This objective is hard to achieve for the 'simple reason that

the social milieu the student lives in out o~ class does not

favour the practice. Sorne te".achers recommend ~he students to

live English structuxes out of class. However, this i::1,. not

possible. The language Qjf tl'!: ï;'~~ ;riity dOI:'inates the foreign

language and the student is ashamed of making mistakes. The

, social constraints frustrate him. The explanations would be
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placed somewhere after meaningful drills or before them for

their necessity to avoid waste of time praotis1ng a structure

that the students do not understand.

2. A new orientation ~

We have already seen a sample grammar lesson plan by
. b·

Paulston. Far from objecting to that, we got inspirealhlr

achievements and tried to elaborate a lesson plan for condi­

tionals. The first three steps have been modified if not left

out for the sake of time economy and effectiveness.

Step one • Fresentation of pattern in content.•

Step two · Mechanical drills.•

Step three: Meaningful drills.

Step four · Communicative drills.•

Step five • Functionalexplanations.•

Step·six: Communicative activity.

Faulston expressed her desire that grammatical items be

presented in a dialogue. On this point, we depart remaz:kably.

Conditional patterns need not be present in context like this.

On the contrary, they fit in with an improvised situation

(of course already prepared by the teacher) in class~ We find

this practical in this parti cular case for many reasons •

1) The teacher exploits the material in class (chalks,

pen, desks ••• ) which students are a1ready familiar

with. This excludes the use of difficult vocabulary.

2) The teacher avoids' waste of times with comprehensive

questions which are normally required for the teaching

of reading passage.
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3) The students are likely to understand easily aS the~

follow the teacher along the evolution of bis cre2.t~·,

v:Iiiy. There again, there is no rrru.ch time spent to e::r.-

planations.

4) The teacher gains enough time to devote to drilli~gs

an efficient means of acquisition of habits in the

use of structures.

There is only one proble~ with that·process. How to

create a relevant situation with any type of conditionals is
\

a bard task yet not impossible. The essential of this is that

the teacher uses real objects to present to real people in a

real situation. Once followed correctly, the method will grant

the teacher success and earn him students'confidence.

"·0 Teaching likely conditionals.

In bis book on teaching patterns of English (1966 : 54) ~

Hornby provided a relatively efficient approach ~~ teaching

future predictive conditions. With the assumpt~ n that the

students ':'"' at the ver:l beginning of the intermediate level

are already familiar with the conditional sentences containing

the present tense both in the conditional and the main clauses,

the teacher is required to proceed with futv~e conditions. He

can use the formerly known pattern as an introductiop provided

that the learners master the use of futuretense. Another

important tbing to bear in mind is the exploitation of reaJ.ist~.o

. and,if possible, immediate environment.

i.e'

Teacher : What can you do, Mary, if you have a piece

of chalk ?
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Student : l can write on the blackboard.

~ 307) T.

S.

s.

:: Do you have a piace of chalk?

: No. l cIo not.

: ~hat will she be able te do if l give

her a piece of chalk ?

Be will be able ta write on the blgc~[boél.rd.

T. : If l give her a piece of chal~. she will

be able ta vœite on the blackboard~

stop~ Mechanical drills •..----_ .......--------

Repetition and substitution are the best indicated types

of drills for this set.

The substitution can be applied ta the abjects involved.

!:& 308) Vlhat will Thérèse be able ta do if l give he:;:­

a piece of chalk ?

309) WhB~ will Jeanne be able ta do if l ~ive her

a. red chalk ?

- An answer -by;.a complete sentence- ta a yes/no questions cau

be considered aS an example of me8J.1ingful drills. In fact,

the answer cannot be correct if the student does not unde~

stand the question.

~ 302) Will you be able ta write on the blaclD)08~rd if

l do not give you a piece of chalk ?

303) Will you go out if l refuse you the permission?

- There is a possibility of applying substitution drills ta this

situation.

~ 304) If l give him a piece of chalk, he will be able

ta write in the notebook.

•
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Substitute : a pen.

305) If l give him a pen, he will be able "GO wl"'ite

in the noteboolc.

This substitution requires a bit of thinldng, since it involves

another replacement.

Stop 4. Communicative drills.
--------~~-------~-~

Those drills help the students to formulate their own

opinions on the question.

~ 306) Wha~ will you be ~)le to do if l give you a pen?

Tell us what you will do if you finish yo~'"

studies.

By means of an inductive methoo., the teacher C2n leaà.

the student to complete the chart on tense corobinations. He can

profit from the occasion, and inform them 'tha.t i t 1s not aë\.visa;:J1e

t 0 use the future in the if- clause. Furthermore, the me :.:ming of

the sentence-J?E~2:~~~1:2!:here-, can be given in rc .tion to othel'"

possible mee.nings : habit, request.

After those explanations, which in principle must be

brief, the conmlunicutive drills will be carried on. This time

however, students will be allowed to ask questions one ~~other.

The discrimination drills can consist in a choice of an 8De~unte

mesnïng between the many possibilities offered

habit

request

prediction

conjecture.



- 103 -

e....!-g 307) If l have rnoney, l buy clothes (habit) •

308) If l have money, l will go to the rne.rke t (preca ct :_ Œ. )

309) If l hc:we rnoney, l can buy clothes (conjecture
requeEJt)

310) If you do not mind, l VlJant to smoke (request)

In this particulex structure, a long time should be devoted to

the practice. It is the chance offered to the students to make

longer speeches and the teacher will control the correct use of

tense. It will be Cl. favourable occasion for the teacher to check

the acquisition of habit.

b. Teaching LU1likely conditionals.

It is a good thing to use the previously taught structure

as a:tl.r. introduction to the new one. However, i t is not always

possible.

~ 311) T. • A week ago, l had a piece of challe.•

Did l give it to Mary?

S. • No you did note•

T. • If l gave it to her, what would she/~le "co do?•

S. · If you gave it to her, she vlOuld be able to•

vlrite on the blackboaxd •

Repetition.

Substitution.

Yes/No questions.

Substitution.

Stop 4~. Communicative drills.
-~--~~--~~-----~

The students are asked to say what they wOl,ùcl do in precise
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contexts.

This structure presents sorne problems to the stuQent.

As a result, it is_ up to the teacher to set them clear.

It i8 very important to tell themthat the idea is in the

present time, yet not true.

Moreover, i t is here and now that the student needs JGO l:now

that in present untrue conditions the subjunctive form Ilwere Il

i8 used instead of IIwas Vl
•

To make the leexning more effective, it woulà be better to

insert the adverbs of time, llNow, today, 2.Il<1 _very ré?.:rely

tomorrow n , to stress the present meaning.

~ 312) If l hacl money now, l would buy an expeJ:lf.:.:ive watch.

This step should just regard the creativity of the student.

The latter will be asked to invent a situation before the c1ass

and draw a conclusion containing the new pattern.

Note. Such a structure should be taught to studen·~s who have al--
reacly acquired enough information on tenses and. auxiliaries.

Hence, such a structure suits the-intermediate learners - second

year of the level. This choies C8n be justified by the beginning

of complexity in the patterns. At that stage the studeIT~ feels

at ease when practising the past tense.

c- Imp~~s~ble conditions.

i ' The revision on tenses in primordial as an intro-

duction to this type of sentences_

The present tense

The past simple tense

The present perfect tense
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The simple future tense

The present conditional tense : would +.infinitive

The past conditional : would + have + en.

The past periect : had + en.

It is customary that the re cently seen pattern cau

work as the introduction to the new one. Consequently the

present unreaJ. conditions can prepare to the teaching of the

past unreal conditionals.

~ 314) Two weeks ago l had a piece of chalk.

l wanted to give 1t tœ Mary', but l cllanged

my mind. If l had given it to her, she would

have been able to write on the blackboard~

b. Mechanical drills.--------------
Repetition

Substitution.

Yes/No questions

Substitution.

d •. Communicative drills.----........------...------
Situational exercises

Regret of the past unfulfilled events.

e. ~x:el~~!2!'!!.

Subject - auxiliary inversion is tackled. Nonetheless,

to avoid: complicating students, no great attention should be

given to that •

. Notê. The teacher must be clever and competent enough ta dis­

tinguish clearly impossible conditions from unlikely conditions.
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It is not very easy.

The students can write down a short composition about

their wishes either for the future or for the past.

~ ~ Write a hundred line composition on what you

wou1d do if you were an English teacher. Each

sentence must start vtiih if •
. -

• Write a hundred line of what you will do if

you finish your studies.

d. Teaching "unlesa", "in case 8v ,''whether''.

"UnlessU is ~ess frequently used than "if". As a matter of

fact, Hornby advises the teacher not to extend on its use even

when it occurs in the reading material. However, in that Case

a. brief comment can be made on the structure. In fact, 'l'lUlless li

in simple structures equals if ••• note It is then better to

keep using "if ••• not vv for the sake of simplicity and broad

use,

The introduction of unless can follow from the pre.ctice

with "if ..... not;; as the methodologieaJ. principles want it ta

be. The. te aching of grammatic~ i ~ems must go from simple ta

complex, from general ta specifie, from 1ess difficult to more

complicated, and from the well-known to the unknown.

~ 315) T. Which day is today ?

S. Today i6 Wednesday.

T. What lesson are you taking ?

S. We are taldng the English Lesson.

T. Will you take it next Wednesday if l am

absent?
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lIif ••• not iV •

317) - You will take it next Wednesday, unless
l forget.

~ 320) l would have come to see you, if my mother

had not sent me to an errand.

~ 318) You will die of hunger unless you take sorne

food with you.

S~titute, sorne drink.

319) --- You will die of thirst unless you take
sorne drink with you.

S. No, we will note We will take it if you are

not absent.

T. Well! You will 'take i t next Wednesday, unless

l am absent.

1t is not worth saying to students that unless is rarely

used in the unlikely end impossible conditionals. in 50 fa.1:' as

the students will not meet it anywhere in their books. They will

content themselves with the pattern they find in use :

We cannot spend a lot of time on the approach to use.
so

The only difference :from the other cases vve have seen/far ~

Meaningful drills: Thoughtful substitutive drills.

By thoughtfu~ substitutive dr~lls, one should understand those

drills whic~ once substituted, necessarily involve other modi­

fications within the sentence.

Mechanical drills : Repetiti~e

Substitution: substitu'te : l am sick,
l forget.

316) - You will take it next Wednesday, unless
l am sick.
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that tRin case" and other compound subordinators need not be

preserrla1until they occur in reading texts. It is in this

situation that the presentation and the illustration of the

item by exemples are of great necessity. The methodology of such

a teaching changes aCcordingly and we follow the steps of Paulstan

unrestrictedly.

~ 321) Take the umbrella :iin case i trains.

To isolate this sentence, some procedures must be performed.

Stop 1.0 Reading of the text by the teacher.

Stop 2.0 Comprehension questions which turn around the new i tero­

Stop 3,Q Identification. The students locate the item in the

text~1. under the guidance of the teach~r. By themselves,

they will look for sirnilar structures.

Stop 4Q 'Mechanical drills. ~ Repetition.

Stop 5-'l Me aningful drills : Vihat can you do in case you are

sick ?

Stop 6.0 Communicative drills. The students are invited to use

the new expression' in their own sentences.

Step 7.0. Explanations.

This particular item is not easy to understend. Maybe

the students in the third year of the intermediate

level can try to grasp the meaning. Early intermodiate

students will need a long time . to seize that

Uin case vt introduces a possibility against which a

precaution is advisable. More than that, the;y will

be tempted to assirnilate the phrase with the propo­

sitional phrase : 9vlncase ofn which is an equivalent

of nifH in full clauses.

~ 322) In case of rain, please shelter fire~~

323) If. it rains, please shelter firewood.
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80 Communicative activity.

The students are asked ta use the expressions ~;in

Case v; and vVin case of VV in their own sentences.

'E'. Teaching Uwhether V' as a conjunctive in indirect

questions •

It is important that the students know the difference

that is between iVif'v and "whethert' as conditionalintrodu<œrs

and them being conjunctives_ The teacher shouldbe very care­

ful when dealing with those overlaping cases. The firstthing

to avoid is the mingling of things. i.e It is not a good potnt

to introduce "ifH when i'whether1i is being tauft'h.t.

,Introduction•...-------..

The teacher expects the class to be familiar with indirect

questions introduced by how many, when,which, and what. As a

resuJ.t, he can recall sorne of these materials using ask and

tell as an introductory step.

~ 324) T. How many pens do you have, M:any'?

S. l have only one pen.

T. What did l ask Mary ?

S. You asked Mary how many pens she hacl.

Step 1. Presentation of Uwhether'" in a situation.

~ 325) T. l need five hundred Francs.

Does anybody in this class have five

hundred Francs now ?

S. No, nobody does.

T. And l do l'lot know whether anyone of my

colleagues can help me. (2)
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Step 2. Mechanical drills.

T~e students repeat the sentence two or more times.

Even substitution drills can work in this situation.

eA.g326~. l do not know whether anyone of my colleagues

can help me.

T. Substitute give me the money.

327~. l do not know whether anyone of my colleagues

can give me the money.

T. Substitute my boy friend.

328 )S. l do not lmow whether my boy friend can give
me the money.

SteR 3. Meaningful drills.

The item "whether" is interesting to internalize as far

as meaningful drills are concerned. Every question either the

student or the teacher puts is meaningful. That is, there is

only one answer to gLve provided that the information is un-

known to the hearer.

~ 329) T. Have l any keys in my handbag ?

S. l do not know whether you have any.

T. Louise g do you know whether the headmaster

is in his office ?

S. No, l do not know whether the headmaster is

in his office.

Step 4. Communicative drills.

• The students are induced to answer by means of "whetherU

to sorne of the teacher's questions.

~ 330) T. Are you sure you will do your homework this

afternoon ?

s. l do not know whether l will have tiroe.

_.-.-_----
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• They can also use the expression in their own construc-

tions.

Step 5. Explanations.

the
The students have/right to kriow that nif il can replace

"whetherU in colloquial contexts. They will even practise the

substitution.

e.g 331) l see one absent student. Does anybody know

whether (if) he is ill ?

It is also imports,nt to let the students know that t9whether il

can be used together with IV or" to signify an alternative ques-

tion. In other words,iVwhether

solutions meant by one verbe

••• o~V implies a choice among two

~ 332) l wonder whether Mary drinks coffee or tea.

This situation helps very much to introduce Uwhether ••• or

whetherU whose use differs from the above one in the number of

verbs they use. i1Whether •••. or whetheril requires two finite

verbs.

~ 333) The teacher used to ask us whether we would

listen before writing, or whether we would do

both at a same time.

Step 6. CommU11Ïcative activity.

The students try to give an account of alternative solu­

tions they had in their minds one day.
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IV. A P PLI C A T ION.

The previous chapter was concerned vdth our methodoloGical

suggestions. The following one will be the application of the

theories and methods we are proposing in order to check its

efficacy.

A. An experimental lesson on 90nditionall;3_

After the elaboration of a design for a lesson on condi­

tionals, its application followed. We went to teach them in the

class of 3ème Scientifique, Lycée de Vugizo. It was on Monday,

2nd February, 1987. Made up of thirty students, this class has

particularly been interesting to us in so far as i t is an inter­

mediary between the begiru.1ing and the rounding stages of the

learning of conditionals. In fact, the B.E.P.E.S. programmed

that students finish with the intensive learning of grammatical

structures one year before the end of the college education.

In their opinion, the final year should be concerned \'VÏ.th the

extensive use of those structures in compositions. In other

terms, the final year might be spent developing the writing

and speaking skills. The idea in itself was excellent. Unfor­

tunately, the students drop the automatisms they have acquired

through practice easily. They lack a suitable environment to

preserve them. This affirmation will be sustained by the errors

we found in the exercises we assigned to them to test their

comprehension.

-
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Preparation.

I!! 1--------------1
1 Main! Steps 1 Approach 1 Subject matter !
1 parts 1 Il!

.:Intro- i- Revision ~The teacher asks ~T.: Wh~ can give me a i
!ductionl on tenseslsome students to 1 sentence in !
I! 1 t . 1 th' l t !1 1 luse sorne enses ~nl e s~mp e presen 1
1 1 Isentences. 1 - the simple past !
·1 1 ~ !
lIt 1 the future !
III .1 - the past perfect !

111 1111
1

l' '.' . . 1
- the present bonditional l'

(would + infinitive) !
1 1 l 't 1 t 1 - the past conditional 1
1 1 1 1: (would+have+-en+infini- r
1 1 1 1 tive) 1
I! 1 L !
'1 1 1 . f
iBody 11. Presenta,The teacher preser.rl:ip ,: Likelr"eon~it~0J?-als i
! ! tion of !the students an rT. Look at this piece of !
! 1 th ! t· . fi' k t k !! 1 e ! en ~re p~ece 0 ! chal. Is i bro en ? !
! 1 pattern Ichalk, starting Is. No, it is note !
" fI'
i i in ipoint of an intro-i T• What can happen if l droP!
! 1 context.!ductory dialogue 1 it? !

i 1 Icontaining the new~s. If you drop it~ it can i
I! ! structure. 1 break into pieces. !
!! I! !
!! 1 I:To l am going to drop it !
1 I! ! down. What will happen ? 1
!! 1 li !
!!! l'S. If you drop it down, it !
! ! 1 ! will break into piecGs. !
I! I! !

~ j2. MeChani-:The students rep%ltiT. If you drop it down, it i
! 1 cal dr.i.lJSthe structure aftetl will break into pieces. !
II!! 1
!! !the teacher. IS. If you drop it down it !
! t! 1 vvill break illtO pieces. !
1!! 1 !
!! ' ,
! 13• Meaning-i The students T. What will you do if your i
1 1 ful Ipractise the teacher asks you a questiqn?

1 1 !structure by S. If he asks me a question,!
!' 1 i
! i ianswering Sorne l will answer it. i
! 1 !close questions. T. Where will you go if you !
!! ! t

leave the class at tweIYe_~!! ! .
!!!. 0' clock? (S. to the d:irùng I-
!!! room) 0 !
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.;

!
!
!

Subject matter

(S. take my 1ùnch)

Whatwill you do if you

go to ohurch ? (pray).

go to the dining room ? 1
f·!
!
!
1·!
!
!
1·!
1·!
!
!

What will you do if you

finish your studies ?

Where will you ~o if ten

i Main: Steps i Approach i
1 parts!! 1
! ',' --r-----, I--------------~--!

1 Body ! i iT• What will you do if yOU!
!!! !
1 t! 1
! ! !
r ! !T.
!' ! 1
t 1 !
! f !
! 14. 'Communi-1The students will 1_
'f!! !i 1 cative !practise the struc-t
1 1 "drills. ,!ture by answering l-
'!! ,f 1
J ,Jisome open q,uestions! o'clock rings ?

! t !(theymake sorne planJ- What will you do if the
l! ,1 ,1
I! ! for the future)! 'tGacher is absent ?
l l! ,1-. Where Will you go after
:1 II :!
!:! l , class?
!.I;! f~--";'-~"''''_·---- ~---------_._-!
" , '1 • , .! 1 1.ii5. Explana-~y the ~nduct~ve ! If t Sub-clause Jmain clause ~ '\ r'

.i ! tien and,imethods, thé studen"t--~--------:-1---------~i-'
1 :1 ,present&! establ1.:sh the i :1 Present 1 Future !
·1 '!.. '! _ . . i--......;.:.......-------~ ...-----....--l
:1 ! t~0n of !pattern regard~ng jOver1aE :i~gn can be replaŒfl.
1 ! the ;tense seq,uencesin :!by Uwhen" in this case o Th- f
:!:I •' ,
'1 ! pattern tif-sentences. 'f"event is v'ery clo'se to r

'1 1.... •:. I~bme notions are!reality. !
1 ! , ,
!! ! brought J.ntoclari-'~position of the if-clause. i
l ' 1f' 'f' "! i ,i ication .or the, , ;;Anif-clause :can come first·;
!! :! sake of a ?90d com.;., ior second in a sentence. ;
:t!l ; prehension. -'-... iExceptions : will is rp.rely i
!. 1 J

'1! iused in an if-clause. ,

i l'fi Î,Other pos_sibilities Of-1(3.!:~~),
1 :!
'! 1 i 'i sequences : presenttenses i. . "
t'!! !'(present continuous, presentfi !I! l 'r
1 !!!simple, present perfect) !
!! ~! can be used both in the !

i 'il i .~ main and the subordinate i
!! !l clauses 1
! I! 1 t
! ',I!' l ' ,
'! I! ~! II. Unlikely conditionals.

!(I t' ;1 !Th .'!'l" n 1"0"';1 '! e prev~ous prac- :!

'! duct'ion)!, tiêe constitutes :ï
.! ,!
.1:1 !the introduction !
l ' r -------=--.---------------
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1

break.

1
!
r
!

1
1
1
1
!

1
~
1
!
!,.
1
1
1
1
!
!
!
!

1 Main Il ',.. ',.. ~,! Steps Approach Subj ect matter 1
1 part s ! !: ! !
,1---! 1 !-------------1

iBody i1ePresenta- IThe teacher re- ;T. Sorne minutes ago, l had i
! ! tion of thdpeats the example! a piece of chalk. Did l !
!' " !! i situation iwith likely condi; drop it down? !

1 ! in context!tionals, of cours~So No, you did note !

i'i :switching to the iT• \'Ilhat would happen if l i
!! l'appropriate tenses ! dropped i t down now ? !
'! r' f!! ! !S. It would break int 0 piece si

i i2eMechanicaliRepetition of thei T• Ifyou dropped the pipr~ !

1 ! drills. !sample sentence ! of chaD{ down, it would
! l ' !! '! iafter the teacherr break.
!! ! ! S. Ifyou dropped tha pi\:GG
!! ! !
! II! of chalk down, it would
!! ! !
l! l! !
! t3.Meaningful~Students answer 1- What would l teach you if !
1 l '! !
! i drills. i sorne close ! l were a mathematics !
!! ! questions. ! teacher? !
!! !! f
!! 1 1- Where would you be if i t i

1 1 were Sunday ?
! 1- Would you come to school
! !

1 ! ! if i t were Sunday ?
1 ! 1- Would you go to church if
1 ! 1 !
! ! ! i t were Sunday ? !

! ! ! - Whut would you do if l !
! !! !
! ! ! asked you a question ? !

i4.Communica-iThe students i- What would you buy if you i
! tive drillE! practise the 1 won a million in the !
! ' ! t t . th ! l tt ? !! !s ruc ure ~ ! 0 ery. !

! !some open questUrd- What wou1d you like to he !
! ! 1 !
! ! ! if you finished your !
! ! ! studies? 1
! !! !
! ! 1- What would you do if you .
! 1 ! were a boy? (a girl?) !
! ! 1 !
! ! 1- What wou1d you say if l !

;you! 1 ! gave/ one thousand franc s ?!
1 !! !
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:;

Body

...1 ...... ..--....~.~

·1 '! fMain ! .
l' Steps! Approach! Subject matter!parts___!!! 1
i !. !! ! f
i5.Explana- 1- The teacher !- if! subordinate ! main !
· ! clause ! clause ,! tions and captures the ,. 1 ,;
, •• e . •

! symbolic students' !---;---...---------;~;;;;;;;t--!
t presenta- attention abouti -i~~:~_:~~::_~~~~!!io~~.
!! tion of the use of the 1- the past of the conditional!

! the subjunctive for~ is said i'were ii il1.stead of ;
1 • •
i pattern. with "beu ! "was". However, "was li can !
• 1 fr i be also used o i
! . . .
1!! !
; 1 i III. Impossible conditionals i
• 1 r! 1.Presenta- The teacher tellsiYesterday, Mary went to the i
i tion of the students tmarket, but, she l'lad not !
1 the about someonels ;enough money with l'1er. She ;

i situation!adventures at theisaw a very nice dress for !
! in contexpnarket the preVi01.r five thousand. She l'lad only i
~ !day. The adventuntthree thousand. !

t 1. '. f t f' ' ... f 1'1 1'1 d 1'1 d t th ..:J filS, ln ac a ,. al- i ,.' '. s e a a wo ousanl l ~

i ! lure which will more, she would have bought i
i I lead him to for- the dress for sure. !
1 !
f mulate his unful- !
! filled wish. !
1 !,2. Mechani- The students re- • If she had l'lad two thousand!

1
t cal drilJ4.peat the sample more, she would have bought j
i !sentence after the dress for sureo !
1

t ,i the teacher. t

~ -1 !

13. Meaning-;Close questions ,- Would you have been happy !
1·· !i fuI drills!. (the students must! if you l'lad been a boy ? !

, make complete & - Would you have accepted, !
! !
! long answers) if they l'lad sent you to !

i study at E.FoI. last year ?i
! - Would l have come in this !

1
1 1 class if l had not studied i
l! English ? !
!! Il - Would i t have ~}een kind of !
! ! !
! 1 !: you ifyou l'lad l'lot greeted !

l !! !me ?1. 1! ~

! t

1

1
!
1
!
1·!
!
!
r

f
!
1
1
1
!,
·!
1
!

iBOdy
1,
•

!
1
!
!
!
!
1
!
1•
!
1
1
1
!
1
1•

1.1 •
• 11•
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!
!
y

If you (be) in the house~Ii

would have given it ta you!
1

l should not do that? if I!
(be) you. !

If she had had the couraGe 1
sile (auswer) him back.

! !
!
!
!
!

in this kind of sentences. !
1

e.g Hal she .Md. two thous.:::.nJ i
! more, shewould have bouC:Q

t the dress for sure. !
! !
i'rf l had time, ••• ;
!If it had not been raininG~"~

;YOU will go in the second ;. .
! class, if ••• !

~YoU would be ill if ••• ' i
!We can easily have zero if ••• !
!
!1)If Jom~ (eat) another slicer
1 of bread he will be sick.
(2) If you (go) away~ please
f
• write to me.
1
!3)
!
!
!4 )
!
!
5)

about the It is preferable to invert
inversion auxi- the auxiliary and the verb

f" l -! -'1"
i Main l' st ; Approach t. SubJ' ect matter !
1• parts! eps!•

,--------_! ! !
!!!! !
! Body !4.Coœwxnï- !Students give lont - How would you have r~actGdf
! t fi. !! i cative iand complete ! if l had given you a QU1Z o !
! l drills lanswers for sorne ! - Where 'Nould you have ~ono
!! , . t
I! iopen quest10ns. , ' at 7: 30 if you had l'lad ~1.

!!! r sports lesson ? l
'1' i li i i t ... What would you have bought~;,

1 !'! r if you had won a million !
! I! 1 1francs in the lottery? .t!! !
! l! i - Who would you have chosen !

i i i i to sit with if the te2.che:r i
! t! ! had let you choose ? !
I!! 1--- . ------=..-..--------!
~ :

5
•Explana- i ,L~.i~~~:~~~~:_.Il-~~..:?:~~~ i

1 ! tions and,.
!! t 1past condi- !

1 ! symbolic! ! 1 pas ,. !
I!! 1 i 'perfect it10nal !
1 ! represen-! ! . -=-- .!

! ! tation of!

i : the pat~ A word
t 1 !
1 t !
J! ! liary-subject
!! ! can be said
l! t
!! !
I! i
I! !
t, l ,
iConclu-iReinforce- iA)ComPlete:
lsion tment exer- !
r , . !
1 iC1ses. !
l! !
l! !
I! !
r! !
l! 1

!! iB)Put in the
(1 1 correct tense.
I! !
I! !
!! !
Il!
1 r !
!! !
1 ! !
I! !
1 !, ,. .
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1 " ! , 1 ="-~t· ·! Main f 1 ,
Subject matter !· Steps Approach ·1 parts 1 1 ! !·!- i ! , !·f ! t , !· i6 )1 ! ! If you (want) me ta help!

1 f ! ! 1· you~ wby did not you cr "~"'7 •

! f ! ! I:.:J'C"Ù· !·, 1 1 1 sa ?· · ·t f ! !~ •
1 1 Ic) ln

,
Combine the two They speak French ta 1'12 y"?:

! ! ! sentences by ! not English. !
1 f , ! !· ·, f ! means of "if" ! Hel" English does not !· ·f 1 ! ! !· (practice with - improve.,

! ! 1·! ! conditionals in[.. "t If they dicl not spe3.k !
! ! 1 1

1 ! negative form)·i French ta her, her En.::;l2.';:·! ! ! would improve.
f ! , ,· i 2 ) He is very thin~ orh.-" .... ;
1 ! · P ':'_l-.)":> !

! ! ! ! that is why he feels tllC!
! ! ! ! cold sa much. !
1 ! ! 1 1·1- ! , 13) He does not help me 9 !

! ! 1, possibly because 1 ncvor;· , 1 !C ! ! ask him tao! 1 r
! i4 ) 1t was raining~ that ~ "

! -L. ,::..

f· ! ! why we did not go ta t;- '" r
1 ... ..:. ..... oS

! ! ! market. r
! ! !! ! !5) She is not a good gir1 9 !! , ! ! !! · that is why Jack left

1 ! ! ! !

1 ! ! ! her~ !
! ! ;6 )

,
· They were driving veryf . f 1 r·• • • j,1 1 1 1 quickly, that is yvhy thel! !
1 ! ! ! accident \'\TUS sa terrible;!
1 , ! ! !. •

B. Recorded mistakes.

General mistakes •....----........_---

330) *1 should not do that if l was you

331) *If you V'1Ould want me ta help you, wl1y did not you
say so ?

332) *You cau easily have zero if you will not study
very well o
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333) *You can easily have zero if you w~ill continue
like that o

334) *You can easily have zero if you will not answer

welle

335) *If you have been in the house~ l would have giv8n

it to you.

336) *If it had not been raining, l have been gone
to church.

337 ) *If he helps no~ l could asked it to mm•.

338) *You can easily have zero if you will cheat.

339) *You can easily have zero if you will not lister:.
to me •

.Particular mistakes •
........----~--------

340) *1 should not do that if l have be you.

341) *If l had had the cOUJ.~age, l would ha.d. a11.swered
.' .

mm back.

342) *You would be ill if you had eat the mango.

343) *If you would wanted me to help you, why did you
l'lot say so ?

344) *1 should not do that if l had been you.

345) *You would be ill if you do not cover you.

346) *If it had not been raining you had come to see her.

347 ) *If l had had the courage, l would a11.swer lùm.

348 ) *If l had hud the courage~ l was have answer mm

back.

349) *If l had time, l would have written to you.

350) *1 should not do that If l will you.

351 ) -lfIf she is not a go 0 c1. ~rl you will left her.

352) *You would be ill if you taked not your coat in
this cold o

353) *If l had time, l would have written to you

354) If it !lad not been raining l would have visitecl y;J)_.

355)-V-If you wafi in the house, l would have given it-wyou.
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C. I!lter~retation of the mistakes.

It is to be noted that the three types of conditionals

have beea dealt with in fifty minutes. This ffiay be the reason

why the mistakes made by the students show a -certain confusion

of tense sequences. Fifty minutes were not enough.

The general mistakes 1 for example, have been made by a

good number of students. The use of will in a conditional clause

(Cfr 332, 333, 334, 338 1 339, 350, 351) were due to the insuffi-

ciency of practice vrith present - future sequence. The student

tempted to think maYbo . in French or Kirundi and came to that

end. One fifth of the class failed to do correct combinations.

Another mistake which was made by the majority was the use of

"was U instead of I1 were". Here againl' it was too early to check

how much they perceived the nuance. Only five students in the

class used it correctly. In one word 1 forgetfulness and lack 0::

sufficient practice might be the causes of confusion.

Concerning the odd tense combinations, namely in unlikely

and impossible conditionals, can we impeach the above factors '?

Maybe the lack of time to forro habits is still the reason.

There are mistakes that we have called particular. Indeed they

are for the simple reason that they were made by one or two
.

students in the class.

Those mistukes (~ 348, ) led us to think that those studG~1"G3

did not make a.ny effort at all to think a bit.

Sorne students l'lad problems in forming the past participle of

verbs (342, 348) or even the preterit (352) and this can be the

source of confusion. If the student presents lacunas in simple
him

things we cannot expect/to do well i~ complex ones.
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All in all, we cannot judge our students severelyo The

general impression was good 1 they understood the essentials.

More than the half of the class did the assignment pretty well o

We can assume that those who had serious problems were slow

learners and that would be normal. The perfection will be acma78c1

little by little as the students eV0lve in the practice. All thC1;C

we can say is that1 our procedure would have been very successful y

if we had concentrated on one type of conditionals in a wholo

hour. The only condition to fulfill is the elaboration of valid

8nd varied drills.

D. Practice in the conditionals.

The success in practicing conditionals rests on well­

elaborated drills. What we can call Hgood drills ll must have "GWO

qualities. They should be varied and placed in context o In fact?

the context is very important in this case. It can solve the cli­

lemma of offering two possibilities of tense combination in a ;,

sentence especially vvithin unlikely and impossible conditionals o

There may be a co~~usion between

will + verbal c,nd will have been + past participle

would + verbal and would have been.

It may be good if we say a word on the types of drills we are

going to bQnlc on in the selection of ours o

1. The importance of drills in teaching grammatical

struct~.

To learn a foreign language 1 one must know the cOlnmonest

changes in words and have a command of their structures by hear~.

That command of structure is more easily acquired by reading?

speaking1 listening to and writing the language than leal~1ing

and studying explanations. And we know that those skills are
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acquired tbrough practice. To learn a language as C.F. Hocket·~

believes it, is to learn how to use i t - to. respect to the si­

tuations by sayinéS appropriate things in i t, to under~_'~and who.t

others say, and ultimately to read and write it. Such an ability

is a result of habit formation. To form habits in structure

teaching is realized through the ~ractice of intensive drills

and exercises.

In.fact, because grammar permeates in all languaGe skills i

its objective as Cl topic to àeal with is the oral use of the

target language for co~nunicative purposes. Language being prac­

tical, its graDmar should be practical, too. If a student of

English as a foreign language must walk towards the kind of auto­

matie control of éSran~ar that enables the native speaker to mari­

pulate words with no hesitation and with perfect accuracy, a

collection of oral and written exercises constitute an im-

portant means to achieve the purpose, oral exercises are desigileC_

to impart fluency in the production of the correct fona, and

written exercises provide useful reinforcement of what has been

px!acticed orally. Tt is, as Wilga Rivers noticed i t, in oral exer­

cises that are focuses the students'attention on specifie proble3s

(1978 : 76). ThoBe exercises used to reinforce the described

structures are called "structural drills" 0 'rhe same author spe­

cifies that Uthey are types of exercise$ designed to give the

students many opportunities for systematic pro.ctices of partiCl.üar

features in naturally phrased and easily remembered foreit~ lan­

guage utterances. Il It tends to be universally accepted that theo:.~~·

in gra~TIar le~rning is hindrance. People recorded by Bright

(1970 : 237) radically objecjï to the use of theory in teachin::;

a language structure. Th6J7 state g ilVle do not want theoretical

lmowledge, we want skill. Theoretical lmowledge inbibit s sl;:ill,

skill is acquired only by practice". They are blatantly
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priviledging drills. They are somehow right in so far that no

skill can be aCQuired \v.Lthout copious practice. Language ledrni~~

is a habit-formation.

An automatic production of a foreign word in the vvay

Palmer described it (1921 : 54) must be the result of a perfectly

formed habit. This is the object of language teaching exercises 1

drills and devices. They are invented to ensure proper repetition

in attractive and interesting ways.

Those exercises fall under various groups and the prac-cicG

of conditionals can fit in each of those types o

2. Types of drills.

The following typologies are adapted from Paulston becaus0

of her sense of synthesis. Ber classification of structural

pattern drills is threefold :

a) M~~~~~~!~~11~ : Those are drills where there is no

control of the response and which anly gi~e·one possibility of

answering correctly. They are needed to help the students memori~G

and organize the pattenî. Repetitions and substitution are good

examples of that first class.

~ 356) Repeat o If l had money l would save it.

Substitute. l would buy a car If l had money

l would buy a car.

They differ from mechanical drills in their flliLction. They help

the teachers to check the understanding and mastery of the patte:C:.l0

Furthermore, such kind of drills involve materials that are in

the immediate environment. No free choice of answer and tru_s is

what makes them look like those in the first class.
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Would you go out if l did not allow
you to ?

c. Communicative drills.
~-----------------~-

They make the learner thinlc before answering. In fact, he adds

new infonnation about the rea1 world. They engage him to give

his personal opinion. The simplest would be Yes/No questions,

the more complicated would be Wh-questions.

~ 358) What would you do if you were a bird ?

As we are directly interested in a syntactic structure 9

i ts teachinG will rectuire sorne of the following varieties of drill:.:;.

Discrimination drills, where the correct answer depends
-.-.-.-D-.~.-.-.~O-.-

on the conscious choice of the three meanings. In our

topic we will exploit the licontext recognition" whose

function is ascertain whether the students have under~~

stood the different meaning of a conditional accordiuc

to the context- it occurs in.

~ Which of the thJ."'ee meanings (habit, conj ecture ~ reque~:rG)

does each of the following sentences express ?

359) If you have a car, l would like to go to tow":J.•

.360) If a dog sees a thief 9 it barks.

.361 ) If he left at eight ~ he missed the bus 0

Alternation drills are the most important in that they
-.~.-.-.-.-.-.-.-ous
provide/with the rules of the grammar where the purpose

is to internalize the structure by practicing the pattern.

A11Y variation of this kind applies to the practice of

conditional patterns.
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• Substitution :

~ 369)I would help her if she asked me.

Substitute : l would leave her.

l would leave her if she asked me.

Substitute ~ If she were aruLoyed.

l would leave her if she were annoyed.

• Roduction :

~ 370) l ~rill 'come to see you if it is possible.

l will come to see you if possible.

• Integration: Conditional clause formation.

~ 371) l do not have money.

l want a new dresse

If l had moneyp l would buy a new dresse

In fact here the intcrg:l:mtion consists in the combination of t1No

utterances into one wlrich requires sorne transformation.

• Transformation drills change the order of constituonts

in the eue in the response.

~ 372) Ask a question with :

l will do whatever l want if l finish my studios.

Q. What will you do if you finish your studies ?

• Reply drills entail all types of drills which consist

of a conversation like exchange.

~ 372)-Will you come to see me this evening ?

- If l have time.

Because comprehensive questions appear in this set p we found it

bette,r to mention that they should be profoundly exploited. As far

as canditionals are concerned p students need to develop thoir cbi·..

litY to thil~ and formulate longer speculations. They constituto
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an accurate occasion to develop the speaking and thinking process

at the sarne time.

e. g 373) What would you do if you won a million in the
lottery ?

Such an exercise can constitute a good composition topic and this

will help the teacher to consider each student in particular e..nd

~ the problems he undergoes in the practice of the pattern.
'"

• Coropletion helps to control both the understanding and-.-.-.-.-.
the practice of the pattern and its constituents.

Complete: l would go to Europe if •••

• Reduction LExEansion :-.-.-.-.-. .-. .-.-.-
l would like to meet someone who is going to town.

If you are going there~ please tell me.

i

Now that we have seen how important and numerous drills

are~ it would be ideal if the teacher could structure and vary

them. A good drill should be realistic and on target to avoid the

students' cor~usion.

Hubbard P. and her cooperators make a good observation on tho el~-

boration of drills. "The drills must be extremely weIl structured o

They should he as close as possible to renl langauge. If the

stl~ctural pattern of a drill does not vary, the structure itsolf

may fade into background and not be learnt at all ll (1983 : 26).

It is incontestably true that the longer and less varied a drill

is the more i t bores the student malüng then the learning tediou3

and unworthy.
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3. Supplied drills.

1.1. Me~hanical drills.

a o match each of the clauses in A with the fo~ clauses in. ~>
---------------~----------------------~-----------------~.

A ,
!l

B

B

B

Wc will be ready at six o'clocl~

l would tell everyone

l would become a V~I.P.

l will be very pleased

l WOMld not know what to do

l shall not need your help.

You would be surprised

A

A

If l had a t housand Francs

If the work is not too

If John cornes tomorrow

If it does not rain

If l wont to London next year

If everything gOGS well

If we finish early enough

If l left school tomorrow

If l Imew the truth

If she were El. queen

1
i We shall go to the concert·

difficult~·!
t·!
!
t·1·---------------1----------------
!

----------------!----------------,
·1,
·f·1
!
1
!
1
!

-----------------f-----------------
t•
!

If the bus had not come

If l had Imown about it

!
!
1·1•,
•

We would have gone on foot

It would not have mattered

If you had, lost the money 1 You would not have come
1

If they had had an accident ! l would have stayed longer
!

If there had been any trouble ! You would have been told.
1
ft

b. Substitution drills.
~--~-~--~---------~

i. The model sentence : If l understand, l will explain it to YOE.

Substitute ~ If you need it.

Response : I~ you need it, l will explain it to you.

Substitute : He vdll say it to you.



- 128 -

Response : If you need it, he will say it to you.

Substitute : If you request it.

Response : If you request it, ho will say it to you.

Substitute : He will show i t to you o

Response : If you request it, he vrill show it to you.

Substitute : If you like it.

Response: If you like it, he will offer it to YOU o

Note. The teacher has to give a sample to the students o OtherwisG

they will be confused in deciding which part to substitute o

ii. The same exercise can be repeated with the second type of

conditionals. That is, substitute exactly with the sarne sen­

tences expressing unlikely conditions.

~ The model sentence : If l understood, l would expluin

it to you.

Substitute : If you needed it o

Res~onse : If you needed it, l would explain it to YOU c

•••

iii. Do the same with impossible conditions.

The model sentence : Tf l had understood, l would have

explained it to you.

Substitute : If you had needed it.

Rcsponse : If you had needed it, l would have explained it

to you.

A part of sentence is given as a cue and the students fini 3h

the sentence : ";:;" with a semantically constant segment in which

sorne syntnctic or morphological change must be made according to

the cue.
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Model sentence . If l sec mm1 l will tell mm..
Cue 0 If l saw mm.·
Rosponse If l Sl.l.W hin11 l would toll mm.

Cuo 0 If you hoard it.0

Rosponse e If you heard it, l would tell mm.e

Cue e If you insulted mm.e

Response · If you insultod mm1 l would tell him.0

Cue · They accused mm.·
Response If they accused mm 1 l woulà_ toll mm

Cue · If they stole me, l·
If they my mOtto~ tell mm.Rosponse stole / n rould

Cue l would suspect hime

Response e If they stole Iny monoy 1 l v'lOuld suspect him.0

Cue · l would call him.·
Response If they stole my money~ l would cull mm.

Cue · l would declare the theft.•

Responso · If they stole my money, l would declare the•

thoft.

Cue 0 l would loo.ve the place.0

Response 0 If tho~7 stole my mol1.oy, l would leave the0

placo.

Cue • l would die.0

Response · If thoy stolo me, l would die.0

d. SuEE1l_~~_~EEESEE!~!~~!1!~El_~~EÈ·

~ l do not have a pen, but if l did 1 l would lend i t to J!O'_l.

~ He is busy right now, but if he wcre not, he would hol;
us.

1) l did not vote in the lust olections, but if l

l would have put rrry card in the wmte urn'.

2) l do not have enoueh money, but if l --' l would buy
bool:::s.
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3) The weather is cold today, but if it ---, l would go
swirnming.

4) She did not inform me about l'1er failure, but if she

l would have solved l'1er problem.

5) l was absent last week, but if ---, l would h~ve met

my brother o

6) l cannot walk, but if l ---g l would go downtown with
you.

7) l must see my doctor, but if ---, l would go upcountry
toda.y.

8) My teacher is not l'lere yet, but if she -, l vlOulêl.
not be re ading •

9) l taught for two years at Jenda, but if l ---

l would have finished my studies.

10) l may not go upcountry this week, but if l ~

l would inform you.

e. Rewrite the sentences with a correct aux. or verbe-_......-----_......-------...----..._-------------------

1. If you make him angry, you (will/would) be sorry.

2 0 If you (drink/drank) this poison, you will die.

3. Tf he insulted l'lis mother, everyone (will/would) blame
him.

4. If the roof (falls/fell) on top of you, you would be
killed.

5. If the world (is/were) small, people would live in
floors.

6. If you open the bottle, the ink (will/would) come out~

7. If the present leader dies, another (will/would) be
chosen.

8. If war (breaks/broke) out, many people would suffer o

9. If he sees a cheap dress he (will/would) buy it for
l'lis daughter.

10. If you ~ave/had) to go to hospital, l will visit you.

Il. If l Cam/were) not in, l will be at my sisterts.

--------------
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12. If cars (are/V'Tere) cheap,· l would have one.

·13. If it (c1oes/did) not rain soon~ there will be a I:.:ü'llY:.(;o

14. If i (see/saw) a ghost, l would run away.

15. If you give a beggar food~ he (will/would) trouble
you again.

l6. If l (see/saw) him tomorrow~ he will tell me the tru0
version.

l7. If l (die/died) tomorrow~ l would be soon forgotten o

18<1 If we ·asked you to be our leader {will/would) you
accept.

19. If .you «(work/worked) harder~ you would get more marlcs ~

the suitable tense.------------------
1) If it (rain), you will get wet.

2) l do not know if he (come), but if yes, he (be) latG o

3) If he understood it~ he ~ot laugh).

4) l (not feel) at ease if my Director fell in love vrith

me.

5) If he had had a wife, he (be) happier.

6) If my mother had not been a faithful wife, my f2~her

(ask) for legal divorce o

7) If you say that again, l (report) you.

8) If it had been dark, l (not see) it.

9) If the message (be) really importent, it would reach

you sooner or later.

10) If you were left alone in a wide fores~~ what (ao) you?

l~) If he (not rape) his mother~ he would not have been
punished.

12) l would tell him if he (ask me)Q

13) l (cry) for an hour, if l fail my studies.

l4) l will go alone if he (not arrive) on time.
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15) If l (be) a boy, girls would have a lot of troulJle
with me.

Match the number with a latter of the correct tense and thon

put the verbs in the correct forme

A. Simple past

B~ Fast progressive

c. Present perfect

D. Fast perfe ct

E. Simple present

1. If she (understand) the situation she will explain it to USo

2. Your work would have been excellent if you (avoid) carelcss
mistakes.

3. If you (lend) him your money, you will never get it bRCk.

4. If you (hate) me, why cannot you say it overtly ?

5. Would you haye heard if l (speak) in a low voice ?

6. l really apologize,if l (disturb) you.

7. If Thomas (be) a girl~ he would know how to tame a boy-friend.

8. If you (listen) carefully, you heard what l w~s~ saying.

9. If they spend their time flirting, they will have zero~

10. If Burundi (have) no wonderful lakes, many tourists woulèl
not have visited her.

Il. If Vital'O (be) a good player team~ they would win the cup
(19 84 - 19 85) •

h • .!~~.ê-,:th.2!: : Read each of the following situations, 8.l'1d then

wri te a sentence about each one using the word

if. Use each one of the three model given in

the examples.

Examples : - She might pass her exam.

- She willbe very happy.

S : She will be very happy if she passes her exam.
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She is ?~ways hungry.

She doesnot eat much.

S She would not be hungry if she ate much.

He did not get the jobo

He did not fulfill the required conditionso

S He would have gotten the job if he hac1 fulfilled the requiroê.
conditions.

1) He takes the bus to work every morning. He does not have a car.

2) They were sicl-c be cause they ate out-of-date products.

3) It might be nice this afternoon. We will go out thon.

4) They gave the man sorne money because he looked so poor.

5) He works late every night because he has so much to do.,

6) He, had sorne serious problems. So, he took drugs.

7) He does not work very carefully, so he makes a lot of mistakos.

8) We did not go to dance because we dic1 not have time.

9)She runs every day because she believes sports can dinnnisll
hcr.

10) She might be late tomorrow. Hel" boss will be angry.

1.2. Meaningful drills: AnS'iver the following 9}lesti0E:?_

give complete answers.

1) How old would you be if you were born in the yeBX 1900 ?

2) What will you do if you go~ the diningroom ?

3) What would you have donc if you had been in church yesterd~y ~

4) What would you be doing right now if l were a mathem8tics

teacher ?

5) What language would you speak if you were born in J8..pal1 ?

6) What clothes would you wear if you were a girl ?

7) What clothes wOIDd you wear if you were a boy ?

8) Would you sing if l asked you to ?

9) What do you do if the teacher enters the class ?

10) Would you be happy if a scholarship were offered to you ?
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1.3. Communicative drills.
cs: wc

~. i. Do you have a million dollars ?

N0 1 "but if l did, l would lend it to you.

ii. Are you dead ?

No, but if l were 1 my mother would kill horsolf.

1. Do you have a car ?

2) .A:ro you a bird ?

3) Are you married ?

4) Do you have a hoi~se home ?

5~ Can you SGO YOUX' mothel" now ?-

6) Are you the teacher of this class ?

7) 1lre you at home right now ?

8) Are you having an exam ?

9) Are you a dum"b ?

10) C8Xl you spoak Japanese ?

~ i. Did you have a million dollars?

No, but if l had had it 1 l would have lent it to you o

ii. Wore you dead ?

No, but if l had been dead, my mother would have killod

harself 0

C. Complete the following sentences with LOur own wol"ds~

1. If l could do exactly what l w8nted .~ •• o •••••

2. If l see him age.in,. l

3. Would you write to me if l .... 1) •• fJ •••

4. If lever forgot my English 0 •••••• 0 ••

5. If you manage to speak Enelish perfectl~ • • • 0 • • • • •• .

6. If wo would hava left without thern·
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7. If you had worked hardo~ o ••••• ~ •••• o.

8. If you told me truth, •••••••••••• o ••••

9. If Gverybody in the world spoke the same language,

10 5 l might have learnt more English if, •• 0 ••••••••••

Il. l am sure she would not have loved him if~

12. If l get a letter tomorrow, ••••••••••.•••

. 13. If she has done as l told her to~ ••••••••

• • • .00 • • • • •

14. If l knew l were going to die noxt yesxs •••••••••••

15. The teacher would not have been angry with us if •••••••••

Malee if-sentences following tho given-modGl.

~ • l had no idea it was going to be crowded •

• l would not have gone to the football match if l hC'..c1 knovm

it waS going ta be so crowded.

1) l had no idea the play W8.S going ta be so boring.

2) l had no idea my friend waS going te be nngry.

3) l he.cl no idea the exposé waS going to be long.

4) l ha<1. no idea the test was going to be sa difficult.

5) l had no ide8; the moi:iher was going ta hE'.te her daw;hter.

6) l had no idea the text was going to be complicated.

7) l had no idea the world VIaS going to be crual.

8) l had no idea my friend INas going to deceive me.

Answer the following questions begiJ?lling ~;vith l'stop .' 01.-' 17J ....lnh .,

if l had" •

~ Did youp.ot get 8. job ?

Stop joking. If l had get one,. l would not be wondorinc;

in the street.;

1. Did you win the lottery ?

2. Did you have a girlfriend ?

3. Did you get the ~~ximum in the test ?
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4. Did you have rxny friands ?

5. Did you buy nGvV sho(3s ?

6. Did you win a scholarship ?

7. Dic1 he love you ?

8. Did you prepare your lessons ?

9. Did he offer you D. present ?

10; Did you get his letter ?

Refute the following statements stc:rting with

nyou are telling lies".

~ - He recognized you.

You are telling lies. Would he hRve helped saying notlrin~

if he had recognized me?

1 0 He died on his way back home.

2 0 He read your copy carefully.

30 She ran fast enough.

40 He thought carefully.

5° She knew the man Vs name.

d. Situational exercises (written).
----------------------------~--

1) If beginning tomorrow you had a two-week holiday and a grect

amount of money what would you da ? Why ?

2) If you had to teach your language ta n person who Imew noth:3\S

about your language nt 8.11 7 how woulc1 you begin. Whnti ,;.lüuld

you do so that this person could learn youx language as qui cL::~_~'

as possible,

3) Suppose you had only one yenr to live. What could you QO ?

4) If you were appointed headmaster of a school, how would you

govern ? What would you do ? How would you feel ?

5) Describeyour activities if you were in your village now o

Describe your probable activities yesterday 2nd tomorrow.
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Include activities of your family 8nd friends.

6) Enumerate aIl the activities you vvould have performed i'if

today hc~,d been Sunday •

7) If you had not get the clause to carry on your studies, GO

you have an idea of what you cauld have become ?

r "
l... .?-' Make comments to the following peo.:e.le using

l would not have .0. if l had boen you.

~ A friend who failed 2ll exam because ho wasted his timo

l would not h[we wasted so much time if l had been you.

1. A person who paid fifty ,thousand for a pie ce of land tho..t

was only really worth ten thousand.

2. A friend who went on a five week vacation but who spont ~ll

his money in the first week.

3. A m8n who lias no money be cause he has drunk i t 0.11 tho prcvi c ""ul~;

clay.

4. A man who is tired in the morning because he stayed up too

lote last night.

5. A friend who ho.d Q wedding in a red dress 2Xld not in a white

ono.

6. Astudent who W8.S failed by his teacher becRuse he insultod hi~.

7. A child who hurt himself be Cause ho was playing with Q l:nifo"

8. A teacher who was disinissed from his job because ho WaS

always absent.

9. A friend who waS arrested by the policeman because he forGat

his identity card homo.

40 '![f!l. and 99unless 9i exercises.

a. ê~~E1l_~if~_2!_~~1~~~~_ig_~~~_!~112~iEg_~~g~~g~~~~_g9.!~21gg

~§!~!~llX~È~~~~~_~~~~~~~~.

1. He would come you rang.

2. l would never t8,ke a dagger with me l walked.

my watch had not been slow~ l should not have bcen lo..tù c

------------------
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l shocked you.

5. He will l'lot learl'l much ---- he works harder.

6. l cannot help you -------- you pay me co •

7. He could never have achieved that his wife had int8TvO~~~

in a way.

8. l shal1 not write to him ------ he writes ta me.

9. ---- ha wroto to mc; l should writG to him.

10. He would not have waited you hud been late.

A. Come tomorrow if l do not phone.

B. Come tomorro1fl unless l phone.

1. l will be back tomorrow if l do not miss the bus 0
'1

2. Let Vs spend the evening together if you are not boolcec1. up.

3. l will go to the bar this evening if l have not any proparntion o

4. We will pick you up tomorrow if you do not lesve e8xly.

5. He will throw you out if you do not shut up.

6. She will not leave you if you do net leave her.

7. The child will not hate you if you do not scold at him.

8. They will not find the [Ulswer quickly if they do not complic~:.tG

things.

9. She is going to teach ut the Lycée if the schedule does l'lot
chonge.

10 0 l will not give it ta you if you do not ask for it.

c. g~~~L~È~_f~11~~!~~_l?g~~E~EÈ_~.§ !!.19.~~1..!_'!!.!:~~~_§_~È-2E~_.!~~!

similar to i t in which lIunlGss" is used at least four ti!.nos.-----------------------------------------------------_.-...,.~---
l will not go to the party» unless the family invites me. But

l am afrRid they will not calI me unless the music is good.

l &~ sure it is good unless they changed the supplier.

In any case l will not spend the night in my room unlcss my

sweetheart is sick. Otherwise, we will run over the city, GO

from one niglrt club to Gllother until we ~ind one which has
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interesting records~ Once we get there 9 we will not go b8,clc

home unless they close.

1° Do not give him c~ything unless .00000000000.

20 Crops will not grow unless .0_ ••• 000000 ••• 0 ••

30 The food will get cold unloss •••• 000 ••• 0.0 ••

40 l cannot wake at six oVclock unless ••• 0000 ••

5° Ho will not come unless 0.0000000000000000 •••

60 He would not have listened ta me unless •••• 0

70 l shall not pay you unless • 0 0 ., • ~ 000 0 G • • • • • • •

80 Unless someone tells me

9° Unless you go to France

thG way •• & ., n lJ 0 0 •• 0 ••

• • • 0 ., 0 • 000 0 • • • • 0 0 • • • •

10° He will not tell yau anything else unloss •••

11° VIe will not forgE:d; what vve have learncd unless
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CON C LUS ION.

This work, as one may have noticed it, has two aims o T~e

first is to give a structural description of English conc1itioD2.J.C o

This analysis is meant to provide, whoever is "interestecl in co:nr~_i-

tionals, with enough information about their structure. Five

aspects were taken into account. Definitions, classification,

typology, overlaps~ 8nd position and punctuation in conètitionals 0

Sorne problems welled up during the analysis. Judgin[!; them aS a

serious handicap in the teaching/learning of conditionals, 8n

idea came into the mind. Tho~problems might be ranged in a

hierarchical order, that is, from less serious to more complex,cmc1

constitute a transitional chapter between the description and

practice.

It is a moot point to speak of less serious problem aS f2~

as conditionals are concerned. Nevertheless, there would be no

harm to raise sorne. Terminology problems are not as serious ~s

tense sequence complications. Tense combinations are the ;;raisoI'.

d'être ii o"f conditionals. Therefore, a teacher can by no mec:ms

ignore them. However, it is possible not to introduce 8ny termi-

nology "\ when teaching conditionals.

i .,e Knowing that one is practising likely, unlikely or iml)08si ~JIG

conditionals does not help to understand the pro cess. Gnly P2:tt8~':-:_:;

are important in this casQ.

It is the same Case with typologies. Do lJve have" to :cnovv

the types of conditionals in order to practice them ? The 8118',7c:r

to this question would be no. Another problem which seems ta DC

aS serious as the tense sequence problem is the semantic one.

Nobody can practice a structure when he is incapable to under~

stand it. Here is the order in which the problems appear :

,
1
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l) terminology problems

2) typology problems

3) semantic problems

4) syntactic problems.

However this hierarchy, it is to be recognized that one problem

involves another. The sole solution would be/i~oid them aS much

aS possible.

The second aim of our work is fulfilled in the last two

chapters. We attempted to teach conditionals in Burundi secondary

schools. To achieve our objectives, we set that part into two

further sections : a theorical section and a practical one both

of which were supported by investigations we made in both scconf~ry

schools and the Be E. P. E. S.

The theoretical Vart consisted in teaching conditionals. This ~Q3

based on the problems we noticed in the compositions that studen-cs

wrote using conditionals in the Test National, session 1984-1985,

on one hand~ and on general problems encountered in the -ceo.ching/

learning structures~ on the other.

The design of a grammar lesson as proposed by Christina Bratt and

Mary Newton Bruder (op. cito : 33) inspired us very much.

From theory we moved to practice. We gave a demonstraüon

lesson at the lycée of Vugizo~ 3ème Scientifique, in order to check

the effectiveness of our methodology. It was successful to the ex~

"tent that -'che majority of the class understood the lesson in spitc;

of its leneth. We closcd this part by a suggestion of a set of

varied drillso Those drills, we hoped, would help both the teacher

and the students consolidate the structures pleasurably.
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'"'" J. '''' -,-l~'•.L -L,l)"- ~ c •• .:::..._.r.J:.-:::~".':'~-·.... .!-_..':"_~.~.::.E:,L:-'~~Là..-::... .._":".

j

j

}liverG 9

Te;:;chi.i.1 '; of .i:n'lil?h cJ.S 0. SeCO.i.L-. or Forei,'-n,. _o....._._._,_. __." .. ,"'-?__,,_,_~._ ._." - - .__ .._.... _ .. _ ...~....,.'_.. _ ~_

;',e '~rnl' l:1.·c , 1 0 11 t r: 1 st l' ".,.e ' ' 1 • -l,' CO' l' S :' .nr·o r ..... '·'!'-:.',·:l.J.'. G,l'_i:-'.'.• ,'::.-.:.:.. ..... _.__" _. V .J._ ...:::...._.~~ •• .a.1_..... .1 t..!:.:,) l --JJ. _-U. _. .., __

and. ~teL1ted

190 ..J •

Holt~ lt.i.neh~'\.rt ;.:;.nd 'Jiüston Inc. û'SA 7 IS'/,).

Thomson, .\. l_(~rti::.et. _~ P:r:.ë._cti_C~"-:L 11l'l;lis~1.Jr,-~,;·~.~, ùxfo ......;,

University Press, 19Cü.

,:ishOl:1; G, L. Let 1 sdrite En.;lish. Book I . .\.mericc.m ~30ok Com~J:,:,·.ny

New York, 1~;68 •

3. E. P. 3. ;}. En,;;lish .Jld.lls :.2G.-:~cl1er's :.300L:
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LeC~lé:--U:ÜCF.>l tll'il:i.é;._ ...... a· .. _.., __ • . " .. ,.__ -.. • _

@ 1. hi.;~d 2. ;lid 3 i ':'ierè n·)t

.
co l.'.1(1 '], did .:.lOt l1é'l.V;~ ta0.

w. Elisht.

.. . .flé.\cl ) . .h.·L 1'J-(;

8 w;;~:'e
(' h8..d .Lia c. ;;J .

-,
•

l
;
1

. .....
will 2. drLù: COL-:.ld 4. fcll 5~ wiJlCEV· i . .J • ',.;!8re '.) .

7. will 9. :Jl~ote -'o. will 1 1 h'.'}re 1~ • am i ) 'fIiJrc. , .J '

l ,~ • 0.088 1:5 • So.w 1 .) • will 17 . se~.;; j: . cü ~:3Ll 19 > \ivrj _:10-

~rJ • wOI'ked.

1. :,:'ai.C1B '.2. si e_ CGi',18 Ccl.:. '; OG

1:lU3h Of. \'Voulu no-c feel 5. Vl'oulù :l~:ve be8a 1;). woulc.i. h.:.ve

1o:sl:~eLL ï'. wi 11 repor'c i:. ':yop.ld HOC h~:V8 se en. 9. VV0re

'JO. WOlÜ ..~ 0.0 ; 1. h"td i'lOt r:.vcd 1:~. ,.::'.s~œd i.3. wil cry

14. does not arrive 15. qe~e.

(§~ 1.c has U-i1.u.erstooà lE. u.nllerstat!.G.s

h2-C1 avoided

-. ~ . \

j • ~~.

::;, D. hacl ~;;)Qken .

.3 1 • C. h.i}.c1 distul~iJed ~ __ • J.istu:tbeû

'T.D. werG liste.t!.in;, i·'... lister..ed

::; • j). h,J.d, hd.d



Ga :le cou1d not h.::ve t,·:.ken J.].~u jO if h8 .h;.~(~ ~lOt ·:.ny seriou.]

~oro ::l1emf:J j

Zi 'Ten hi)''. a. '.y neo ..:.cy a

2. If the> lh.!...:l. not oaten out-'Oi'--ll,:,to pl·OU.UCt~ t~le~r ';Y·,)L:'..L ~L!)t

l'F:.ve .'>'je~l sick.

D. If wc h'.~d he,ct tÜlO 1 we woulci. h·:owe ;o:1.e -Co -co\:,\I;:1,

- 147 -

). Je will t.b.row you ':)ut u...~le:8 J'or'.. sh'.:,t up.

6. :"'11e will not 1G~'-"Te you \..L1..;;:i::: 'JOL~ le:.:ue hel~.

l). ~or boss will be <J.n.:çcy if Sno is Ltt8 ton~oJ.~.Oiii.

7. 'rhe chi1Cl Ni.:"l '::lOt lF'..te YOL.~ 11.,108s }Ot..... ;JCollL ,:'.t hi;'l<

9 ..~he is ;oin ~ to tes~ch ,~G ;;1113 1Jc,~::- ul'lle;';b t.:"J.G sC:'.i.L.ule;

ch<..'.a::;es

10. l \7il1 ::.:.ot .:~i:Te it to YOU Lmlcss you .).131,,: for i'e.

.......
i3J '1. It' ~lO ~l.:.:,d ;.~ c:),r :'18 '.':)\)..ld not t,'..ke t.~le ~)\..'.f3 cver:y morùi" ..

(â~ 1. if 2. 1.."L.1.1e ...is 3. if 4. if ,- llille s ré; (; . u.:.11u .. ,:3'-../ J'

7. unleGG, if ,-.
unless 9. if hL if.(~. ~

(§'l. 10 l will ~Je back tOJ71orrow unless l miss the bus a

2 . .Let 's sJje.ld the e.,renin~ to:;ctller u..:.118:cJS :'0U .::n'f:~ ,.\oolwd 1).';').
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~) ~. l do ..LOt klOW if ~1C came? but if yes, he will h"V0 ::Jcc·..

1.,G8 ,

l re~üly ·':GJolo ;ize if l '.'.i 3turbeù you g

l rc<~lly
, l ',ize if l 11:."V8 (l.istUI·~\(;(t YOUgc·,po.,.o

7 . If you liste ,cCL ccn'cfully ~ ,iOLl.. ~loL,,:L'ë, 1,Ih:_t l 'Nd3 E'-.yi ..l.~,

.not intcrvcJ:bd.

He coulci ne',[er h2.ve ac.tie,rell tho:G u..:.üe::;s hL, wife

h~td intel·vc~led.

when the parso~1. came.

in the futu:c~e 2,;.1d prE::Jents us an o:J"Gim.istic ;3pecü:er who s-cilJ.

ho:;,>e8 th::~t· the vL:3i tor will come L.;.te:;:,.

In ..,.
~,

T~1C:U ':.<. ~J::st avent is evok0d. IfhG seco:"-.i.él p03[:3i hili ty rem.',Lis t:ru.c

In 7 the p~oblem is due ta a simple yet intel18ctu~1 .
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truc.

',h th t:1C

possi ble èO.. lcli ti'Jl1s.

•


