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AB8TRACT

The present study explores the effectiveness of Nizonkiza's Collocation Web

Model (CWM) while teaching collocations. Nizonkiza claimed that the model

could be used while teaching both academic and general vocabulary, which this

study aimed to assess. Participants, BAC2 and BAC3 English majors from the

Department of English Language and Literature (DELL) of the University of

Burundi, were administered collocation tests in a pre- and post-experimental

design. They were presented with tests before and after being exposed to

collocation-based syllabi through Nizonkiza's CWM with academic v()cabulary
.' .

selected from the AWL and general vocabulary selected from Nation's 2000

word-band. Their collocations were selected from the Oxford Online

Collocation Dictio/1a1Y (2002). A sample of participants answered a

questionnaire as well in order to obtain their'assessment of the mode!.

Results show that participants significantly performed better on post-tests than

on pre-tests for both BAC2 and BAC3 and on both collocations of academic and

general vocabulary. This implies that teaching collocations from academic and

general vocabulary through Nizonkiza's CWM contributes towards improving

collocational growth and therefore towards effectively teaching the language.

These results confirm Nizonkiza's (in preparation) findings, a study which is

replicated here, and other earlier findings that raising students' awareness on

collocations results in better mastering them (Barfield, 2009; Coxhead 2008;

Ying & O'Neill, 2009). The contribution of this study is that it shows how to

teach collocations of academic and general vocabulary and how to do so

systematically. Moreover, as the results indicate, the CWM works for students

from different learning levels. The students especially assessed the CWM as

user-friendly and effective.
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On the basis of these findings, it can be confirmed that Nizonkiza' s CWM is a

good model for teaching collocations. 1 would thus recommend adopting it in

the Burundian educational system andit is my firm belief that doing so could

bring about real improvement in terms of getting Burundian EFL learners to be

more fluent when it comes to speaking and writing English.
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CHAPTER ONE: GENERAL INTRODUCTION

1.1 Baekgro'und to the Problcm

Language is the principal tool of communication III humans' everyday life.

Almost aH interpersonal relations are dealt with via language use, either spoken

or written. Communicating effectively in any language requires its mastery, i.e.

being proficient in this language. A number of researchers have reflected on

what being proficient in a language entails. Apart from the mainstream approach

to linguistic knowledge equating language knowledge with the four language

skills, i.e. speaking, listening, reading, and writing; more recent ones tend to

equate linguistic proficiency with mastering vocabulary. In other words, more

proficient leamers are the ones who know more words.

Such researchers, as Wilkins quoted below, are good examples of this new

approach to linguistic proficiency. Wilkins (1972: Ill) contends that "without

grammar very little can be conveyed, without vocabulary nothing can be

conveyed". Sclunitt (2010: 4), on his part says that "the importance of

vocabulary is higWighted by the often-repeated observation that learners cany

around dictionaries and not grammar books".

Quite a number of studies have established this relationship with empirical

evidence. Such studies include Beglar (2010), Meara (1996), Nation (1983,

1990), Nation and Beglar (2007), and Schmitt et al. (2001). AU of them have

pointed to the same tendency that more proficient learners are the ones with

bigger vocabularies. However, as observed by Lewis (1997), Nizonkiza (201 la),

Nizonkiza and Van den Berg (2014), Pawley and Syder (1983), among others,

language should not only be conceptualised in terms of the number of words

understood (receptive knowledge); but also, and more importantly, in terms of

how well these words are understood and used (productive knowledge).
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At the productive level, the relationship between language proficiency and

vocabulary knowledge has also been established. Studies that have established

this relationship include Laufer and Waldman (2011), Nesselhauf (2005),

Nizonkiza ( 20 lIb, 2012), Nizonkiza and Van de Poel (2014).

Collocations which are words which tend to co-occur, for example do exercise

but not *l71ake exercise, say a prayer but not * tell a prayer, and which are

native speakers' preferred co-occurrences constitute one aspect of productive

vocabulary. Many studies on collocations have shown that the latter are

impOliant in second language (SLI L2) and Foreign Language (FL) contexts.

They facilitate production both in speaking and writing. In other words, to be

able to produce native-like speech and writing, leamers need to know which

words go together or co-occUI. This entails that knowing the words that co-occur

or go together makes students produce fluid and fluent speech and writing. Thus,

collocations play a fundamental role in language use for fruitful communication.

This view, which l agree with, is highlighted by Nizonkiza (20 Ilb: 1), which he

puts in the following terms: "Collocations are important for second! foreign (L2)

language learners, if they want to use the language more efficiently and sound

more natural".

Clearly, as appears in the above quotation, Nizon1ciza (20 Il b) is convinced that

knowing and using collocations are good indications of second/ foreign

language (L2/ FL) proficiency. However, collocations have also proven to be

difficult for L2 and FL learners even at advanced learning stages. The difficult

nature of collocations and its consequences are suppOlied by Hill (1999: 5)

according to whom, "Students with good ideas often lose marks because they

don't know the four or five most important collocations of a key word that is

central to what they are writing about".
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As noted by Hill in the above quotation, students often lose marks because of

using inappropriate word combinations, I.e. wrong collocations. The

fundamental question here then becomes: why not explicitly teach collocations

and thus help students master them?

On the basis of the above observations, it is not wrong to say that neglecting

collocations when it comes to teaching SL/ FL (Nizonkiza & Van de Poel, 2014)

is regrettable. This echoes earlier observations such as Pawley and Syder's

(1983) that collocations have been neglected in educational systems, which they

put in the following terms: "Although the general nature and practical

importance of nativelike selection and fluency are recognized, at least tacitly, by

ail second language teachers, these linguistic abilities present certain problems

oHormal description and explanation that have generally been overlooked",

Given the widely accepted importance of collocations and their difficult nature,

many scholars have expressed the need to teach them explicitly (Nizonkiza &

Van de Poel, 2014). A number of attempts ±Tom different places have been made

and point to measurab1e improvements as a result of teaching collocations. The

awareness raising approach (Barfield, 2009; Jiang, 2009; Wray & Fitzpatrick,

2008; Ying & O'Neill, 2009) and phrase-noticing approach (Boers et al., 2006;

Coxhead, 2008) constitute teaching approaches to collocations used in many

different contexts involving learners ±Tom various backgrounds and using

different tasks. It has been noticed that ail of them pointed to significant

improvements of participants' performance as a result of raising lem'ners'

awareness of collocations. However, Nizonkiza (2012) and Nizonkiza and Van

de Poel (2014) have observed that the above studies have been unsystematic

with regard to collocation source and target word selection.
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At a local context, i.e. in Burundi, Nizonkiza (in preparation) has trialled an

approach he himself (Nizonkiza, 2012) and his colleague (Nizonkiza & Van de

Poel, 2014) proposed as an alternative option to teaching collocations with clear

steps in terms of how to be systematic with both collocation sources and target

word selection. This approach known as the Collocation Web Model (CWM)

will be described in detail in the methodology chapter (See section 3.3.1.).

Nizonkiza has trialled the approach on Burundian English majors taking a

writing course. The words were selected from Coxhead's (2000) Academie

Word List (AWL) while the collocations were selected from the Oxford

Collocations Dictionary for Students of English (2002, 2009). The study was

conducted in a pre- and post- experimental design (students were tested before

and after the course). This means that the students were tested on their

knowledge of collocations before taking the course (pre-test) and after the

course (post-test).

The results seem to indicate that students did better on the post-test than on the

pre-test implying that the teaching of collocations helped them to improve their

1mowledge of collocations. Nizonkiza (in preparation) concluded that the

approach works. However, he made reservations and urged other researchers to

use the model and validate it by involving different groups of leamers and/ or

involving different words before disseminating it nationwide or othelwise

regionally (for example).

As appears in the above description, progress has been made when it comes to

understanding what collocations are and the best way to teach them. However,

modelling the teaching of collocations is far from being a reality. Not teaching

collocations in a systematic way is problematic as this will be described in the

following section.



1.2. Staternent of the Problern

As pointed out in the previous section, collocations have proven to be important

for L2 and FL learners. Following this importance, a number of studies have

attempted to teach collocations explicitly. The attempts to teaching collocations

we have today include awareness raising and attention-drawing techniques that

have been trialled in a number of pedagogical experiments. As described above,

however, there is still a long way to go with regard to modelling the teaching of

collocations. In Burundi, credit goes to Nizonkiza who has u-ied to explore a

teaching model he has designed to this end since 2012. This approach still has to

be validated as acknowledged by Nizonkiza himself, which means that the

teaching of collocations in Burundi is left to simple exposure to the English

language, which is unfortunately inefficient. 1 agree with Nizonkiza that not

teaching collocations explicitly and systematically to Burundian students is

problematic because they are unlikely to achieve the fluency needed to

communicate effectively both in speaking and writing without a mastery of

collocations.

This is where the present study comes in, and constitutes an attempt to teaching

collocations. Clearly, teaching collocations in a systematic way will contribute

towards addressing a big concem among L2 and FL users. In the present case,

teaching English collocations in a systematic way will help Burundian leatTIers

of English to use the word combinations as preferred by native speakers_ They

will thus be fluent and sound natural and especially will be more proficient in

English. In other words, there is a strong need to provide language teachers with

a clear methodology on how to systematically go about teaching collocations,

which is the rationale of this work. Assuming that this model being trialled

proves to work, this study makes an important step towards providing a step-by­

step guide to teaching collocations for productive use.
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The aims, research questions and assumptions of this study are presented in the

next section.

1.3. Aims, Research Questions, and Hypotheses of the Study

The present study is set in a context of teaching collocations to Burundian

English majors in a more systematic way. It aims to test the workability of a

teaching model developed and trialled by Nizonkiza in an earlier study. This

study is an exact replica of Nizonkiza (in preparation) on the one hand and ils

extension to a group of students from a different learning stage and using a

different word source on the other hand. To be exact, this study seeks to assess

the effectiveness of Nizonkiza's CWM in teaching collocations to EFL (English

as a Foreign Language) learners at the University of Burundi and will be guided

by four aÎms.

The first aim is to test the teachability of academic vocabulary through a

productive oriented approach. To this end, the study suggests trialling the

Collocation Web Model proposed by Nizonkiza (2012) and Nizonkiza and Van

de Poel (2014) while teaching collocations of academic vocabulary. The second

aim, that is corollary to the first, is to test the teachability of frequent vocabulary

through a productive oriented approach and see whether or not this could lead to

measurable improvements. To this end, the study suggests trialling the

Collocation Web Model proposed by Nizonkiza (2012) and Nizonkiza and Van

de Poel (2014) while teaching collocations of words from Nation's 2,000-word

band -frequently used words. The third aim is to gauge the usability of Ù1e

Collocation Web Model at different learning stages and for words of different

freguency, i.e. words fi"om the AWL and from Nation's 2,aaO-word band. The

fourth and last aim is to ask the participants about their overall evaluation of the

user-friendliness and effectiveness of the model, which will be achieved by

means of a mini-survey.
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It is expected that any scientific piece ofwork must have research questions that

are related to its aims. From the above aims, it can be inferred that this study

seeks to answer the following four research questions:

(1) Does teaching collocations of words pertaining to the Academie Word

List through Nizonkiza's Collocation Web Model lead to measurable

improvements?

(2)Does teaching collocations of words from the Nation's 2,OOO-word band

through Nizonkiza's Collocation Web Model lead to measurable

improvements?

(3)ls Nizonkiza's Collocation Web Model fruitfu1 for both teaching

collocations at different learning stages and for words from different

frequency bands?

(4)ls Nizon1ciza's Collocation Web Model easy to use and effective?

Looking at these questions, my anticipated answers to them, which scholars

technically refer to as hypotheses, are:

(1) Adopting Nizonkiza's Collocation Web Model while teaching

collocations of academic words leads to measurable improvements;

(2) Adopting Nizonkiza's Collocation Web Model in teaching collocations of

words from frequent vocabulary leads to measurable improvements;

(3) Nîzonkiza's Collocation Web Model yields positive results while

teaching collocations at different learning stages and for words pertaining

to different frequency bands;

(4) Nizonkiza's Collocation Web Model is user-friendly and effective.
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1.4. Motivation

My interest in the CWM under exploration in this study dates back to 2013. The

setting was a writing course -Writing III- lectured by Dr. Nizonkiza. After being

introduced to the qualities of an academic paper and the main parts it consists of

and what it takes to write an argumentative paper, Dr. Nizonkiza introduced us

to academic vocabulary. The course actually consisted of two main parts, Le.

writing an academic paper and building academic vocabulary.

Dr. Nizonkiza introduced to us what he meant by academic vocabulary. Thc

target words were selected from Coxhead's (2000) AWL [See Appendices A &

B for sample excerpts from Sub-listsl (from word 'analyse' to 'contract') &

Sub-list6 (from word 'abstract' to 'expert')]. He aimed to get his students

famiIiarize themselves with the list and collocations of its words. He involved

ail the students in the process of categorizing the words from the Iist into their

syntactic categories, i.e. nouns, adjectives, verbs, and adverbs. As 1 was the class

representative by then, 1 was asked to take a more active l'ole by reading the

words loud in class and asking the students to decide on the category of a given

word. Once ail the words were categorized, Dr. Nizonkiza showed us how to

map words onto the CWM with collocates selected from the Oxford

Collocations Dictionary for Stl/dents of English (2002). As 1 worked on my

words and theil' collocations mapped onto the CWM, 1 was amazed. 1

particularly liked the way the model could help me -and other students who

shared their views with me -retain some important collocations of the given

words. This obviously contributed to building our academic vocabulary and thus

to making few mistakes when it cornes to word combination. And my question

to Dr. Nizonkiza was "Why isn't this model used in Burundian schools"? A bit

reserved, Dr. Nizonkiza told me that the model was new and still had to be

validated.
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I did not understand much of it at that time, but I thought it was a good model to

adopt and I feh the need to be part of its validation process. A couple of months

after the course, and having read a few articles on collocations and their

importance in terms of language proficiency, my interest in the model kept

growmg.

I then asked to meet Dr. Nizonkiza in order to seek for advice with regard to

working on this approach to language teaching -his model- and under his

supervision, which I was granted.

1.5. Scope and Delimitation of the Study

The present study assesses Nizonkiza's CWM as an approach to explicitly

teaching collocations among English Majors at the University of Burundi.

Participants were exclusively selected from the Faculty of Arts and Social

Sciences (FASS), in the Department of English Language and Literature

(DELL) in BAC 3 and BAC 2 during the 2013-2014 Academic Year (AN). The

study was conducted using Verb + Noun combinations. Target words were

selected from the AWL and the Nation's 2000-word band. (For more details,

see Chapter Three: 3.2. Research Population and 3.3. Research Instruments)

1.6. Structure of the Study

Regarding the structure of this thesis, the study is composed of five chapters.

The frrst chapter is a general introduction which presents the main concern of

the study by indicating what needs to be done and why. The second chapter is

essentially theoretical. It reviews related works which have been done in the

field of collocations and from which I got inspired. The third one deals with the

methodology I adopted while conducting this study. It especially shows how the

data were collected, i.e. (Latin word 'id est' meaning 'that is' in English), pre­

and post-tests on collocations that were administered to participants and the way
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a mini-survey was carried out in order to find out how user-friendly Nizonkiza

CWM is. The fourth chapter and the most fundamental of the work is concerned

with data analysis, results and interpretation of the results. The last chapter

consists of the discussion of the findings, general conclusion, and

recommendations.



CHAPTER TWO: RELATED LITERATURE

2.1. Introduction

In Chapter One, I described the context in which I undertook this study. I stated

what was the problem and defined the aims in relation to the rationale of this

research. This chapter will provide a brief overview of the literature related to

the topic investigated in this study. It will therefore allow us to know the

theoretical framework --concepts and issues- related to the topic of collocations.

As the present study focuses on a principled approach to teaching collocations­

assessing Nizonkiza's CWM, the following sections will review the literature

related to approaches to collocations, the importance of collocations, the

problematic nature of collocations and approaches to teaching collocations.

2.2. Attempts to Defining Collocations

The notion of collocation has been "approached differently by researchers.

Gyllstad (2007) highlights the fact that collocation has been defined in literature

in many ways because it has been used by researchers working in different

domains. As a consequence, aims and methods of their investigations came up

with various definitions. For instance, the word collocation can be traced as far

back as from the 1i h century when it was used by Francis Bacon in his "Natural

History" from 1627 but not as a linguistic tenn. He proceeds by saying thal it

was only used as a linguistic term a century later, in 1750, by Harris who used it

to refer to the linear constellation of words (Palmer, 1933). lt is in this period ­

in the 1930s- that the term collocation gained popularity especially thanks lo

Firth's famous quotation: "You shall know a word by the company it keeps"

(1957: 179).
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For Firth, one only knows a word if s/he also knows the other words that occur

with it. Firth is considered by many scholars as having pioneered studies on

collocations (Gyllstad, 2007). Firth's approach to collocations is what came to

be known as the frequency-based approach. Under this approach, cO-occulTing

words are considered as collocations if they co-occur up to a minimum number

of times and researchers use computers today to detennine how many times

collocation constituents co-occur in a text. For instance the word "roar" though

not frequent is most likely to be found near "lion" and form a significant

collocation, which means that they co-occur more often than their respective

frequencies and length of text in which they appear would predict (Jones &

Sinclair, 1974: 21). However, as Nizonkiza puts it, '''the' and 'raam' arc

unlikely to form a significant collocation although they can co-occur frequently

because 'the' is a frequent word occurring nearly in every line of a text"

(Nizonkiza, 20 Il a: 118).There is variation with regard to the minimum number

oftimes, but we pay tribute to Sinclair (1991) who is the one who has worked

out a Mathematics formula to be used to this end. His fonnula is commonly used

today.

According to Gyllstad (2007) among others, Firth's followers are the ones who

took the debate on collocations a step fUliher. They tried to define and

characterize the cO-occulTing words. Halliday (1966) defined collocations as co­

occulTing words at a distance from each other and with frequency greater tban

just mere chance. He added the notion of distance to the idea of CO-OCCUlTence

and was also the first to introduce the notion of main word, known as the

"node", and the cO-occulTing word, known as the "collocate" (Nizonkiza,

201Ia). In support of this idea, Sinclair (1991) made estimates of what this

distance cou1d be and came up with a suggestion that it should be about 4 words.
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In Sinclair's terms, this distance is a "span" and his definition of collocation is

"the occurrence of two or more words, within a short space of each other in a

text" (Sinclair 1991: 170).

Another influentia1 scholar who defined collocations within this approach IS

Wray (2002:9) according to whom collocations are

"A sequence, continuous or discontinuous, ofwords or other elements,

which is, or appears to be, prefabricated: that is, stored and retrieved

who1e from memory at the time of use, rather than being subject to

generation or analysis by the language grammar".

Another popu1ar approach to collocations is known in the literature as the

phraseo10gical approach. It is seen to have been influenced by works carried out

first in Russia in the 1940s (Cowie, 1998b & 1998c). From this tradition, the

point that unites researchers is the treatment of collocation as a combination of

words that are syntactically related (Nesselhauf, 2005). This means that, in

English, there are acceptable combinations in terms of word class. For instance,

an adjective can combine with a noun -e.g. "annual conference"- and adds sorne

description to the noun. A verb can also combine with a noun -e.g. "attend a

conference"- which gives information on what one does with the noun. It would

not sound English if at ail should we have an adverb-noun combination -e.g.

"entirely conference".

Basing on the above examples, it can be confirmed that scholars are right when

they talk about acceptable and expected combinations. They are also right when

they stress that collocations should be transparent in meaning and that there are

restrictions when it cornes to interchanging collocates with others that are

relevant.
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For instance, "major theme" is Adj. + Noun combination in which "theme" is

the core and "major" the collocate and the combination is transparent in

meaning. In "major theme", "major" can be interchangeably used with other

adjectives like "central" "main", "large", etc, but not with other adjectives such

as "fundamental", or "big" which would express the same semantic value.

Looking on this approach, Nizonkiza (2011a) suggested that while substitution

of collocations constituents is possible, it is restricted. He also maintained that

proponents of this approach exclude idioms and totally free combinations from

the category of collocations. Idioms refer to combinations that are totally opaque

in meaning -e.g. "to kick the bucket"- which means "to die" and for which none

of its constituents is involved in its meaning. Totally free combinations are such

combinations which do not require any restriction. "drink water", for instance, is

a correct combination in English, but cannot be a collocation as "drink" may

combine with neady every liquid.

In addition to the above two approaches, there is a third straddling tradition, to

paraphrase the terrns of Granger and Paquot (2008), which is emerging

(Nesselhauf, 2005). According to Nesselhauf (2005), elements from the other

two traditions are retained and included in their defining criteria by proponents

ofthis emerging tradition.

Although collocations have been approached differently as observed by

scholars, collocations can be said to have the following common features: "(i)

collocations consist of co-occurring words but not random combinations, (ii)

collocates and nodes co-occur within a span, meaning that they are not

necessarilyadjacent" (Nizonkiza, 2011a: 120).
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Given that my study is a replica ofNizonkiza (in preparation), it adopts the samc

approach adopted by the same researcher, which is the third approach to

collocations. The definition provided in the Oxford Collocations DictionQlY for

Students of English (2002) that collocations are "the way words combine in a

language to produce natural-sounding speech and writing" is the one considered

in this study.

2.3. Importance of Collocations

It is widely known that collocations play an important l'ole in SL/ FL leaming.

Collocations improve learners' language skills such as oral communication,

listening comprehension, and reading speed. In addition to this, it has been

noticed that teaching collocations enables leamers to be aware of word

combinations made by native speakers in speech and writing.

The importance of collocations is highlighted by Hill (2000: 68) who states that

"within the lexicon, collocation is one of the biggest definable areas to which ail

leamers need to be introduced from lesson one". Therefore, collocation

acquisition is a major step in SL/ FL leaming process and should be given

greater attention in class.

The same researcher proceeds and gives some reasons of the· importance of

teaching collocations. One of the reasons is related to the predictability of

vocabulary use. Hence, the speaker should expect and know in advance which

words combine with which ones before utterance. Another reason is that

collocations lmprove thought processing and lead to communicational

effectiveness. For instance, native speakers read, talk and listen to quick-paced

discourses because they have a vast repertoire of chunks of language in storage,

ready to be produced and recognized.
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A third reason is that collocations facilitate the acquisition of correct

pronunciation because producing speech from individual words often results in

bad stress and intonation.

On basis of the above, collocation mastery has been found to characterize SL

proficiency and this is based on empirical evidence which showed that

collocational competence develops with receptive (Gyllstad, 2007) and

productive knowledge (Gitsaki, 1999; Nizonkiza, 201 la). Thus, collocations can

predict the overall linguistic proficiency. That is why, considering this

importance and significance of collocations, many researchers recommended

teaching foreign language with explicit emphasis on collocations as a way

forward in FL teaching (See among others Nattinger & DeCaricco, 1992 &

Lewis, 1993).

Hill (2000) also emphasized the same idea that collocations should be given the

same emphasis in class as individual words because students cannot really learn

a new word unless they learn how it weil combines with other words to sound

natural. That is the reason why teachers should teach new words with their most

common collocates.

In the same Jine, Mashharawi (2008) affirmed that enormous benefits can be

gained by teaching and learning collocations in his statement that collocations

constitute one and vital aspect ofproductive vocabulary. Collocations give the

most natural way to say something. For example, 'smoking is strictly fOl'bidden'

is more natural than 'smoking is strongly forbidden '. The same researcher

proceeded by saying that a language that is collocationally rich is more precise.

Hence, the precise meaning in any context is determined by the words that

surround and combine with the core word by collocation. Furthermore,

collocations allow language users, especially learners, to predict what kinds of

words they can expect to find together.
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Many other studies have confirmed the importance of collocations for the

knowledge of SL vocabulary and their proficiency in communication (Brown,

1974; Channel, 1981). For instance, Brown (1974) concluded that the mastery of

collocations enhances the improvement of leamers' oral communication,

listening comprehension, and reading speed. According to the same researcher,

teaching collocations helps leamers to recognize language chunks used in the

target language. His assertion was backed by Channel (1981) according to

whom knowledge of collocations is the right way to increase communicational

competence.

In addition to this, linguists and language practitioners proved collocational

knowledge to be so important in that it helps language leamers to use the lexical

chunks used by native speakers of a language. In the same sense, Nattinger and

DeCarrico (1992) and Pawley and Syder (1983) have stated that language

chunks/ clusters help language learners to identify which vocabulary or

expressions to use in different social situations. As a consequence, collocations

are impOliant in SL learning and help SL leamers to become more like native­

speakers.

Finally, the importance of collocations has also been claimed by Nation (2001)

who asserted that collocations are crucial for fluency development when he

concludes that "ail fluent and appropriate language requires collocational

Imowledge" (Nation, 2001: 318).
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2.4. The Problematic Nature of Collocations to SL and FL Learncrs

Even though collocations are very important for SL and FL teaching and

learning purposes, they create problems and ~on[usion to non-native language

users. Researchers have pointed out that collocations are notoriously difficult to

SL students who continue having difficulties to use them even at an advanced

level.

Nesselhauf (2003) attempted to shed sorne light on the problems that advanced

learners of English face in the collocation production (2003: 2). Hence, she

worked on 32 argumentative essays written by German students of 3'd and 4th

year from the German sub-corpus of ICLE (The International Corpus of Learner

English).

A total of Ion verb-object-noun combinations were extracted from the leamer

essays, of which 213 were classified as collocations, 846 as free combinations

and 13 as idioms. An in-depth analysis of these combinations pointed out to

many mistakes leading most of them to being unacceptable by native-speakers.

For example, 56 collocations were found to be unacceptable and the total of

mistakes found in them amounts to 65. The most recurrent mistake was found to

be related to wrong verb choice. Sometimes, because of insufficient exposure to

SL, learners can get short of vocabularies to use in academic contexts as it also

was the case with English students of Nesselhauf (2005). Like Laufer and

Waldman (2011) among others, she concluded that collocations are difficult for

SL leamers even at an.advanced learning stage.

The conclusions of the above two works, namely Nesselhaufs (2005) and

Laufer and Waldman (2011), provide more support to previous researchers'

findings that collocations are problematic for SL learners.
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These researchers include Granger (1998) and Paquot (2008), both of whom

have worked with leamers of English in SL contexts with different backgrounds

and coming up with the same conclusion regarding the problematic nature of

collocations.

It has been noticed that LI is among the causes that lat'gely influence collocation

elTors. This was proven by Granger (1998) and Paquot (2008) who observed lhat

SL leamers usually overuse the few collocations they know while overlooking

the ones which could otherwise help them sound native-like. Conceming other

causes, they supported Nesselhauf's (2005) and Laufer and Waldman's (2011)

and stated the emphasis placed on individual words while teaching English to

SU FL leamers.

2.5. Approaches to Teaching Collocations

The main idea behind collocation is that sorne words attract one another and

fonn combinations that sound natural. This linguistic pattern has growingly

captured SU FL practitioners' and researchers' attention over the last tru'ee

decades. The question of the best approach to teaching collocations has been

raised among other things. Among the main approaches that have so far been

proposed we. find the awareness raising, attention-drawing techniques and

Nizonkiza's approach to teaching collocations. In the next sections, 1 briefly

look at each ofthem.

2.5.1. Awareness Raising Approach

Considering the importance of collocations, SU FL leamers need to be aware of

this from their early stage in language leaming (Hill, 2000). Collocations should

not be something that appears later in leamers curriculum if we want ta help

them speak, write and read the target language in a way that is more consistent

with native speakers.
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The awareness raLsmg approach was trialled in many different contexts.

Researchers who conducted these studies involved learners from various

backgrounds and used different tasks as weil (See among other researchers

Barfield, 2009; Ying & O'Neill, 2009 & Jiang, 2009).

For instance, Barfield (2009) involved Japanese students of English at an

advanced level. Participants were 4, i.e. 3 females and one male in 3,d and 41h

year Politics or International Business and Law majors in the Faculty of Law at

Chuo University in Tokyo.

Tasks consisted in out-of-class and in-class activities. During out-of-class

activities, participants carried out research projects in English on human rights

and global issues where each one chose an issue they were interested in.

They researched their works out of class by finding relevant resources, reading .

and making notes in English.

Regarding the in-class, paLiicipants used their notes to explain their research to

one another and discussed them for their understanding and building of their

knowledge fUliher. Activities also concerned reflections they wrote about what

they were learning and they had to present them in front of groups of students.

Topics were poverty and trafficking of young girls and women in Asia, micro­

credit in Bangladesh and fair trade. Participants focused on building their

English collocation knowledge around key ideas in their research notes. It is

WOI1h noting that these students were asked to make collocation notes in thcir

notebooks. They were shown different ways of making collocation notes and

were able to consider their strengths and weaknesses that they had to share and

discuss. The researcher (Barfield) conducted an interview-based inquiry to

encourage students tell the stories of their L2 collocation devclopment and

participants also interviewed one another under the guidance of the researcher.

Interviews were audio-recorded and transcribed after.
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At the end of the process, these students could realize that they had achieved

much in terms of collocational competence by recognizing collocations and.

producing them (Barfield, 2009: 222).

Another research that was conducted in the same line is Ying and O'Neill's

(2009). Ying and O'Neill focused on collocation learning through an AWARE

approach. They involved in the process 20 Chinese adult students leaming

English in Singapore, an ESL context. They designed a five-month special

English program for them. These students had achieved the intermediate level of

proficiency and were able to express their ideas through grammatically correct

sentences even if they could still face sorne problems regarding idiomatic

expression pushing them to share collocational incompetence as a common

weakness.

These students were involved in a pre- and post-interview intervention, i.e. at

the beginning and at the end of the English program and were requested to

produce refiective journals that were collected for analysis. The interviews were

recorded and transcribed (Ying & O'Neill, 2009: 184-185). Tough students

admitted that celiain problems such as improving recall when collocations are

required for production tasks and may not entirely be solved; they were positive

about the focus on collocations and felt that collocations are needed for language

proficiency (Ying & O'Neill, 2009: 192).

Trialling the same approach, Jiang (2009) worked in a language teaching and

learning context in which he involved teachers and students. He used two

corpora to summarize explicit similarities and differences in collocation usage

between Chinese English learners (CELs) and native speakers.

The used materials were the Chinese Learner English Corpus (CLEC) and the

Freiburg-LOB Corpus of British English (FLOB).
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His goal was to understand the Chinese leamers' collocation knowledge and

development in their process of learning English as a foreign language. To this

end, he designed collocation-focused tasks to guide leamers in order to become

aware of native-like collocations and use them afterwards. In so doing, he

designed and piloted collocation tasks to help students raise their awareness of

the appropriate use of multiword combinations for the reason of bcing practical

for class activities.

Participants in this research were 2 university teachers and their students, 75

students all in aIl. The experimentation time-span lasted 12 weeks as a

complement of the English course. Activities consisted of a combination of

speed reading and collocation tasks partly for in-class use but mostly for out-of­

class self-study.

At the end, the students acknowledged the importance of collocations in English

while both teachers mentioned that it was important to give collocation teaching

and learning a place in the syllabus. These assertions led the researcher to

positively conclude his work in the following terms: "It is necessary and

important to raise learners' collocation awareness in the process of learning of

English as a foreign language" (Jiang, 2009: 113).

In a nutshell, it is worth highlighting that almost ail of these researchers pointed

out to positive results regarding collocation use by participants thanks to the

raising of their awareness of collocations. In this way, awareness raising

approach has proven therefore to be an efficient way of teaching collocations

(Granger & Meunier, 2008 & Nesi, 2009). Another researcher, Ozaki (2011),

supported the collocation awareness raising approach but rather suggests doing

so in the learners' mother tongue (LI) even though he has not empirically tested

his approach.
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His justification is that "the use of an LI can clarify problems, avoid ambiguity,

save time, and consequently reduce students' frustration" (Ozaki 2011 :38).

2.5.2. Attention-drawing Approach

Drawing learners' attention to patterns, phrases and semi-fixed expresslOns

and helping them record them effectively is important. This helps leamers

speak, write and read the target language in a way that is consistent with native

speakers.

Attention-drawing referred to as 'phrase-noticing' approach was inspired by

Lewis's Lexical Approach and has been tested by Boers et al. (2006) and

Coxhead (2008) among other researchers. It is guided by the same fundamental

principle as the awareness raising approach but this one was used in a more

controlled experimental set-up. In his study, Boers et al. (2006) measured

possible gains in tenns of oral proficiency of participants as a result of phrase­

noticing activities in which participants had been involved. Boers and colleagues

(2006) found out that the phrase-noticing approach helped the students

recognize chunks that they were able to use in their everyday conversations.

This therefore proved to be helpful in improving their oral proficiency.

Another study that attempted the effectiveness of this approach was Peters'

(2009). This researcher involved 54 advanced EFL students in a Belgian

university college. Almost ail participants spoke Dutch as their LI except 2 of

them among whom there were 11 males and 43 females aging between 19 and

23. They were split into two groups and the first group had to work on noticing

unfamiliar vocabulary (general vocabulary) white the second group had to find

out unfamiliar individual items and unfamiliar collocations.
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Findings showed that participants who worked on the collocation oriented task

did not recall more target items than those who worked on the general

vocabulary and thus no positive evidence as acknowledged by the researcher

himself (Peters, 2009: 205). The same researcher proceeded by saying that, even

though students in both groups wrote down more individual words than

collocations, they still leamed more collocations and thought the reason of this

was that al! the participants were supposed to be familiar with the concept of

collocation through their vocabulary textbooks.

Applying the same phrase-noticing approach, Coxhead (200S) helped students

notice target common chunks/ collocations presented in reading texts. To

retrieve those expressions, students were invited to retel1 key sections of the

source text. Students were expected to apply the target collocations and were

also encouraged to take notes of the collocations for self-study.

In this exercise, students were asked to isolate the target collocations and build

ShOlt essays around them by means ofparaphrase and summary of excerpts from

the source text.

They were later on required to compose longer essays in the same way and were

interviewed on their vocabulary use. After the process, participants

acknowledged to have acquired some level of the Imowledge of the chunks they

had been exposed to. This is what led Coxhead (200S) to the conclusion that

training lem'ners to noticing collocations is the stalt-up to developing

collocational competence.

Although the studies discussed above (Sections 2.5.1. & 2.5.2.) do not seem to

have been systematic in selecting collocations to teach, results clearly indicate

that exposing learners to collocations and raising their awareness bring about

collocational growth according to Nizonkiza (2015).
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To sum up, these results were confirmed in other studies such as Dunant and

Schmitt (2010); Boers, Lindstromberg and Eyckmans (2012) and Boers et al.'s

(2014) amongst others. They focused more on seeking techniques that might

assist in facilitating a maximum of learners' retention of collocations.

2.5.3. The Sccsink's Approach

Another interesting study on teaching collocations is Seesink's (2007). The

latter systematically selected collocations to teach from the AWL and both in­

c1ass and onEne activities were used in arder to draw lem'ners' attention to

academic vocabulary, especially collocations. In-c1ass activities focused on

different aspects of vocabulary, i.e. syntactic category of words, word parts,

dictionary definitions, and collocations, particularly their role in L2 vocabulary

development. The online part of these activities gave an opportunity far

reviewing and practicing collocations. Although Seesink (2007) did not

specifically state the approach adopted, it can be deduced from these activities

that either of the awareness raising and attention-drawing approaches was

applied.

The results from this study show that her students indeed used collocations

following c1assroom instruction and online exercises. However, the main

limitation of this study is that Seesink did not involve participants in her study in

a pre-/post-intervention essay writing (Nizonkiza in preparation). So, the yielded

results still have to be confmned by another study which would involve both a

pre-test priar to the course and a post-test at the end of the course.

,,' ."] '.II.. f,,'
. "1 ., ,
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2.5.4. Nizonkiza's Approach

Nizonkiza (2012) and Nizonkiza and Van de Poel (2014) attempted a new way

to teaching collocations. To this end, Nizonkiza adopted a CWM which is an

adapted version of McCarthy and ü'Dell's (2005) CWM. The main goal here

was teaching vocabulary with explicit focus on collocations. Nizonkiza (In

preparation) observed that, "if vocabulary is taught through single words, it

often leads to lexical incompetence because leamers will have to leam later how

to combine the words for productive purposes".

Nizonkiza's CWM mode1 is a word web as explained in Nizonkiza's (2012) and

Nizonkiza and Van de Poel's (2014). (For details, see Section 3.3.1.). This

mode! was presented by Nizonkiza and Van de Poel (2014) as the core-step in a

study through which they proposed seven steps to teaching collocations to EFL

students. The seven steps consist in selecting a target noun/ word from a text

(from teaching materials at each leaming level); checking its frequency in a

word frequency count; consulting a collocation dictionary and listing ail the

collocates of the target word (following their meaning, their lexical class and the

direction of the collocation); checking the frequency level of the collocates

against a ward frequency count; deciding on which collocates to retain; using

the CWM while teaching them and, in the end, select exercises in order to

reinforce the leaming of collocations.

The study suggests developing a teaching syllabus using two types of sources

i.e. a collocation dictionary from which to select collocations to teach and a

frequency word count in which the frequency of both target words and their

collocates should be checked. Nizonkiza advised syllabus designers to use the

existing teaching materials (texts) while designing the EFL syllabi or teaching

EFL students.
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The same researcher affirmed that this way to teaching collocations was found

to be in line with Nation's psychological conditions that should be met while

teaching vocabulary like noticing, retrieving and generating. (Nizonkiza & Van

de Poel, 2014: 7)



CHAPTERTHREE:METHODOLOGY

3.1. Introduction

This chapter is concemed with the approaches adopted while collecting,

processing and analyzing the data. It comprises three main sections: research

population, research instruments and data analysis procedures. The purpose of

this chapter is to present the methods that were used in the search to answering

the research questions, which are -as presented in chapter one:

(1) Does teaching collocations of words pertaining to the Academie Word List

through Nizonkiza's Collocation Web Modellead to measurable improvements?

(2) Does teaching collocations of words from the Nation's 2000-Word band

through Nizonkiza's Collocation Web Modellead to measurable improvements?

(3) Is Nizonkiza's Collocation Web Mo'del fruitful for both teaching collocations

at different leaming stages and for words from different frequency bands?

(4) Is Nizonkiza's Collocation Web Model easy to use and effective?

3.2. Research Population

The present study targeted English majors from the University of Burundi as its

research population. This population was chosen from the Faculty of Arts and

Social Sciences, Department of English Language and Litcraturc bccause the

study was conducted in English. These students were taught English as a subject

from the second year of secondary school, a six year-span before they entered

the University. Upon graduation, they are expected to serve mainly as secondary

school teachers and/or as translators and interpreters -for just sorne of them. It is

good that the reader know that Burundi is in the process of reforming its

educational system.
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English, which used to be taught only from the second year of secondary school,

is now taught as a subject from Grade One -primary school- onwards, which

dates back from 2007.

It is needless to say that the curriculum in the Burundian educational system is

being reformed as a whole. The Bachelor of Arts (BA) degree has also been

subject to changes recently. It used to take a four-year period, but it is now

organized in three years starting fi'om the academic year 2011-2012. Participants

in this study were trained in the new system. They came from BAC 3 and BAC

2 classes with 349 students and 225 respectively. Ali the participants were

Burundi nationals and ail the students present the day of test administration

could participate. Students were invited through their lecturer of Advanced

Writing in BAC3 and Lexicology in BAC2. This entails that no sampling was

made; every student who was present the day the data were collected

participated.

The total number of students in BAC3 is 349, out ofwhich 56 females and 293

males. In total, 277 students sat the pre-test while 289 took the post-test in

BAC3.

In BAC2, the total number of students is 225 out of which 22 females and 203

males. The total of those who sat the pre-test is 157 while the one of those who

could sit for the post-test is 198.
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3.3. ReseaJ"ch Instruments

In this research, four instruments were used, namely Nizonkiza's CWM, the

Oxford Collocation Dictionary of English, two collocation tests and a student

questionnaire.

3.3.1. The Teaching Approach: Nizonkiza's Collocation Web Model

First, Nizonkiza's CWM was chosen as the main instrument since the raison

d'être of this study is its assessment. The model was used in order to teach

explicitly collocations to students.

As appears in Nizonkiza's (2012) and Nizonkiza and Van de Poel's (2014), the

model was adapted in orderto teach ç;ollocations through a recalling activity

which is likely to increase positive productive results, i.e. productive use of

English with accurate words. While McCmthy and O'Dell's format, of which

Nizonkiza's CWM is an adapted version, gives an example word of which a

determined number· of collocates have to be provided upon reading their

definitions (See Nizonkiza & Van dePoel 2014: 10-11), Nizonkiza's fonnat

suggests mapping the collocations onto the CWM (see Figure 1 below). For

reinforcement and practicing purposes, the model suggests embedding the target

word in a sentential context, deleting collocates but with or without the first two

letters provided. Once students are given such sentences, they are required to

supply the missing words and, as Nizonkiza (2012) and Nizonkiza and Van de

Poel (2014) state, this contributes towards retaining the words and their

combinations -collocations- and thus using them. They add that this way of

doing aligns with Nation' s (2001) psychological conditions of teaching words,

i.e. noticing, retrieving, and generation, that have to be met for learning to really

take place. This approach is productive-oriented and thus likely to result in more

effective language use (Nizonkiza, 2012; Nizonkiza & Van de Poel, 2014).
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Figure 1: Nizonkiza's Collocation Web Model (CWM):

Definition of
the target :ll!!cl

Adjectn-e +
Targetword

V~t:b+Target

m!u!

As can be seen from the CWM in Figure 1 above, students are given target

words -Douns in this case-- and are asked 10 look up their collocates in a

collocation dictionary, the Oxford Collocations Dictionary for Students of

English (2002) in this case. They then have to map them onto the model. It is

worth noting that the collocation dictionary is available online for free. The

CWM suggests adopting a participatory approach to teaching. This entails that

students are not just given the words and their collocates, but they have to be

active in the process. They have to participate in the selection of the target

words, they have to look up the collocates in the dictionary and, especially, they

are the ones to map them onto the CWM and have to present to the rest of the

class -their classmates- what they have found.
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For practical reasons and because oftime constraints, ail that the CWM suggests

considering as steps (See section 2.5.4.) was not included. Students were asked

to select only verbs and adjectives --<:ollocates on the target nouns- and then

map them onto the model with example sentences of verb-noun collocations

only. Verb+ Noun collocations, which are subject of investigation in this study

and very important for conveying messages (Nizonkiza 2012 quoting Gyllstad,

2007) were retained for exercises1.

To make it clear, after being given a word(s), students were asked to:

1. Identify Adj.+ Noun and Verb+ Noun collocations -from the collocation

dictionalY;

2. Map them onto the CWM;

3. List ail the example sentences ofVerb+ Noun collocations as presented in

the collocation dictionalY;

4. Present to the l'est of the class their findings;

5. Do exercises: under the guidance of the lecturer, the researcher deleted ail

the verbs in the Verb+ Noun collocations and passed them to the students

who were aslced to study them;

6. Check their answers against the keys sent to them by the researcher and

get ready for the test (post-test).

In BAC3, the target nouns were selected from Coxhead's (2000) AWL. The

AWL includes such words as 'abstract', 'analysis', 'conclusion', 'discussion',

'procedure', etc ... , which are words frequent in academic environments.

According to Nizonlciza (personal communication), students must know these

words as they have to use them while writing for academic purposes.

1 This study is a repliea 01 Nizonkiza (in preparation) and has then adopted the same approaeh and lollowed the

same steps.
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In selecting words, students were presented with the AWL by their lecturer and

as l was assisting in the teaching, l helped the students decide on which words

were nouns and which ones were no1. The AWL consists of a total of 570 words

that are oot included in the most frequent 2000 English words. The procedure

was to show students ail the words on the board through a Power-Point

presentation, which were categorized as nouns, adjectives, verbs, adverbs, etc.

After this process, a total of 324 words were classified as nouns and were then

retained for the study. As appears in the steps above, each student was given a

word(s) the collocates of which had to be looked up from the Oxford

Collocations Dictionaryfor Students ofEnglish (2002).

For instance, a student who was given the target word 'resource' provided the

following web model (See Figure2 below):

Figure2: Collocation Web
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In order to have the students' engagement, which should actually be encouraged

for the leaming to really take place (Nizonkiza, 2012 quoting Schmitt, 2010),

the lecturer gave this task as an assignment counting towards students' final

grade in the course. In order to make sure students did the task, they had to send

their webs with words and collocations to the lecturer and the researcher via

emai!. Students who did not have email addresses by then were invited to create

them and were offered assistance; otherwise, they were allowed to send the

work via a classmate who had one and the sender had to indicate whose work it

was.

In BAC2, the target words were selected from the 2000-word band of Nation's

(2006) word list. The latter consists of word bands alTanged according to the

frequency of words. Each word band is composed of 1000 words and in a

similar fashion as BAC3 students, BAC2 students were involved in categorizing

them in word classes with nouns amounting to 700. The words were shared

among students who had to map them onto the CWM through the steps already

discussed above. The nouns were first cross-examined using the Oxford

Advanced Learner '8 Dictionmy 8th Edition (2010) in order to make sure they

were nouns. Then their distribution to students followed. Each student was given

2 to 3 words to map onto the collocation web mode!.

Similarly to BAC3 students, the instructions made it clear that students had to

limit their mapping to Adj.+ Noun and V.+ Noun combinations.

For reinforcement exercises and in order to reduce the workload, the items were

fmiher selected and only 100 nouns were retained. The 700 nouns were listed

and from a random starting point -as the random sampling technique suggests­

every i h noun was selected. Students who had worked on those nouns in the

previous step were identified and were asked to find pa1iners to constitute

groups and had to discuss the collocation webs.
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This is collaborative leaming, which has been proven to enbance productive

oriented teaching (Parks, 2000). The groups had to discuss these collocation

webs with example sentences and were aslœd to send to the lecturer and

researcher2 their webs which were considered as in-class assignment. 1 shall

remind the readers that this step was meant to get students' engagement as tbis

would count for their final marks.

The researcher then selected two sentences per noun, -one for Adj.+ Noun and

one for Verb+ Noun- deleted the collocates and sent them to students in the form

of exercises. In total, 144 sentences among which 70 on Adj.+ Noun and 74 on

V.+ Noun combinations (See appendices C & D with keys) were sent to

students. 11 should be noted that even though the total number of nouns explored

is 100, which would mean 200 sentences, it was not the case because sorne

words did not have any example sentences and were then dropped from the

sample. Keys were sent to them by the researcher and were encouraged to study

them as they would form part of the pre-final exam.

3.3.2. The Collocation Dictionary

The collocation dictionary was used for selecting the collocates. As described in

the previous section, students were asked to consult the Oxford Collocations

DictionGlY ofEnglish or its online version while mapping the target words and

their collocates onto the CWM and while doing exercises as weil. The dictionary

presents collocations according to the meaning of a target word and the syntactic

categories of the collocates and context levels in which a word is embedded.

2 It should be noted that the researcher was given the status of teaching assistant and had thus authority on

the students; otherwise students would not consider the tasks seriously.
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Taking examples oftwo words like 'resource' and 'average', the 'Online Oxford

Collocation Dictionary ofEnglish ' gives us the following pages with details (Ali

possible combinations with the target words are provided and example sentences

given where available):

Figure 3: Shot Screen of the Target Word 'resource'

Online OXFORD Collocation Dictlonary
1 ..

[. ~. IELTS Speaking
_rcsl!.~rc~_noun_ __ ___Topie.[parlI.2.3\.

ADJ. considerable, toonnous, large, major, substautlal171e librœy is an enomlous resourcefor· ~TS Essay \Vriting
!14tor;~ ~f1!letliew#Fr~~!!- 1imP9rfant, ,i~;tll ~d~q~~'~~nm~e~.Il1mit,d,me:q:re, ~~~c, 1Tom~ ..
....,....bI., sostaln.ble, uullmlled 1finit., lImIted, uOD-relJewablel avaU.ble laddltiou.1, extra· IELTS Wntmg ldeas
1bmIIu3ble, userai, Tll!u.bIe Tune isJ'OUT mosl \"Dlunb/e lt!WlUœ, especiaI/y in e:ramilUJliollS. 1 • JlC NEW
untapped 1Daturall materiill, phyncall tntllD", minms.J, oil, 'nil.U 1capital, Itconomïc, • :&:ççpt or except
lluauclnl The scl.ool 1105 Iimiledfinancial resources. IllUmau, stolrllufonunllou,lenrnlog, for'l
libral')', ttachine The database could he wed lJ.J a leaclJing resOUR'e in coJJeges. 1natlooal1 Inner, • fo~ name -.
pel"5ooal She is someone ofconsiderable personal resOUI'reS. Ch~ese-English

• A 'P1Ctw"e for
House/home
vocabulary

• what time ~ Noon.

\ 'ERB - RESOURCE be rith 10, bave Australia is a counlry n'cll in ntlrural resourres. Jno do not
Aftemoon. evening.
Ni.ht

lIa\'e Ille resoun:es (~ the money) '0 updale OIU compuler softlrare. 1I3ck 1pool, sh.... rr~'11gel by
ifu'epool our resources. 1aDoc.a.te, dbtrlbute, prodde 1dkert, reuUocote, redlstribute t/Je
gO\"eTTUnt!1US mie in di,-ming re.rOlD'Ct!:S ;ItJO soCialpo/ietes1dr.llt' 00, "ploU, mana:e,
mobi1ize, tap, ll5e Jo mobiliu ~ozar.e:r in UJB conurwl1ùY Jo J1T01"ïde sheltufor Uze /zomele:ss We
nœd 10 numoge OUT resowres beztcr. , deplete, use op 1sqq:mdeJ; mute 1tODH:l't'e

RESOURCE ..;.. ~OlN ceotre 1aUocutloo, maoagemeot 1depJetioo 1toustralots, implIcations
PHRI\SES access to resources. the aDocationldistributlonlprOlisioD of resoon:es, the
exploltatloo of resoorces, a Jack of resources, the me of resources Jno m~t make the most
efficient use ofthe ,!\"qi/~ble re.rowres_

You can also check Google Dictionary: resource Œnolish, :PJtAt~ ), wordnet sense



37

Figure 4: Shot Screen of the Target Word 'average'
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3.3.3 Collocations Tests

3.3.3.1. BAC3 Test: Nizonkiza's (2014) Collocation Test

Nizonkiza's (2014) collocation test consists of Verb + Noun combinations of

words pertaining to the AWL. Underlying reasons were that nouns (i) constitute

frequent occurrences; (ii) are difficult for L2 students; and (iii) contain the most

important information for communication (Nizonkiza, 2012a:74). Again, when

expressing themselves, people tend to start with the noun, which stands for the

action they want to do and then think of a verb that goes with it, i.e. standing for

how to do the action. l agree with the latter argument as people are surrounded

with things, which have names. This entails that, while we are talking about

those things, we name them. Verbs are used when we talk about what we do

with them (Verb+ Noun collocations).

While developing his test, Nizonkiza selected target words from the AWL

(Coxhead, 2000), using a systematic random sampling technique (Babbie,

1990). The AWL consists of 10 sub-lists each containing 60 words except the

10th which has 30 words. Nizonkiza makes us know that his selection of items to

include in Iris study decided to select 60 items in total.
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This means that six words were selected from each of the ten sub-lists in the

AWL. The procedure was to select every n1h (101h in this case) word from a

random starting point; and whenever the nth word was not a noun, the next one

was selected.

The Oxford Collocations Dictionary for Students of English (2002), which

presents collocations according to the meaning of the target word and the

syntactic categories of the collocates,. was consulted for both collocates and

sentential contexts in which the words were embedded" (Nizonkiza, 2014: 6).

After target words had been selected, the next step was to look them up in the

collocation dictionary under the Verb + Noun entry. Wherever examples

sentences were supplied, they were retained.

Nizonkiza (2014) makes it clear in his description that once the sentences were

selected from the collocation dictionary, the collocates were deleted. As

suggested by Laufer and Nation (1999), he provided the first two letters in order

to avoid other possible words. The test measures what is known in the literature

as controlled productive knowledge as put forward by Laufer and Nation (1999:

37):

"ability to use a word when compelled to do so by a teacher or

researcher, whether in an unconstrained context such as sentence

writing task, or in a constrained context such as a fill in task where

sentence context is provided and the missing target word has to be

supplied".

For the reasons advanced by Nizonkiza (in preparation) that the first six sub-lists

are the ones which are important and which consist of more frequent words in

academic contexts, this study retained 30 items -the ones from the first six sub­

lists- of the test (See appendix E). This test was used for collecting data from

BAC3 students for both pre-test and post- test.
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3.3.3.2. BAC2 Collocation Tests

In BAC2, two different tests were used ta collect the data. Excerpts from

Nizonkiza and Van de Poel's (2014) tests were used for the pre-test (See

Appendix H). They consisted ofV+N and Adj.+ N collocations, the target nouns

of which were selected from Nation's (2006) frequency list. Only test items

from the Nation's 2000-word band [See appendices F (from word 'abovc' to

'beyond') & G (from word 'dollar' to 'foreign') for sample excel'pts] were

retained for this study. The underlying reason is that BAC2 students were taught

collocations from the 2000-wol'd band.

As appears in Nizonkiza and Van de Poel (2014), the test items were selected

exactly in the same way as test items (Nizonkiza, 2014) just described in the

previous section were. This means that the test items wel'e selected from the

target word band using a l'andom sampling teclmique where the sampling ratio

was 100. Put differently every 100th noun from a random staIiing point was

selected and each time the 100'h word was not a noun, thc next noun was

selected instead. Their collocations and sentential contexts in which they were

embedded were selected from the Oxford Collocations Dictionary for Stl/dents

ofEnglish (2002) and its online version.

For the post-test, and bearing in mind the aims of this study, l developed a

collocation test for the pUl"j)ose of this study with target nouns selected from

Nation's (2006) 2000-word band.

BAC2 students had been exposed to collocations from this word band. Given

that l had the sentences presented to students in the form of exercises, the

procedure was simplified. l just had to select a few sentences from them. Owing

to the principle that any ten words from any word band are likely to be known to

the same extent (cf. Nizonkiza, 2011 quoting Nation, 2006), l selected ten

sentences for Adj.+ Noun and ten sentences for Verb+ Noun collocations.
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As the exercise sentences were 144 total, i.e. 74 sentences on Verb+ Noun

collocations and 70 sentences on Adj. + Noun collocations, l observed a random

sampling ratio of 7. l then came up with ten sentences for both Verb+ Noun and

Adj.+ Noun collocations making a total of20 sentences.

However, for comparative purposes (BAC3 students only worked on Verb+

Noun collocations), l ended up dropping the Adj. + Noun part. With regard to

the test format, the test was modelled on Nizonkiza's as it aimed to test the same

type of productive knowledge: controlled productive knowledge.

This means that the sentences were presented to the students with collocates

deleted with the first two letters provided. Students were instructed to supply the

missing words/letters (See appendix 1).

3.3.4. Test Administration

Participants in this study were involved in pre-test and post-test sessions. As l

had shown my interest in testing the CWM used by the Lexicology and

Advanced Writing lecturer -Dr Nizonkiza- in teaching collocations, he informed

me about his teaching schedule.

In BAC3, Nizonkiza's (2014) test was presented to students at the beginning of

the course. As l had the privilege to be co-teaching, l was introduced to the

students by the lecturer. He is the one who gave them instructions about the test

and what it was aimed at.

He specifically told them that this was meant for research purposes and that

students did not have to won'y about passing or failing the test. He told them,

however, that they had to show seriousness in doing the test as the results could

have teaching implications and they were thanked for their contribution and

collaboration.
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Even though the test was not marked for the purpose of the course, students

were compensated for participating in the study and for showing seriousness in

doing the task, which was considered as one of the in-class assignments.

In BAC2, the pre-test administered was taken from Nizonkiza and Van de Poel

(2014) at the beginning of the course. Only the items selected from the Nation's

2000-word band for both Adj. + Noun and Verb + Noun collocations were

considered.

Students sat the post-tests as a pre-finalexam. For this reason, during the course,

students were specifically told that collocations would be part of the final

evaluation and they were advised to attend to them and study them.

As students usually schedule exams -in the form of continuing evaluation- the

post-tests were sat more or less in that time frame. It is worth reminding the

readers that the idea to administer pre-tests and post-tests in both classes that

participated in the study was meant to test whether or not exposing students to

collocations through Nizonkiza's CWM could positively influence their

perfonnance on collocations.

To sum up, four test sessions were organized, i.e. two pre-tests and two post­

tests. During testing sessions, students were given written instructions with an

example as appears in the example below. The instructions were read out for

them before each session and they were asked if everything was clear before

actually starting doing the test. In each of the sessions, the tests were sat in

testing classroom conditions, i.e. no collaboration was allowed and the tests

were invigilated. During the post-test sessions, students were asked to switch off

their telephones because sorne of them had smart-phones and could use them to

check the collocations from the collocation dictionary available online.
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The pre-tests were not timed but they allowed us to see that it toole between 40

and 60 minutes BAC3 students while it toole 40minutes to BAC2 students to

finish the tasles. This informed our decision to allow BAC3 students 60 minutes

and 20 minutes to BAC2 students during the post-test sessions.

Below is an example of instructions:

Instruction: Complete the underlined words in the sentences below.

Example: They ma a beautiful couple.

They malee a beautiful couple.

3.3.5. Students' Questionnaire

After test administration, a questionnaire (See appendix J) was designed to asle

sOllle of the participants about their satisfaction when it comes to using the

CWM. A Lileert scale was used to assess the user-friendliness of the CWM and

students were asleed to show their approval or disapproval of statements given to

them. Possible choices were: "Strongly disagree ", "Disagree ", "Neither agree

nor disagree ", "Agree ", "Strongly agree ". To this end, in collaboration with

class representatives, 39 students were randomly given the questionnaire as

volunteers; i.e. 22 respondents from BAC 3 and 17 from BAC 2, and were asleed

to as honestly as possible fill it. For strategie reasons, 40 sheets of the

questionnaire were distributed. In the beginning, 1 was looking for 30

respondents (15 respondents per class) but, to avoid loss or damage risles of the

sheets paper, 1 decided to print 40 copies of the questionnaire. Fortunately, 39

sheets were correctly filled with only one respondent who required an extra­

sheet for he realized that he had wrongly completed the first. 1 was advised by

my supervisor to retain ail ofthem for the analysis.
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The number of respondents was chosen to be 30 because the mini-survey was

conducted for qualitative analysis for which numbers do not matter much and by

so doing, the principle of sample representativeness was not observed.

Respondents were given seven sentences in total. The sentences were: (1) The

Collocation Web Model (CWM) helped me to understand the notion of

collocations; (2) During the course, it was easy for me to look up words in the

collocation dictionary and map their collocations onto the Collocation Web

Model (CWM); (3) IfI am given a word, l can look for its collocations and map

them onto the Collocation Web Model (CWM) without any problem; (4) l find

the Collocation Web Model(CWM) a good tool for teaching collocations; (5)

The Collocation Web Model (CWM) helped me to retain many collocations; (6)

Providing collocations through the Collocation Web Model (CWM) is a better

way of teaching words than providing just a dictionary definition; and (7) l can

recommend adopting the Collocation Web Model (CWM) as an excellent

teaching tool ofvocabulary.

In addition to the seven sentences, participants were given an opportunity to

express else ideas and comments they could have about the CWM: (8) Please

write any comment you may have on the mode!.

3.3.6. Data Analysis Procedures

This section is concerned with the description of data processing and analysis

procedures. l will provide details on how l proceeded to process the data after

the test administration, questionnaire distribution and analyze them.

Each time a test was administered, it was marked manually. During the scoring,

one mark was given for a correct answer and zero for a wrong or no answer.
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It is worth noting that grammatical and spelling mistakes were not considered as

long as the ward could still be recognized and the point was awarded as

Nizonkiza (2011b, 2012) suggests.

Once the marking was completed, the scores -only in BAC3- were entered in an

Excel file item per item for ail the participants. The number of items pel' test

amounted to 30 for both tests, i.e. pre-test and post-test. Regarding BAC2 tests,

only totals of scores per participant were entered in the Excel file. Tests

consisted of 10 items each -pre-test and post- test- and experts (cf. Bouma,

1984) in statistics say that for less than 30 items, it is not a requirement to mn

statistics tests to measure the reliability of test items. The results of such tests

may be misleading because when a test consists of too few items, the reliability

tends to be low.

The Excel files were sent to my supervisor who ran the statistics tests for me. He

first imported the data in SPSS (Statistics Package for Social Sciences) and

processed them afterwards. From psychometrie point of view, reliability is very

important for ail kinds of tests. It is defined as the degree to which a test

measures what it is meant to measure (Daller et al., 2007). Reliability is

measured by means of "test-retest", which means that the same test presented to

the same individuals at two different administrations, for instance, results more

or less in the same scores.

Parallel fonns of a test are used to see whether the tests behave in the same way

and internally consistent (Nizonkiza, 2012a; 50 quoting Bachman, 1990).

This study opted for parallel forms in BAC2 and internai consistency in BAC3.

In BAC2, parallel fonns were used, i.e. an excerpt from Nizonkiza's and a test

developed by myself as mentioned above. The main reason is that the test items

were too few to mn Cronbach's Alpha.
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The latter was used in BAC3 where the same test was presented to participants

in both pre- and post-test sessions and where the number of items (at least 30)

allows the running of such a statistics test. Cronbach's Alpha shows the internai

consistency of test items. Simply put, it allows the researcher to see whether or

not the items behave in the same way. It is complemented with the Corrected

Item-total Correlation (CITC), which is a test used to measure the discriminating

power of test items.

This means that if items are weil chosen, they should allow the researcher to

distinguish between very good/good students from weak ones (Green, 2013 &

Ebel, 1979). This simp1y means that if good students have the same score as

weak students -perform weil or poorly- then something is wrong with the test.

Once the data were processed, l was given the final output which l had to

analyze and interpret in relation to the research questions.

Regarding participants' feedback on the user-friendliness and effectiveness of

the CWM, the questionnaire was manually marked with the following rating

scale, from 1 to 5: Strongly disagree: 1, Disagree: 2, Neither ag,:ee no,.

disagree: 3, Agree: 4, Strongly agree: 5. The scores for each statement were

averaged after the marking. The principle was to add up ail the scores of the

students, statement by statement and dividing the total score by the total number

of respondents. This was done for each class separately as summarized in

Appendix M for BAC3 and Appendix N for BAC2 students.

After determining group averages for both classes, an overail average was

calculated by adding the two averages statement by statement and then dividing

the total by 2. The averages were analyzed and interpreted afterwards in relation

to the fourth research question ofthis study.

Question eight was an open-ended one and required participants to comment on

the CWM and give their assessment. Their answered were clustered in a table

for analysis (See Table 6).



CHAPTER FOUR: DATA ANALYSIS, RESULTS, AND

INTERPRETATION

4.1. Introduction

The preceding chapter described the population investigated as weil as the data

collection and data analysis procedures. This chapter presents the results and

interprets them in relation to the research questions the present study purports to

answer, which are:

(1) Does teaching collocations of words pertaining to the Academie Word List

through Nizonkiza's Collocation Web Modellead to measurable improvements?

(2) Does teaching collocations of words from the Nation's 2000-word band

through Nizonkiza's Collocation Web Modellead to measurable improvements?

(3) Is Nizonkiza's Collocation Web Model fruitful for both teaching

collocations at different learning stages and for words from different frequency

bands?

(4) Is Nizonkiza's Collocation Web Model easy to use and effective?

4. 2. Item Analysis

It is known that the ideal test should be reliable (internally consistent) and

should discriminate between participants with different levels (Green, 2013).

Cronbach's Alpha, which was adopted for BAC3 students, is the widely used

measure of test reliability. It is measured on a scale from cl to +1 where the

higher the Alpha, the higher the internai consistency of the items. According to

Pallant (2007), an acceptable Alpha should be around .7 and a test is rcliablc

when it measures what it was designed to measure and does so consistently.
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In this study, the pre-test shows an Alpha as high as .721 while the post-test

shows an Alpha slightly higher at .770. Weighing Alpha in the two test sessions

against Pallant's (2007) eut-off point above, it can be said that the test used in

the two sessions was reliable with a slightly better consistency in the post-test

sessIOn.

The Corrected Item-total Correlation (CITe), which is used to test the

discriminating power of the test, is also measured on a scale of -1 to +1. It was

computed and the results, as weighed against Ebel's (1979) scale, are

summarized in Tablel and Table 2 below. An extended version of the items is

found in the appendices (See appendices K for pre-test & L for post-test). Ebel's

scale classifies items at four levels:

.40 and higher indicates definitely good items;

- .30 to .39 indicates reasonably good items;

- .20 to .29 indicates items in need of improvement;

- and below .19 indicates items to be revised or eliminated.

Table 1: Pre-test Items on Ebel's Scale:

cITe .40 and .30 to .39 .20 to .29 Bclow.19

higher

Item 3 2,4,6, 10, 7,8,9, 12, 14, 16,20, 1,5,11,15,17,

number 13, 19,23, 24,26,27 18,21,22

25,28,29,

J30

Total 1 11 10 (33.33%) 8 (26.66%)

items (3.33%) (36.66%)
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Table 2: Post-test Items on Ebel's Scale:

CITC .40 and .30 to .39 .20 to .29 Below.19

higher

Item 3,4,6,23 8,10,11,12, 2,5,9, 16,21, 1,7,15, 17,19,22, 1

1

number 13,14,18, . 25,28,29 24,26,27 1

20 30 1, J
Total 4 (13.33%) 9 (30%) 8 (26.66%) 9 (30%)

items

As can be seen from Table 1 and Table 2, results for both pre-test and post-test

were weighed against Ebel's scale. The CITC respectively shows that 73.4%

and 70% of the items function weI!. Respectively, as many as 8 items (26.6%) in

the pre-test and 9 items (30%) in the post-test fall below the cut-offpoint. This

should be interpreted as items which need to be improved because they are bad

in being too easy or too difficuh or flown items. In this case, 1 suspect that the

items may be difficult for the students given the scores achieved on collocations

as will be seen in the next section. Considering the overall results, given the

number of good items for each test, the tests can be said to function weIl. This

means that the items can help discriminate between students with different

knowledge of collocations. Pùt differently, an item where every single student

gets right or gets wrong is a bad one.

4.3. Results and Interpretation

4.3.1. Teaching Collocations of Academie Vocabulary

The first research question examined in this study regards the teachability of

collocations of academic vocabulary using Nizonkiza's Collocation Web Model.

As described in the data analysis section, this question was answered by

comparing pre-test to post-test scores. Results are presented in Table 3 below.
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Table 3: Teaching Collocations of Academie Vocabulary through

Nizonkiza's Collocation Web Model

Test Mean (out N (total number of students '1 Paired Sig.

1

of30) who sat both tests) Difference (2-

tailed)

Pre- 16.62 267 1.940 .000

Test

1 Post-
1

18
.
56 267

'1 Test
11

As can be seen from Table 3, BAC3 students achieved an average score of 16.62

out of 30 in the pre-test. In the post-test, students performed slightly better with

an average of 18.56. The comparison shows that the difference in terms of

performance between the two test sessions is 2 (1.940 can be rounded to 2). The

question that can then be raised is whether this difference is significant or not.

This is shown through what is in the column of Sig. in Table 3 -which is an

abbreviated form of significance- which is .000. Statisticians advise us

interpreting this as follows: there is zero chance out of 1000 cases to be

mistaken in saying that students' performance is better on post-test than on pre­

test.

The interpretation of this significant difference is that teaching collocations from

the AWL to Burundian EFL leamers through Nizonkiza's CWM led to

observable and measurable improvements even though the same results show

that participants do not [ully master the academic vocabulmy. This answers the

question of the study which seeks ta know if teaching academic vocabulary with

explicit focus on collocations through Nizonkiza's CWM helps them notice and

retain them.
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4.3.2. Teachability of Collocations of General Vocabulary

The second research question addressed in this study is the teachability of

collocations of words from the Nation's 2000-word band through Nizonkiza's

Collocation Web Model and results are presented in Table 4 below.

Table 4: Teaching Collocations of General Voca bulary Using Nizonkiza's

Collocation Web Model

Î1Mean (out N (total number of students Paired Sig.

of 10) who sat both tests) Difference (2-

1 tailed)

Pre- 7.17 148 1.902 .000

Test

Post- 9.07 148

Test
1 1 L

As can be seen from Table 4, the average score is 7.17 for pre-test and 9.07 for

post-test out of 10. A comparison between the two scores shows that students

performed better on post-test. The paired difference is 2 (1.902 can be rounded

to 2) and the significance is .000 which means that there is zero chance out of

1000 cases to be mistaken in saying that BAC2 students' performance is better

on the post-test than on the pre-test. In other words, teaching collocations from

frequent vocabulary to Burundian EFL leamers through Nizonkiza's CWM led

to observable and measurable improvements.

Indeed, teaching collocations of words pertaining to the Nation's 2000-word

band through Nizonkiza's CWM results in mastery ofthem.

This answers the second question of the study about whether teaching genera1

vocabulary to Burundian EFL leamers with explicit focus on collocations

through Nizonkiza's CWM helps them notice and retain them.
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4.3.3. Workability of the Collocation Web Mode} at Different Learning

Stages and Word Bands

The third research question considered III this study is the workability of

Nizonkiza's CWM with students from different class levels and words from

different frequency bands. This question was answered by combining results

presented in the two previous sections. The present study targeted pmticipants

from two different proficiency levels, i.e. BAC3 and BAC2 students at the

University of Burundi (Third and second years) and involved words from the

AWL and the Nation's 2000-word band. As we can see from the above results

(See Table 3 and Table 4), participants from both levels performed well on both

the post-tests for the two sets of vocabulm'y (academic vocabulary and general

vocabulary). The only difference is that for the 2000-Word Band, the teaching

resulted in mastery. Students' scores in the post-test were higher than the eut-off

point (8 out of 10). Unfortunately, this is not the case for the AWL (academic

vocabulary). Of course the teaching led to significant difference, which means

positive improvements. But students did not achieve the expected score -which

should be 24 out 30- to be granted mastery of collocations of words peltaining

the AWL. They simply improved in tenns of performance and significance but

still they do not master the collocations ofwords from the AWL.

Anyway, these results still answer the third question of the study which seeks to

measure and compare gains from teaching collocations through Nizonkiza's

CWM at different learning stages and for words of different frequency (words

for academic purposes vs. words frequently used for general purposes).

Considering the gains that participants made, this activity led to significant

improvements for both academic and general vocabulary and for both the two

proficiency levels. Then, this approach works well.
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4.3.4. User-friendliness and Effectiveness of Nizonkiza's Collocation Web

Model: Students' Perspectives

The fourth research question investigated in this study is the user-friendliness

and effectiveness of Nizoruciza's CWM. It was achieved by means of a

questionnaire administered to a sample of students selected from participants.

They had to show their degree to which they agreed with statements proposed to

them (For extended versions, see appendices M for BAC3 & N for BAC2).

Table 5 summarizes students' answers.

Table 5: Participants' Responses on the Statements

Statements Group Overall
Avera~e Average
BAC3 BAC2

1. The Collocation Web Model (CWM) helped me to 4.40 4.23 4.31
understand the notion of collocations.

2. During the course, it was easy for me to look up words 3.45 3.4 1 3.43
in the collocation dictionary and map their collocations
onto the Collocation Web Model (CWM).

3. If 1 am given a word, 1 can look for its collocations and 3.77 3.41 3.59
map them onto the Collocation Web Model (CWM)
without any problem.

4. 1 find the Collocation Web Model (CWM) a good tool 4.5 4.23 4.36
for teaching collocations.

5. The Collocation Web Model (CWM) helped me to 4.31 3.70 4.00
retain many collocations

6. Providing collocations through the Collocation Web 4 3.88 3.94
Model (CWM) is a better way ofteaching words than
providing iust a dictionarv defmition

7. 1 can recommend adopting the Collocation Web Model 4.22 4.05 4.13
(CWM) as an excellent teaching tool ofvocabulary.

As can be seen from Table 5, students found the CWM user-friendly, that means

it was easy for them to map collocations onto it. The user-friendliness of the

CWM was assessed through statements two and three.



53

For statement two, which reads as During the course, it was easy for me to look

up words in the collocation dictionmy and map their collocations onto the

Collocation Web Model (CWM), the average score is 3.45 out 5 in BAC3. It is

3.41 in BAC2, which makes the overall score of 3.43 out of 5. For statement

three, 1jl am given a word, 1 can lookfor its collocations and map them onto the

Collocation Web Model (CWM) without any problem, the average score is 3.71

in BAC3 whi1e it is 3.41 in BAC2 making an overall average on.59 out 5.

The second issue dealt with and the most impOliant one is the effectiveness of

the model, which was assessed through the remaining questions of the

questionnaire (questions1, 4, 5, 6, and 7). It was deemed important to get the

students assess the effectiveness of the mode!. Statement one which was put as

The Collocation Web Model (CWM) helped me to understand the notion of

collocations was widely supported by the students with an average of 4.40 and

4.23 respectively in BAC3 and BAC2. On this very statement, the overall

average is 4.31; which means that a great majority of the participants from both

classes appreciated the extent to which the CWM could help them understand

the notion of collocations.

The fourth statement that reads as 1 jind the Collocation Web Model (CWM) a

good tool for teaching collocations was put to get students view-points on

adopting the CWM as good approach to teaching collocations. The scores are

respectîvely 4.5 and 4.23 out 5 for BAC3 and BAC2 making an overall score of

4.36. This means that students approved the CWM as a good teaching tool for

collocations.
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The fifth statement, The Collocation Web Model (CWM) helped me to retain

many collocations, proved the CWM to be effective in tenus of its capacity to

help leamers retain collocations. The averages are respectively 4.31 and 3.70 for

BAC3 and BAC2 and the overall average is 4.00.

The sixth statement that was put as Providing collocations through the

Collocation Web Model (CWM) is a better way of teaching words than

providing Just a dictionwy definition also highlighted the importance of using

the CWM while teaching vocabulary. We can see that the averages are higher

than the eut-off point: 4 for BAC3 and 3.88 for BAC2 making an overall

average 00.94.

The seventh statement was openly put to get participants' points of view on

recommending adopting the CWM. It reads as follows: 1 can rec0171mend

adopting the Collocation Web Model (CWM) as an excellent teaching tool of

vocabulwy. The averages are respectively 4.22 and 4.05 for BAC3 and BAC2

and the overall average is 4.13. From these averages, we can see that students

highly recommended adopting the CWM as a good approach to teaching

collocations.

The eighth question was an open-ended question which was also aimed to

assessing the effectiveness of the model and to getting any other view they

might had on the mode!. Their answers are summarized in Table 6.
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Table 6: Participants' Comments on the CWM

Pro Comments Summarized Against-comments

Summarized

BAC3 BAC2 BAC3 BAC2

• Whaever wants to • The CWMisa None Two participants said the
knowabout key tool ta mode! is not good for low
collocations would increase
be advised to use knowledge levellearners and faund
theCWM about better providing learners

collocations
• It is the best way ta which leads to with a collocation dictionary

teach vocabulary fluency in a
instead because, accordingbeyond their foreign

dictianary meaning language to them, the CWM is not

• It should be used at • It helps easy to use. (TItis a
earlier stages Iike grasping paraphrase combining what
in BACI collocations

and Ieads to they said.)
• lt helps to lise linguistic

wards properly, efficiency
none can say he/she
masters the • Il helps to know
language without the meanings of
masteryof words !hat
collocations collocate

• It helps sound
natural

• Il raises
awareness on
how words co-
occur

• Il helps learning
vacabulary
without any
problem

• Il will still be
the preferred
tool to leaming
English
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As summarized in Table 6 above, the overwhelming majority of the respondents

recognized the effectiveness of the model and recommended its use in language

teaching, especially while teaching collocation~. As appears in the comments

from the table, students overwhelmingly supported the model as effective. Sorne

of their comments are actually amazing. For instance, in BAC3, al! the

respondents were indeed positive on the effectiveness of the CWM and could

express it through recurrent comments like Whoever wants to know about

collocations would be advised to use the CWM and It is the best way to teach

vocabulwy beyond their dictionwy meaning. In BAC2, a great number of

participants converged on positive comments lilœ the following: The CWM is a

key tool increase knowledge about collocations which leads to fluency in a

foreign language, It raises awareness on how words co-occur, It will still be the

preferred tool to learning English. Indeed very few people disagreed with the

CWM, i.e. only 2 participants from BAC2. They were concerned with mapping

the collocates onto the mode!. 1 suspect this maybe a result of not having

attended all the classes on the CWM use. Moreover, as the comments were not

compulsory, six participants did not comment, i.e. 4 fi"mu BAC3 and 2 from

BAC2.

Overall, students' comments indicate that they were really positive about the

CWM implying that they considered it an excellent approach to teaching

collocations.



CHAPTER FIVE: DISCUSSION OF THE FINDINGS, GENERAL

CONCLUSION, AND RECOMMENDATIONS

5.1. Discussion of the Findings .

The present study was an attempt to assess the effectiveness of NizoIÙciza's

CWM while teaching collocations to Burundian EFL learners. The CWM

proposed by Nizorùciza (2012) and Nizonkiza and Van de Poel (2014) suggests

teaching words through a productive oriented approach be it for genera1 or

academic vocabulary. This was achieved through four aims.

Through the first aim, this model was trialled on academic vocabulary. This was

achieved by administering a collocation test of words from the AWL in a pre­

and post-experimental design involving students taking Advanced Writing

course at the University of BUlUndi. This means that participants were tested

before and after the course which introduced them to collocations from the

AWL using the CWM. Comparing post-test to pre-test scores, l found out that

performance was significantly higher on post-test, which implies that the

intervention led to measurable improvements. This finding confirms the first

hypothesis of the study which stipulates that adopting NizoIÙciza's CWM whilc

teaching collocations of academic words leads to measurable improvements.

This finding lends empirical support to previous findings that teaching

collocations from the AWL explicitly may lead to building academic vocabulary

and to using it more productively (NizoIÙciza in preparation; Secsink, 2007).

However, students did not master collocations from the AWL although they

made positive improvements. What is worrying here is that the score that

participants achieved is under the eut-off point when, in fact, collocations of

words pertaining to the AWL are important and more frequent in academic

environments.
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A score of 18.56 out of30 instead of24 [the latter represents 80% which is the

expected score for mastery of a word band as suggested by Schmitt et al. (2001)]

was too low a score at such an important word band for people who are likely to

often be exposed to vocabulary from it. This finding SUppOltS previous findings

that learners fail to use collocations even at advanced levels (Laufer &

Waldman, 2011; Nesselhauf, 2005) because they are problematic for EFL

learners (Laufer & Waldman, 2011; Nesselhauf, 2005; Nizonkiza & Van de

Poel, 2014). This is a good reason why teaching words should actually adopt a

productive oriented approach as early as possible (Nizonkiza & Van de Poel,

2014) otherwise, collocations will remain problematic.

The second aim, which was corollary to the first, was to test the teachability of

general vocabulary through a productive oriented approach and see whether or

not this could lead to significant improvements in terms of collocational

competence. Collocations of Nation's 2000-word band were taught using the

CWM proposed by Nizon1ciza (2012) and Nizonkiza and Van de Poel (2014).

This objective was reached by drawing a comparison between pre-test and post­

test scores of participants in this study -BAC2 students. The results show that

patticipants did significantly better on the post-test, which implies that the

teaching of collocations led to positive improvements. Put differently, the

positive change in collocations mastery of words from frequent vocabulary can

be attributed to the intervention made, implying that teaching EFL learners

collocations through Nizon1ciza's CWM leads to significant improvements. This

proves the second hypothesis of the study to be true. The latter had anticipated

that adopting Nizonkiza's CWM in teaching collocations ofwords [rom frequent

vocabulary leads to measurable improvements. These results cOlToboratc

previous findings that raising students' awareness on collocations results 111

better mastering them (Barfield, 2009; Boers et al., 2006; Boers &

Lindstromberg, 2008; Coxhead, 2008; Ying & O'Neill, 2009).
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The contribution of this study is that it tested an approach that seems to be

systematic as it suggests clear steps through which the teaching should take

place from word and collocation selection to reinforcement exercises. This was

the first time words from this band were taught for raising leal'ners' awareness

of collocations.

The third aim was to gauge the usability of the CWM at different learning stages

and for words used for general purposes as opposed to words used for academic

purposes. Participants in this study came from two learning stages, i.e. BAC3

and BAC2 students of the Department ofEnglish Language and Literature at the

University of Burundi and the study involved words from two different

frequency bands. The underlying reason was to test the usability of the model

with students of different proficiency levels and also on words from different

frequency bands. Results indicate that both groups of participants, using

different words in terms of frequency, made significant improvements;

confirming the third hypothesis that Nizonkiza's CWM yields positive results

while teaching collocations at different learning stages and words pertaining to

different word frequency bands. This could be considered as the second part of

the modest contribution of this study to the field. In fact, no other research had

been caiTied out before to test if Nizonkiza's CWM works both at diffcrent

learning stages and for words from different frequency bands at the same timc.

The strength of this point is that participants in this study consisted of a

heterogeneous group as they belonged to different proficiency levels.

The fourth aim was to assess the user-friendliness and effectiveness of the

mode!. A questionnaire was designed to this end and respondents expressed their

satisfaction about Nizonkiza's CWM when it comes to using it while leaming

collocations. Results support the last assumption of the study which stipulates

that Nizonkiza's CWM is easy to use and effective.
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Another new element in the field IS that we, from now on, know that

Nizonkiza's CWM can easily be used by leamers. It must be aclmowledged that

teaching collocations through this model may be time consuming even though

students assessed it as user-friendly and effective. This is a good indication that

if students are guided through the diff~rent steps that Nizonkiza suggests, this

time consuming nature is compensated for and does not seem to affect learning

negatively. This assessment is extremely important in the sense that a model can

never work if leamers do not like it.

5.2. Summary of the Findings

This study was an attempt to assess the effectiveness of Nizonkiza's CWM

while teaching collocations.

The first aim was to test the teachability of academic vocabulary through a

productive oriented approach- through this mode!. The second aim was to test

the teachability of frequent vocabulary through a productive oriented approach

and see whether or not this could lead to positive improvements. The third aim

was to gauge the usability of the CWM at different leaming stages and for words

of different frequency, i.e. words from the AWL and from the Nation's 2,000­

word band. The fourth and last aim was to seek students' assessment of the

model in tenns of its user-friendliness and effectiveness. These aims were

achieved by administering four tests -two pre-tests and two post-tests- to English

majors from BAC3 and BAC2 at the University of Burundi and can)'ing out a

mini-survey among participants.

As discussed above, results indicate that (a) teaching collocations from the AWL

to Burundian EFL lem'ners through Nizonkiza's CWM led to observable and

measurable improvements; (b) teaching collocations from frequent vocabulm)'

to EFL leamers through Nizonkiza's CWM led to observable and measurable
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improvements; (c) teaching collocations through Nizonkiza's CWM at different

leaming stages and for words of different frequency (for academic purposes vs.

frequently used for general pUl"IJOses) leads to significant improvements and; (d)

Nizonkiza's CWM is user-friendly and effective.

AlI in aIl, the present study has demonstrated that Nizonkiza's CWM is a good

approach to adopt for teaching collocations among EFL leaL'ners. By confilming

that teaching collocations of words from different frequency bands through it

leads to positive improvements, especially among leamers from different

leaming stages, it is hoped that it contributes to the existing body of literature in

this field and takes the debate on how to better teach EFL to a new stage,

5.3. General Conclusion

Through this study, 1 sought to assess the effectiveness of Nizonkiza's CWM

while teaching collocations. This research targeted BAC3 and BAC2 English

majors at the University of Burundi. The motivation behind this choice was to

seek for a principled approach to explicitly teach collocations, The process was

fulfilled through five chapters namely the General Introduction, the Related

Literature, the Methodology adopted while carrying out the study, Data

Analysis, Results and Interpretation and Discussion of the Findings, General

Conclusion, and Recommendations.

The first chapter of this study is an introduction that provides sorne background

information on the topic and stresses what the problem is and, especially, why it

should be dealt with. This chapter also highlights the goals to be achieved and

the questions to be answered. Anticipated answers to the research questions ­

assumptions- as weIl as the motivation to carry out the study and its scope are

also presented in this chapter.
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The second chapter is an overview of the existing literature related to the topic.

This was accomplished through a critical evaluation of what other researchers

found out in relation to the topic.

In the third chapter, l explained the methodology l used while conducting this

study. This mainly consisted of the population investigated, the instruments that

were used- i.e. the tests and survey questionnaire- and the data analysis

procedures adopted for the study. It also was about test administration, the way

test scores were analyzed and interpreted in order to answer the research

questions.

The fourth chapter presented an analysis and interpretation of the results of the

study in relation to its goals. These findings came out as follows: (1) teaching

collocations from the AWL to EFL leamers through Nizonkiza's CWM leads to

observable and measurable improvements even though the same results show

that participants do not master the academic vocabulary; (2) teaching general

vocabulary to EFL learners with explicit focus on collocations through

Nizonkiza's CWM helps them notice and retain them; (3) teaching collocations

through Nizonkiza's CWM at different leaming stages and for words of

different frequency leads to significant improvements and then works weil in

. this sense; (4) Nizonkiza's CWM is user-friendly and effective in learning

collocations from vocabulary of different frequency and at different leaming

levels.

The last chapter is concemed with the general conclusion drawn after discussing

the results in relation to the research hypotheses and especially in relation to

previous studies. Recommendations that follow the results are presented in this

chapter (See Section 5.3.).
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5.3. Recommendations

On the basis of the findings discussed above and conclusions made, l found it

important to formulate some recommendations to the attention of the

stakeholders of the Burundian educational system like the Govemment of

Burundi, teachers and leamers, and further researchers.

5.3.1. Recommendation to the Government of Burundi

Through the Ministry of Higher Education, the Government of Burundi should

organise in-service trainings in which program designers would be introduced to

collocations. This would enable them to design teaching materials through

which EFL teachers and leamers will be presented with explicit resources on

collocations of the AWL and general vocabulary. This would be achieved by

considering Nizonkiza's approach to teaching collocations which proved to be

effective enough at different leaming stages and for collocations from

vocabulary of different frequency bands, at least, with participants in this study.

This may require some more work for validation purposes but, given that the

results from this study confirm Nizonkiza' (in preparation) study on Burundian

leamers of English, which corroborates results from elsewhere, l am indeed

tempted to believe that this model works and should thus be adopted.

5.3.2. Recommendation to EFL Teachers and Learners

For pedagogical effectiveness, l would recOlmnend lecturers and teachers alike

at different learning stages to focus more on teaching collocations because they

proved to be as very important as they are ignored by both EFL teachers and

leamers. To lecturers and teachers, it would be of great importance to consider

teaching collocations using the CWM for both words pertaining to the AWL and

general vocabulary.
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To leamers, 1 would recommend using Nizonkiza's CWM more and more while

leaming collocations and get familiarized with it as much as possible in order to

improve their vocabulary usè.

5.3.3. Rccommendations to Further Researchers

On the basis of the findings from this study, 1 deem worth formulating two

recommendations for further research. The present study attempted to test

Nizonkiza's CWM among English majors at a university leve!. First, 1 would

like to recommend further researchers to complement ml' study by conducting

the same study among secondary school students and targeting general

vocabulary in order to know whether collocations can be taught from ante­

university level; what would prepare leamers to better achievements once at

tertiary leve!. Second, another research targeting explicit teaching of

collocations pertaining to the AWL through Nizonkiza's CWM at differcnt

leaming stages would come up with complementing results on this study. It

would also be a good idea to ask students to write an essaI' and see how they use

collocations in their written productions after teaching them collocations using

this mode!. Triangulating studies adopting this model could thus inform our

pedagogical practices.
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APPENDICES

Appendix A: Academie Word List (Excerpt from Sub-Iist 1)

Sublists of the Academic Word List

Each ward in italics îs the mos! freqllently occllmng member ofthe word family ip the
Academic COlpus. For example, ana/.l'Sis îs the mast common fonn of the ward funi1y
analvse. British :IIld American spelling is included in the word families. so contextn:l!ise
and contextllalize :Ife both included in the f:rrnily coll/ro.1.

Sublist l of the Academic Word List

analyse
:maIysed
:maIyser
:maIysers
:maIyses
:maIysing
anaO'sis
:maIyst
:maIysts
:maIytic
=1}1ical
:maIytically
:maIyze
:maIyzed
:maIyzes
:maIyzing

approach
approachable
appr03ched
appr03ches
approaching
unapproachable

area
:lfeas

assess
assess:tble
assessed

ass1Uning
asSUlIlption
asS1uuptions

allthority
aulhoritative
authorities

m'IIi/able
availability
unavailable

be1llifit
beneficial
benefici:rry
beneficiaries
benefited
benefiting
benefits

concept
conception
concepts
conceplua1
conceptua1isation
conceptua1ise
conceptua1ised
conceptua1ises
conœptualising
conceptua11y

cousist

constituent
constituents
constituted
constitutes
constituting
constitution
constitutions
constitu!ional
constitutionally
constitutive
unconstitutional

contex!
conteJ.."f5
contexlua1
contextualise
contextualised
conte.xtualising
unconte.xtualised
contextualize
contexlua1ized
colltexftL1lizing
llncontexntalized

contract
contracted
contl'acting
contractar
contraclors
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Appendix B : Academie Word List (Excerpt from Sub-Iist 6)

Sublist 6 of the Academic Word List

abstracr
abstraction
abstractions
abslr3ctly
abstracts

accl/rate
accuracy
accurately
inaccuracy
inaccuracies
inaccUfate

acknowledge
acknoll1edged
aclmowledges
aclmowledging
aclmowledgement
aclrnowledgeruent

S

aggregare
aggregated
a!l-.2legates
alL2legating
aggregatïoo

allocate
allocated
allocates
allocating
al/ocation
allocations

assigo
assigned
assigning
assignment
assignmeots
asslgD5

awhar
anthored
authoring
authors
authorship

bond
bonded
bonding
bonds

brief
brevity
briefed
briefing
briefly
brie15

capable
capabüities
capability
inc.1pable

cite.
citation
citations
ci/cd
citing
cites

coopel:lte
cooperated
cooperates
cooperating
cooperation
coopcmth'e
cooperatively
co-operate
co-operated
co-operales

diverse
diversely
diversification
diversified
diversifies
diversify
diversifying
dh!ersity

damai/1
demains

edit
edited
editing
edilion
editions
editor
editorial
editorials
editors
edits

enhance
eJ/IJanced
enhancement
enh.1l1Ces

enhancing
estate

estates
excee.d

e.'l:ceeded
exceeding
exceeds

expert
e.'l:pertise
expertly
elI."Per!s
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Appendix C: Exercises on Adj.+Noun Collocations

1. She had a pronounced Scottish accent.

2. Breastfeeding offers a c1ear advantage to your baby.

3. His passion is making model aircraft.

4. Unfortunately, the film lacks commercial appeal.

5. Is this a personal attack on the president, or a criticism of the

government?

6. The national average is just over Iwo children pel' family.

7. The car won't start? the battery's fiat.

8. -'-'-'-'- a house ofred brick

9. Brush the pastry with a little melted butter.

10. Prospective parliamentary candidates met party leaders last week.

11. We have created a special categOlY for part-time workers.

12. Battery chickens have miserable lives.

13. She slipped outside for an iIlicit cigarette.

14. Joods with a high fibre content

15. The feel for his native countlyside comes through strongly in his

photographs.

16. He has been associating with known criminals.

17. These ideas have always been central to Western culture.

18. ~igeons performing their mating dance

19. ~a former depllty chairman ofthe Democratie Party

20. ~our pet's food dish

21. A rubber duckfloated in the bath.

22. A row ofboats was beached at the water's edge.

23. 1 admire her boundless energy.

24. It's his own stupidfauit his car was stolen?

25. There was a cottage garden at the front and a white picketfence.
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26. Our shower doesn't work very wel! because ofthe poor water jloJV.

27. The great gates ofthe abbey were shutfast.

28. A 'use by' date must be stamped on al! perishable goods.

29. The country gives a constitutional guarantee of the rights of

minorities.

30. Elephants have a velY tough fJide.

31. Is the ice thick enough to walk on?

32. ~a hut with a corrugated iron roof

33. There was a distinct Laek ofurgency in his manner.

34. It's a hard Lesson to learn.

35. There is a compelling Logie to his main theO/y.

36. She hit him with a rolled-up magazine.

37. In 1662?3 he served as Lord Mayor ofLondon.

38. Her hair was a tangled mess.

39. UN monitors declared the referendumfair.

40. A smile played around his strong mouth.

41. At the end of a day's teaching, her nerves were absolutely

shattered.

42. The sharp nose and thin lips gave hisface a very harsh look.

43. The offenee is punishable by up to three months' imprisonmenf.

44. She was the dominant partner in the relationship.

45. With practice, an athlete can reach a higher pLane ofaehievement.

46. Please read the safety leaflet in the seatpoeket inFont ofyou.

47. Open prisons prepare prisoners for life back in the community.

48. The company employs men and women in roughly egual

proportions.

49. ~a direct quotefrom this morning's paper

50. . .. raw reeruits mm'ching up and down with the drill instructor
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51. How dareyou make personalremarks!

52. We have a long ride ahead ofus tomorrow.

53. . .. bulging sacks oftoys

54. The sea was too roughfor sailing in small boats.

55. Try to keep your sentences short.

56. His frozen shoulder has stopped him playing tennis.

57. There was an overpowering smel! ofburning tyres.

58. His plan does not offer a real solution to the problem.

59. We sang songs to keep our spirits !!.p.

60. A buffcr stock ofgrain was held in case ofemergency shortages.

61. There were the soumis ofa desperate struggle.

62. The council undertook a sampie survey ofprimary schools in the

county.

63. ... the hot and cold water tanks

64. Yesterday the town reached ifs highest ever Fcbruary temperatllre.

65. They lived in a ten-storey tower in the town centre.

66. The party chairman accused the opposition of dirty tricks in their

election campaign.

67. The market sold a bewildcring variety ofcheeses.

68. She has a beautiful singing voice.

69, Several villages have been destroyed by a huge tidal wave.

70. It was impossible to walk the route in midwinter.
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Appendix D : Exercises on Verb+Noun Collocations

1. She put on a posh accent when she answered the phone.

2. He would gain considerable advantagefrom staying in thatjob.

3. The aircraft was flown by a young American pilot.

4. They made a direct appeal to the government for funding.

5. Two teenagers carried out afrenzied attack on a local shopkeeper.

6. You'll have to calcuIate the average.

7. 1s the battery connected correctly?

8. He was cutting biscuits out andputting them on a baking tray.

9. Just before the mille cornes to the boil, tum down the heat.

10. The river forms the boundary.

II ..:..;..:.)earning to Iay bricks properly

12. Put some butter on the crackers, please.

13.She decided to stand as a candidate in the union elections.

14. The towns investigatedfell into two broad categories.

15.All the proceeds from the sale will go to charity.

16.Are we just going to sit here like trussed up cltickens?

n.He pulied on his cigarette andwaitedfor the train.

l8.The marleetplace was where commerce was traditionally carried on.

19. The cOllntryside has been ravaged by pollution.

20.1 told him to pass the information to the police so they could catch the

criminals.

21. The Romans gradually assimiIated the culture of the people they had

conquered.

22.1n her delight she got up and did a little dance.

23.A new deputy has not yet been appointed.

24.1 went on an arclraeological dig over the summer.

25.1t's your turn to do the disltes.
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26.Evelyafternoon they went to the park to feed the dllcks.

27. We had reached the edge ofthe map and didn't know which way to go.

28. The children are always full of energy.

29. We al! have our faults.

30.Bigpension funds have a constantflow ofcash.

31.He almost died ofjright when thejishjumped out ofthe water.

32.Don'tforget to shut the gate when you leave.

33. The goods will be delivered within ten days.

34.Al! our products come with a two-year guarantee.

35. The hide is tanned for leather.

36. The two authors have the same initiaIs.

37. Germany produced enormOllS quantities ofcoal, jron and steel.

38.! go to ItaZian tessons al the local col!ege.

39.Philosophers use logic to prove their arguments.

40. Which magazines do you get regularly?

41.... running for mayor ofBogota

42. Must you always leave such a mess?

43. We will now be able to monitor its progress more closely.

44.He covered his moutft to hide his yawn.

45.!'ve trapped a nerve in my spine.

46.He tapped his nose in a knowing gesture.

47. The teacher asked the students to choose a partnerfor the next activity.

48. The map had a lot ofZittle pins stuck into if.

49.She caught thejirst plane out.

50.He went through al! his pockets lookingfor his key.

51. Cook gently in a coveredpotfor 3 to 4 hours.

52.He went to prison for tax evasion.
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53. The chart shows government spending expressed as a proportion of

national income.

54.~quotes taken from various lifestyle magazines

55.A common way for companies to find new recruits is by taking a stand at

ajob exhibition.

56.He was expelled from the party for failing to withdraw his controversial

remarks.

57. Visitors can take a l'ide on a steam locomotive.

58. They filled the sacks with potatoes.

59. He made Iwo rounds oftuna sandwiches.

60. We crossed the Mediterranean Sea on a cruise ship.

6l.Peter finished Jane's sentence for her.

62. When 1 asked him why he'd done it hejust shrugged his s/zou/ders.

63.She filled the sink with hot water.

64. The air was filled with a pervasive smell ofchemicals.

65.~attempts to find a comprehensive political solutioll to the crisis

66.She was a guiding spirit in primmy education.

67. The big supermarkets carry huge stocks ofmost goods.

68.Ifsomeone snatchedyour bag, wouldyou put up a strllggle?

69. The charity did a slll'vey ofpeople's attitudes to the disabled.

70. Sorne places had temperatures in theforties during the heat wave.

71. We decided to play a liule trick on the teacher.

72.Dealing with customers adds variety to the job.

73.! could hear voices in the next room.

74.Swfersflocked to the beach to ride the waves.



Appendix E:

Name:

Native language:

Level of study (year):

Faculty:

University:
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BAC3 Productive Vocabulary Test

Date:

Start hour:

End hour:

Instruction: Complete the underlined words in the sentences below.

Example: They ma......... a beautiful couple.

They make a beautiful couple.

1. Villagers get together every year to ke this old tradition alive.

2. Institutions have to ex............... appropriate contexts in which to

present exarnples of language in use for the children.

3. In order to fight against terrorisrn, the UN agreed on plans to

res the export of anns to certain countries.

4. This evening, we need to ad : the issue of legalisation of soft

drugs.

5. She went on to ex the principle behind what she was doing.

6. We have to con many aspects of pollution in order to better

tackle it.

7. Ifyou do not have a regular income, you rnay be unable to ob .

credit.

8. It is difficult to ju the impact of the changes on employrnent

patterns.

9. The latest developrnents will hardly aL the perception of the

crisis by the public.

la.The family will es ternporary residence in the rnanor house.
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I1.They had to pe an in-depth analysis of the results.

12.1nvestigators are likely to ad a set of theories about the

princess' s death.

l3.The school planned to in comments from parents about the

new curriculum.

14.We must make a real effort to pL cooperation between

universities and industry.

IS.They have to of.. a" basic framework of ground rules for

discussions.

16.Use enough gravel to fo a layer about SOmm thick.

17.The food shortage is likely to re crisis proportion.

18.She failed to co the task she had been set.

19.The new computer can al access to ail the files.

20.Such agame may re great concentration.

21.Many developing countries hope to ac........... .... their goals of

providing free primary education to everyone.

22.1t is hoped that the new scheme will cr. jobs in the region.

23.Society evolved to en a technological phase.

24.The government will re new statistics on the cost ofliving.

2S.He was advised to at. the police academy.

26.We need to ma contact with the organisation although it may

be difficult after many years.

27.Banlcs will seek to re their exposure to risks.

28.For your notes and explanations, please le a wide margin.

29.Any surgery may de great precision.

30.Hotels that di this syinbol offer activities for children.

31.Students have demonstrated that they should re big allocation

for books.
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32.The qualification should in my capacity to earn more.

33.It is good to co experts for a balanced diet.

34.Se the index to find the address ofthe data file!

35.The president aimed to co............... key ministries and reshuffled his

Cabinet.

36.These criteria were used to de the scope of the curriculum.

Appendix F : Nation's 2000-word Band (average-beyond)

N(lti on_2.Df){)-VIC<rd

Nation_2000-word aÎrcraft arri~ bake

abave -airport article band

abuse alarm asleep bang

accent alive aspect bath

access allocate assemble bathroom

accident alone asseS5 battery

accommodate alter assîgn battle

-accordîng alternati....e assis! bean

acwrate altogether assure beer

acid amaze attach beg

ad'equate among attache behalf

adjU5t analyse anack behaviour

adopt angle attempt bell

adult animal attitude: belong

advance annDunce anraet beloVo'

advantage annov audience belt

advke annual august bend

ad:vise anti aunt beside

affair apology australla beyond
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Appendix G : Nation's 2000-word Band (dollar-foreign)

NatÎon_20ûû·WOïC

dollar emergency excellent feature

domestic Emotion exceS5 february

dot emphasis exchange fee

do!en empty exdte fellow

draft enable exclude female

drag energy exhibit fence

drama engage exh'ibitionist fetch

drawer enormous expand finger

dream enquire experiment fÎrm

drug En..sure expert fix

duel< entertain e.xtend f1atting

dump entire extreme flexible

dU5t entitle facility tlcat

dUty equip factor floVo'

ear escape faetory f10wer

earn essential fail foeus

earth establish faith folk

easter EState fame fool

edge estimate familiar foreign



Date:

Start hour:

End hour:
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Appendix H: BAC2 Pre-test

Productive Vocabulary Test
------------------

Name:

Level ofstudy (year):

University:

Instruction: Complete the underlined words in the sentences below.

Example: She is conducting campaigns to at new clients.

She is conducting campaigns to attract new clients.

Section 1

1.1 no intention of changing jobs because l am happy where l am.

2. Enemy planes were seen bombs along the railway line.

3. They always a 10% commission on every sold encyclopaedia.

4. l wonder, this unusual building seems to barely the definition of

ahouse.

5. Better your energy not trying to persuade people who are not

interested.

6. She asked him if he could a secret before telling him the horrible

story.

7. Great care is being taken to the accuracy of research data with

good planning, several revisions and rewrites as part of the procedure.

8. She felt she would a terrible mess of her life if she were to throw

everything overboard now.

9. They did not the pennit for a street demonstration against

university fees they had applied for a couple of months ago.

10. Hcr appointment will the gap created when the marketing

manager left.
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Section B

1. My intention was to study ail morning, but 1 had to change my

plans.

2. India started to build a Qomb.

3. That bank charges a commission for cashing travellers' cheques.

4. The author provides a definition of the term culture.

5. There was a lack of energy in the British film industry.

6. The film stars were married in secret to avoid publicity.

7. The needle has to be positioned with accuracy.

8. They left the kitchen in a mess after dinner.

9. A permit is required for foreign students to get ajob.

10. His death left a gap in my life.

Appendix 1 : BAC2 Post-test

Productive Vocabulary Test

Name:

Level of study (year):

Faculty:

University:

Date:

Start hour:

End hour:

Instruction: Complete the underlined words lU the sentences!

expressions below.

Example: Breastfeeding offers a cI advantage to your baby.

Breastfeeding affers a c1ear advantage ta yaur baby.
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Section A:

75.1s the battery co correct/y?

76. The towns investigatedfell into Iwo br categories.

77. The Romans gradually as the culture ofthe people they had

conquered.

78. The children arc always fu of energy.

79. The hide is ta for leather.

80. Must you always le such a mess?

81.She ca.......... thefirst plane out.

82.He was expelled pom the party for failing to wi.......... .. his

controversial remarks.

83.She fi the sink wilh hot Water.

84.Some places ha temperatures in theforties during the heat wave.

Section B:

71. The car won /t start? the battery's fi ..

72. The feel for his na countryside comes through strongly

in his photographs.

73. A ru duckfloated in the bath.

74. A 'use by' date must be stamped on ail pc goods.

75. There is a co '. logic to his main theory.

76. The sh nose and thin lips gave hisface a very harsh

look.

77. How dare you make pc remarks!

78. His fr shoulder has stopped him playing tennis.

79. Yesterday the town reached ils highest ever Fe .

temperature,

80. It was impossible to walk the route in mi ......winter.
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Appendix J: Student's Questionnaire

University of Burundi

FASS/DELL

Class level:

Date:

Instructions:

Dear Student,

1 am carrying out a research for my Bachelor of Arts (BA) thesis on the

teaehing of voeabulary -eolloeations- and would highly value your

contribution. A couple of months ago, in the course of Lexicology and/or

Advanced Writing, you were taught collocations. The approaeh adopted is a

Collocation Web Model (CWM) developed by the lecturer -Dr Déogratias

Nizonkiza. The present study aims to evaluate it. Please tick the appropriatc

box to show the extent to which you agree with the statements below. The

questionnaire is anonymous and your answers will be treated confidently and

used solely for the pm'pose ofthis study.

Thank you very much for your time and contribution!!

1. The Collocation Web Model (CWM) helped me to understand the notion

of collocations.

[ lStrong/y disagree [lDisagree [lNeither agree 1101' disagree [ lAgree

[ lStrol1g/y agree

2. During the course, it was easy for me to look up words in the collocation

dictionary and map their collocations onto the Collocation Web Model

(CWM).
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[ ]Strong/y disagree []Disagree []Neither agree nor disagree [ ]Agree

[ ]Strongly agree

3. If! am given a word, 1 can look for its collocations and map them onto the

Collocation Web Model (CWM) without any problem.

[ ]Strongly disagree []Disagree [. ]Neither agree nor disagree [ ]Agree

[ ]Strongly agree

4. 1 find the Collocation Web Model (CWM) a good tool for teaching

collocations.

[ ]Strongly disagree []Disagree []Neither agree nor disagree [ ]Agree

[ ]Strongly agree

5. The Collocation Web Model (CWM) helped me to retain many

collocations.

[ ]Strongly disagree []Disagree L ]Neither agree nor disagree [ ]Agree

[ ]Strongly agree

6. Providing collocations through the Collocation Web Model (CWM) is a

better way of teaching words than providing just a dictionary definition.

[ ]Strongly disagree []Disagree []Neither agree nor disagree [ ]Agree

[ ]Strongly agree

7. 1 can recommend adopting the Collocation Web Model (CWM) as an

excellent teaching tool ofvocabulary.

[ ]Strongly disagree []Disagree []Neither agree nor disagree [ ]Agree

[ ]Strongly agree

8. Please write any comment you may have on the model:

o •••••••••••••••••••••••••••••••••••••••••••• ••••• ••••••• •••••••• ••• ••••••••••••••••••••••••••• •



Appendix M: BAC3 Scores on the Survey Questionnaire
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'" 1-= BAC3 Students ~~

Ei tlfI

'" co:
~ - '"'- 0':1

~
0':1 -Q ::: ::l :; on ~ !:; ~

~ 0 - ... 0
~- !;l ~ 'Z '!I '" Si '" >l !;l !;l !;l E-<00 <ii CI> CI> CI> CI> <ii <ii CI> <ii <ii <ii <ii <ii <ii <ii <ii <ii <ii CI> CI> CI>

SI 4 5 5 4 5 5 5 5 3 4 4 4 5 5 4 5 4 5 5 5 5 4 97 4.4

S2 4 3 3 2 5 4 4 2 3 5 3 2 5 4 4 4 2 5 2 4 2 4 76 3.45

S3 2 5 3 1 5 4 5 5 4 4 2 4 5 2 4 5 5 4 4 4 4 2 83 3.77

S4 4 4 5 4 4 5 5 5 5 4 5 4 5 4 5 5 5 4 4 4 4 5 99 4.5

S5 5 5 5 4 5 5 5 4 3 4 4 3 5 4 4 4 4 5 4 5 4 4 95 4.31

S6 4 5 4 5 5 3 5 4 5 4 1 4 5 2 4 3 5 4 5 4 5 5 88 4

S7 4 5 5 4 5 4 5 5 2 4 3 4 5 4 4 4 4 4 4 5 4 5 93 4.22
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Appendix N: BAC2 Scores on the Survey Questionnaire:

'"....
= BAC2 Students .

~~e ~

'" ~
~ - ...... ~

~
~

....
e - ~ ::l :!: :!l ~ !:; 0 >.... - ~ ':l 1!: 'r. '" !:; '" ~ - E-< -(r.IJ. ù'i '" '" '" ù'i ù'i '" ù'i ù'i ù'i ù'i ù'i ù'i ù'i ù'i ù'i ù'i

SI 2 4 4 5 4 4 5 5 4 4 4 5 4 4 5 4 5 72 4.23

S2 4 3 5 2 5 2 2 2 1 5 4 2 5 4 3 4 4 58 3.41

S3 4 4 2 5 3 2 4 3 4 3 2 4 4 4 3 3 4 58 3.41

S4 4 5 4 5 4 3 1 5 5 4 5 4 4 5 5 4 5 72 4.23

S5 4 5 4 1 4 3 5 5 4 4 4 1 4 5 5 4 4 63 3.70

S6 2 3 4 5 5 2 5 3 5 5 4 5 2 2 5 4 5 66 3.88

S7 4 4 5 5 4 2 5 4 5 4 4 2 4 3 5 4 5 69 4.05


