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ABSTRACT

The present study investigates areas of pronunciation which proves to be difficult
to some Burundian learners of English. The study proves that some Burundian
learners of English as a Foreign Language, are influenced by their L; and L,.To
take up this study, the researcher asked himself three questions. For the first
question, he wanted to know whether there are, in English, some speech sounds
which are not in learner's L; and L;. Secondly, he wanted to know if the speech
sounds do not cause the learner difficulties in the learmning process. Thirdly and last,
he wanted to know the characteristics of the English spoken by Burundian learners.
In his investigation, the researcher used oral tests and teachers’ questionnaire. From
the research, it is obvious that the learners have difficulties of some strange English
speech sounds to which they are not used in their L; and L,. The researcher finds
out that in the learning process, the English spoken by Burundian learners is

characterized by negative transfer, approximation and overgeneralization.
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CHAPTER I: GENERAL INTRODUCTION
L1.0. Introduction

It is obvious that today the English language has become the most-widely used
language in the world. The Department of World Languages and Cultures, Georgia
College, confirms that Englishused to be oriented to the world of trade and
commerce. This belief could take a stance before the 1960;, that is, years before
colonization, the period during which the British Empire was rather interested in
trade and economy in general than administrative and cultural matters. That
department also confirms that French was said to be the language of culture. This
view was confirmed by the French policy of assimilation be fore the years of
independence of African countries. Therefore, there were two languages — English
and French with two different orientations. These orientations could.be held true

during the colonial period because today it is no longer the case.

English in Africa used to be a medium of communication only for countries which
were members of the Commonwealth. On the contrary today, Francophone and
Lusophone countries have felt the need to use the English language for different
purposes. Not only do these countries have to use English for political and
economic reasons but also for cult}lral exchange. Cultural exchange seems to be a

crucial stand point in learning any language.

When we learn a language, one has the intention to interact with other people. Such
an intention involves the speaking and the listening abilities as well as the
production and reception abilities. Furthermore, one may learn a language to use it

as a library language. So, one must develop the understanding ability. In this




respect, the reason behind cultural exchange appears to be more important than the
political and economic ones. Its importance stems from the fact that a language
learned will not only get the learner into contact with the newly learned language

but also with the culture of the speakers of that language.

Furthermore, a language learner or any person may need to get documented and get
only documentations in his or her newly learned language. Then he or she will be
obliged to use this language as a library language. For the case of Burundi, it is that
we, Burundians and other French speakers in this country, need English for
political and economic strategies. These strategies are justified by our geographical
situation. We have no access to the sea. As a matter of fact, we must cooperate with
our neighbors: Tanzanians, Rwandans, Ugandans and Kenyans whose official

language is English.

Beside politico- economic needs, no one should ignore the fact that English is a
medium of communication in those countries. Most documentation is published in
English. So, whether one is studying sciences, applied sciences, technology,
medicine, business, administration, economics, law_, philosophy, sociology or other
social sciences, he/she needs some knowledge of the English language. It is not
only up to men and women of language and literature to learn English but also up
to any learned man and woman who wants to go deep in learning to feel the great
utility of the English language. Someone who is aware of the importance to use the
English language, has to turn to the communicative function of any language.
As Norrish (1987: 2 -3) puts it: “Language isn’t a set of facts to be learned but a

medium for expressing thoughts; feelings and communicating with other people™.



In other words, if one learns a language, he has to use it and benefit from the
exchange with other people. In a sense, one must use a language effectively.
However, he should not forget the complex and complicated nature of any
language. As Coder says in Norrish (1987: 14), “Language is a system of system
with all parts being interconnected. Therefore, noth.ing can be fully learned untii all
parts are fully learned.” It is obvious that with reference to this quotation, it is
impossible to pretend to know a language if one has only mastered parts of it.
Unfortunately, most of the time, many second or foreign language learners master
the grammar and the lexicon of their newly learned language but not its phonology.
He cannot be fully proficient in his or her second language (SL) or foreign
language (F L). This observation has been made by Nida (1968) in Pimsleur and
Quinn (1971: 63) as follows: “A person may continue to increase his ability to

understand, while remaining at a relatively fixed level in his ability to speak”.

This quotation underscores the importance of a language that one can fully
understand but hardly speak. From this viewpoint, one should agree with Norrish
(1987: 9) when he says: “Fluency is as important an aim in language teaching as
knowledge of correct forms”. By this claim, one may understand that it is not
sufficient to learn a language as a library language but it is very useful to be able to

express oneself in that language.

It is commonly known that the beginning of learning is always hard. It is, therefore,
normal for a language learner to make mistakes. The present work has no interest in
the beginning of English learning. It rather-deals with pronunciation by Burundian

learners of English, focusing on the challenges encountered in the learning process.



I.1. Background to the Study

Phoneticians and communication engineers are always at work whenever a problem
of understanding speech arises. In addition, linguists and psycholinguists in
particular cannot neglect the issue of understanding imperfect speech distorted by a
foreign sound system. The case in point here is that the whole work is concerned
with the study of pronunciation. The title of this work indicates that the whole work
deals with phonological challenges due to language transfer. It is also better to
remember that there are other factors such as: learning strategies and
comimunication strategies, etc. which can impede the acquisition of a second or a
foreign language. In this case, my concern is the acquisition of the English
language. Transfer has to do with incorporating the NL features in the learning of

SL or FL features.

However, for the present study Kirundi and French make difficult the acquisition of
English. This means that there is first and foremost the NL — Kirundi and secondly
French which is L, or SL. The question raised here is to know to which degree any

of these first two languages interfere in the acquisition of English.

Obviously, the syliabus of the General Linguistics course of first year confirms that
the Kirundi language and the English language belong to two different language
families. The first belong to Bantu language family and the second to the Indo-
European language family. Therefore, they are linguistically very different except
that they share some of the universal linguistic characteristics {consonent and
vowel sounds). From this situation, one can expect without predicting with

certainty that there are challenges or errors due to language transfer.



Some scholars maintain that the distance between L, and L, may facilitate the
acquisition of L, features whereas some other researchers hold that such a situation
may impede the acquisition of the L, characteristics. The problem with Kirundi and
English is that there are many differences especially in the sound system of both
languages, hence, the problem of pronunciation. The syllabus of General
Linguistics first year the describes the origine of mispronunciation. It shows that
languages do not have the same origine, hence problems of pronunciation. From
that course, both French and English belong to the same language family of Indo —
European languages. They then share many language characteristics. However,
they still have some differences because they do not share the same sub-family.
French is a member of the Latin sub-family whereas English is of the Anglo-Saxon
sub-family. The degree of translatability is greater between French and English if
compared to the one between Kirundi and English. This view can be supported by
the observation made by Odlin (1989: |114): “The similarity of cognate forms may
induce learners to establish correspondence between sounds that are phonetically

very different.”

I. 2. Statement of the Problem

Burundian learners of English are supposed to have mastered the mother tongue,
Kirundi and then French as a second language. So they have difficulties to
internalize English speech sounds which, consequently leads them 10

mispronunciation.

1.3. Aims of the Study

While carrying out any investigation, the researcher has a purpose he wants to

achieve. So, the main concerns of this study are:



- To identify some of the speech sounds found in English which do not exist in
Kirundi and French.

- To show that, due to the difficulties those strange speech sounds cause to
Burundian learners tend to involve in approximation, negative transfer and

overgeneralization in their pronunciation.

I.4. Research Questions

In any academic work, the researcher must have identified a problem. This problem

becomes an object of investigation on which a researcher asks himself questions

that will help him find out answers to the problem. The following questions helped

me carry out my research:

1. Do Kirundi and French speech sounds have an impact on English phonemes?

2. To what extent are some Kirundi and French speech sounds different from
English speech sounds?

3. What are the characteristics of Burundian learners’ pronunciation of English

words?

L.5. Hypotheses

The following tentative answers were formulated to the above mentioned research

questions: ' l

1. The English language has some speech sounds that do not exist in Kirundi or
French. |

2. The differences that exist between Kirundi and French phonemes influence the
pronunciation of English words by Burundian learners.

3. The characteristics of Burundian learners’ pronunciation of English words are

negative transfer, approximation and overgeneralization.



1.6. Motivation

To conduct any research, there must be a force behind which urges the researcher
to carry it out. It is not done randomly; rather there must be an innermost urge, the
driving force behind the choice of the topic. So, my interest in “An Analysis of
Pronunciation by Burundian Learners of English” takes its root from my
unfortunate experience. After four years since the time I was introduced to the
English language as a course, | started to listen to the BBC station. However, |
hardly understood what was being broadcast except when telling the time. From
that moment on, I piled questions up within me. Some of the questions were: How
come, after four years from the time [ was introduced to the English language, [
cannot decode messages whenever | listen to native speakers engage in
conversations? Is the English I have been learning the very English used in
programs on the BBC? What do my teachers of English profit me, now that |
cannot decode messages while English native speakers engage in conversations?

From that experience, a spark of interest in pronunciation was lit by a teacher of
mine who, whenever teaching often gave us reading exercises and pronunciation
exercises. During those exercises he had to focus on English sound system. [ had
enough lexicon at my level but [ could not extricate the message from a given

discourse.

Furthermore, when I came to the university, I was introduced to the “Practical
Phonetics course”. During that course some lecturers corrected my pronunciation.
For example, I used to utter the word “promise” as /promaiz/ instead of /promis/ ;
“upon” as / apon/ instead of / o'pon/. Therefore, any teacher has to be constantly in

search for remedy for those errors because [ agree entirely with Brooks (1964) that:



“[ike sin, error is to be avoided and its influence overcome, but its presence to be

expected”.

I.7. Significance of the Study

The importance of this work is pedagogical as it describes the pronunciation of
English words by Burundian learners. It only deals with the phonological aspect:
the problems involved in the acquisition of English phonology particularly in
secondary school. This work bears a collection and an analysis of errors. This
analysis leads to some conclusions from the findings, which in turn, leads to some

suggestions for correcting errors in pronunciation.
1.8. Scope and Delimitation of the Study

The study focuses on some selected secondary schools second Form Arts in
Makamba Province. The researcher emphasizes the negative impact of Kirundi and
French which constitute a challenge for Burundian learners of English, owing to the
large differences between L and L, and the FL (FForeign Language). Since the
definition of pronunciation is broad, the researcher does not deal with all of its
aspects. He focuses on interdentals /06/ which have proved to be a headache for
Burundians learners. It should be mentioned that these two sounds do not exist in
both Kirundi and French language (see Phonetics and Phonology, 3" year). This
study also deals with the nasals »7 and », when preceded by the sound /I/. Finally, it
is concerned with errors of pronunciation that appear in the production of English

vowel sounds.



L.9. Definition of Key Terms

This

point about ‘‘definition of key terms’”> concerns the elucidation of words that

constitute the case study of this research. These terms are explained in detail in the

following lines:

1.

8.

Pronunciation (noun): According to Oxford Advanced Learner’s Dictionary
of current English, “pronunciation is a way in which a language or a
particular word is pronounced”.

Analysis (noun): According to Oxfoird Adﬁanced Learner’s Dictionary of
current English, “analysis is the detailed study or examination of something

in order to understand more about it ; the result of the study.”

. Approximation (noun). means “estimating the pronunciation of a given

word because it has the same spelling as another word one already knows in
another language.”

Overgeneralization (noun): from the syllabus of Second Language
Acquisition 3" year, “overgeneralization is the process of extending the

application of a rule to items that are excluded from it in the language norm.”

. Interference (noun) “the presence of speech sounds of one language into

another in the learning process.”

. Intrusion (noun): “intrusion is the fact that a learner finds errors of

pronunciation independently of his/ her will in the learning process.”
Transfer (noun): “the use of speech sounds of one language into another in
the learning process.”

Interlanguage (noun): “is a language produced by a learner in the learning

process.”



10

To sum up, this chapter deals with English pronunciation difficulties for Burundian
learners. It raises areas of difficulties and predicts reasons for them.To show how

important the study is, chapter two provides the existing related studies.
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CHAPTER II: LITERATURE REVIEW
I1.0, Introduection

As this work is intended to find out the pronunciation of English by Burundian
learners, this chapter provides some views of scholars in that area of
pronunciation. To do it, the chapter presents the notion of phonology and its task. It
goes ahead to present the basic elements of phonology and the theories of L, and L,
acquisition. It also presents the notion of language transfer and the comparison of

the sounds especially those of L; and L; with those of FL.
I1.1. The Notion of Phonology

Within any language we can identify a small number of regularly used sounds
(vowels and consonants) called phonemes. These phonemes may be confusing if it
comes to learning a language which is not one’s native language. Roach-{(1983:21)
states: “Because of the notoriously confusing nature of English spelling, it is
particularly important to learn to think of English pronunciation in terms of

phonemes rather than letters of the alphabet.”

Referring to this quotation, it is obvious that one cannot learn English relying on
the spelling of letters of the alphabet because they may lead to confusion. This is
due to the fact that one letter may be pronounced in different ways or different
letters may be pronounced in the same way depending on the context. For example,
one must be aware that the word ‘enough’ begins with the same vowel phoneme as

that at the beginning of ‘inept’ and ends with the samé consonant as ‘stuff’,

To pronounce English well, therefore, requires mastering its phonology.Lass

(1984:1) says: “Phonology, broadly speaking, is that sub discipline within
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linguistics concerned with the sound of language. More narrowly, phonology
proper is concerned with the function, behavior and organization of sounds as
linguistic items”. This definition gives a view that phonology is one of the branches
of linguistics which studies the sounds of a particular language. It focuses mainly
on how these sounds function, behave and how they are organized in a given

language. More specifically, it shows meaningful units.

Bollinger (1975:16) states that language is sounds in the same sense that a given
house is wood. We therefore understand that we cannot talk of a language without
sounds, considered as the basic elements of a language. Bollinger (op. cit)
compares sounds with the wood used to build a house. He sees that people cannot
build a house without wood. It is therefore evident that pronunciation bases its
study on speech sounds commonly known as phonemes. The learning of a language
necessitates the learning of how to produce sounds. Troubetzkoy (1949:3)

distinguishes two sciences that study sounds. He says :

1l existe deux sciences de sons du langage, |'une devant avoir pour objet
l'acte de la parole et 'autre la langue Leur objet étant différent, ces
deux sciences des sons du langage doivent employer des méthodes de
travail tout a fait différentes: la science des sons de la parole ayant
affaire a des phénoménes physiques concrets doit employer les
méthodes des sciences naturelles. La science des sonsde la langue doit
au confraire employer des méthodes purement linguistiques,

psychologiques ou sociologiques.
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English rendition:

There exists two sciences of language sounds; one has the purpose of
speech act and the other of language. Their role being different, the two
sciences of language sounds use different methods: the science of
speech. Sound having fo do with concrete physical phenomena uses the
methods of natural sciences. The science of language sounds on the

other hand uses linguistic, psychological or sociological methods.

From above quotation it is undeniable that only two sciences deal with sounds.
Being different in terms of framework, they use different methods. This leads
Troubetzkoy to separate them owing to their framework. He, further, says, « Nous
donnerons a la science des sons de la parole le nom de phonétique et a la science
des sons de la langue le nom de phonologie. » The English rendition is: “We
attribute to the science of speech in the study of speech sounds as phonetics and to
the language sound science the name, phonology.” It becomes clear that the
researcher’s main concern is the study of English speech sounds in an environment

of Kirundi (L;} and French (L,).
I1.2. The Task of Phonology

The task of phonology ﬁiakes us know the main role that phonology plays in a
particular language. Ladefoged (1985:225) states that the discipline of phonology
seeks to understand the behavior of speech sounds, He goes further to say that the
behavior of speech interest includes variation in pronunciation due to speaking
style, phonetic context and sound change. The result of sound change is regional,

social, dialectal variation, morphologically conditioned variation and the patterns of
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selection of sound in segment inventories, etc., the order of acquisition and patterns

of mistakes in first and second language acquisition.

The main field of phonology from the above is with the behavior of speech sounds.
The behavior of speech sounds, therefore, differs from one person to the other in
terms of speaking style, phonetic context, and above all the sounds change. The
consequences of all these cases are the rising of regional, social, dialectal variation
or differences in terms of pronunciation and phonemes. Plionology has the role of
analyzing how sounds interact as a system in a specific language. Stated in another
way, phonology studies how these sounds combine; how they change in
combination as well as which sounds can contrast to produce differences in

meaning and utterances.

Hermann (1880:228) points out this, “Given the complex nature of language we
must look in three domains for answers to our questions: the -physical,
psychological and social”. According to Hermann, these differences in sounds are
mainly due to physical constitution, psychological set and the social environment
influence. As a matter of fact, phonology is concerned with sounds and how they

keep utterances apart in a given language.
I1.3. The Basic Element of Phonology: the Phoneme

Any discipline has its fundamental elements on which it stands and makes it worth
being a discipline. Hence, phonology as a discipline within linguistics could not
help having a basic element to lean on. The study of phonology requires the study
of phonemes. This is because what is represented orthographically is not

necessarily the same as what is represented phonemically.
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To substantiate the above assertion, Brown (1977:12) says:"It is well known that
the orthographic form of a word may not always correspond directly with the
sequence of segments which is heard when the word is spoken aloud."

This means that the sequence of segmental elements represented phonemically does
not always correspond to what is heard. In learning a language, we need to learn its

phonemes. If we take the example of ‘leader’, ‘leather and ‘gear’, the combination
of vowels ‘ea’ in ‘leader is’/i:/, ‘ea’ in ‘leather’ is /e/, whereas ‘ea’ in ‘gear’ is /1 o.

Even though the ‘ea’ is orthographically the same, they are not phonemically the

sdame.

Krashen (1981), on his part, defines “A phoneme as a basic element of spoken
language or dialect, from which words in that language or dialect are analyzed as
being built up. This implies that the foundation of phonology is based on the
phoneme. To build, therefore, words, we have to rely on the association of
phonemes. The IPA defines it as the smallest segmental unit of sound employed to

form meaningful contrasts between utterances.

IL.4. Major Theories on L; Phonology Acquisition

Theories on the acquisition of L, phonology lies on some controversies. Scholars
like Mowrer (1952) and Winitz (1969) represent the behaviouristic view of
language acquisition which has been challenged by Wahle (1969), whereas the
universal view is put forward by Jacobson (1941, 1968).The explanation given by
the behaviouristic theories is that the acquisition of L, phonology is a result of
imitation and reinforcement. This means that the child who imitates sounds
correctly in his or her environment receives reward from his or her parents as a

kind of reinforcement. This explanation has been, however, challenged by Wahler
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(1969) who shows that sounds receive no more reinforcement from parents when

approximating an adult’s speech than when not.

Wahler (1969)’s view is supported by Norrish (1987) quoting Green (1975). He
says that linguists now believe that we do not simply become conditioned to
making responses but rather form hypotheses about what language is and how it
works. The rules are learned and modified according to further data from the
language to which the learner is exposed. Although the habit formation theory
acquisition is no longer held to be true, much of what the learner does in the field
of pronunciation is demohstratably as a matter of habit. A learner, as a child, cannot
produce a sound never heard before. When a child makes a mistake in producing a
sound, he or she does so because he or she wants to produce a sound heard earlier.
He or she makes his or her own rules and this situation results in a kind of
resistance against correction. That is why children are sometimes considered to be
stubborn. Let us take an example from the syllabus of Second Language
Acquisition, 3" year about this little gir] named “Lisa”. When she was asked her
name, she would say / 118/, but when an adult repeated what she had just said, she
would rise up and say “no” to the adult’s imitation until the adult uttered the right

name /lizo/ and then she would agree.

The universal view of L, phonological acquisition which has been propbsed by
Jacobson (1941, 1968) has demonstrated that the development of the sound system
can be viewed as the acquisition of successive contrasts between features that are
maximally different. This view goes on saying that there is universal hierarchy of

feature contrasts. That is, hierarchy is reflected in the universal acquisition order.
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Chomsky’s (1959) view of language acquisition seems to agree with the universal
view of L; phonological acquisition. He claims that children are born with an innate
capacity of language acquisition, including considerable knowledge of language
universals. This means that children are born ready to acquire a language. Some
people go as far as to assert that a child can listen to the music still in its mother’s
womb. Yet what seems to be true is that a freshly new-born baby is sensitive to
every kind of noise. Perhaps, some psycholinguists are right when they say that the
acquisition of language starts the first day of life outside the mother’s womb. With
regard to this innate capacity, we can agree with Sekiya’s (1984) assumption that
the development of phonology is considered not to be the result of imitation and
reinforcement but rather the function of innate phonological acquisition
mechanism. However, we must be critical because we cannot reject the role of

environment in the acquiéition of phonology or language.
11.5. Major Theories on L, Phonology Acquisition

If L, phonological acquisition is considered to be as a first set of habits, then the L,
phonological acquisition seems to be a second set of habits. Skinner (1957) states
that a language is essentially a set of habits. Then, when we try to learn new habits,
the old ones will interfere. This view is supported by Fries (1945) and Lado (1957)
who assert that error in L,is derived from interference from L, habits. Their view is
based on the Contrastive Analysis Hypotheses (CAH) which as Scovel (1976) puts
— is largely unchallenged and still has a largely unchallenged and still has a wide

acceptance in the domain of acquisition of L, phonology.

Tarone (1978) criticizes that the predictions which are made by the contrastive

analysis hypotheses are not rigorously tested. This criticism further states that the
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CAH’S concern with initial contacts between L, and L, does not include the
developmental continuum of acquisition of L, phonology. It has been shown that L,
transfer is the only process which shapes L, phonology. Scholes (1968) and
Miyawaki et al (1975) which indicate that, the subjects’ perception of L, sounds are
conditioned by their L;. It seems that L, transfer is a process among others. As
Selinker (1969) sees it, it appears that the process underlying L, acquisitions are
five- fold: Firstly, there is “‘language Transfer”; secondly, “transfer of Training”;
thirdly, “strategies of learning”; fourthly, “strategies of communication”and fifthly

“overgeneraliasation of linguistic material”.

[t is good to note here that “language transfer” can also be divided into two types:
positive transfer and negative transfer. The former facilitates the acquisition of
sounds and the latter impedes the acquisition of sounds. Discussion about transfer
raises controversies. Odlin (1989:22) believes that: “No matter what the personality
characteristics are, individuals with little aptitude for mimicry are iikely to show
the effects of phonetic and phonological influence from their native language”.

Johansson (1973)’s data indicate that language transfer operates to shape certain
aspects of the IL phonology, but that other processes, such as overgeneralization

and approximation also operate.

A language transfer hypothesis would then maintain that the syllable structure of
NL would be transferred in the learner’s attempt to produce the TL. Taylor (1975)
has argued that less proficient learners will rely more on transfer. Taylor (1975)
goes on to say that the apparent differences in reliance on transfer mainly reflect
the differences in the knowledge base that less advanced and more advanced

learners have to work with.




19

This view on knowledge'is sustained by Selinker’s (1969) observation which states
that within the domain of interlingual identification any learner of a second
language has three knowledge levels: first knowledge underlying production in his
native language (NL), second, the knowledge presumably at more than one level of
consciousness about the TL, and third the knowledge underlying attempted
production of a TL norm. With respect to Selinker’s (1969) view, Wode (1976)
finds evidence that some phonological elements seem to be strongly affected by
native transfer from the NL, while other elements seem to be acquired with no
influence from the NL but rather in the same way that a child would acquire them
in L, phonology. Johansson’s (1973) data suggest once again that one of the
constraints involved in shaping the relative difficulty of the learning of those L,
sounds is, an effect operating independently of the process of negative transfer, but

interacting with it.

Stevens (1969) and Singhand (1966) have concluded that the subjects’ perception
of T L features operate independently of L, background. This conclusion has come
to challenge Carrol and Sapon (1958:12), Lotz (1960:45) and Scholes (1968} who
have proposed earlier that negative transfer from the native language NL) was
influencing subjects” performance on experimental perception tasks. Flege
(1981:22) has formed a hypothesis that L, learners base L, phonetic learning on an
acoustic model provided by pairs of similar sounds’in both L, and L, rather than on
a single model as in L, acquisition. This hypothesis involves, therefore, the

existence of inter language phonology.

Barton (1976, 1978) conducted a research to know whether theknowledge of

vocabulary influences the perception of sounds in children’s acquisition of L1
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phonology. Following Barton’s (1976,1978) example, Lado and Yoshida (1980)
carried out a similar a research in second language and the result showed that
lexical knowledge might influence the perception of L, sounds. Nemser (1971);
Dickerson (1975) and Beebe (1980, 1983) reached findings that supported the inter
language hypothesis. These findings supported the fact that the L, learner’s
speechsounds are the patterned and internally structured production of a linguistic

system distinct from L and L,.

The inter-language hypothesis implies the existence of non transfer variants but
these variants are not necessarily free from the influence of L, even though they are
produced by the exact transfer of L1 variants. Talylor’s (1975) findings in syntax
suggest that transfer errors occurred more frequently at the initial stage of L,
learning, while overgeneralization occurred at later stages. These findings were
found valid in phonology. To mention but a few, it is clear that many studies have

been conducted in the realm of the acquisition of L2 phonology.
I1. 6. Theories on Pronunciation Error Analysis

There are many theories of pronunciation by different scholars. The following are

the theories of Norrish.
I1.6.1.Definition and Categorization of Pronunciation Errors

Before stating any theory, it would be good to note that Sources of Second
Language Learners’ Errors Academy confirms that “the error itself may actually be
a necessary part of learning a language”. Afterwards we can define the difference
between an error, a mistake and lapse. |
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According to Norrish (1987) an error is a systematic deviation. It means that
sometimes the learner has learnt something and consistently gets it wrong. A
mistake is an inconsistent deviation. It means that sometimes the learner “‘gets it
right” but sometimes he makes a mistake and uses a wrong form. A lapse is neither
a mistake nor an error and can happen any time to anyone. It may be due to lack of

concentration, shortness of memory or fatigue.

As for the categorization of errors, it is assume that there are two categories: errors
of compe‘tence and errors of performance. The formers are said to be the result of
the application of rules by the L, language learner which do not yet correspond to
the L, norm. The latter are the results of a mistake in language use and manifest

themselves as repeats, false starts, correction or slips of the tongue.
I11.6.2, Techniques of Pronunciation Error Analysis

A class with different first languages is believed to be a good model when
analyzing pronunciation errors. Such a class indicates problems common to all and
problems common to a particular group of learners. If a teacher carries out two or
three surveys at intervals of time, he or she can build up a profile of each
individual’s problem and see to what extent his grasp of the target language is
improving. If he or she uses Error Analysis as a monitoring device, he or she can

assess objectively how his teaching is helping his or her students.

Remy (1994) mentioned in his error analysis, two main approaches.The first
approach and more common one is to set up one’s categories of errors based on a
set of preconceptions about the learner’s most common problems. The second

approach is to group errors as they are collected into particular errors of
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grammatical and semantic problems. However these two approaches seem to be

directed to the field of writing process.

The approach which is interesting to our work is the “Quick Check” approach. This
approach is used in order to check the students’ spoken language. The teacher is
asked to listen to the language use in an activity which is designed to generate
particular forms. For example, the students can be given a pair work exercise where
they are required to find their “partner” by asking simple questions such as “what is
your name?” One must be cautious about the Error Analysis Techniques. Error
Analysis has its limitat_ions. For instance, the distinctions between “Error of
Competence” and “Errors of performance” have a limited use. Besides, some L,
learning phenomena cannot be captured at all by error analysis.Finally, error

analysis does not provide any insight in the course of the L, learning process.
I1.6.3. Prevention and Correction of Errors

It is true that teaching a language is not such an easy task as Von Humbolt
(1983: 21) puts it: “Language cannot actually be taught, although it may appear at
first sight that it can. It can only be aroused in the mind, and be given a thread

which to develop itself”.

However, Valette (1969) in Pimsleur and Quinn (1971) asserts that an important
component in student’s success is the teacher’s mental set. She goes on saying that
if one teacher expects all his students to master the French sound, they usually do;
whereas if another is convinced that most students will never get it, his students
usually do not. If a student is to learn as effictively as possible, it is up to the
language teacher to adapt his teaching techniques to the student’s individual

learning strategies as far as this is possible in class teaching.
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Many assertions have been made as alternatives for effective teaching. Rivers
(1968) in Pimsleur and Quinn (1971) suggests that students should begin to study a
foreign language by being plunged into a “bath” of foreign language speech. That
is to say, they should listen until they begin to absorb the language through

continual explosure. This has also been termed the“sunburn” approach.

Poltzer (1972) asserts that language is created most effectively by exercises in
which correct answers by the student are elicited and reinforced. Politzer’s (1972)
assertion is supported by River (1968) who says that students should be given
exercises in which they are to hear in basic, kernel-like sentence and are then
required to listen to the same substance in more complicated with numerous

transformations.

Rivers (1968) goes on saying that in the early stages learners should be encouraged
to repeat to themselves the segments they have apprehended themselves first as
sketches of sound then in attempt at syntactic grouping. The very effort of
repetition forces the students to segment the stream of sound in some fashion. The
auditory image is longer retained and the student has time to relate segment and
readjust his developing interpretation. The same frequent practice in repeating as
units in meaningful context word groups of high frequency which contrasts with
those of their own language and further practice in teaching this in listening

materials.

This idea supports what has been mentioned by Norrish (1987) about the use of
listening comprehension. What is more, it is believed that training in listening
comprehension by parallel production is more important than mere imitation. It

forces concentration on the production of well formed segments, thus integrating
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with listening comprehension an operation which is basic creative speech

production as well.

After an overview of suggestions put forward in favour of an effective teaching in
order to avoid errors, one can assert that it is possible to prevent errors related to
pronunciation. It could perhaps be hazardous to affirm that it is possible to prevent
errors in foreign language learning. If one is aware that one makes errors even
when learning one’s first language, one may assert one must produce errors in
learning in a second oe foreign language. So, no matter how successful the learning
process is, a second or foreign language learner must go through at least a stage of

interlanguage.

Selinker (1969) in Pimsleur and Quinn (1971) says that many IL(interlanguage)
tendencies are never really eradicated for most second language learners, but are
still somehow psychologically there and regularly reappear for these learners under
conditions of anxiety and shifting attention and performance in new skills.

This assertion confirms that a second or foreign language learner whether he wants
it or not must produce errors at any opportunity of second language use. If he
happens to become a perfect second language speaker, he is considered as
bilingual, things which are rare to happen. The main concern is therefore the search
for solution when pronunciation errors occur. Extremists in the audiolingual
approach assume that only correct answers should be made possible in teaching-
learning process, thus, eliminating the need for correction. Such an assumption is a
mere utopia. There cannot be any learning without an obsessive concern with error
avoidance which is according to Hendrickson (1978), counterproductive to learning

a foreign language.
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George (1972) has remarked that one of the most useful forms of treatment of
errors may be to treat them since they represent incompleteknowledge of the
language system and time spent by the students on correcting errors, is time spent
for further exposure to the language. Norrish (1957) states, on his turn, that
tolerance should be encouraged since correction and reteaching take up useful time
which could be devoted to explosing the learner to a stage of interlanguage

development which is closer to the target language than this present stage.

[f one takes a close look at George (1972)’s remark and Norrish’s (1981) statement,
it appears that the two researchers focus on tolerance and explosure. Hendrickson
(1978) makes a similar approach but somhow elaborates by saying that the teacher
should take a constructive view of the learner’s errors. As soon as decision not to
correct all errors is taken this question immediately arises: Which errors should be

corrected and which should not be.

According to Hendrickson (1978) two types of errors are labelled as errors which
should be corrected first are errors that impede intelligibility of the message,
second are errors that stygmatise the learner from the native speacker’s perspective-
Some suggestions are put forward by Ferguson (1976) in order to make
pronunciation correction. Ferguson (op.cit.) distinguishes two main types of
pronunciation correction, the second of which can again be subdivided: first there is
the articulator approach in which it is attempted to teach the learner to pronounce
sounds correctly mainly by explaining to him how the speech organs are involved
in the production of the sound in question. Second, the auditory approach: It can be

devided into three sub-types:
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a) The global auditory approach which assumes that the learner arrives at a
correct pronunciation by repeatedly listening to L, material and repeating it.

b) The second subtype of the auditory approach is global. It is characterized by
the use of minimal pairs. It means pairs of words which differ with respect to
only one phonological element (e.g peer, beer). This approach does not,
however, entirely eliminate the risk of learners who cannot discriminate
sufficiently between sounds, acquiring an incorrect pronunciation,

c) The third subtype of the auditory approach,which Ferguson (1976) himself
advocates, attempts to represent only the characteristic elements of the
sounds to be acquired by the learner either by filtering out redundant
components or the speech stream before it reaches the leamner’s ear by

manipulating the production of the sound.

Apart from Ferguson (1976)’s approaches, it should be mentioned that the use of
various visual media is also needed for pronunciation correction. There is also a far
more advanced technique which seeks to viéualize sounds, combinations of sounds,
stress and intonation patterns instrumentally especially the visualization of
intonation contours with aim of providing feed back which has been the subject of

considerable amount of recent experimental research.
I1.7. The Notion of Language Transfer

While learning an FL, there is the tendency to transfer the entire native language
system in the process. In learning the sound system of FL, the learner will find
sounds that are similar to those of the NL. The leall-'ning of such sounds is done by
transferring without difficulty. Such transfer is known as positive transfer. Odlin

(1989:27) gives a working definition of transfer:
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Transfer is the influence resulting from similarities and differences
between the target language and any other language that has been

previously (and perhaps imperfectly) acquired.

If the learner has not been exposed to or acquired any language, the learning will
not get any influence, However, in learning a language as a foreign language (FL),
the learner is tempted to transfer sounds that are similar into the TL. The more

similar languages are, the greater the influence is.

Newmark (1966:7) cited in Krashen states this:
Interference is not the first language getting in the way of the second
language skills. Rather, it is the result of the performer “falling back”
on old knowledge when he or she has not yet acquired enough of the

second language.

This is to say that when the learner hears a sound in the FL that is closer to L, or L,
sound, he / she uses the L; or 1., sound in the place of FL. sound. Language transfer
is in fact the effect of L; or L, use of sounds on their production of the language

they are learning — foreign language.
I1.8.0. Comparisen of English and Kirundi Sounds with French Sounds

As said earlier, in the first chapter, Kirundi and English do not belong to the same
family; so does French. This means that they have little to do in terms of speech

sounds.
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11.8.1. The English Sound System

The English sound system is grouped into two categories like any other languages
of the world. These are the consonants and vowels. Always, it is good to remember
that sounds are different from letters. Letters are written but sounds are spoken.
English has twenty six letters of the alphabet from A to Z but it has forty four
phonetic sounds or symbols (consonants and vowels). There is no one-to-one
correspondence between spelling (letters) and sounds. It is not easy to know what
sound a particular letter stands for. While a symbol retains the same value wherever

it occurs, a letter does not.
I1.8.1.1. English Vowel Sounds

McCarthy (1978) defines a vowel as: “A sound produced by an articulation having
little or no constriction of the mouth passage, at least not enough to produce audible
friction during normal speaking.” From the above quotation, it is evident that
during the production of vowels, there is no obstruction of air passage which makes
no audible friction. Since, we are dealing with vowél sounds, we talk about the two
categories of English vowel sounds, the pure vowels also known as monophthongs
and the semi vowels known as diphthongs. The monophthongs are 12 in number
while the diphthongs are 8. Apart from the monophthongs and the diphthongs there
is a third category called triphthongs from the word “tri”. It can be suggested that

there are 3 symbols representing one sound.

11.8.1.1.1. The Front Vowels

These vowels are pronounced by raising the front part of the tongue towards the
roof of the mouth. On this part we have four vowels which can be classified as

thus:
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/i: / as in feet /e /as in bed

/1 /asin fit /2e / as in cap
II. 8.1.1.2. Back Vowels

Back vowels are produced by raising the back of tongue towards the roof of the mouth

without allowing any contact between the tongue and the palate. We have five of such

vowels:
1 /o/ asin pot 3 /v /-as in good
2 /»:/ as in saw 4 /u:/ asintool
11.8.1.1.3. Central Vowels

While producing these sounds, the part of the tongue between the front and the
back is involved. The middle part of the tongue is raised towards the roof of the

mouth without making any closure. Three vowels are concerned:

1/a / as in but, blood 2/3:/ as in first and curse

3/al as in around, about, teacher
11.8.1.1.4. Diphthongs

The diphthongs are by convention presented by two vowel sounds helping to
indicate where the tongue starts and where it ends while producing it. For instance,
the sound /ar/ is made up of /a/ which is a back vowel and / 1 / which is a front
vowel. While producing it, we move from back to front. However, each diphthong

is regarded as one sound.
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1 /er/ asin fail
5 /o1/ as in oil
2 /au/asingo
6/10/ as in fear
3 /ar/ as in china
] 7/ea/ asinrarely
4 /au/ as in allow
8 /va/ as in pure

Besides monophthong§ and diphthongs, there are trfphthongs as earlier indicated which

are:

/ e1a/ as in layer, player />ta/ as in loval, roval

/ ara / as in liar, fire /a1a/ as in liar / ava / as in power
I1.8.1.1.5. The Chart of English Pure Vowel Sounds according to Plionetics and

Phonology syllabus second year

Chart 1: English Pure Vowel Sounds

Close I I
u:
Half close e e a2:
)
Half open ®
.  open

I1.8.2. English Consonant Sounds According to Phonetics and Phonology

McCarthy (1978: 22) goes ahead to define a consonant as “a sound produced by an
articulation involving some degree of constriction of the mouth passage” This
means that while produc'ing a consonant, the air passage is partially closed and it

produces audible friction.
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I1.8.2.1. The Chart of Consonantal Sounds According to Gimson

Chart 2: English Consonantal Sounds

anner of articulation

Place of

articulation

plosive

Affricates

Friction

Nasal

Approximants

Bilabial

Labiodentals

Dental

Alveolar

Post alveolar

Palato alveolar

t d3

Palatal

Velar

Glottal

I1.8.3. Kirundi Vowel Sounds

Kayonde (1998) quoting Rashida (1991:33) describes Kirundi vowel referring to

the way they are presented on a triangle.
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Chart 3: Kirundi YVowel Sounds

High

Front i u.....back....... close

o U low open

Kirundi vowel sounds are limited to five whereas French has more than fourteen

and English as a foreign language has 24 vowel sounds.
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I11.8.4. Chart of Kirundi Consonant Sounds by Ntahokaja (1994:7)

Chart 4: Kirundi Consonant Sounds

Manner Area of Articulation
of Labials | Labioden- Dentals | Palatals | Vélars | Laryn- | Glottals
articula- tals | geal
tion
Plosives | p t k
Plosives |b d g
Fricatives | f s 3
h
Fricatives v z tf
Nasals m n
Laterals r l
Africates | pf ts I |
Semi- w
vowels

[1.8.5. French Vowel Sounds

French vowels sounds are not as many as those of English. In French there are:

], [el, [e], [€], [al, [ul, [2] [], [cel [&], [d], [3], [a], [ u]
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I1.8.6. French Consonant Sounds

Not many French consonant sounds are different from those in English. Only [R],

[n]et[y] are particular to French consonant sounds

IL9. A Comparison of English, Kirundi, and French Languages
I1.9.1. French, Kirundi, and English Vowel Sounds

From the charts of English and Kirundi vowel sounds drawn above, it is clear that
there are many sounds which exist in English but are lacking in Kirundi. However,
as for French vowel sounds, they are not as many as those of English and some of
them have impact on English. In Kirundi, we only have five vowel sounds while

English has 12 pure vowels and eight diphthongs.

I11.9.2. Comparison of English and French Consonant Sounds

As far as consonant sounds are concerned, differences exist between English and
French consonants. As a result of this, difficulties pertaining to them may inhibit
the learner’s pronunciation of English words. Some of the English consonantal
sounds which are the main concern of the present study that are not found in French

are: /9/,/8/,/0/.

To conclude, this chapter presents the notion of phonology and its task. It presents
the basic elements of phonology and theories of L, and 12. [t also presents the
notion of language transfer and the comparison of sounds especially those of L, and

L, with those of FL. The following chapter deals with methodology.
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CHAPTER IIT: METHODOLOGY
II1.1. Introduction

In any scientific study, there is an appropriate methodology to follow both in
collecting data and analyzing them. The researcher seeks information.about the
individuals to whom the inquiry is directed and appreciates whether or not the
contents correspond to the needs of his study. He chooses a representative sample
of the whole population. This chapter is concerned with the methodology used in

collecting and analyzing the data for the present study.

IIL2. Area of the Study

The study was conducted in one provincial directorate of education: Makamba.
Four secondary schools, in Nyanza-Lac, Vugizo, Makamba and Kayogoro

communes were chosen and are the following:

e Nyanza-Lac commune
Communal Lycée of Nyanza-Lac
e Vugizo commune
Communal Lycée of Gishiha
e Makamba commune
Makamba Public Lycée
* Kayogoro commune

Communal Lycée of Kayogoro

II1.3. Population and Sampling

The researcher used -students of second Form Arts. He decided to work with

students of the Arts Section because they are supposed to be able to express
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II1.3. Population and Sampling

The researcher used students of second Form Arts. He decided to work with
students of the Arts Section because they are supposed to be able to express
themselves in English, thus, allowing the rescarcher to conduct his study on
pronunciation. He also decided to work with teachers of second Form Arts who
teach the very students. The researcher did so because they are persons who are
concerned with the teaching of English in those classes. He wanted to get more

information for his study.

I11.3.1. Population

Chart 5: Students who Parcipated in the Test

Schools Population Sampie
Communal Lycée of Nyanza-Lac 63 | 21
Communal Lycée of Kayogoro 27 9
Communal Lycée of Gishiha 42 . 14
Public Lycée of Makamba 42 14

Chart 6: Teachers who Responded to the Questionnaire

Schools Population Sample
Communal Lycée of Nyanza-Lac 2 2
Communal Lycée of Kayogoro 2 2
Communal Lycée of Gishiha 2 2
Public Lycée of Makamba 2 2




37

I11.3.2. Sampling Techniques

The study was conducted in four schools out of sixteen which have the Arts
Section. To select the four, the researcher wrote the names of the sixteen schools on
sixteen pieces of paper and shuffled. He counted them considering one out of four.
A total of fifty eight students were retained as sample. The researcher used a
systematic class list sampling considering one out of three. There were second form
arts A and B in each school. So, the researcher had to use that systematic class list
sampling in A and later in B and then put them together for tests. As for teachers,
every teacher was taken into account because there were Second Form Arts A and
B with two teachers. That is why the researcher gave the questionnaire copies to

eight teachers.

1I1.4. Data Collection Procedures

A questionnaire for teachers of English in secondary schools was designed. Focal
points for the research were put on the questionnaire for teachers of English. The
focal points for the research on the teachers’ questionnaire were about areas of
difficulties for learners while teaching- difficulties related to pronunciation. So I
prepared a reading text, a list of words to be read, and I had to record so as to
analyzé later the problems encountered by learners in the English pronunciation.

Finally a classroom observation was organized.

I1.5. Instruments

When conducting a research, the researcher had to define the instruments used to
collect the data. Depending on the researcher’s study, three instruments were

designed: the reading of a text passage and the reading of a list of words from
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Today’s English and an interview for pupils. Also included was a questionnaire for

teachers.

III. 5.1. Students' Tests

The test that was designed for students sought to assess the students’ oral
performance especially in matters of pronunciation. The test is made up of a
reading passage, a list of words and an interview from Today’s English. As for the
reading passage and the list of words, they are meant to be read aloud by students.
The researcher on his part recorded their pronunciation and tried to analyze the

difficulties caused by language sound interference.

IT1.5.2. Teachers’ Questionnaire

The designed teachers’ questionnaire was used to find out information about the

research questions already set. The questionnaire consisted of nine questions.

I11.6. Forms of Tasks

Remy Ntirurikure (1994:21) quoting Dickerson’s (1975), Schimidt (1977) confirms
that pronunciation is influenced by the tasks. In this study Dickerson used fiee
reading of a dialogue and reading of word list.'In addition, he conducted a study in
phonology to investigate the substitution of [S] and [Z] for the English [08] and [3]
by native speakers of Eéyptian Arabic in a continuum of elicitation tasks which
were arranged in a certain order to make sure that.the tasks move from relatively
formal to the most informal. Dickerson (1975)’s and Schmidt (1977)’s studies
_ were, therefore, related to this research. The form of any of the three tasks depends

on the results the researcher wants. Since I want to test Dickerson (1975)’s
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hypothesis that “performance is influenced by the task used” 1 am going first of all

to use a reading text; secondly, a word list and thirdly an interview.

The choice of a reading text as the first task was preferred according to its nature as
a mixture of formal and informal language. So in a sense it was constructed to
produce special effects. The second task, which consisted of a word list which
represents the use of formal language. A given word must be pronounced only in
one way unlike the reading text where a character may change the intonation
patterns in order to produce the intended effects on the hearer, or to alter the
meaning, the pronunciation of a word list is fixed. Lastly, the third task consisted of
an interview which was used to meet the needs of a typically informal style of

language. This task was made up of simple questions about the life of any pupil.

II1.7. Content of the Task

The content of the task is based on everyday life in general and the pupil’s life in
particular. That is why the first task was about socializing. The second task
constituted a list of words which are supposed to raise the problem of pronouncing
interdentals and French nasalization. The third tasks emphasized the pupil’s
personal life. The tasks had in common words which are likely to preduce naturally
the errors predicted. This view was corroborated by Grime's (1960) observation on
data collection. He said that it made more sense to collect data according to the
needs of the analysis at each stage. He added that such an operation involved
viewing new material in three general ways: (I} as an illustrative material that
confirms conclusions one has already made (2} as working data that can be tested

in the current plan of data testing and(3) as a residue that cannot be handled yet.
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So, until this stage, nothing can be ascertained until after the data collection and

analysis.
II1.8. Conclusion

In this chapter, the researcher deals with the methodology adopted both in
collecting and analyzing data. He sought the information from individuals to whom
the investigation was directed. A representative sample was chosen in the area in
which the research was conducted. Moreover, he highlights the instruments used
for teachers and students of second Form Arts. Hence, the field study was
conducted respectively among students and their teachers. After all that, the
problems encountered while conducting the research were highlighted. In the

following chapter, the data is analyzed quantitatively and qualitatively.
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CHAPTERIV: DATA PRESENTATION, ANALYSIS AND FINDINGS
IV. 0. Introduction

This chapter analyzes the data and discusses the findings as the topic is concerned
with the problem related to pronunciation due to the differences between both
Kirundi and French and English (FL) speech sounds. Here, learners are challenged
by sounds which do not exist in their L, and L; As a result, learners tend to
simplification especially overgeneralization, approximation and negative transfer.
To analyse the learners’ pronunciation, words that were the main concern of this

study were phonetically transcribed in the way they were pronounced.

IV.1. Data Presentation
IV.1.1. Presentation of Students’ Answers

While conducting the research, three different oral tests were designed for students
to test their oral production of sounds: reading text, word list and interview. On this
issue Lado (1961:83) quoted by Remy N. states: “The most uniform, precise and
simple method for testing production of the sound segments of a language is to
have the students read oﬁt loudly the material you prepare for the test”.- From the
above quotation it is clear that you cannot test the production of sounds without
making students read a text. This quotation propelled the researcher to prepare the
texts that the students read out loudly and an interview to test their oral

performance.
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1V. 2. A Checklist of Pronunciation Errers Made by Second Form Arts Learners

The following are tables that display Learners' pronunciation in different aspects

and problems:
Test I

Chart 7: Results from Students’ Tests at Communal Lycée of Nyanza-Lac

Word Students’ Pronunciation RP | Number
of
Students

1./81s/ 2./dis/ 3. /dis/ 4, /vis/ 5. /dis/ 6. /diis/ 7. fvis/
8. /81s/ 9. /01 10. /é1s/  11. /dis/12. /vis/ 13. /dis/
This 14. fvis/ 15, /dis 16. /B1s/ 17. /di:s/ 18, /vis/ 19, /B1s/ /018/
20. /diz/ 21. /01s/ .

1./biko:z/2. /biko:z/3./biko:z/4.biko:z/ 5. /biko:z/

6/biko:z/7./biko:z/8.biko:z/ 9./biko:z/10./biko:z/ " 21

11./biko:z/ 12./biko:z/ 13. /biko:z/14. /biko:z/ /br'korz/
Because | 15. /biko:z/16. /biko:z/17. /bika:z/18. /biko:z/ or

19. /biko:z/20. /biko:z/  21./biko:z/ /br'kaz/

1./des 2. f8es/ 3. /des/ 4./ded/5./vea/6. [Bea/T.
. /0ea 8. /Oea/ 9. /dea/10. /Oeall. /vea/ 12. /dea/ 13.
There /0ea/14. /vea/ 15. fzes/  16. /Bea/ 17. fBea/18./
der/19. /0ea/20. /der/ /oea(r)/
Things 1. /6inz/ 2. /finiz/ 3. /tink/ 4. ftigs/ 5. /Omiz/ | /Oigs/

6. /8mz/7. /tumz/ 8. /6mks/ 9. /finz/ 10. /tigs/
11/tigs/ 12. /tigs/ 13. fuigs/ 14, /figz/15. /6igz/
16. /0mz/ 17. /ftinz/18. /fings/ 19. /6inz/ 20.
/fins/ 21. /Biyz/
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False

1. /fo:ls/2./fa:1s/ 3. /fo:ls/ 4./f0:1s/ 5. /fo:1s/6. /fo:ls/
7./10:1s/8./f2:1s/9./f0:1s/10./f2:1s/11./f0:1s/ 12. /fa:1s/
13. /fo:ls/14. /fa:ls/15. MHols/ 16. /o:ls/17. /fo:ls/
18. /fo:1s/19. /fa:ls/ 20, /fo:1s/ 21. /fa:ls/

/fo:ls/

That

1. /dat/ 2./3et/ 3./vat/ 4./dat/ 5./dat/ 6. /vet/
7./dat/ 8. /0xt/9./0xet/ 10./vaet/ 1]./0=t/ 12.
/vat/ 13. /vat/ 14. lvet/ 15. /0=t/ 16. /Bet/ 17.
/6xt/ 18./dat/19/82t/20. /det/ 21. /6=t/

/ozt/

happened

1./hapsnd/ 2. /hapend/ 3./hapsnd/
4, /hapand/ 5. /hapsnd/ 6. /hapand/
7. /hapand/ 8. /hapand/ 9. /haepand/
10./hapend/ 11./haepend/ 12./hapand/
13. /hepand/14. /haepond/15. /hapend/
16./hapand/17. /hapand/ 18. /haepand/
19./haepond/20. /hapand/ 21. /hapand/

/heepand/

my

1./mar/ 2./mar/ 3./mav/ 4./mav/ 5./mair/6./mai/
7./mar/ 8./mar/ 9./may/ 10./mav/ 11./may/ 12./mai/
13./mar/ 14./mai/ 15./matr/ 16./mai/ 17./mar/
18./mat/ 19./mai/ 20./mai/ 21./mayv/

/mat/

l./e/ 2./e/ 3./e/ 4./al 5/e/ 6./al
7. /®/8/a/ 9./e/ 10./a/1l./a/12./a/ 13./
a/ld./e/15./&e/ 16./a/17./e/ 18 ./&/
19./e/ 20./7e/21./a/

rya

all

1/2:1/ 2./207 3./0:1/ 4. /21/5./2:1/
6./0:1/7. 721/ 8./2:1/9./2:1/ 10./2:1/

1. /21 / 12/ 00713,/ 2l / 14, /o2 /15,7 221/
16./0:1/17. /017 18./2:1/19./0:1/ 20./0:1/
21. ./ 21/

[ol/
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denies

l./dmaj1z/ 2. /dmajiz/ 3. /dinajiz/ 4./dmnajiz/
5./dnajiz/ 6./dmajiz/ 7./dinajrz/ 8./dmajiz/
9./dmnajiz/ 10./dmajiz/ 11./ dmajiz/ 12. / dinajiz/

13. /dnajiz/  14./dmajiz/  15./ dmnajiz/.
16./dmajiz/ 17./dmajiz/ 18./ dnajiz/

19./dmajizz  20./dmajiz/ 21./ dmajiz/

/dr'naiz/

and

1. /end/2. /end/ 3. /fend/ 4. /end/ 5. /end/

6. /fend/ 7. /end/ 8. /end/ 9. /end/ 10. /end/
11. /end/ 12. /end/ 13. /end/ 14. /end/ 15. /end/
16. /end/ 17. Jend/ 18. /end/19. /end/20. /end/
21. /end/

J/end/

Jand/
/an/

then

1. /den/ 2. /ven/3. /den/4./den/

5. /ven/ 6./zen/7. /8en/8. /den/

9. /0en/10./den/11. /den/ 12. /Ben/
13. /ven/14. /den/ 15./ven/16. /den/
17. /den/18./ven/ 19. /den/ 20. /Gen/
21. /ven/

/0en/

man

. /men/ 2./meen/ 3. /men/ 4./man/ 5. /man/ 6./
man/ 7./man/8./mem/9./man/ 10.maen/

Il. /man/12. /men/ 13. /men/ 4. /man/ 15 /men/
16. /man/ 17./men/ 18. /men/ 19. /man/

20. /men/ 21. /man/

/men/

has

1. /hez/ 2. /haz/ 3./hez/ 4. /hez/
5./hez/ 6. /haz/ 7. /haz/ 8. /hez/
9. /hez/ 10. /haz/ 11. /haz/ 12. /haz/
13. /haz/14. /hez/ 15, /haz/ 16. /hez/
17. /haz/18. /haz/ 19. /haz/ 20. /hez/
21. /hez/

/haez/

have

1. /haev/ 2. /hav/ 3. /hev/ 4. /hezv/
5./hev/ 6. /hav/ 7. /hev/ 8. /hev/
9. /hev/ 10. /hev/ 11. /hav/ 12. /hav/
13. /hav/ 14. /hav/ 15. /hav/ 16. /hev/
17. /hev/ 18. /hev/ 19. /hav/

20. /hav/ 21. /hev/

/haev/
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Word

Students’ Pronunciation

RP

implication

1. implikeifn / 2. /ipliker Jn/ 3./€Empliker [n /
4. /mpliketfn / 5./implikein / 6./implikeifn /

7.impliker n /  8./&mpliker Jn/  9./Emplikeifn/
10./Emplikei/n / 1 1./imphikein /12./impliket[n /
13. /impliken / 14./tmplikein / 15. /Emplikein/

16./€émplikeifn / 17. /implikeifn / 18./implikei]n
19. /implikeifn/ 20./implikeifn 21. /implikeifn

/implikein /

influence

1./éfluens/ 2. /influsns/ 3./€fluans/
4/€fluens/  5./¢& fluds/ 6./influsns/ -
7/influens/ 8./influans/ 9./influans/
10./1influans/ 11./mnfluans/ 12./£fluans/
13. /éfluds/ 14./&fluas/ 15./influens/
16/1influans/ 7./ &flusns/ 18./influans/
19/1nflas/ 20./influds/ 21/influans/

/mfluans/

Import

1./ E po:t/ 2/ mmpoit/ 3./ mmpoit/ 4./ mmpot/
5/ mmpo:t/ 6. wmpoit/ 7./ mmpoit/ 8./ & pot/
9./ 1mpo:t/ 10./ 1mpo:t/ 11./ impo:t/ 12./ impo:t/
13./€ po:t/ 14/ mmpo:t/ 15/ € po:t/ 16./ umpo:t/
17./1mpo:t/ 18./ 1mpo:t/ 19./ impo:t/

20./ mpo:t/ 21./ impo:t/

/ 1impo:t/
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Information | 1/ &fo:merfn/ 2./ mnformerfn/ 3. fo:meyfn/
4./iEfo:merfn/ 5./ nfa:merfn/ 6./ mfo:merfn/
T/etomelfn/ 8./ mfa:merfn/ 9/ nf o:mefin/
/mba'mern/
: 10./ mf o:me1fn/11./inf a:me1fn/12./ 1€f o:meyfn/
|
' 7./ mfo:metfn/  14./ mfo:meifn
P
15./ ¢fo:merfn/ 16./ mfo:merfn/ 17. fo:merfn/
| 18./1Efo:merfn/ 19./ mfo:mern/ 20./ info:meifn/
21./Efo:me1fn/
1. /énta'fiarens/ 2. /mto'fierens/ 3. /&nto’fiarens/
| Interfere- 4./&nts'flarens/5. /inta'fiorens/ 6. /ints'fisrens/
nce 7. /into’florens/ 8. /into'fisrens/
9. /inta'fiarens/ 10. /inta'frarens/
11. /inta'frerens/ 12. /mnta'fiarens/ /mnta'fiarans/
13. /ints'fiarens/ 14. /énta'fisrens/
15. /inta'fisrens/ 16. /ints’fiarens/
17. /mta’'fisrens/ 18. /ints’fiarens/
19. /imta’fisrens/ 20. /mta'fisrens/
21. /inta'fiarens/
importance | 1./ 1mpo:tens/ 2./ wm'poirtens/ 3./ um’poirtds/ | /impo:irtns/
4./ tmpo:tae5./ impa:tens/ 6./ importds/7./ Empo:tds/
8./ 1m'po:tens/9./ impo:tens/ 10./ impo:tens/
11./ 1m'po:tens/ 12. /mpo:tens/ 13./ impo:tens/
14./tmpo:tens/
15/ 1mpo:tens/ 16./Empo:tds 17. / Empo:tds/
18././ Empa:tds
19./ 1mpo:tens/ 20./ impo:tens/

21./ impo:taens/
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linguistics

1. /1Egwistiks/ " 2. [lgéwistiks 3. /légwﬁ;tiks/
J1Egwistiks/ 5. /18gwistiks 6. /18gwistiks
7. /1Egwistiks/ 8. /limgwistiks /9. /IEgWIStil(S
lmgwistiks / 11/limgwistiks / 12. /ligwistiks/

10. /

13. /lmgwistiks / 14. /limgwistiksny / 15, /liggwistiks

16./legwistiks/ 17./limgwistiks/  18. /liggwistiks
19. /lingwistiks /  20. /€lgwistiks

21. /liggwistiks/

/lingwistiks /

indication

1./&ndikein/2. /indikeifn/ 3. /indikeifn/

4, /&ndikern/ 5. /indikern/ 6. /Endikeifn/
7./mdrkerfn/S./Ind1ke1fn/9/énd1ke1]‘n/
10./1ndikerfn/ 11/&ndiker[n/12. /mdikerfn/
13./éndikein/14./indikein/15/mdikeifn/

16. //indikeifn/ 17. /indikein/  18. /éndikei/n/
19. /indikerfn/ 20. /indikeifn/ 21. /€ndikeifn/

/indikeifn/

Thanking

1. /tagkm/ 2. /@=pkmyi/ 3. /62pkigi/

4. /tankigt/ 5. /tankmi/ 6. /Oapkmyt/

7. /tagkigt/ 8. /@aepkmi/ 9./tankmyi/
10/0zenkigi/ 11. /tankm/ 12. /@zpkigl/
13. /8zankim/ 14. /tepkmi/ 15. /9$er11]1/
16. /teenkint/ 17. /8znkmi/ 18. /fenkmi/
19. /feenkini/ 20. /fagkm/ 21. /0zgkmgr/

/0=nkim/
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Thinking | 1. /figkm1/2. /fmkmy/ 3. /tigkm/

4. [fagkmi/5. /tmkigl/ 6. /figlkmi/
7. /6mkm/ 8. /figkim/ 9. /6mkm:/ /Bmkiy/
10. /6mkmi/ 11./fpkm:/ 12, /tigkimt/
13. /finkmi/ 14, /tigkigt/ 15, /figkig/

16. /811]1{11]1/17: /fankigr/ 18, /fankit/
19. /Bmkm1/20. /fipkm/ 21, /Bmki/

| Thorn 1. /0o:n/ 2. /fon/ 3. /foin/ 4. /02:0/ 5. /tor/ /02:n/
6. to/  7./080:n/ 8. ffain/ 9. /Bo:n/ 10. /6om/ 11, /62:n/
12. /forn/ 13. /6o:n/ 14, /6oin/ 15, /Bon/ 16, /forn/ 17.
ftorn/ 18, /fo:n/ 19, /for/ 20, /Bomn/ 21. /foiy/
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Weather-ing

1. / wiiderini/ 2. / wedoriy/ 3./ wedariy/
4, /wedarmi/ 5./wedarmi/ 6. /wi:dariy/

7./ wedarigi/ 8. / wiidarmi/ 9./ wi:dariy/
10. /wedarmi/ 11. /wi:darigi/ 12. /wedarin/

13. /wedarigt/ 14. /wedarig/ 15. /wevarimgi/
16. /'wedarmy/ 17. /wedarm/ 18. /widrigi/

19, /wizdermi/ 20. /fwedarini/21. /wedarina/

wedarin/

Rather

1. /reedar/2. /ra:8a/3. /reva/

4, /raedar/S. /ra:ds/6. /reedar/

7. [reedar/8. /rada/9. /raedar/

10. /rada/11. /redar/12. /raedar/

13. /reedar/14. /radar/15. /ra: da/

16, /reeda/17. /rader/18. /ra:da/

19. /reedar/20. /redar/  21. /reda/

/reeda/

Though

1. /do:/ 2./ 82w/ 3./do:/ 4./020/ 5. fvoi/ 6.
/dau/ 7. /do: 8. /do 9. /00 10 /do:/ 11, /do:/
12. /0ow/ 13./do:/ 14.//80/ 15./ds:/ 16. /d>:/
17. /do:/ 18. /do:/19. /do/ 20. /6au/

{8an/

Gathering

1. /gedoriy/ 2. /gedermy 3. /gedasriny/ 4./
gedorty/ 5./gedoriy/ 6./gmderm/

7. /gaderiy/ 8. /gedsriy/ 9. /peveriy/
10. /geedariy/ 1] /geedorm/ 12. /gedoriy/ 13.

/gaedarm/ 14./gaedarin/15/gedoriy/
16./gaedarn/ 17./gedorm/ 18.gedoriy/ 19.

/gx&0doriy/ 20. /gevari/ 21. /gedariy/

/geaedarm/
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Thought

1. /Baut/2. /Bo:t/ 3./toit/ 4./60:t/ 5. /fort/
6./0o:t/ 7. /toit/ 8. /faut/ 9. /Boit/ 10. /tort/ 11,/
Bo:t/ 12./60:t/13./fo:t/ 14./faut/ 15. /Bo:t/
16./fa:t/ 17. /foct/ 18./foit/

19. /torit/ 20. /toit/ 21. /Bait/

/9o:t/

Thrill

1. /0ril/2. /Oril/ 3. /fril/4. /tril/

5. /6rl/6. /eril/7. /tr1l/8. /fril/
9./0ril/10. /@ril/11. /fr1l/12. /tril/
13. /tril/14. /Oril/15./6r1l/16. /fril/
17. /0r1l/18. /fril/19. /tril/20. /tril/
21. /0ril/

Jjenl/

Doing

1. /duwini/2. /domi/3. /duwiy/4. /du: 1/

5. /duwini/6. /duwimi/7. /duwini/8. /du: i/

9. /duwig/ 10. /duigr/ 11, /du:m/12. /duzimy/
13. /du:mg/14. /duwiy/15. /du: )/

16. /du:gi/17. /du gr/ 18. /du: m/

19. /duwm1/20. /du:m1/  21. /duimi/

/duin/

Wither

l. /waidar/ 2. /waida/ 3.:/widar/
4, /wida/ 5. /widor/ 6. /waida/
7. /waida/ 8. /wida/ 9. /widar/
10. /wida/ 11. /widar/ 12. /waidar/
13. /widar/ 14. /wids/ 15. /wida/
16. /waida/  17. /waida/ 18. /wa:da/
19. /wida/ 20. /wida/ 21./waider/

[fwida(r)/

Leather

1. /leda/ 2./li:8s/ 3. /leds/

4. /li:da) 5. /ledaj 6. /ledor/
7. /li: 83/ 8. /li:0a/ 9. /ledo/
10. /leda/ 11. /leda/ 12./leda/
13. /1i: 83/ 14. /li:0s/ 15. /li: 3/
16. /li: s/ 17. /leda/ 18. /leda/
19. /li:da/ 20. /leds/ 21. [leda/

[leda/
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1./aV 2./av 3./aV 4./a)/ 5./ajy/ 6. /ajy/

7. /ay 8./av 9./aj/ 10./a/ 1l./av 12./aj/ 13./aj1/
14./a 15./a/ 16./av 17. /a/ 18./av. 19./aj 20.
faji/ 21./av

fa1/

They

1./6er/ 2./0ey 3./8el/ 4./deV 5. /vel
6./6et/ 7./det/ 8./6er/ O./ver 10./0er/
11./8e/ 12. fvel/ 13. /3el/ 14. /del/

/0er/

The

1./30/2. /3a/3. /B3] 4. /8] 5./8] 6./da] 1./
va/8. /da/ 9. /8a/ 10. Jva)  11./8a/ 12. /da/ 13.
/B3] 14. ]8a/15. /8] 16. /da/ 17. /3a/18. /83]19.
/83/20. /8] 21. [da/

/03/

Game

1. /geim/ 2. /gejim/ 3. /geim/4. /getm/

5. /geim/ 6. /geim/ 7. /geim/ 8. /geim

9. /gejim/10. /geim/ 11. /geim/ 12. /geim/

13. /geim/ 14. /gejm/ 15. /gejim/16. /geim/ 17.
/gejim/ 18. /geim/19. /geim/ 20. /gejim/ 21.
/germ/

/geim/

Reading

1./ri:digy 2./rizdigy/ 3. /riddigt/ 4./rizdipy 5. /ri:dig/
6. friidigy 7./ri:dig/ 8. /ri:digy 9. /ricdin/
10./ri:digy/ 11. /riddin/ 12. /ri:dig/ 13./ri:diny/

14. /rizdint/ 15. /ri:digy/16./ri:din/ 17. /ri:dint/

18. /rixdig/19./ridigy 20. /rizdigy 21, ridigy/

fri;di/

Football

1. ffutba:l/ 2. /tutbo:l/ 3. /futbo:l/

4, ffutha:l/ 5. /futba:l/ 6. /futbo:l/

7. ffutba:l/ 8. /futba:l/ 9. /tutba:l/
10. /futba:l/ 11. Hfotba:l/ 12, Houtba:l/
13. /futba:l/ 14. /futbo:l/ 15. Hutba:l/
16. /futbo:l/ 17. Hutbo:l/ 18. /Hutbo:l/
19, /futbo:l/  20. /futba:l/ 21. /futbo:l/

/futbo:1/
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Likes

1./1aitks/ 2. /latks/ 3./laiks/ 4./latks/ 5./larks/ 6. /latks/
7 Natks/ 8.Jlatks/ 9./latks/ 10./latks/ 11./latks/ 12./1aiks/
13./laiks/ 14. /laiks/

HNarks/

Ambition

1. /ambifan/ 2. /ambifar/ 3. /ambifan/4. /ambifan/

5. /fambifon/ 6. /ambifan/ 7. /ambifon/ 8. /ambifan/
9. /ambifan/ 10. /ambifon/ 10. /ambifan/ 11./ambifan/
12. /ambifan/ 13. /ambifon/  14. /ambifon/15. /ambifan/
16. fambifan/ 18. /ambifan/ 19. /ambifan/ 20. /ambifan/
21. /ambifan/ '

/&embifan/

life

1. /laif/ 2. flaif/ 3. /laif/ 4. /laif/ 5. /laif/ 6. /laif/ 7. /laif/
8. /laif/ 9. /laif/ 10. /laif/11./1alf/ 12./laif/ 13./laif/ 14.
Jlalf/ 15. flaif/ 16. /laif/ 17. Jlaif/ 18. [laif/ 19. /laif/ 20. /
laif/ 21. /laif/

/larf/

play

1. /pleji/ 2. /plejv/ 3. /pleji/ 4. /plev 5. /ple

6. /pler/ 7./pler/ 8./ple/ 9./pleji/ 10, /pleji/ 11. /plev
12./pler/ 13./};161/ 14. /plev 15. /pleji/  16. /pleji/ 17.
/pleji/ 18. /pler/ 19. /pleji/

20. /ple/ 21. /pler/

/plet/
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Chart 8: Results from Students’ Tests at Makamba Public Lycée

Word

Students 'Pronunciation

RP

| Number of

Students

This

1. /01872, /018/ 3. /B1s/ 4. /ous/ 5. /d1s/ 6. /d1s/
7./81s/8. /d18/ 9. /815/ 10. /618/ 11. /O18/
12. /31s/ 13. /81s/ 14, /31s8/

/31s/

Because

1/biko:z/2./biko:z/3./biko:z/

4./biko:z / 5./b1ko:z/6./biko:z/7./biko:z / 8./biko:z/
9./b1ko:z/10./bikal1./biko:z / 12./bika:z/13./biko:
z/14./biko:z/ '

/bika:z/

There

1./0ea/2. /dea/ 3. /Oea/ 4./0ea/5./0ea/
6./0ea/7./vea/ 8./dee/9./dea/10.6éa/
11. /8ea/12. /Oea/ 13. /Oea/14. [vea/

/oea(r)/
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Things

1. /6mis/ 2. /Bmis/ 3. /Omis/4. /Ol

5. /0mis/ 6. /0mis/ 7. /Omis/ 8. /0mis/

9. /0mis/ 10. /Omis/ 11./0mis/12. /B1nis/
13. /6mis/ 14, /Bigis/

/0ms/

false

1./fo:ls/ 2./fo:ls/ 3./40:1s/ 4. /fa:ls/ 5. /fo:ls/
6./fo:ls/ 7. /fa:ls/ 8. /fa:ls/ 9./f0:ls/ 10. /fo:ls/ 1.
/fa:1s/ 12, MHa:ls/ 13, /fo:1s/ 14, /fa:1s/

[fa:ls/

that

1. /oet/ 2. /O=t/ 3. /Vet/4. [o=t/ 5. /deet/
6. /det/ 7. [0t/ 8. Ot/ 9. [0t/ 10. /dat/
11. /Oeet/ 12. /deet/ 13. /veet/ 14, /0/

/dzet/

Happen-
ed

1./hapend/ | 2. /hzpend/ 3. /hepend/
4. /hapend/ 5. /hapend/ 6. /hepend/
7. /haepend/ 8. /hapend/ 9. /hepend/
10. /hapend/ 11. /hapend/ 12./haepend/
13. /hzepend 14, /hapend/

/haepend/

my

1. /mai/ 2. /mai/ 3. /mai/ 4. /mai/ 5. /maji/
6. /maji/ 7. /mai/ 8. /maji/ 9. /mai/ 10. /maj1/
11. /mai/ 12. /maj1/ 13. /mai/ 14. /mai/

/mai/

1./a/ 2. // 3. /=/4. Ja/ 5. [&/6. [e/
7./a/ 8. /e/9. [e/10. /e/ 1. /a/ 12. =/ 13./e/
14. /e/

RE

all

./a1 2.7/ 3./21/4./2:1/5. /21 6./
7./all 8. /2:1/9.7al/10./2:1/ 11./ 91/
12./72:1/13.70:)/  14./ 21/

/al/
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Denies

1. /dr'narz/ 2. /[dr'naiz/ 3. /dr'naiz/
4. /dr'narz/ 5. /dr'narz/ 6. /d'naiz/
7. fdr'naiz/ g. /dr'naiz/ 9. /dr'naiz/
10. /di'maiz/  11./dr'naiz/ 12./dr'naiz/
13, /di'naiz/ 14, /dr'naiz/

/dr'naiz/

And

1. /end/ 2. /end/3. /eend/ 4. fend/ 5. /end/
6. /eend/ 7. /and/8. /eend/ 9./and/ 10./end/
11. /eend/ 12. /end/ 13. /end/ 14./end/

Jeend/

or

/en/

Then

1. /den/ 2. /0en/ 3./zen/ 4. /Oen/
5./den/ 6./den/ 7./ven/ 8./den/
9. /den/ 10. /end/ 11./8en/12. /0en/
13. /end/ 14. /end/

/den/

Man

l./man/ 2./mzn/ 3./man/ 4./maem 5.men/
6./men/ 7./man/ 8./maen/ 9./man/

10. /mzen/11. /man/12. /man/lé. /men/

14. /men/

/maen/

Has

1. /haz/ 2. /hez/ 3. /haz/ 4. /heez/ 5. /haz/
6. /haez/ 7. /haz/ 8./hez/ 9./hez/ 10./hez/
11. /haz/ 12. /hez/ 13. /hez/14. /heez/

/haez/

have

1. /haev/2. /hav/3. /hev/4. /hev/ 5. /hev/6.

/haev/ 7. /hav/8. /haev/9. /haev/10. /hav/
11. /heev/12. /hav/ 13. /hav/ 14. /heev/

/haev/
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Word

Students' Pronunciation

RP

Implication

1./mplikefent/ 2. /implikefeny/ 3. /implike[ent/
4./Implil<efeﬁ1/ 5./implikefent/ 6. /implikefeny/

7.implikefent/ 8.
10./implikefent/ 11./umplikefeny/ 12./implikefent/

13/1mplikefeny 14./implikefen1/

mplikefent/  9./implikefent/

/implr'kerfn/

influence

1./influens/2./influans/3./influans/
4./influsns/ 5. /influans/ 6./1nfluans/
7./1nfluans/8. /influans/9./influsns/
10./Influans/ 11./influans/ 12./influans/
13./mfluans/14./mnfluons/

/influons/

import

L/mpot/  2/mpoat/ 3./impot/ 4./mmp ot/
5./&mp ot/ 6./ Emp o:it 7./ imp ot / 8./ ump o:t/
9./ mmp ot/ 10/ mmpot/ 11./Empot/

12,/ Emp o:t/13./ 1mp o:t/  14./ 1mp 2.t/

/ mmp o:t/

Information

1./ mfa:metfy/ 2./ €f o:me1fy/ 8.Ef o:metfyy/

2./ &f o:me1fy/ 9./ inf oxmetfy)/ 3./info:merfn/ 10./inf

ometft/ 4/mfo:merfn/ 11/ mf o:meifn/ 5/fa:merfn/
12./¢fo;merfn/ 6./nfa:mer[n/ 13./infa:merfn/
7./€fo:me1fn/ 14. / mfo:merfin/

/ info:merfn/

interference

1./nterfersd/ 2./inta'f1arons/ 3./Eto'f1arands/
4 /inta'fiarans/S./Enta'fiarns/6./mnta' fiorans/
7./Enta'flarans/ 8. /ento'fiorons/ 9. /into'fiorons/10.

/inta'fiar@ns/1 1./mto' fiorens/12./inta'fiarans/

13./inta'fiorons/ 14./inta'fiarans/

/enta'fiarans/
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Importance

1./Epo:tns/ 2. /Epo:tns/ 3. /im'po:tns/

4, im'poitns/ 5. /im'po:tns/ 6. Epo:tns/
7./1m'po:tns/ 8. /m'poitns/ 9. /im'pa:tns/
10./im'po:tns/  11. /Epo:tns/ 12. /épo:tns/

13. /im'poitns/ 14, /iim'po:tns/

/1m'po:tns/

linguistics

1./IEngwistiks/ 2. /leggwistiks/  3./liggwistiks/
4. lllggWIStﬂ(s/ 5./lmgwistiks/  6./liggwistiks/
7./lEngwistiks/ 8. /lipgwistiks/  9./liggwistiks/
10. limgwistiks/ 11./lipgwistiks/ 12./[Engwistiks/
13./liggwistiks/ 14. /lingwistiks/

/liggwistiks/

indication

1./indr'ketfn/ 2./ mndr'keifn/ 3./indr'keifn/

4./ 1mdrkeifn/ 5./ indrkerfn/ 6./ &dr'kei/n/
7./Edr'kerfn/ 8./indr'keyfn/ 9./1nd1‘kelfn/
10./Edr'keyfn/ 11./édr'kemyn/ 12./ mdrkeifn/

13/ indrkeyn/  14./Edrkerfn/ |

/indrkeifn/

thanking

1./@enkiyy/ 2./tegkig/ 3./6zpkimi/ 4./ fegkigy/
5./0enkinl/ 6./ Begkigi/ 7./fegkini/ é./ teegkin/
9./0xzgkigl/ 10./6zgkiny/ 11./6epkiny/ 12./ tegkint/
13./6gkigt 14./ Gegkigy/

/8epkin/

thorn

1./60:n/  2./fo:n/ 3./80:n/ 4./8o:n/ 5./02:n/
6./fo:n/ T./fon/ 8./toon/ 9./6o:n/ 10/fo:n/
11./62:n/ 12./62:n/ 13./02:n/ 14. /to/

/6o:1/




58

weathering

1. /wevariy/ 2. /wedang/ 3. /wedarigy/

4. /wedoriy/  5./wedoriy/ 6. /wevarigl/

7. /wedarig/ 8. fwedory/ 9. /wedorigt/
10. /wedormy/ 11, /wedorgy 12, /wedarmy/
13. /wevariy 14, /wedariny/

/wedoary/

rather

l./reedsr/ 2./ra:0a/ 3./reeva/ 4./raedar/
5./raids/ 6./redar/ 7./reder/ 8. /rada/
9. /raedar/ 10./rada/ 11. /reedar/ 12. /raedar/
13. /reedor/ 14. /radar/

/raeda(r)/

though

1./8au/ 2./6ou/ 3./0ou/ 4. /8au/ 5. /dou/
6. /Oou/ 7./8ou/  8./3au/ 9. /3aw/ 10, /dou/
11. /8aw/ 12./0aw/ 13. /62u/ 14. /dau/

[dau/
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gathering

. /gavariy/ 2. /gadermy/ 3. /gederin/4./
gedarty/ 5./gedsrm/ 6. /gedsrin/
7./gedoriy /8. /geverny/ 9./gedarmy/
10./gedariy/11./gedarmi/12. /gedariy/
13./g=0ariy/14. /gavariy/

Jgadarn/

thouglit

1. /60:t/ 2./60:t/  3./00:t/ 4. /tort/
5./80:t/ 6./fo:t/  T7./0ot/ 8. /6at/
0./80:t/ 10./to:t/  11.700:t/ 12, /fa:t/,
13. /60:t/ 14. /6o:t/

100t/

thrill

1. /tril/ 2./6r1l/ 3./6r1)/ 4. /6r1il/ 5. /onl/ G./fril/
7./6rl/ 8. /nl/ 9. /6ril/  10./0ril/ 11./6r1i/ 12,
/ordl/ 13, /fril/ 14. /6r1l/

/8r1l/

Doing

I/duwmy/ 2. /duig/ 3./dwimgd 4. /duiy/

S5/duigy 6/dungy 7J/dvigy 8/duigy/ 9./duimy/
10. /duag/ 11./dvwag/ 12./duimy/

13. /duzig/ 14, /dun/

/duiy/

Wither

1./wida/  2./wi0a/ 3./wida/ 4. /wi1ds/
5./wids/ 6. /wi1da/ 7./wiva/ 8. fwaide/
9. /wi1da/ 10/warva/ 11./waids/ 12./waida/
13. /waidar/ 14. /widar/

/wida(r)/

leather

1. /leda/ 2. /leda/ 3/leza/ 4./leds/ 5./leva/
6./1edal 7./1eda/ 8./1eda/9./1eda/ 10/leda/ 11./1eds/
12./leda/ 13, /leds/ 14. /leds/

/leda(r)/

Thinking

1./ 0k 2./twgkmy 3./6mkiy/ 4./ figkigy
5./ 0mkimy/ 6./ figkmyy/ 7. / figky/ 8. / tigkigy/
9./ 6=zikigy/ 10. / Gigkint/ 11. / Bigkin/ 12. / tigkiy/
13./ Bmkmy 14,/ 8mkiy/

/01kin/
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Test II1
Word Students’ Pronunciation RP
l.Jay  2Jay 3.Jay 4Ja/ S/aV 6 .Ja/ TJal/  8.Jal
I 9./ar/ 10./a/ 11./ar/ 12./at/ 13./ay 14 Jal/ far/
1. /8=/ 2./za/ 3./0s/ 4./da/ 5. [/va/
the 6./0a/ 1./ds/ 8. /da/9./da/10. /0a/ /8a/
11./89/ 12./va/ 13./03/ 14. [0a/
they 1./8et/  2./0ey 3./0eV 4./del 5./vel
6./3et/ 7./der 8./dey 9. /ved 10./der/ /der/
11. /e 12./vel/ 13./3el/ 14. /del/
1./latks/ 2. Nlaiks/ 3./latks/ 4./laiks/ S./laiks/ 6. /laiks/ "
Likes 7./laiks/ 8./laiks/ 9./laiks/ 10.laiks/ 11./1aiks/ 12./1aiks/ |  /laiks/
13./larks/ 14. /laiks/
1. /pleji/ 2. /plejy/ 3. /pleji/ 4. /pley 5. /pler/ 6. /pler/ 7.
play /ple 8. /plet/ 9./pleji/ 10. /plejr 11. /pler/ 12./pler/ 13. /pler/
/plet/ 14, /pler/
1. /gejim/ 2. /geim /3. /gejim/4. /genm/5. /geim/
Game 6./geim/7. /geim/8. /geim/9. /gejum/ 10. /geim/ /gem/
1. /geim12. /geim/13. /geim/14. /gejim/
1./ri:dig/ 2./rizdmi/ 3. /rirdigi/ 4. /rirdini/
Reading | 5./ri:dmi/ 6./ri:dig/ 7./ri:diy/ 8./ri:dy /9.ri:diyg/ /rizdiy/

10. /rizdmt/ 11. /ri:dmy/ 12, /ri:dmi/ 13. /ri:din/ 4./
ri:dig/
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1./fotba:l/  2./ftbol/  3./fotbo:l/ 4./futha:l/ 5./futbo:l/
football 6./ftobo:l/ 7./ftobo:l/  8./fotba:l/  9./futbo:l/  10./futba:l/ | /futbo:l/
11./fotbo:l/ 12./futba:l/ 13./futba:l/ 14./ftuba:l/

1. /ambin/ 2./ambin/  3./ambi/n/ 4. /ambifn/
Ambition | 5. /ambifn/ 6./ambifn/ 7. /ambifn/ 8. /ambifn/ /ezmbifn/
9. /ambi 1/ 10. /ambifn/ 11. /ambifn/ 12, /ambifn/
13. /ambifn/ 14. /ambifn/

1. /laif/2. flaif/ 3. /lajif / 4. [laijf/5. /lajif/ 6. flaif/
life 7. /laif/8. [laif /9. /laif/ 10. /lajif/11. /laif/12. /lajif/ Jaif/
13. /laif/14. /laif/
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Chart 9 : Results from Students’ Tests at Gishiha Communal Lycée

Word

Students’ Pronunciation

RP

Number
of
Students

this

1./81s/ 2./31s) 3./315] 4./1s] 5./815] 6./v1s/
7./81s 8/.8/081s/ 9./o1s/ 10./d1s/ 11./d1s/
12./d1s/ 13/01s/ 14 /01s/ '

[818/

that

1./0at/ 2. /o=et/ 3./dat/ 4. /d=et/ 5./0=t/ 6./0at/
7./veet/ 8. /dat/ 9./dat/ 10./vat/ 11./veet/
12./vat/ 13. /0at/ 14. /0zet/

/Bat/

because

1./biko:z/ 2./bika:z/ 3./biko:z/ 4. /biko:z/
5. /biko:z/ 6./biko:z/ T./biko:z/ 7./bika:z/ 9./biko:z./
10./biko:z/ 11./biko:z/ 12./biko:z/ 13./bika:z/

/biko:z/

there

1./vea/2. /Oea/3./dea/ 4./dea/ 5./0ea/
6./vea/ 7. /Gea/ 8. [Dea/ 9./dea/ 10. /Oea/
11. /vea/ 12./dea/ 13. /Oea/ 14./0ea/

/8ea(r)/

things

1./6igs/ 2. /61gs/ 3. /Buis/ 4. /61igs/ 5. Gigs/
6. /6ins/ 7.-/0ms/ 8. /Bigs/ 9. /Oins/
10./6ms/ 11./8ms/12. /B1gs/ 13./08m1s
14./0ns/

/61gs/

false

1./fa:1s/ 2./M0:1s/ 3./f0:1s/ 4./f2:1s/ 5./fa:1sf 6./fo:1s/
7./10:1s/ 8./fa:1s/ 9./15:18/10. /fo:ls/ 11./f0:1s/
12. Mo:ls/ 13./f0:18/ 14. /fo:ls/

/fa:ls/

happened

1./hapend/ 2./haepend/ 3.hepend/ 4.hapend/
5./hepend/6.hepend/7. /hapend/8.hapend/
9./hepend/10./hapenll./hapend/12.hapend/
13. /haepend 14. /hapend/

/haepend/

my

1. /ma1/ 2. /mai/ 3. /mai/ 4. /ma1/ 5. /maji/
6./maji/ 7./mai/ 8. /maji/ 9./ma1/10./maj1/
1. /mar/ 12. /maji/13. /ma1/ 14. /mai1/

/mai/

14
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1./e/ 2/=f 3./e/d /el 5S.1e/ 6./e/ 7./e/
8./e/ 9./e/ 10./e/ 11./e/ 12./=/ 13./e/

fe/

all

1. /o7 2. /o 3. /o 4. fafl 5. /o 6. Jo: 7. fal/
8./ 9. /0: 10. /5. 11. 2/ 12. /a:/ 13, /o:/

fo:/

denies

1. /dri'naiz/  2./drnaiz/  3./drnaiz/ 4. /drnaiz/
S/dr'naiz/ 6./dr'narz/  7./dr'naiz/ 8. /drnaiz/
9./dr'naiz/ 10./dr'narz/ 11./dr'naiz/ 12./dr'naiz/
13. /dr'naiz/

/dr'narz/

And

1./nd/ 2: /ond/ 3./ond/ 4./end/5./end/
6./end/ 7. /ond/ 8. /ond/ 9./and/. 10./2nd/
11. /aend/ 12. /ond/ 13./and/ 14. fand/

{eend/
/ond/
fon/

Then

1. /van/2. /0an/3. /Oan/ 4. /den/ 5. /Dan/
6. /zen/ 7. /den/ 8. /Ban/ 9. /Ban/ 10./dan/
11. /8an/12. /ven/ 13, /Ban/

/oen/

man

1. /men/ 2. /meen/ 3./men/ 4. /man/ 5./man/
6. /mean/ 7. /man/ 8. /mam/ 9./man/
10./meem/ 11./man/ 12./men/ 13./men/

14. /man/" |

/meen/

has

1. /haz/ 2. /hez/ 3. /haz/ 4./haz/ 5. /haez/
6. /hez/ 7. fhaez/ 8. /haz/ 9. /haz/ 10. /hez/
11./hez/12. /haez/ 13./haz/

/hez/

have

1. /hav/2. /hav/3./hev/4./hav/5. /hav/
6./haev/7. /hev/8. /hav/ 9./hav/
10./hev/ 11./hev/12. /hav/13. /haev/

/haev/
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Implica-

tion

1./mmplikei(n/ 2./implikerfn/ 3. /impliker/n/

4. implikeyfn/ 5. /implikeyn/ 6. /implrkein/
7. /implikeyn/ 8. /implikefn/ 9. /implikerfn/
10./implr'keyn/ 11, /imphkern/ 12. /.Impllkelﬁl/

13. /implikerJn/

/imph'ker|n/

Influence

1./influens/2./influsns/3./mmfluans/4./influans/
5./influens/6./influsns/7./influsns/8./influsns/
9./influans/ 10./influsns/11./mnflusns/12./nflusns/
13./influans/

/influans/

import

l./impo:t/ 2./impo:t/ 3./impo:t/ 4.impo:t/  5./mmpo:t/
6./Epa:t/! 7./Epo:t/ 8./impot/ 9./impo:t/ 10./impoit/ 11.
/impo:t/ 12. impo:t/ 13. /impo:t/

/impo:t/

Information

1./ &fo:metfn/ 8./ mfomern/ 2. formerfn/
9./ iEfo:merfn/ 3./ mfomeyn/  10./ mfo:meifn/
4/efo:merfn/ 11./ infomern/ 5/ inf o:me1fn/

12./ mf o:men/ 6./1inf o:meyfn/ 13./ 1€f o:merfn/
7./ mf omerfn/ 14./ inf o:meifn

/ mf o:merfn/

Interfere-
nce

1./nterfers@/2./inta'fiorans/3./Eta'fiarands/4. /inta'fiarans/
5./Enta'fiarns/ 6./into'fiarans/ 7./énta'fiarons/

8. /enta'fiarans/ 9. /inta'frarans/10. /inta'fiardns/
11./inta'fiarans/12./inta'fiarans/13./inta'fiarans
14./inta'frarans/

/enta'fiarans/
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Importan-
ce

1./ im'po:tens/ 2. / im'po:tns/ 3. / &m'po:tns/
4./ &m'po:tns/ 5. / im'po:tns/ 6./ im'po:tens/
7./im'po:tans/8./im'po;tns/9./Em'po:tns/

10./ Em'po:tns/ 11./ im'po:tns/ 12. / Em'po:tans/
13./im'poitens/  14./im'pa:tns

/im'po:tns/

Linguis-
tics

1./IEngwistiks/ 2. /lEggwistiks/ 3. /lingwistiks/
4. /liggwistiks/ 5. /lemgwistiks/ 6. /liggwistiks/
7./lipgwistiks/ 8./lemmgwistiks/ - 9./liggwistiks/

10./lmgwistiks/11./lmgwisttks/  12./1emgwistiks/
13./lipgwistiks/  14./limgwistiks/

Nipgwistiks/

Indica-
tion

1./indrkern/ 2./indr'kei/n/ 3./ Endrkeifn/ 4./ indi'ker[n/
5./mdrketfn/ 6./ indr'kerfn/ 7./indrkeifi/ 8./ mdr'kerfn/
9./indr'kern/10./indrkerfi/ 11/ indrkeifn/12./ €ndr'kerfn/
13/ mdr'ker/n/ 14./ mdr'keifn/

/ ndr'keifn/

Thanking

1./ 8zpkig/ 2./ tegkiy/ 3./ 0apkiy/ 4./ fepkin/
5./ 8xpkigl/ 6./ Q=nkiy/ 7./ fenkiny/ 8./ tegkin/
9./0=gkigy/ 10./ 6enkigl/ 11./ Bzenkin/ 12./ taankin/
13. / 02pkiny 14./ 6znkig/

/ Oznkin/

Thinking

1/0mkiy/ 2./ ugkig/  3./0mkiy/ 4.7/ figkigy/
5./8mkigy 6./ 6igkin/ 7./ fipkiy/ 8. / tigkiny/
9./ 0akigy/ 10./0mkigy 11. /7 Omgkig/ 12. / tinkin/
13./0mkin/ 14. / Gigkiy/ |

/01nkin/
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Thorn

| 1./00:0/ 2./0an/ 3. /8o 4. /0oin/ 5. /8oin/
6. /0o:m/ 7. /0o:n/ 8.0/ 9. /02:n/ 10, /0o:n/
11./82:n/ 12. /80:n/ 13. /82:n/ 14. /6o:n/

/Bo:n/

Weathering

1. /wedorigy/ 2. /wedarigl/ 3. /widarig/ 4. /wedariy/
5. /widarmy/ 6. /widarmy/ 7. /widarigl/ 8. /wedariy/
9./widarny/ 10./wedoripy/ 1 [./wedarmy 12. /wedarmy/
13. /wedormy/ 14, /wedariny/

/wedormy/

Rather

1. /reeds/ 2./ra: 0a/ 3./reeva/ 4./reds/
5./ra:ds/ 6./raedar/ 7./reds/ 8./rada/

9. /r&0a/10. /frada/ 11. /reds/12. /raeds/
13. /reedsr/14. /rader/

/reeda/

Though

1./820/ 2./02u/ 3./0au/ 4. /8u/ 5. /dau/ 6. /0ou/
7. /62u/ 8. /0aw/ 9. /023u/10. /Jaw/ 11. /Baw/ 12. /dau/
13./82u/ 14./dau/

/dau/

Gathering

1. /g=0doriyi/ 2. /gadsrmi/ 3. /geedariy/ 4./
g eedariy/5./geedorint /6. /gadarinl/ 7./gedarin/
8. /gzedoriy/ 9./gaderimi/10./gaedarit/

11. /geedorini/12. /geedorin/13. /gaevarmi/

14. /gedariy/

/gadarm/

Though

1. /dau/ 2./6au/ 3./dau/ 4. /8au/ 5. /8av/ 6. /dau/
7. /dav/ 8. /Bau/ 9. /dav/ 10. /Bau/ L. /8au/
12. /8av/ 13, /dav/ 14. /dav/

fdau/
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1.8ril/2./6r1l/ 3./fril/4. /tril/5. /Oril/ 6. /6ril/

Thrill 7./tril/8. /fril/ 9. /6ril/10. /6ril/ 11./fr1l/ /onl/

12, /tril/ 13, /tril/
1. /duiy/ 2. /dwiy/ 3. /duwingy 4. /duiy/

Doing 5./dwmy 6./duwimgy/ 7./dwmy/ 8./duig/ 9. /duig/ /du:iy/
10. /durg/ 11 /duiy/ 12, /duiigy/ 13, /ducig/
1./waidar/2./waida/ 3./widar/ 4./wids/

Wither 5./widsr/ 6./wairda/7./waida/8./wida/9./widsr/ | /widar/
10./wida/ 11./widar/ 12./waidar/ 13. /widsr/

1. /leds/ 2. /leda/ 3. /leza/ 4. /leds/ 5. /leva/ |
leather 6./leda/ 7./1eds/  8./ledas/ 9. /leda/ 10. /li:da/ /leda/
11./1eda/ 12. /lids/  13./1i8o/ 14. /leda/

Test 111

Word " Students’ Pronunciation RP

V/al/ 2./a1/ 3./ay 4./ay SJ/ay 6 .Ja/ T./ay  8.Jal
I 9./ar 10./av 11./av 12/a 13./ay 14 Jai/ fa1/
l./0a/ 2./za/ 3./08/ 4./da/ S5./va/ 6./05/ 7./da/

the 8. /da/9. /da/10. /Ba/ 11./03/ 12./va/ 13./8a/ 14. [ba/ 103/

they (1./8ev  2./3ev 3./0ev 4./dev 5. /ver/

6./8er/  7./dev 8./0eji/  9./vel/ 10, /der/ /der/
11./8et/ 12. /ve/ 13./0e/ 14. /el
V./Natks/ 2. Narks/ 3./1aks/ 4.Naks/ 5./laiks/” 6. /larks/

Likes | 7./1aiks/ 8./laiks/ 9./1aiks/ 10./laiks/ 11./larks/ Narks/

12./1atks/ 13./1atks/ 14. /laiks/
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play

1. /plejt  2./pleji/ 3. /plej/ 4. /plev S./pler/ 6. /pleji/
7. /plev/ 8. /plet/ 9. /pleji/ 10./pleji 11. /pley 12./piev/
13. /pler/ 14. /plet/

/plet/

Game

1. /gejim/ 2. /geim/3. /gejim/4. /gennm/5. /geim/ 6./gejim/
7. /geim/8. /getm/9. /gejin/ 10. /gejun/ 11. /geim12. /geim/13.

/genn/14. /gejim/

/geim/

Reading

1./rizdig/ 2./rizdip/ 3. /ricdig/ 4. /ri:dagq/
5./riddigi/ 6. /ricdiy/ 7. /rivdig/ 8. /ri:din/9.ritdip/

10./rizdmu/ 11./rixdiy/ 12./ri:dmy/13. /rirdin/ 14, /ri:dm/

/ri:dig/

football

1 ./futba:l/ 2./ftbo:l/  3./fotboa:l/ 4./f_0tbo:1/ 5./fotbol/
6./ftobo:l/ 7./ftoba:l/ 8./fotbo:l/ 9./futbo:l/  10./futba:l/
11./fotbo:l/ 12./futbo:l/ 13./futbo:)/ 14./ftsba:l/

/futba:V/

Ambition

1. /ambifn/ 2./ambifn/ 3. /ambifn/ 4. /ambifn/
5. /ambifi/ 6. /ambift/  7./ambifn/ 8. /ambifn/
9./amb1 [0/ 10. /ambijn/ 11. /ambifn/ 12. /ambifn/
13. /fambifn/ 14. /ambifn/

fembifn/ |

life

1. /lajif/2. /laif/ 3. /lajif/ 4. /laijf/5. /1ajif/ 6. [laif/
7. Mlaif/8. /laif /9. /laif/ 10. /lajif/11. /laif/12. [flajif/
13. /laif/14. Jlaif/ '

Jlaif/
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Chart 10: Results from Students’ Tests at Kayogoro Communal Lycée

Word

Students’ Pronunciation

RP

Number of

Students

This

1./di1s/ 2. /wvis/ 3./01s/ 4. [o1s/
6. /dis/ 7./di1s/ 8./01s/
9. /vis/

5. /o15/

JBis/

Because

1. /biko:z/ 2. /bika:z/ 3. /biko:z/
4, fbiko:z/ 5. /biko:z/ 6. /biko:z/
7. /biko:z/ 7. /biko:z/ 9. /b'iko:z.

/bika:z/
/bikaz/

There

1./0ea/ 2. /Oead/ 3. /dea/ 4. /dea/

5. /vea/ 6. foea/ 7. /[Oea/ 8. /Oea/

9. /dea/

/Oeaf

False

1. /fo:1s/ 2./fa:ls/ 3. /fa:ls/ 4. /foils/
5. /fa:)s/ 6. /fals/ 7. /fals/ 8. /fols/
9. ffa:ls/

[fo:ls/

that

1. /deet/ 2. fvaet/ 3. fvaet/ 4. /0=t/
5. /dat/6. /0et/ 7. /dat/ 8. /B:et/
9. /dat/

[0t/

happened

1./hapend/2. /haepend/ 3. /hepend/
4./hapend/ 5./haepend/6. /hapend/
7./hapend/ 8./heepend/ 9./hapend/

/haepend/

my

1./may/ 2. /maji/ 3. /maji/ 4./mar/
5./majl/ 6. /may/ 7./mar/ 8./maji/
9. /mar/

/mai/

1./e/ 2./a/ 3./e/ 4./e/ 5./al 6. /a/
7./l 8.1/ 9./a/

[/

then

1./den/ 2./0en/ 3./0en/ 4./Den/
5./0en/ 6./ven/ 7./den/ 8. /den/
9. fven/

/8en/

9
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Man

1. /men/ 2./men/3./man/ 4. /man/
5. /man/ 6. /man/ 7. /man/
8. /men/ 9. /men/

/maen/

has

1. /haz/ 2. /hez/ 3. /haz/ 4. /haz/
5. /hez/ 6./haz/ 7./hzz/ 8. /haz/
9. /haz/

/haez/

have

1. /hav/ 2. /hav/ 3. /hev/ 4. /hav/
5. /hev/ 6. /hev/ 7. /haev/ 8. /hev/
9. /hav/

/haev/
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Test 11
Word Students' Pronunciation RP

Implication L. /mplikefeny 2. /mmplikefent/
3./ mplikefent/ 4. /Emplike[ent/ /impli'ker[n/
5/ implikefeny/ 6. /émplikefeny/
7. implikefent/ 8. implikefent/
9. /EmplikeJeny/ _

influence 1. /mfluans/ 2, /énfluds/
3./mnflvans/ 4./1nflvens/ /influons/ .
5. /&nfluans/ 6./anfluds/
7./1nflvens/ 8./&nflsans/
9./énfluens/

import 1./ mmpo:t/ 2./ mmpo:t/ 3./ 1ump o:t/
4./€mpo:t/ 5. /impo:/ 6./mmpoit |/1mpoit/
7./ ﬁnp ot/ 8/&mpoit/ 9./ mmp ot/

Information 1./ mf o:met/n/ 5./ mnfameifn/

2./ &nf oimetfn/ 6./ 1nf o:me1fn/
3. /Enfo:mei[n/ 7./ mnfo.meifn/
4 /infometfn/ 8./ nfo:mern/

9/ Enf a:mei1fn/

/ inf a:meifi/
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interference

1./ Enterferas/

3. /enta'fiorans/

5. /enta'frords/

7. /Enta'fiarans/

2. /enta'fiarans/

4. /Enta'fiarans/
6. /Enta'fiarans/

8. /ento'frards/

9. /enta'fiorons/

fenta'fiarans/

Importance

1./im'po:tas/ 2. /um'po:tn@s/
4./1m'po:tns/5. /im'po:tds/ 6. /Em'po:tas/

7. /1m'po:tns/ 8. /im'portns/ 9. /Em'po:tns/

3./Em'po:tns/

/im'po:tns/

linguistics

1. /lingwistiks/
3. /lEngwistiks/
5. /liggwistiks/
7. /lEggwistiks/

2. NlEngwistiks/
4. /liggwistiks/
6. /liggwistiks/
8. /lipgwistiks/

9. /IEggwistiks/

/lipgwistiks/

indication

1./Endr'kerfn/ 2./ indr'kerfn/3./€ ndr'ketfn/
4./ indrkern/ 5./ indr'ke1fn/ 6./ indr'keinn/
7./ € ndrkerfn/ 8./ indr'keifn/

9./indr'kerfr/

. /indr'ker|n/

thanking

1./ Benkiy/ 2. / tengkuy/ 3. / Bepkiny/
feegkiny/ 5. / Oznkiy/
7./ fenkmy/ 8./ tenkn /9. / 6zpkin/

6. / Bepkiny/

4./

/ Benkiy/

thorn

l./forn/ 2./00:n/  3./ton/ 4./0o:n/
5./toon/  6./0o:n/ 7./fo:n/ 8./82:/ 9. /ta:n/

/6a:n/
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weathering

2. fwedariy/
4. /wedargl/
6. /wedarig/
8. /wedarigl/

1. /wedar1y/
3. /wedory/
5. /wevariny/
7. Iwebargl/
9. /wedariy/

/wedari/

rather

1. /reedar/ 2./ra:8a/ 3./raeva/
4, freedor/ 5. fra:ds/ 6. /rxdor/
7. /reedor/ 8. /rada/ 9./raedor/

Jraedar/

though

1. /0ow/ 2. /vow/ 3. /6au/ 4. /dau/ 5. /62u/ 6.
fvaw/ 7. /6ou/ 8. /dou/ 9. /6au/

/0au/

gathering

1. /gedarigl/ 2. /gadarig/
3./gedory/  4./gedormy/

5. /geedorinl/ 6. /gederi/
7. /gedoriy/ 8. /gedariy/
9, /gedarm/

/gedariy/

thought

1./80:t/ 2. /fo:t/ 3. /09:t/ 4. /to:t/ 5. /0o:t/ 6. /fo:t/

7. /80:t/ 8. /fot/ 9. /fout/

/00:t/

thrill

1. /tril/ 2. /0r1l/ 3. /6ril/ 4. /fril/ 5. /0ril/ 6. /6ril/
7. /Ml 8. /fnl/ 9. f0r1l/

/0r1l/

Doing

1./dwiay/ 2. /dung/ 3./dwigy/
4./duy/ S5./dugl  6./duwint/

7. /duagy 8. /duiig/ 9. /duiig/

/du:iy/

Wither

1. /wida/ 2. /waidar/ 3./ widar/ 4. fwidar/
5. /widar/ 8./waidar/ 9.
widar/

6. /waidar/ 7. lwvar/

fwidar/

leather

3. /leza/ 4. /li:0a/.
9. /i:6a/

1. /leda/ 2. /leda/
6. /ledal 7. /leda/ 8. /leda/

5. fleva/

/1eda(r)/

Thinking

1/ 0mgkiy/ 2./ tigkigy  3./61gkiy/
4./ finpkmt/ 5. / @mkigy/ 6./ Gigkrny/
7./ figkiy/ 8./ tigkii/9. / Oerkiyy/

/8mkiy/
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Test III
Word Students’ Pronunciation RP

I 1./a1/ 2./av/ 3./al/ 4./al/ 5./ajv/6./aj1/ 7./al/ 8./al/ /ai/
9. /ajn

they 1./8er 2./8ev 3./0eV 4./dev 5./ver/ /0et/
6. /6er/ 7. /der/ 8. /8eji/ 9. /vel/

Play 1. /plei/ 2. /plet/ 3. /ple1i/ 4. /plei/ 5. / /ple1/
pleji/6. /plei/7. /plel/8. /pler/9. /pleji/

Likes 1. /lajiks/2. /laiks/3. /lajiks/ 4. /laiks/
5. /lajiks/6. /lajiks/ 7. /laiks8./lajiks/ /laiks/
0. /latks/

Game 1. /geim/ 2. /gemm/ 3. /geim/ 4. /gemm/
5. /geim/ 6. /getm/7. /geim/ 8. /geim/ /gemm/
9. /gejm/

Reading 1/riddigy 2J/ridigy 3./riddny/ 4. /fricdigy/
S./ricdwgl/ 6. /riidigy 7. /rizdigy 8riidig/ 9. /ri:dig/ "
ri:dmy . '

Football 1. ffotbo:l/ 2./futbo:l/ 3./futboll/
4, ffotbo:l/ S./futba:l/ 6. /futborl/ ffotba:l/
7./futbo:l/  8./futbo:ll/ 9. /futbol/

. 1./ambifan/ 2. /ambifan/ 3./ambifan/

Ambition 4./amblfan/ 5. /ambifan/ 6. /ambifan/ /embifan/
7./ambifan/ 8./ambifan/  9./ambifan/
1. /laif/2. /laif/3. /laif/ 4. /laif/ 5. flaif/

life 6. /lajif/ 7. /lajif/8. /laif/9. /laif/ /laif/

The 1. /8a/ 2./0e/ 3./00/ 4. /09/ /0a/

5./83/ 6. /da)
9. /da/

7. /va/ 8. /da/
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IV.2.a. Presentation of a Chart which Summarizes the Responses from

Teachers’ Questionnaire

Chart 11: Answers from Teachers

Questions

Possible Answers from respondents quantified out of Eight (8)

Kirundi and French
pronunciation affect

the way learners

speak English?

influence 4/8

from other teachers
that English sound
system is complex

3/8

1/8

1. Do you teach Yes, 8 /8 No: 0 No answer: 0
English
pronunciation in
your class?
2. What are the Phonetic and | Over No: 0
different phonological | generalization,
pronunciation problems, French interference
problems that Kirundi 4/8
students have? Interference
| 4/8
3. Whatisthe place |It has a|ltisless Itisequal to | Waiting for
of English considerable | considered: 1/8 other English | enforcement
pronunciation lesson | place 4/8 lessons: 1/8 | from the course
compared with other designers 2/8
English lessons?
4. To what extentdo | A linguistic | Discouragement No influence | No answer: 0
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8.Do you test
students on English
pronunciation:

a) When?

b) How?

c) Why? (purpose)

Yes: 8/8 No answer: 0

While While reading | Other way of testing ( at the end of

dictating 2/8 | text: 3/8

unit after pronunciation exercise)

3/8

By reading By

English words 4/8

words 4/8

saying | No response:0

It helps make an improvement | No purpose:0

8/8

9. What do you do in
order to help them
overcome these

errors?

Using a reading text,
speaking after listening
to the native speaker’s

pronunciation 3/8

Using an English oral expression, other
ways (repeating after the
teachers’pronunciation during

pronunciation exercise) 5/8.
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IV. 2. b. Interpretation of Results from the Chart

While analyzing results from question number two treating pronunciation problems
students have, errors were depicted by respondents: phonetics and phonological
errors, overgeneralization, Kirundi and French interference intrusion errors. Also

included in errors they make is nasalization.

Phonetic and phonological errors: the respondents were concerned with errors
related to both vowels and consonants. Four out of eight respondents pointed out
the letter ‘i’ which is pronounced /i/ in Kirundi as in the word “igiti” /ig'iti/
(= a tree). The same letter ‘i’ is pronounced /ar/ in English as in a word like fine
/fain/. As for overgeneralization: four out of eight respondents said that
overgeneralization is the error students usually make. The results here made us
deduce that English learners are not often taught the use of English pronunciation

rules.

Kirundi and French interferences: Four out of eight second Arts Form English
teachers said that their learners make pronunciation errors due to their mother
tongue-Kirundi. They explain this interference at both consonantal and vowel
levels. At the consonantal level, one of the respondents said that the Kirundi
consonants /f/ and /d/ interfere with the English sounds /6/ and /3/. This is the case
of English words like ‘think’ /0ipk/ and ‘leather’ /ledo/ which are wrongly
pronounced by Burundian learners as /figk/ and /'lede / respectively. French
nasalization is considered an intruder when it is used in English. The fact is that the
English language never accepts the use of nasalized sounds neither as a linguistic or

suprasegmental feature. Examples given by respondents are found in the words
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“insincere” and ‘important’ /g sisia/ and /g poitnt / instead of /msisia/ and

/impo:tnt/.

IV.3. Data Analysis

IV.3.0. Errors Made in Students’ Oral Tests

In the oral tests, students were confronted with difficulties categorized in two
groups which are: intrusion interference and phonological interference which are
discussed in the section of findings, under the terms negative transfer,

approximation and overgeneralization.
IV.3.1. Intrusion Interference

The Webster’s Ninth New Collegiate Dictionary (1983) defines ‘interference’ as the
disturbing effect of new learning on the performance of the previously learned
behavior with which is inconsistent. The same dictionary deﬁnes‘intr'usion’ as the
act of wrongly entering upon seizing or taking the possession of pfoperty of
another. Therefore, the ‘intrusion interference’ is explained as the pronunciation
learning situation. Students seem to have internalized the pronunciation of an
English item but because of their Kirundi and French habit of pronunciation, they
do not get to repeat again or integrate what they were saying correctly a certain
time before. An example of this kind of interference is the transfer of French
nasalization to English pronunciation. Words used to check whether students
commit errors of the kind contained French nasalized so unds. The words are:
implication, influence, import, importance and information. Dependiné on how rich
in speech sounds the English language is if one takes account of vowel and
consonant sounds comparing to French and Kirundi sounds, the learner's English is

undoubtedly characterized by interference.
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IV.3.2. Phonological interference

This problem was due to both vowel and consonants which are different between
French, Kirundi and English. Hence, there is interference between Kirundi, French
and English. After data presentation, the researcher analyzed and found out that ten
kinds of errors occurred. The errors were about phonological interference and
intrusion interference.The first kind of error is the French nasalization of English
words which have the prefix “im-” and “in-". Such words were difficult for some
learners to pronounce. The prefixes were, at times, pronounced as [£] or /inv/ and
/in/. Secondly some learners added a vowel sound when they come across a sound
which is not in their L; and L, for example, the sound /11/. Instead of pronouncing

the word “thing” as /011)/ some of them prounounced it as /011 /.

Thirdly, learners had difficulties to pronounce words with glides, for example, the
subject pronoun “I” was pronounced as /aj/ instead of /al/. Some learners insert a
semi vowel /}/ because glides are not present in their L; and L,. Fourthly, some
learners had difficulties to pronounce interdental /8/. They tend to simplification by
substituting it with /d/ or /v/. For example, words like “that”or “this” were, at times,
pronounced as /dat/ or /vat/,dis/ or /vis/. Fifthly, the sound /ae/ is pronounced as /a/
or /e/ for example the article a. Sixthly interdental /6 / caused difficulties to many
learners since the sound does not exist in their L; and L,. So, some learners
mispronounced words like “think” and “thing” as /fink/ or /tink/ and /fin/or /tmy/
instead of /Bik/ or /Bmy/. In fact, they simplify the sound /0/ to /f/ or-/t/. Seventh,
some words were overgeneralized while pronouncing. For example, the -sound /e/,
was istaken for the sound /1/ in words like” leather” and “feather”. They

pronounced /lida/ or./fida/ instead of /leda/ or /feda/. Eighth, the sound /1/ is
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pronounced by some learners as /ar/, a result of overgeneralization. For example,

the word “whithering” is-pronounced as /waidariy/ instead of /widariy/.

Ninth, some words were pronounced with pure French pronunciation, for example,
the word influence was pronounced as /& flyds/. Tenth and last, the vowel sound
/2:/was pronounced as /a:/ by some learners. For instance, instead of prounouncing
the words “all” and “fall” as /o0:l/ and /fa:l/, they pronounced them as /a:l/ or
/fa:l/. The following chart portrays the way every student produced sounds as far as
pronunciation is concerned. The chart below encompasses some vowel and
consonant sounds that, at times, prove to cause difficulties to some learners of

English as a foreign language.

The analysis is summarised in a chart where an error was coded as + and good
pronunciation coded as —. That is, the sign + is put in front of the subject number

whenever an error occurred and — whenever it did not occur.
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Chart 12: Summary of Data Analysis

t»> Z 2 Z OO0

p

MO mm O <

TEST

Numb- | /im/ g/ al et/ |8/ 18/ Jef | flel /// as | Pure /2:/

er and /in/ | Pro- Pronoun- | Pronoun- | Pronoun- | Pronoun- | Pronoun- | /ai/y | French | Pronoun-

Students | Pronoun- | nounced | ced ced ced ced as/a/ | ced as/i:/ pronun- | ced as/a:/
ced as as/my/ | as/ajv, as[d,v] |as[fit] or/e/ ciation
[£] leji/

1 - + - + + + - - - -

2 + - - - - + - - - -

3 - + - + - + - - + -

4 - - - + + + - - - -

5 + + - + - - - + |- -

6 - - - + + + - + - -

7 + + + - + - - - - +

8 - - - + + + - - _ -

9 + + - - + + - - - -

10 - - - + - + - - - -

11 + + - - + + + - + -

12 - + - + + + - - - -
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Test

Numb- /im/ and | /mm/ fal/,/el/ 18/ 10/ Jef |/ef /1/ | Pure 2./

er /m/ Pronoun | Pronoun- | Pronoun- | Pronoun- | Pronoun- | Pronoun- | as | French Pronoun-
Students | Pronoun- |cedas |-ced as|ced ced ced as/a/| ced as/i/ | /a1 | pronun- ced as/a:/

ced as [E] |/mV/ fajv/, leji/ | as[d,v] as[f,t] or /e/ / | ciation

1 - - - + + + - - |- +

2 + - - - - + - |- -

3 + + - + - - - |- -

4 - + - + + - - |- -

5 + + + - - - + - | F -

6 - + - + - - - + |- -

7 - + + - + + + - |- +

8 + + + + - - |+ -

9 - + - + +- + - |- -

10 + + - + + - - |- +

11 + + - - + + - |+ -

12 . + + - - + - - - - -
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N '13 - - - + - + - - -
Z 14 - + n R - - ; ; R
A 15 + - + - + - + - -
L 16 - + + - + - + - -
A 17 - - + + + + + - +
C 18 + - - - - - - - -
19 - + + - + - - - -
20 + + + - - + - -
21 + T - + . - - -
C Numb- | /im/ /imy/ fat/,fet/ (| /B/ 10/ Jef |/ef / 1/ |Pure o/
O. er and /imn/ | Pronoun- Pronoun- | Pronoun- Pronmoun- | Pronoun- | Pronoun- (as |French | Pronoun-
L Student | Pronoun- | ced ced ced ced as[f;t] | ced as/a/ |cedas/ |/a/ |pronun- |ced as/
Y | Test |s. cedas [E] | as/mgy/ as/ aj1-/, | as[d,v] or fe/ i:/ ciation | a/
C |II /ejt/
E 1 - + +- + - - - -
€ 2 - + + + + + - - - +
0 3 - + - + + + - - - -
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Test

Num- |/m/and/ | /ip/ fai/,/fel/ 18/ 10/ Je/ |/e / 1/ | Pure o/

ber /in/Pro- | Pro- Pronoun- | Pronoun- | Pronoun- | Pronoun- | Pronoun- |as | French | Pronoun-
Student | nounced | nounced | Ced as ced ced as[f}t] | ced as/a/ |cedas/ |/a/ |pronun- | ced as/a:/
s as [€] as/fn1 /ajl/, /eji / | as[d,v] or /e/ i:/ ciation

1 - - + - + - - - - -

2 - - + - + - + - - -

3 - - - + + - - - - +

4 + - - - - - - - -

5 + + - + - - - + |- -

6 - ¥ - : : + : - -

7 - - + + - + - - - -

8 - + - - + + - . - -

9 - - - + + - - - -

10 - + +. + + + - - - +
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10
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14
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0

-

o

Number | /1m/ /my/ fai/,Jet/ |18/ /0/ Je/ |/el /1/ | Pure fo:/

Stu- and /m/ | Pronoun- | Pronoun- | Pronoun- | Pronoun- | Pronoun- | Pronoun- | as | French Pronoun-

dents | Pronoun- | ced ced ced ced ced as/a/|ced as/|/a1|pronun- |cedas/a:/
Test cedas [§] | as/igl/ as/ aji /,|as[d,v] |as[ft] or /e/ i/ / | ciation
I | Jeji / o

1 - + - + + + - - - -

2 + + - - + + - - |+ -

3 - - + + '+ + - - +

4 - + - - - + - + |- -

5 - - - - - B - - +

6 + - - + + + - - |+ -

7 - + + - - + + - |- +

8 - - - + + - - + |- -

9 + + - + + + - - |- +

| 10 - - - - - - - - - -

11 - + - - + + - + |+ -
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As predicted in the general introduction, ten kinds of error were said to cause
troubles to Burundian learners of English. The first kind of error corresponded to
the production of nonsénse words. As an example, we find the presence of
nasalization of English words, that is the sound [£]. The second and third were
errors due to interdentals. Sounds like 18/, | 8/were simplified to /d, v/ and /f,v/
The fourth and fifth were errors due to adding a vowel sound /1/. Learners
pronounce /n1 /instead of /y/ and the insertion of consonant /j/ where there are
glides /et/, /ai/ and pronounce /ejl/, /aji/ instead. Thé sixth kind of error was the
deviant phonetic realization of /®&/. Some learners pronounced /a/, others /e/.
The seventh and the ninth kinds of errors were due to overgeneralization. The ninth
corresponded to a pure rendition of the French phonetic system. The tenth proved

to be a mistake rather than an error.
1V.4. Discussion of Findings

The discussion of findings is an attempt at pronunciation analysis. This
pronunciation analysis reveals some errors that Burundian leamers; of English
make. Five steps that Theo Van Els et al (1984) suggested highlight the obj ective of
this work: 1.identification of errors 2. description of errors 3. explanation of errors

4. evaluation of errors 5. correction of errors.
1V.4.1. Identification of Errors

Errors which are under study in this work are grouped in four major groups
according to their causes. The first group includes the production of nonsense
words (e.g. the word* implication” which is phonetically realized /Emplikeifn/ or
totally French word (eg: the word:“influence” which is phonetically realized as

/&flydis/. These two kinds of errors are due the same cause: Transfer from French.
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The second group is made up of errors due to epenthesis. The production of words
like “morning” is phonetically realized by some subjects as /mo:mnii/ and the
personal pronoun “I” is phonetically rendered by some subjects not as /a1 / but as
/aji/. These two kinds of errors are a result of transfer from Kirundi. The third
group comprises the deviant phonetic realization of the interdentals. It should be

remembered that interdentals do not exist in both languages French and Kirundi.

In Kirundi the -consonant cluster “th” does not exist. So, it is assumed that if for
example, the voiceless interdental /8/ is phonetically realized as / t/ the reason is
that it is assimilated to its French counterpart {t] in terms of orthographic
representation. In some other cases it is also realized as /f/ which as a result of
consonant simplification. This simplification is due to transfer from Kirundi. That
is why, for instance, some pupils pronounce the word “thrill” as /tril/ and some
others /fril/ . For the voiced interdental /3/, the problem of orthographic
representation between French and English and its phonetic rendition is also
deviant. In a word like “rather” it may be realized / as /reeds/ and in a word like

“weather” it may be realized as /weva/.

The last and fourth group is constituted by errors resulting from failure to
discriminate English vowels from French and Kirundi vowels. Within this group
one can make two subgroups comprising first errors due to overgeneralization, for
example, orthographic representation of ‘ea’in"weather” which is realized as /i:/
by some subjects and the ‘i’ in ‘wither’which is phonetically realized as / a1 /.
Second errors due to a deviant phonetic realization of the vowel sound / 2 / which

is rendered either as [a] / or /[e]/ in words like “thrash” or “rather” and the
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phonetic realization of the vowel sound /0:/ which is f)roduced as /a:/ /in the words

like “all” and “false”.
1V.4.2. Description of Errors

This description is based on ten kinds of errors which are mentioned in three tables.
The errors are described according to the task in which they occur. Indeed, the
errors which are under study are the same but they do not have the same frequency

of occurrence. That is why T have decided to describe these errors task by task.

In order to understand the errors that are discribed in the three tables, the way the
error of pronunciation is read is also mentioned in the chart. For example the sound
/1 m/ or /mn/ is phonetically pronounced by learners as [ &] which is an error due to
French nasalization of the sound [€] as in simplification and implication. 1t is
noteworthy that in the French language when the nasals m, n, ng”are preceded by
the sound / I/, they form the nasalised vowel [ £]. Having a look at the tables about
the results from students’ tests, one realizes that from the beginning errors related
to interdentals /8/ and /B/ are persistent. /3/ is realized either as a voiced stop [d]

or as a voiced labiodental fricative /v/.

Moreover errors due to epenthesis /in1/ are more frequent than those due to French
nasglization [ €]. As for the deviant phonetic realization of /e/ in the word
“Weather”, many pupils do not have difficulties to pronounce. The wrong
phonetic realization of /. & / also frequently occurs. Furthermore, pure French
pronunciation is observed with words like “interference” and “influence”. This

happened eleven times. The deviant phonetic rendition of / 9:/ as / a: / occurs in the
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tables in a number of pupils who failed the RP of the word “false” than they failed
the RP of “all”. Last but not least, it is noteworthy' that the errors of pronunciation

of /ar/as/aji/and /1/as/ar/ occurred, but not frequently.

In the second test, the production of nonsense words is observed. For example,
[sémplifikerfon] or [&flyds]. It is in this respect that the error from the first
‘category /im/ /in/ as /€/ is observed in many pupils compared to test one. The
errors related to interdentals occurred at a higher rate with the same deviant
phonetic realization of /®/ as frequent as in the first test. This /iy / which is
phonetically realized as /mi1/ has the same rate of occurrence in the Test two
likewise in Test one. The sound /e/ which is phonetically rendered as /i:/ for
example, in the word “leather” pronounced /li:da/ by some pupils occurs in Test
One and Test Three at almost the same rate. Errors that reveal a pure French
pronunciation are observed in the second Test. In the other two tests, there are not.
The phonetic deviation of / o: / which is rendered as /a: / appear in the first Test and
in Test Three but frequent in Test One. Finally, it is noticeable that pronunciation
due to epenthesis which consists of the diphthong /al/ is realized as /aji / does not

occur in the second test.

There were less errors in the third test copmparatively to other test. In fact the use
of this test was to show how a diphthong / a1 / is phonetically pronounced by some
pupils. What is more, this test was intended to test the phonetic rendition of the
interdentals. In this test, errors due to epenthesis occurred at a high rate. Also, the
mispronunciation of the sound /I/ as /aji / occurred but not as frequent as the errors

due to epenthesis; or the use of the possessive “my” which is pronounced by some
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learners as /majv/. In addition, the voiced interdental fricative /8/ is more present in

this task than its counterpart voiceless interdental /8/.
IV. 4, 3. Explanation of Errors

The kinds of errors which have been the focus of this work can be explained
according to three processes claimed in Torone (1978) which are: negative transfer,

approximation and overgeneralization.
IV.4.3.1. Errors due to Negative Transfer

Chart 13: Errors due to Negative Transfer Evaluated in Percentages

Errors due to Negative Errors due to Negative
Transfer from French Transfer from Kirundi

Jim/ /in/  as)|Pure French

/&/for examples: | Pronunciation | /a1/ as / aji/ for example

influence, my

implication

The figures mentioned in this "table represent only the rate of learners
mispronunciation. If we take the example of the error “/in/, m/ as /[€]/, we see
that the rate is 22.8%.

This means that only 22.8% of the learners make the error. 77.2% of the learners
pronounced the word correctly. This mispronunciation is caused by two different
causes. Firstly, mispronunciation is caused by language transfer from French and

secondly it is caused by language transfer from Kirundi.
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In the Test One, for example, learners mispronounce words like “something” and
“reading”as /samfiyi/,and /I‘IdII]‘I/ . Words ending in —ING form are always
rendered in the same way. The above mentioned words are the fewest among other
errors which can help explain the role of epenthesis in the acquisition of English

phonology by some Burundian learners.

1V. 4. 3.2. Errors Due to Approximation

Chart 14: Errors Due to Approximation Evaluated in Percentages

Task J/0/as[d,v]

/8/ as [f,1]

/®/ as [a,e]

Percentage of
Pronunciation

Error Occurrence

Percentage of
Pronunciation

Error Occurrence

Percentage of
Pronunciation

Error Occurrence

Reading text 56.1 543 63.6
Word list 36.7 46.4 32.1
Interview 57.8 52 75.4

This group is constituted by two consonant sounds /8/ and /6/and one vowel
sound /& /. The sound /8 / has been produced by many learners either as a voiced
dental stop /d/or as a voiced- labiodental fricative /v/ or again a dental
approximation of the English sound /8/ and is produced as [d]. When a learner
produces such a pronunciation error, he / she does so because he / she is attempting
to produce the target sound but fails to do it. Therefbre, he / she mispronounces the
sound. As an illustration, one may give the word‘‘leather’’” which is pronounced by
some learners as /leds/or the word “rather” which is pronounced as /reeds/ or

again the word “Weather” which is mispronounced as/weva/, The same case
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occurs with the sound /8/ which has been produced by learners as the voiceless
labiodental fricative /f/, for examples the word “think” was mispronounced by
learners as /fink/ or the word “through” is also mispronounced as / fru/ as a

result of simplication.

[ndeed, leaners make approximation in order to make simple the pronunciation. All
the above mentioned errors related to the interdentals can be explained as a result
of the learner’s strategies of errors. Learners incorporate the phonological rules
already learned in previous languages in order to produce the target language

sound.

Finally, the vowel sound /a/ is phonetically pronounced by some learners as /a/
or /e/. This kind of error is also a result of approximation. It would be a great
mistake if one limits oneself on the approximatien cause. In fact, it is good to
indicate that in Kirundi language there is no intermediate vowel sound between /a/
and /e/. So it is normal for a Burundian learner of English to be tempted to produce
/a/ or /e/ instead of /&/. Therefore, one can say that the wrong pronunciation of /&/

is a product of an interaction of approximation and negative transfer from Kirundi.
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1V.4.3.3. Errors due to Overgeneralization

Chart 15: Errors due to-Overgeneralization evaluated in percentages-

Test Kinds of Errors

/e/ as/1/ | /1/  as /ai/

Percentage of Error Occurrence | Percentage of Error

Occurrence
Reading text 52 1.7
Word list 160 19.6
Interview 12.2 8.7

These pronunciation errors have been produced with the words
“weather”," Weathering”, “leather”, “whither” and “withering”. These errors
proved to be interesting to this study after a long observation of their occurrence
during the data collection and analysis. These words have been meant to test the
problem of interdentals. That is how it was discovered that a lot of pupils
mispronounced the sound /e/ in “weather”, “weathering”and"leather” as /i:/ and
the sound /I/ in “Wither” was produced by the relatively significant number of
subjects as /al/. Such errors are said to be the consequence of overgenéralization
because the spelling “ea” is most of the time phonetically realized as /i/ in words

like “appeal”,“steal”, "reveal”’and “retreat” and many more. The same case

goes for the spelling “I” which in many words is pronounced /aj1/ like in the

following examples. “nice”, “slice”, “rice”, “wise”and “mice”.
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IV. 4.4. Evaluation of Errors

The evaluation of errors can be then made through a table form which is somehow
a summary of the three tables presented in percentages. If one looks at the figures
mentioned for the three tests, one can assert that there is a great need for
improvement in the teaching of interdentals. It is clear that the rate of pronunciation
error occurrence is frequent in the first two tests — the interdental prove to be a
headache for Burundian learners of English. The rate of the mispronunciation
of /8/ is lower compared to the difficulties learners have when pronouncing the
sound /8/. The learners tend to simplify the sound. There is also room for
improvement in the teaching of cognate forms. As one can observe, the rate of error
occurrence among the words having the sounds /im/ and / 10/ is 22% in the first,
whereas it is 25.4% in the second test. The pronunciation of the words ending in
consonant form has proved to be a real problem for Burundian pupils. This error

has the same rate, if one considers the average of the three tests slightly above 56%.
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Chart 16: Sumimary of the Three Charts in Percentages

Kinds of Errors

Tests /im/ /8/ /6/ /& /m/ Jai/ /e/ /i/ | Pure Jfor/
' as as as as’ as as as French as

/m/ | 1dv/ | 6t | Jae/ | ) faif | fi/ | jaif  Promun- | Jay
as /&/ ciation

Reading 22.8% |[56.1% |54.3% 63,6% | 58,9% | 28% 5.8% |1.7% 5.4% 2%

test

Word list | 25.4% |35.7% |46.4% 52.1% [ 60% |20% 16.0% | 19.6% | 16% 0%

162% |57.8% |52% 154% |569% |31.5% |122% | 8.7% 3.5% 2%

Interview
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IV.4.5, Prevention and Correction of Errors

In language learning, some kinds of mispronunciations indicate learning activity
taking place in learners’mind. In fact, learners try to create a language for
themselves. Errors are therefore inevitable in every learning process. Although
those errors related to mispronunciation are inevitable, a teacher of language should

not surrender in such a situation.

If one tries a link between errors mentioned so far in the data analysis and the
different suggestions for pronunciation correction (see chapter two section of
Prevention and Correction of Errors), it appears any approach may be applied to the
situation of Burundi. However, the problem related to instruments may arise. Then,
it is wise to suggest in the meantime using more exposure and reteaching technique
to overcome some oOf the errors. For example, a teacher has to give learners
pronunciation exercises and help them practise listening to English speakers on the

radio.

Departing from Chomskyian theory of learning when he says that' language is
behaviour and also a complex system of set rules which are internalized to enable
speakers to use those rules to communicate, the question such as, first, “Do Kirundi
and French speech sounds have an impact on English Phonemes?” was answered
because English proved to have some speech sounds which are not there in the
learners'L; and L, . By implication, Burundian learners who have internalized
Kirundi rules first, Frené:h rules second and who are now trying to internalize
English ones, communicate much easier in Kirundi than in French and much easier

than in English. This agrees, by implication, with the hypothesis put as follows:
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“The English language has some speech sounds that are not there either in Kirundi

and French speech sounds.”

The second question of the study, “To what extent are some Kirundi and French
speech sounds different from the English speech sounds?” was answered.
The hypothesis which was formulated as “The differences that exist between
Kirundi and French phonemes which influence the pronunciation of English words
by Burundian learners” was confirmed by the findings. The second question: “To
what extent are some Kirundi and French speech sounds different from English
speech sounds?” was answered from the findings. In fact, the hypothesis showed
that the differences that exist between Kirundi and French phonemes influence the
pronunciation of English words by Burundian learners. Learners transferred L, and
L, sounds into English. The third and last question was: “What are the
characteristics of Burundian learners’ pronunciation?” the findings showed that the
Burundian learners of English pronunciation are characterized by: negative
transfer, approximation, overgeneralization which unquestionably agreed with the

hypothesis.

To conclude, this chapter deals first with the presentation of data (a chart checklist
of pronunciation by the 2™ Arts form learners). Second it deals with the analysis of
data where wrong pronunciation is coded as + and good pronunciation coded as —.
Finally it deals with the discussion of findings which are concerned with the
identification of errors, the explanation of errors description of errors, the

evaluation of errors and the correction of errors.
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CHAPTER V: GENERAL CONCLUSION AND RECOMMENDATIONS
V.1. General Conclusion

From the beginning, pronunciation has been the focus of this study. It lonly focuses
on ten kinds of errors. Furthermore, it would be good to notice enoré made by
learners due to language transfer because of the subject matter which is under
study. It has been shown in the findings, after data analysis, that Burundian pupils
are more influenced, in their pronunciation, by the French and Kirundi sound

systems.

This observation therefore confirms the assumptions made by other scholars like
Odlin (1989) that the existence of cognate forms may induce learners to establish
correspondence between sounds that are phonetically different and that the degree
of translatability between L, and L, may be the source of errors due to negative
transfer. Indeed, these assumptions have proved true because errors due to transfer
from French have a wide range of occurrence. However, influence from Kirundi
cannot be neglected. For a Burundian learner, pronunciation error has its
importance and significance. In addition to errors due to language transfer, it has
been demonstrated that there are errors due to approximation and
overgeneralization. Among errors ‘due to approximation, it has been shown that
there are errors caused by the influence from Kirundi. Yet, the influence from
French has proved to be more important because the pupils have simply to make

the rules of their own. Learners transfer some French sounds into English.

This situation supports some scholars like Barton (1976, 1978), Lado and Yoshida

(1982)’s assumption that the knowledge of vocabulary can influence the perception
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of the L, sounds. Indeed, it has been seen during the data analysis that the words
which have French spelling were at times mispronounced. After the analysis of ten
kinds of errors in pronunciation, it has been observed that some errors are more
important than others. That is how it has come out that the interdentals /d8/ are
really a particular difficulty for Burundian learners of English. It has also been
discovered that English words which had false friends in French have caused much
difficulty to the pupils. Other errors cannot be neglected because, as I said earlier,
every error is important and significant. So, they deserve due attention and care.
That is why the last section of the findings chapter is reserved for some suggestion
put forward by some scholars in order to prevent or correct errors have tried to
make a link between these suggestions and the errors studied and then propose

what is applicable to the teaching of English in Burundi.

This work is divided into five chapters. The first chapter is entitled “General
Introduction” is concerned with the background and the statement of the problem.
It also includes the aims and the importance of the study, the motivation, the scope
and delimitation of the topic. The second chapter is a review of theories and views .
about the native languages (NL) phonology Pronunciation challenges Analysis. The
methodology chapter deals with the justification of the choice of the subjects, the
questionnaire, the data collection procedure, the data analysis. The fourth chapter
gives the findings of the research. And the last chapter provides conclusions and

recommendations.
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V.2. Recommendations

Considering the fact that the English language is taught and learnt as a FL in
Burundi which, by implication, means that it is influenced by L, and L, - Kirundi
and French; Considering the fact that Engish language phonology has little to do
with L; phonology and L, phonology due to the fact that they do not belong to the
same family, which is a reason for mispronunciation of English language words by
Burundians learners. Considering that most Burundian learners of English
undoubtedly run the risk of being unintelligible, the researcher formulated the

following recommendations:
1. To the Teachers:

Teachers of English should take into account Hill (1967:77)’s advice when he says
“It is impossible for a teacher to teach a better pronunciation than his own: What a
conscientious teacher can do is to learn to speak with a pronunciation that is
internationally intelligible and then teach his student to do the same.” To be
successful, each teacher should have his/her own dictionary especially the
dictionary that provides the learner with the phonetic transcription. In addition,
before he sets off to teach, he should make sure he is able to pronounce correctly
new words that are in his lessons. He should also ask learners to imitate him/her
when pronouncing words and tell them that if pronunciation is not mastered, the

speaker runs the risk of being unintelligible.

To help their learners,” teachers should get their learners used to the good
pronunciation of English by giving them homeworks related to spoken language —
about pronunciation of English. To do this, they need to use topics to create a

debate. For example, one topic a week, the discussion of the topic would group
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learners from the same neigbourhood and the following week during the first
lesson, the teacher should call one group of students or two to come to discuss their
topic and the aim is to check whether the homework is done in order to correct
possible pronunciation errors. For the diversity of English pronunciation across the
world, English teachers are asked to advise their learners to speak the Non

Regional pronunciation (NRP) in order to communicate easily and effectively.

2, To Students:

Students should understand that they have taken up a language that has little to do
with their L1 and L2 and make efforts to learn the English sound system. They
should go by the advice from their teachers in terms of pronunciétion Students
should expose, from time to time their weak points. They should also speak their
mind about the difficulties they encounter and be patient because it is sometimes
not easy to learn the speech sounds of a language which has little to do with their

own.
3. To Course Designers:

The B.E.P.E.S (Bureau d’Etudes et Programmes de I’Enseignement Secondaire),

which can be translated in English as ‘High Schoool Training Programme and
Studies office’ should collaborate with the government so as to revise the English
teaching programmes in place, in order to design adequate pronunciation
programmes to be taught in classrooms, instead of the occasional pronunciation
exercises which are done without any referential pronunciation element taught
previously. In addition, the new programme should include the teaching of
phonetics and phonology in secondary schools becduse it has been experienced that

it can help a lot in learners’ pronunciation of English at the phonological level.
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There should also be an initiative to equip classrooms with plugs, where it is
possible, and radios which can enable students to listen to native English speakers’
pronunciation using tapes. Where plugs are not possible because of luck
electricity,it would be better to afford a radio which functions using batteries. The
government should think about setting up language laboratories in different

secondary schools.
4. To Future Researchers:

Given that most of the difficulties learners experience in learning English lie in
vowe] speech sounds, my invitation for future researchers is that of acquisition of
English speech sounds: a, €, i, 0, u in all their aspects. So it may be interesting to do
research in testing the phonetic rendition of English vowels by Burundian learners.
My further invitation for further research in the field of pronunciation especially
the study of intonation for further research in intonation patterns. In fact, during
my data collection, I have observed so many errors related to intonation
patterns.However, since it was not my point of focus,I did not deal with them. It
was proved that Burundian learners use Kirundi intonation patterns of an English

word.
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APPENDICES
Appendix A. Letter addressed to the teacher

University of Burundi Le 12/9/2012

Faculty of Arts and Social Sciences
Department of English Language and
Literature :

Dear teacher,

[ am addressing the following questionnaire in order to request you to make a help
for contribution to writing of a thesis about AN ANALYSIS OF
PRONUNCIATION BY BURUNDIAN LEARNERS OF ENGLISH.

I will be thankful if you answer this questionnaire as honestly as possible.

Yours

Venant Misago
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APPENDIX B: Students’s Tests
Test ;: Reading Passage: Papa and I

This formed only part of day’s portion because there were many things that
happened that you didn’t see. No, my son, there must be a hope! [t must exist! Even
all this only denies Him, He must exist! Papa stopped suddenly and forced himself

to smile. Then he added, even a poor man has to have something. Even if it is only

a hope! Even if it’s a false hope.

Test II:

The second was made up of a list of words to be read by learners each in his/her

turn. Below is the list of words:

[mplication 12. Thomn
Influence 13

13, Weatherino

de b

llll_}‘dl': 14. Rather
A Intormation 15. Thoucoh
6. Interference .

16. Gathering
. Importance 17

. Thought

8. Linguistics 18, Thnll

9. Indication 19, Doing

14 Fbanlimg i s b
0. Thanking 20. Wither

{1 Thinlin V1§
| 1. Thinking 21. Leather
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Test II:

The third test consists of an Interview. This part is made up of simple questions that
I asked pupils. I tried to create a natural state of communication so as to get an

informal situation for exchange.

1. What’s your name?

2. How old are you?

3. Where were you born?

4, Where do you live now?

5. How do you come to school?
6. What are your hobbies?

Depending on pupil’s hobbies, the following questions had to vary.

7. a. If the pupil’s liked reading I asked him who his favorite writer Is.
b. If the pupils liked playing, I asked him/her the kind of game he or she liked

most and who his/her favorite famous star in that game is.

c. If the pupil liked politics, I asked him/her what he/she thinks about the

changes in Burundi.

d. If the pupil liked music, I asked him/her what his/her famous singer is.
8. What do you intend to do after secondary school?
9. What choice of department do you think you will make?
10. What is the ambition of your life?
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APPENDIX C: Teachers' Questoinnaire

The designed teachers’ questionnaire was used to find out information about the
research questions already set. The questionnaire consisted of the following

questions.

1. Do you teach English pronunciation in your class?
Yes [ 1] No [ __1 Noanswer |
2. What are the different pronunciation problems that students have?
3. What is the place of English pronunciation lessons compared with other English
lessons?
4. To what extent do Kirundi and French pronunciations affect the way learners
speak English?
5. What are some of the problems you as an English teacher encounter while
teaching pronunciation?
6. a. Are the teachers of other subjects concerned with the way students speak
English?
b. Does this have an impact on students’ pronunciation of English?
Yes ] No No answer [
7. Do impact of the above situation influence students to make pronunciation
errors?
Yes [__] No [ No answer [ ]

8. Do you test students about Engiish Pronunciation?
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