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CHAP.I. INTRODUCTION AND BACKGROUND TO THE STUDY

1.1. The teaching/learning situation in Burundi

In a system where academic qualification determines the potential affluence

of its citizens by way of employment; the relationship between what is taught and

how it is tested deserves a close examination. Many researchers in the field of

language leaming have emphasized the fact that testing cannot be separated from

teaching at aU stages. Indeed, tests ought to be taken as an extension of classroom

work as Davies (1968:5) observes:

The good test is an obedient servant

since if follows and apes the teaching.

From this consideration we can conclude that there exists a relation of

partnership between teaching and testing. That relation can be highlighted by the

fact that there are occasions when teaching is good and appropriate, and others

when testing is not. In the latter case the test has a harmful backwash. But equaUy,

there are occasions when teaching is poor or inappropriate and when testing exerts

a beneficial influence.

Our purpose in this study is to analyse the contribution of communicative

tests, especial1y the cloze and dictation ones on the English language leaming in

Burundi 2nd Form Arts. One wonders if communicative testing can improve

leaming habits whereas factors such as time management, non-supportive

linguistic and social background of both teachers and pupils come to hamper the

teaching/learning process.
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The affluence of other languages namely French, Latin and Swahili played

an important role in the teaching of English. That is why English is not the second

language in Burundi, but the third. The Burundian national policy towards

languages had been deeply influenced by the language of the coloniser. We will

recall at this point that foreign languages were introduced in Burundi curriculum

during the colonial period and that they were mainly French, Latin and Greek.

It is in the late 1950s that English was introduced in the Burundi educational

system. When it did start, it was decided that the first year of its leaming would be

the Eighth Form ofhigh school. At the time it did not seem to have any identifiable

purposes. That is why school officiaIs, teachers as weIl as students in many schools

never considered it as a principal course subject. Much care was given to Kirundi,

the mother tongue for Burundians, and to French, the colonial language which was

the language of instruction and ofmedia.

In 1973, Burundian researchers gave sorne boosting to the English language

in their attempt to evaluate the English grammar and vocabulary taught in the low

cycle. With clear illustrations, Ndabemeye (1973) pointed out in her study relevant

weaknesses of the traditional teaching and testing approaches, and came up with a

suggestion of a multiple-choice test as a contribution to the teaching/ leaming of

English grammar at the time. Ngaruko(1973:8) on her part compared a traditional

teacher to a modem one in the fol1owing terms:

The traditional teachers said that language

learning is intellectual; that is why they tried

to make it philosophical whereas modern

teachers are making it natural.
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This quotation implies teachers' ignorance that foreign language teaching

can hardly reach success if it is not done communicatively. It follows that since

teaching and testing go hand in hand, communicative teaching should be matched

with communicative testing.

In addition to Ndabemeye's and Ngaruko's contributions, further studies in

the testing field revealed that the testing of one aspect of language such as

grammar or vocabulary is not sufficient. It has been proven that all the aspects of

the language are combined to make sense, as we cannot teach or test one skill

leaving the others behind. However, no research focused on integrative testing has

been carried out. Researchers discussed the communicative approach in teaching

classes of upper level; that is 3rd Fonn, 2nd Fonn and 1st Form secondary school.

Other studies have dealt with the teaching or evaluation of the teaching of one

skill: speaking, listening, writing or reading.

For instance, Niyondagara (1984) contributed to developing and testing

listening comprehension in Burundi secondary schools. On the other hand, other

studies targeted the assessment of the coursebook of the upper cycle (Ntamutumba

(1993) in Evaluation of the Coursebook Today's English classe de première), the

methods used in teaching English, materials and attitudes. Through these studies,

the need for a communicative approach to teaching and testing is highly felt.

As our target population is the 2nd Fonn Arts, it would be useful to look at

sorne of the research carried out on teaching in this class. In his Analysis ofErrors

Made by Burundian English Learners in Indirect Speech 2nde Lettre Moderne,

Kataye (1991) pointed out errors made by Burundian English learners in 2nd Fonn

Arts while using indirect speech. A few years later, Niyonzima (2002) analysed
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sorne factors affecting the teaching of English in sorne selected secondary schools

in Bujumbura city. In 2005, Musabimana analysed errors made by Burundian

leamers when using the active and passive form case of 2nd Form Arts.

The location of Burundi in the region of Great Lakes leads its citizens,

especially the young ones to have a lust for leaming English. The young need to

study in countries using English as the language of instruction, carrying scientific

research, business, etc. Lado (1961: 1-2) relates the leaming of languages to the

location of a country in these words:

The speed andfrequency ofinternational

communication have outstripped the speed

ofteaching and learning languages, and

demand more effective methods ofteaching.

Along the same lines, he refers to the need for more effective teaching of

languages to run parallel to the need for more effective testing of their use. In this

light, one understands that for language testing to meet present and future

demands, it requires the advances and methods of science.

In most cases, the atmosphere surrounding tests generally makes them tough

for both sides: the teacher's and the pupil's. Rarely do they feel enthusiasm on

hearing the word 'test'. In this connection, Finocchiaro (1983) remarks that:
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The very use ofthe term "testing" is still virtually

taboo in some countries. It engenders fear and

distrust not only in many students, but also in

teachers and other community members.

Like other students elsewhere, Burundian leamers are greatly affected by the

fear of failing. Teachers on their part are worried about which decisions to take

after the test. Indeed, on the part of the students such a dislike may also derive

from the quality of the work that they are required to do. For example, students

sometimes complain that they are tired of tests which are ambiguous, unclear and

sometimes irrelevant. Moreover, they may not catch what the teacher was trying to

do by testing them on 'footnotes' while they had studied aIl the major details of the

course.

In this light, our concem is to analyse the contribution of testing techniques

to the English language leaming in Burundi high schools with an emphasis on the

2nd Form Arts. Our particular interest lies with investigating the level, the place,

the quality and possible achievements of the cloze and dictation tests if applied to

that level. An important question that we have been asking ourselves for sorne time

now is "Why do students not work on the completion of mutilated passages as they

are required to in most standardised tests? Why are they not given a dictation as it

so often happens in class?

Sources of liability may include the lack of sufficient linguistic background,

of knowledge of the world surrounding them, or ignorance of the culture as this

ought to have been provided by the textbook. Another possible explanation could

be that teachers neglect dictations tests assuming that they are inappropriate to the
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p2nd Fonn Arts level for sorne and those pupils fail in them enonnously for

others. The above clues led the researcher to fonnulate the following

hypotheses:

- Communicative tests can improve students' leaming ability,

- The cloze and the dictation tests can help pupils develop their

communicative competence,

- The National Test 1st Fonn impedes leaming activities in 2nd Fonn Arts.

1.2. Statement of the problem.

The linguistic performance of Bunmdian leamers in the upper level,

especially in 2nd Form Arts would suggest that the material, the teaching

approaches and the testing techniques are not coherent with one another. They

further do not meet pupils' needs .. Moreover, the objectives of teaching and

testing would not lead to the improvement of both teacher' sand pupil' s

language ability to communicate.

On one hand, sorne people agree that they had better leam without being

evaluated, whereas on the other hand, teachers are anxious because the program

is not covered in the time planned, which might be seen as a weakness. Aiso

affected by the weakness are teachers who are reluctant to give the cloze and

dictation tests arguing that the cloze test requires the leamer to have seen the

original text and memorise it; and that it is time consuming to administer and

correct a dictation. Given the rate of failure in these types of exercises, so they

continue to argue, it is not worth using them as testing techniques.
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These critical attitudes of both groups towards English tests should however

not prevent Burundian leamers and teachers from understanding that teaching can

rarely be separated from testing as Allen and Davies (1977) observe:

Any self-respecting course in applied linguistics must

have a component in testing and experimental methods.

Indeed, from the above consideration we assume that when theories behind

the teaching do not lead to tests of leaming, then they, too, are inadequate.

The ignorance of the value of tests in the teaching/leaming process makes

sorne teachers use testing techniques which make them so comfortable that they

ignore how remedial the test is. Many teachers acknowledge that they hardly give

any tests, and that non-communicative are the ones commonly used. Teachers

rarely use dictation tests whereas earlier studies found it very important. Oller's

(1971) study for example, revealed that:

A ten-minute dictation test is just efficient

as a sixty-minute multiple-choice test.

Heaton (1975:186) on his part supports Oller's idea in these terms:

A dictation ... as a testing device measures too

many difJerent language features to he effective

in providing a means ofassessing any one skill.

Now that the English language is widening its range through trade,

broadcast, sightseeing to say a few, Burundian leamers are displaying even more
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founded communicative needs in their learning of English. Logically considering,

to the communicative teaching should follow communicative testing. However,

sorne pupils of 2nd Form Arts and sorne teachers are still reluctant about

communicative tests, especially the cloze and the dictation tests.

I.3.Purpose and significance of the study

The ultimate goal of teaching a language is the development of the ability to

interact successfully in that language; and to interact with somebody else implies

the simultaneous use of different skills namely listening, speaking, writing and

reading. In a discourse situation for example, interlocutors exchange ideas by

speaking one after another and that according to partner's last utterance. Theyask

each other questions in order to check their respective stands on the subject. The

behaviour and the responses will depend on how one has listened. Besides

listening, one may also take notes which he may read sorne time later.

In classroom situations, teachers ask questions to students to check whether

they can move to the new material or to evaluate what they taught during a certain

period. The general characteristic of tests used in Burundi high schools is that they

test one aspect of the language or one skil!. Teachers and students forget that to be

efficient in communication one must combine different skills and different aspects

of the language. Cohen (1980) highlights the importance of communicative tests as

follows:
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Integrative tests do not seek to separate language skills

into neat divisions in order to improve tests reliability:

instead, they are designed to use two or more skills

simultaneously.

With respect to this issue, the research will bring to the attention of teachers

ofEnglish, their students, secondary school program designers (B.E.P.E.S) and last

but not least, the Burundi National Examination Board, the importance of

classroom tests, especially the integrative ones in the teaching and the leaming of

English. We hope that the outcome of this study will prove right to improve

communicative competence so as to respond to the learners' personal but also

national needs. We also hope that findings from this study will reduce tension felt

by teachers and pupils who are afraid oftesting or being tested communicatively.

1.4. Motivation of the stndy

Many studies in the teaching Ileaming field confirm that a test is a follow up

of any teaching session. Unfortunate1y, sorne Burundian leamers and teachers do

not see clearly the value of tests. Their linguistic background and culture could

justify deficiencies noticed in the completion of communicative tasks: writing

letter to a friend, taking notes from a lecture, etc.

Our observation when we were doing our training practice ln sorne

secondary schools revealed that it is hard for students to cope with a cloze test.

When analysing their answers, we realized that they think in Kirundi or French and

complete the blank spaces with the words translated in English. We also realised

that they do not care about syntax and semantics. In few words we can say that
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they ignore how to go about it, having had little or no familiarisation with this kind

of exercise.

Concerning the dictation, the same observation revealed that pupils omit,

replace and transpose sorne words. This might be the result of weaknesses in

grammar, vocabulary, tense and spelling, especially when they are combined.

Our attention is focused on Second Form Arts pupils because they are supposed to

have already acquired reasonable knowledge of English after four years of study.

Another reason is that since they may enter the business world whereby they need

to talk to other people whose lingua franca is English, they need to be trained to

perform using all the skills as well as all the aspects of the English language.

Furthermore, students need to get familiarised with standardized tests such as

T.O.E.F.L, Michigan and E.T.S; English language proficiency test for foreigner

students who wish to study in U.S.A.
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CHAP.II. LITERATURE REVIEW: COMMUNICATIVE TEACHING

ANDTESTING

The communicative approach to teaching and testing, also called modem

approach is nowadays on everyone's lips especially those who are interested in the

teaching and testing of the English language. Therefore, the communicative

approach is supported by many researchers as a reaction to the traditional

approach to teaching; that is the Audio-lingual method. In addition, the

communicative approach to teaching and testing is known for its taking into

account the students' needs and interests; as weIl as its developing the ability to

use the four skills of writing, reading, speaking, listening to perform

communicative tasks.

The Audio-lingual method on the other hand, is supposed to develop

accuracy and tluency; that is through the production of correct and weIl

pronounced sentences. More details on both approaches will be provided in the

ensuing chapter.

Conceming testing, research carried in this field in Burundi so far has

proven that in 2nd Form Arts, the teaching of skills was done by handling each skill

in isolation from the rest. As a matter of fact, we find it interesting to explore

theories and issues related to testing language ability through integrative tests. The

first section analyses the communicative approach to teaching and testing while the

second deals with general principles of testing. The third makes a rough

comparison of communicative and non-communicative testing. After that, a

discussion of the effects of tests on the teaching/leaming process is held.
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II.1. Communicative teaching and testing

As previously mentioned, the main purpose of any language teaching is to

train students to use the language for communication. Thus, a good language guide

should build on a good theory. By implication, a good teacher should provide the

student with the best methods to facilitate the leaming. From the relation of

partnership which exists between teaching, leaming and testing we understand that

no one can neglect the role of tests in the teaching/leaming process. Moreover,

students are normally tested as they are taught. That is, if students are taught

communicatively, they should be tested communicatively. Furthermore, a good test

leads to future actions on the part of the teacher and the leamer. That is why we

assert that the concepts of teaching, leaming and testing are intimately linked and

we can conclude that it is through language teaching that leaming and testing are

defined and understood.

Nevertheless, there are many different methods of teaching and testing the

degree to which the student masters what he has been taught, even though they

vary in their application to specifie skills. Thus, the most appropriate method of

teaching is to deal with all the aspects of the language as well as all the four skills.

The teaching of one aspect or one skill in isolation must have been based on faulty

theories of language leaming. Nowadays, studies done in the teaching area would

suggest that a language should not be taught just as a system, but more importantly

as a result of an interaction of different language components and skills as well as

cultural factors.

Separating the teaching and the testing of those aspects and skills has

shortcomings on the part of the leamer. From the classroom observation, we note
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that students show a good perfonnance enough to cope with grammar and

vocabulary tests, especially when they are given in a multiple-choice fonnat.

Surprisingly, the students are unable to use the structures and words in their daily

conversation. This might be due to the Audio-lingual method which emphasizes

repetition and imitation rather than creativity in the leaming process.

Another possible explanation of this situation is the textbook used in 2nd

Fonn Arts which does not motivate the students. The use of drills and mechanical

exercises as a method of teaching grammar and vocabulary is remote in modem

language teaching. In addition, students are asked to listen to the text three times

but no one can say that they are developing the listening skill. Teachers should

adapt the textbook to the students' needs and interests by introducing for instance

sorne communicative activities. These could include talking to each other at a party

for example, writing a postcard to a friend, finding the main idea in a magazine,

listening to news or radio shows, taking notes from a lecture, etc. As soon as

students are used to the above activities, the teacher would give corresponding tests

to stimulate their learning.

The communicative approach has been developed in reaction against

audiolingualism. To understand its philosophy let us consider the definition below

by Hanner (1983:38):

Communicative approach is an umbrella term to

describe methodology which teaches students how

to communicate efficiently and which also lays

emphasis on the teaching ofcommunicative values,

and in some cases, the teaching oflanguage function.
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According to him, for a language activity to be communicative, it has to

really promote language use and generate in the student a desire to

communicate. Thus, communicative approach recognises communication as the

main purpose of language leaming. Furthermore, this approach has its main goal

the acquisition of communicative competence and the development of the four

language skills.

To know how many kilos ofrice are in a bag, one has to put that bag on a

scale. Thus, to knOW how far skills are developed in a leamer, teachers or

examiners have to use instruments or techniques which accurately measure

them. These instruments or techniques are integrative or communicative tests.

Communicative competence then is the rule to determine the appropriate use of

the language in any situation beside the knowledge of different components of

it.

Many people believe that "communication" or "to communicate" means

to speak to someone else. The Longman Dictionary of Applied Linguistics

(1985: 48) defines communication as "the exchange of ideas, information ."

between two or more persons". On the other hand, The Webster's Ninth New

Collegiate Dictionary (1987:226) defines the same word as "an act or instance

of transmitting verbal or written messages; a process by which information is

exchanged between individuals through a common system of symbols, signs or

behaviours".

The leaming of a language involves the leaming of its culture because

they are independent and inseparable. Burundian teachers and students have to

mix the English culture to the Burundian one. They could achieve that purpose

but have weaknesses of listening to news or other programs on radio stations

which broadcast in English.

Equally, they read the magazines and newspapers written in French or
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in Kirundi. Moreover, it is rare that either teachers or students use the English

language after c1ass. Teachers ought to stimulate their leamers into linking

communicative activities. To succeed, they should keep in mind the following:

1° education is a process involving a three-way relationship between

teachers, pupils and subject matter; and therefore what teachers know and do

master,

2° for a teacher of English, knowledge of the nature, structure and the

function of the English language is necessary;

3°systematic assessment is inherent and essential to good teaching.

AlI in alI, communicative language teaching and testing is chosen in the

sense that it provides students with all the language elements and develops the

integrated skills for an efficient communication. Having given an overview of the

extent of communicative teaching and testing approach in Burundi, it is now time

to have a look on sorne general principle underlying the testing activity.

II.2. General principles in language testing

The term "test" is used in various domains inc1uding medicine, education,

psychology, etc. In most cases it means "the quest of information". In the

pedagogical field "test" has as equivalents: evaluation, assessment and

measurement. However, all these terms mean the systematic gathering of

information for the purpose of making decisions. In addition, even if the above

terms can be considered as equivalents of 'test' there is a difference between the

three depending upon the purpose of the doer of the tests. Bachman (1990:46)

comments on the difference in these terms:
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Not al! measurements are tests, not ail tests are evaluations

and not ail evaluations involve either measurement or test.

To understand this comment, let us use analogous examples. When a tourist

wants to know the distance separating Bujumbura- Bugarama he uses a unit of

length measurement. In that case we cannot say that he is testing the distance.

Another example is when a doctor checks what is wrong with a patient we say that

he is doing a blood test but not an evaluation or measurement of blood. Therefore,

in the teaching/leaming process, the word "test" is used to mean the evaluation

which requires appropriate techniques in order to have accurate information about

the leamer's abilities in the target language and the effectiveness of the teacher's

methods. To achieve this purpose, sorne principles must be taken into account.

Rebecca (1967:6) for instance frames her principles on classroom testing as

follows:

First ofail, classroom objectives must be defined because

students study according to the way they are tested.

That is, if the teacher wants his students to be good at listening and

speaking, so listening and speaking tests must be given. She continues saying that

the student 's progress is to be stimulated. Therefore, from the assumption that

students leam before, during and after the test, it follows that the teacher should

give tests which enhance in the leamer's mind future actions. Thirdly, she claims

to evaluate class achievement. Here the teacher is required to identify which

aspects of the language are presenting difficulty for individual students and for the

class. In other words, he has to emphasise those obscure points, clarify them until

the teaching objectives are reached.
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On the other hand, Swain (1985:36-45) glves four principles for

communicative testing. His first principle is 'Start from somewhere' and means

that items of the test must be relevant to the existing knowledge and examples.

According to him, communicative testing is the testing of communicative

competence which includes four language areas: grammatical, sociolinguistic,

discourse, and strategic competence.

Grammatical competence includes the knowledge of vocabulary and rules of

words pronunciation and sentence formation. In this case, knowledge and skills

required to understand and express accurately the literaI meaning that ofutterances

are targeted. Let us recall that competence is the mastery of rules governing the

word formation, syntax in a sentence, whereas performance is the extent of using

the competence in our everyday life.

Sociolinguistic competence refers to how utterances are produced and

understood in different sociolinguistic contexts and contextual factors such as

topic, status of participants and the purpose of interaction. The discourse

competence relates to how to continue grammatical form and meaning to achieve a

unified spoken or written text in different genres. Examples: argumentative essays,

narratives, scientific reports, business letters, etc. Let us recall that this skill is very

important to perform on a cloze test.

Strategic competence means the mastery of communicative strategies, which

may be called into action either to enhance the effectiveness of communication or

to compensate for breakdowns in communication due to limiting factors in actual

communication or insufficient competence in one or more components of

communicative competence. Indeed, composition, peer discussion, formaI
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interview, notes, technical exercises must provide the opportunity to use each

component of the communicative behaviour.

The third principle according to the same author is "bias for best". Here,

the teacher is required to do everything possible to elicit the learner' s best

performance. So far, ambiguous and unclear questions must be avoided. The

teacher should also give sufficient time to complete the task.

The fourth principle and the last is to "workfor backwash". This principle

refers to the relationship between teaching and testing. As it was said in the last

chapter a test can have a negative, benign or positive effect on the

teachingllearning process. The effect of tests on teaching and learning is

illustrated by the fact that when most teachers know the content of a test, they

teach their students accordingly.

II.3. Non-communicative compared to communicative language testing

The communicative approach to language teaching and testing developed

from the traditional methodology materialised through the Audio-lingual

approach. The latter is characterised by its tendency to emphasise forms of

patterns of language more than its communicative function; it also tends to focus

on the reading and writing skills rather than on listening and speaking ones.

Communicative teaching on the other hand emphasises communicative function;

that is the 'job we do using the language'.

Moreover, it has a good balance among the four language skills and

deepens listening and speaking more than the traditional approach does. Another

advantage is that it develops the four language areas of competence as

enumerated in section II.2 by Swain (1985). So far it is assumed that each
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teaching approach will establish conesponding testing techniques. Wilkins (1976)

shows the development of teaching methods and testing techniques by pointing out

that:

It is important that white some people are experimenting

with the national syllabus as such, others should be

attempting to develop the new testing techniques that

should ideally accompany il.

Textbooks used in Burundi education system, especially those in the upper

cycle subject the teacher to using non-communicative methods in teaching and

consequently non-communicative tests such as making sentences on a given

pattern, multiple-choice, the list is not exhaustive. Obviously, Burundian upper

level learners are not expected to be good communicators, particularly after the

English class.

Considering the amount of time they spent learning English, students of 2nd

Form Arts are assumed to be able to appreciate what their teacher wants them to

do, and so should they study accordingly. Hence, if the teacher wants to develop

the oral fluency in the classroom; and if tests are for instance written, students will

tend to perfect the skills of reading and writing.

Communicative tests also called pragmatic tests, on the other hand, are weIl

known for their effectiveness to assess the learner's ability to communicate in

English. Commenting on the function of communicative tests, Hanison (1983 :2)

saysthat:
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Communicative tests are an attempt to show that a test

does not assess skills in isolation from each other or

even in pair but in a complex interaction which the

students must cape with in arder ta complete the task

set by the test.

By looking at the profile of the c10ze and the fill-in blanks tests one can

confuse the two whereas they are different. First of aIl they are similar for the fact

that they are based on a reading passage. The difference lies in the preparation

since for a c10ze test words are deleted systematically while in the blank- filling,

the teacher decides on which words to delete. The choice is focused on important

content words such as adverbs, adjectives, nouns, connecting words, etc.

For a c10ze passage on the other hand, a lead in sentence is given to supply

the context to the testee, and it is argued that the more blank spaces the passage

contains, the more reliable it is. An illustrative example is given in section VI.3.

Conceming the dictation, it is considered as an integrative testing technique

by excellence since it tests at once the skills of listening, reading and writing. Hs

disadvantages lie in the correction and scoring. It takes long to correct and learners

seem to fail in it a great deal. As no method is perfect, non-communicative tests

make it possible to have accurate information about the leamer's mastery of sorne

aspects of the language.

However, they are criticised for not requiring much thinking, having a

negative backwash on teaching and learning, and for being an impediment to
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cheating. Communicative tests on the other hand, are praised for their capacity to

provide more accurate infonnation about the English perfonnance: the ability to

use the language appropriately in specifie contexts. Their validity and reliability

constitute assets in general achievement as weIl as in sorne c1assroom placement

and diagnostic tests.

II.4. The effects of testing techniques on teaching and learning

Testing is an essential part of teaching and every teacher is called upon to

test his leamers. Despite the fact that few teachers have in mind the value of a test

for the teaching/leaming process, the reality is that tests have influences on

teaching and testing. Alderson (1985: 104) supports this idea stating:

A poor or inappropriate test will clearly have a negative

effect, but this simply proves that tests have an influence.

A good test could arguably have a positive effect on teaching

and learning.

He continues by arguing that whether that influence is benign, positive or

negative, it will depend crucially on the nature and use of the test. When for

instance a test is prepared with the intension of improving the leaming abilities, it

has a positive effect on the learning process. However, when tests are intended to

attribute marks only, their effect is hardly good. In addition, one would not

overlook the long-range effect of tests on the student's career. Considering the

reasons why students are tested, one can conc1ude that tests have a pennanent
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effect on the future career of a student. That is, from results obtained that the

lecturer decides the final grade of a diploma or a degree given to a student.

Coming back to the short-range effect of test, non-communicative tests,

especially the multiple-choice ones are accused of not stimulating the leaming

ability and consequently of inhibiting the development of communicative

competence. Despite the multiple-choice tests, whatever technique used in

quizzes has a positive effect. Research done on language testing have proven

that frequent quizzes (that is a five or ten-minute test that is announced or not),

encourage students to devote sorne time to their language study on a more

regular basis. Talking about the importance of a quiz, Rebecca (1967:7) had this

to say:

The value ofthe quiz lies in its positive effect on students '

learning andpractice if affords in the art oftest-taking;

such a practice helps reduce nervousness ofien affecting

performance on longer tests.

Surely, communicative tests will have a negative backwash when few

instructions are given to students while performing communicative tasks. In

other words, students will feel anxious because rnany of them consider sorne

communicative tests (example of a dictation) as a way of losing marks, as a

punishment. Communicative tests will have a positive backwash in the case they

attract the students' attention and interest; thus enhancing the need to irnprove

their communicative skil!.
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CHAP.III. THE OFFICIAL PROGRAM FOR BURUNDI SECOND

FORMARTS

From the time when the teaching of English was introduced in the Burundi

educational system, the National Curriculum Designing Bureau, the English

Section elaborated programs intended to fit levels available in Burundi high

schools. These programs have been revised many times and the most recent

syllabus was implemented in 1992. The 2nd Form Arts as it is concemed in this

study has its proper program and its syllabus comprises the textbook, teacher' s

guide and records to use with the textbook. This chapter will focus on three major

aspects: presentation of the 2nd Form Arts syllabus, presentation of the coursebook

Today's English classe de Seconde and teaching approaches in that coursebook.

DI.l. Presentation of the syllabus for 2nd Form Arts

The 2nd Form Arts syllabus presented by B.E.P.E.S (1992: 117) reflects

features of the structural syllabus. It comprises grammar points to be taught and

emphasizes that the teacher should respect the order in which they are presented.

However, it is not shown how these items should be taught. The class also has a

coursebook containing basic texts. Surprisingly, sorne structures do not appear in

the syllabus. That is the case of (a) few, (a) Iittle from the same coursebook page

41; as, like pA7; no longer, no more p.61. The next page presents the syllabus for

the 2nd Form Arts as established by Ministère de l'éducation Nationale (1992)

Programme d'Anglais B.E.P.E.S Section Anglais. The markings in it are not in the

original. They must have been made by the user (teacher) of the copy that we

borrowed to Xerox for the purpose of the present work.
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.- 117 -

. CLASSE DE 2ême LETTRES MODERNES

Ic's (about)time + SUBJECT (SURJ) + SIMPLE/CONTINUOUS PAS TENSE (SIMP/CONT PST TENSE) ~

Itls (about) time l went/was going home. /

~~h + SUBJ + PST TENSE

l wisH l wentJhad gODe home.

SUBJ + RAD + BETTER (not) + INFINITIVE (INF)

You'd/had better hurr.y up.

SUBJ + WOULD + RATHER (not) + INF

You'd/would rather stay here.

/
a) Each other : They lovend each other, so they got married.

b) One aDother
_-J ~,q

.'. rs 'l" c

a) Every/Every

1» Each/Each of

At the end of the match, the spectators were talking to one

another in an excited way .

one of : 1) Every boy should do his share of the work.

2) Every one of my pupils has his copy books.

1) Each of you must come tomorrow.

2) Give us an example each

1) None (of) : None of my pupils vas absent yesterdays.

» AlI (of) : AlI the pupils stood up to greet the visitor.

)wn : lt 1 S my own pen )('

Jhoever/Whatever/ Whichever/However ,

(i) Whoever takes part in this race will win a prize.

(ii) Whatever you do. he will not change his mind.

ra HAVE + OBJECT (OBJ) + PAST PARTICIPLE (PST PART) V
l had my hair eut by John.

lOCH A/sueH/SUeH AS

(1) It was such a violent storm.

(H) l don't like such people.

(Hi) l don't like people such as you.
\

.~'!l- ( / j .... 1

"". r.jt> :) >- l,~

1,) )
1 . ! .

! l'fi (.A. l- (.ue.... 1
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2. Once/Twice/Thrfce/ Four Times •. , a \..ree.k/month : X
We learn English twicc a week.

~. COMP and COMP ; ~

1) lt 15 gettlng colder and colder.

LI 2) She Is getting more and more beautiful.

3) He 15 gettlng less and less rich.

Th 1 / th 1 / The less/more l k th 1 / r l earn1. e ess more .•• , e ess more •.• : wor, .e css mo e . .

J. On/While when + PRES PART : On going ta the room, he found a thief inside .

• Whether ••• Or (not) : l donlt care whether you do it or not.

25

Got + PAST PART PASSIVE (PASS) Last night l got robbed.

• So .. 'T Burundian, 50 is he •
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111.2. Presentation of the coursebook Today's English classes de seconde

111.2.1. Historical background

The cooursebook Today's English classe de seconde is a continuation of

other coursebooks in the series used in previous classes. The coursebook cornes in

the third position after other two coursebooks tried out in the Burundi teaching

system. In the 1960s Britain 1, 2, 3, 4 written by Gijssels and Lievens, was used

whereas in the 1970s a change was introduced in favour of Cartledge book 1,2,3,4

by H.A Cartledge.

The former series was abandoned because they were not suitable to African

students and were too traditional in their presentation. The latter series was

appreciated by teachers and leamers for it tried to set an African context for its

themes. However, Cartledge book 3 was criticized for not being suitable to African

settings, the Burundian one in particular. It is in the late 1980s that the coursebook

Today's English classe de seconde was introduced in Burundi in replacement of

Cartledge book 3. With regard to its content, it includes three categories of texts

ABC and from which the teacher has to choose a series for the school year

program.

111.2.2. Format of the book

As mentioned in the prevlOus section, it is intended for 2nd Form Arts

students. It contains three categories of texts referred to as ABC and each of these

categories includes ten passages extracted from African, British and American
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literature. By the end of the textbook, a number of poems, newspaper and

magazine articles are provided. Lastly, some bibliographical notes are given on

authors referred to in the textbook.

With regard to the study of texts, the coursebook presents twe1ve exercises,

the first nine on grammar and the last three being there to test reading

comprehension. After each text, photographs are given to illustrate some contexts

and situations on some themes. The methodology in that book demands the teacher

to present the text orally via listening three times the text to be studied. As a matter

of fact, this step is void given the absence of the tape. After that, the teacher' s

guide supplies a number of questions related to the text, and followed by a series of

eight grammatical exercises.

Conceming the methodology, the Audio-lingual approach is the one

prevailing in the textbook. One can realise that looking at the type of exercises to

be orally repeated. Besides, each unit contains exercises of all kinds, which

however display obvious aspects of the structural approach to language teaching.

Examples of these exercises are given below all from series A.3.

A confirmed bachelor: p.19-20.

1 suggest that he should marry.

- On the above pattern makefive sentences

Exercise 2: Why are you not married?

---+ Why aren't you married?

- Transform the following sentences as above.
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- With the following elements make sentences as below

Exercise 9: 1 may have got it

1. Hel to seUl his car

2. Itl to rain/ during the night.

- Essay: A talk with a friend about whether to get married or not.

- Comment: What sort of a man would you say Fielding is?

- Turn into English: ex: 'Pourquoi ne voulez-vous pas que votre nom s'éteigne?'

AH along the book, eight structural exercises and four reading ones, i.e

related to the basic text are supplied. The explanation of rules is not recommended

in the book; grammatical structures are rather presented in the form of mechanical

drills. An essay, a summary, a comment and a theme are given to develop the

reading and writing skills. The last exercise in each unit is translation which

requires the mastery of French and English: L2 (French) and L3 (English the target

language).

One may wonder if teachers and leamers of Burundi high school care about

that exercise whereas it is known that no test of translation has ever been used in

Burundi. How much of translation can leamers and teachers do successfuHy at that

level anyway? Lado (1961 :24) cautions on the status of translation in these terms:

Afifth skill is the ability to translate, which should be

tested as an end in itselfand not as a way to test

the mastery ofthe language.

In the same Hne of thoughts Ngaruko (1973 :6) observes that:
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To the skill oftranslation corresponds a non-immediate

objective because to become a good translator, one must

really possess not only the four skills but also other personal

gifts and a remarkable knowledge ofthe two languages in

question. The mastery ofthe two languages takes a long time

and if is a matter ofindividual interest.

As far as Burundian leamers are concemed, they do not master weIl either

L2 or L3. To sum up, the content of the coursebook used in 2nd Form Arts, its

presentation and its objectives make teachers and leamers feel uncomfortable when

using it. Researchers and teachers have long claimed for its innovation or its

adaptation so that it can better respond to the learners' needs. Unfortunately, their

calls seem to have been met with total indifference from the decision-makers

within the Ministry ofEducation.

111.3. Teaching approaches in Today's English classe de seconde

To begin with, the introduction of this coursebook indicates that the audio­

lingual method had been used as a teaching method aIl along the years.

Defining the audio-lingual method, The Longman Dictionary of Applied

Linguistics (1985:21) writes that:
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It is a method offoreign or second language teaching

which emphasizes the teaching ofspeaking and listening

before reading and writing, uses dialogues and drills,

discourages the use ofmother tongue in the classroom

and often makes use ofcontrastive analysis.

Behind the audio-lingual method lies the auraI-oral approach to language

teaching which underlies the following beliefs about language leaming:

i. speaking and listening are the most basic language skills

ii. each language has its own unique structure and rule system

iii. a language is leamed through forming habits.

From the above considerations we understand that the audio-lingual method

comes from the auraI-oral and structural approach which views the language as a

system and which investigates the place that linguistic limits such as sounds,

words, sentences have within this system. According to Fries (1945) for instance,

audiolingualism is the application ofprinciples of structurallinguistics to language

teaching and rejected the direct method in which leamers are exposed to language,

use it gradually and master its grammatical patterns. According to the same author

and his colleagues, grammar must be the starting point of any leaming and

teaching. Systematic attention to pronunciation and intensive oral drilling

characterise such teaching. While the theory of language teaching in audio-lingual

method was based on structural linguistics, its theory of leaming originated from

the behaviourist view. Skinner (1957: 10), one of the tenants of the behaviourist

theory on foreign language leaming maintains that:
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We have no reason to assume ... that verbal behaviour

differs in any fundamental respectfrom non-verbal

behaviour, or that any new principle must be followed

to account for if.

In the application of behaviourism to language learning, one has to identify

the organism as the foreign language learner, the behaviour as a verbal behaviour ,

the stimulus as what is taught; the response as the leamer' s reaction to the

stimulus, and the reinforcement as the extrinsic approval and praise of the teacher

of the intrinsic self-satisfaction to language use. Briefly speaking, language

mastery is seen as an acquisition of appropriate language stimulus-response chains.

This method is successful when one wants to meet short-term objectives such as

accuracy in producing sentences or success in an exam. However, it fails to help

the student to communicate with the others in the target language.

The aim of this chapter has been to give a quick view of the 2nd Form Arts

syllabus and the textbook given that teaching and testing go hand in hand. Having

presented the syllabus for that class, a provision of the historical background of

the textbook, its format, a discussion of the methodology suggested by program­

designers have been carried out. These clues have been supplied with the purpose

of informing teachers and potential readers about the size and the quality of the

material used by teachers and learners of2nd Form Arts.
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CHAP.IV. TESTING IN BURUNDI

It would be awkward to talk about teaching languages in Burundi while

forgetting to assess the kind of language the students have acquired, something

which implicitly caUs for an evaluation of the teacher' s methods efficiency and the

leamer's progress.

In this chapter we intend to focus on how the testing of English is done. The

first point discusses the general accepted neeà for tests; the second point examines

teacher's and leamer's attitudes towards tests. After that a glance on test

management and administration is given. Fourthly, a comparison of testing and

teaching approaches is made. The last point analyses the problems linked to test­

taking.

IV.I. Rationale for testing

It is widely agreed among language leaming and teaching professionals that

the test is an extension of classroom activities. Within this context, the construction

of language tests should be seen as essentially a matter of problem solving. The

basic problem becomes to construct the test which is most appropriate for a

particular purpose in particular circumstances bearing in mind the resources

available. Here, the teacher must ask himself why he is testing, how and what he

wants to achieve. Therefore, if we analyse the kind, the type and the quality of tests

given in Burundi high school, in 2nd Form Arts particularly, we notice that the

contribution of tests is hardly clear to Burundian educators.
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To make an enlightening contribution ln this regard, let us quote

Cunningsworth (1984:55):

Tests are valuable in that they tend to increase student 's

motivation by providing a short-term goal and a means of

checking one 's progress. They also provide the teacher

with useful feedback which will help him to become more

aware oflearning difficulties faced by students; in this way

the teacher improves his own performance.

For various purposes, sorne types of test are glven like the placement,

diagnostic, achievement and proficiency tests. However, the most used types of

test should reflect the objectives of the course, the latter being generally known to

students. Sometimes, the answering of a quiz or a test serves as an inducement for

students to review their materials, to get their notebooks in order, to sort out and

classify grammatical rules and vocabulary to do whatever else particular students

do to review for tests.

The preparation for tests stimulates students to think about the material. So,

when the test is for diagnostic purposes, students have an opportunity to see how

theyare able to perform. When teachers and learners are familiar with tests they

learn not only their area of strengths but also areas where they are weak, and

therefore need remedial actions.

So far, we have just seen how testing go hand in hand with teaching, the

main types of test used in Burundi, which are diagnostic (also called formative or
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progress tests) and achievement tests (which measure what has been learned from

what was taught in a particular course). We also saw that their contribution is to

stimulate learners to concentrate on the material. In the next section, we would like

to tum to an explanation of the teachers' and students' attitudes to testing.

IV.2. Teachers' and learners' attitudes towards tests

There is a belief that most assessments involve students and teachers in

being judged, and that they would probably wish to do as best as they possibly can

to get a good result. When students have limited opportunities to know what they

can do, sorne level of anxiety and panic are not surprising. On one hand, the word

"testing" sometimes frightens teachers since it suggests statistics and rigor.

Teachers are also afraid of not being able to make up tests that are fair and

appropriate, particularly in the amount of time available. They would prefer to give

less tests because their preparation and administration are much more demanding

in addition to the preparation of routine lessons.

Students on the other hand are afraid of the unknown. They also fear the

possible consequences of tests namely failure, exclusion, shamefulness and the

like. As a remedy, students would like to do more tests hoping that they may fail in

the first test and the second but succeed in the third...or sixth! Testing as an

external imposition is considered by many students as painful ritual prepared for

the bewilderment and is consequently undergone with stress.

One further cause of fear worth mentioning is the testing technique,

sometimes judged by them as inappropriate. For instance, when students are given

a cloze test, they want to be supplied with alternative words to choose from. For
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the dictation, the students questioned would like to practice on dictation-taking so

that they get accustomed to sound discrimination, punctuation and the use of

grammar as weIl as vocabulary.

To sum up, Burundian teachers and leamers are still anxious about tests.

According to teachers, giving a test and scoring it is a tedious task, likely to make

them uncomfortable and unreliable. Students on their part fear tests because the

setting is not always good and sorne testing techniques subject them to doubt and

confusion. Success like positive attitudes will remain difficult to reach unless

students leam to cope with panic; that is to relax before and during the test.

IV.3. Test management and administration

When the English course was introduced in Burundi educational system, it

was taught six hours per week. As program designers had planned it, each hour

should correspond to a test; which means that the teacher of 2nd Form Arts should

give no less than six tests a term.

Nevertheless, due to sorne factors such as class size, time management,

insufficiency of the material to be tested on, etc; sorne teachers have become

constrained to give less tests. This is for instance the case of Lycée de Ngagara

which has 73 students. As usual, tests are announced at least one week before

whereas quizzes are not announced. Students can be told to be ready for a quiz

after any period of instruction (also possible in the case of two consecutive

periods). With regard to the administration of tests one has to care about their

practicality and security so that the exercise leads to reliable and valid results. For
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this purpose, sorne requisite planning and organisation 1S required. Hughes

(1989: 152) cautions about test administration saying that:

The best test gives unreliable and invalid

results if it is not weil administered.

Other factors inc1ude:

a. Material and equipment

The preparation of materials and equipment is concemed with printing the

question and answer sheets in plenty of time and to check that there are no errors.

As the c10ze and the dictation tests are concemed, check if enough instructions are

given to make the work c1ear. Teachers have to check if the equipment is working

and replace it if necessary before the test starts.

b. Examiners

Examiners may be teachers or other people sent to supervise the test. Those

people are also called "invigilators". Their job is to secure the test in order to

prevent students to cheat one from another or to give c1ear instructions about what

students are required to do, and that sorne time before the test is actually

administered.

c. Candidates

Candidates are given instructions about test-taking such as arriving before

the test takes place, being informed about the consequences of any irregular

behaviour, how marks are attributed per question, etc.
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d. Test room

The test room should be large enough so that candidates can sit freely and

therefore be prevented from copying from one another. In each test room there

should be a ~lock visible to aIl candidates so as not to disturb them telling the time

left for the test duration.

,C. Scoring

Scoring is a judgement of the work value in attributing it a number ofmarks,

and it foIlows from the correction which consists in removing mistakes from a

work. Moreover, it is from the correction and scoring that sorne decisions are

made. These decisions may be about the leamer, the course, or methods of

teaching.

The decision about the learner results from the exploitation of the outcome

of tests. This decision concems the selection for admission to a new class,

placement to group them according to their characteristics, language needs or

academic specialisation. Decisions about the course or methods on the other hand

are concemed with adapting the leaming program by evaluating the

appropriateness of its specifie components so as to improve them as appropriate.

To sum up, the test results are used for making decisions on the leamer and

the program. However, it is not possible to make accurate decisions on the basis of

unreliable and invalid results, which is why tests should be carefuIly prepared,

administered, scored and weIl interpreted so as to make decisions on the basis of

adequate results and thus objective ones. It is from those results that the teacher
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will decide to change or improve his teaching methods; just as he can decide to

review the whole chapter or sorne of its parts.

IV.4. Teaching and testing compared

Nowadays, there is a lust among teachers of English for seeing the traditional

teaching materials and teaching methods changed. The main cause is that the needs

for language leaming have evolved; the present aims of leaming languages are no

longer to read the literature of other societies, to admire authors writing style and

to develop oneself mentally. Rather, they are to develop communicative skills;

which implies the development of the ability to read, write, listen and speak; not in

isolation but in complex interaction.

The students' needs are not the mastery of grammatical rules and mechanical

drills, but the real use of the language they leam in the classroom. From the

assumption that any session of instructions is followed by a kind of assessment;

Burundians teachers and researchers ought to find new testing techniques which

urge the leamers to use the four skills simultaneously.

At the time when the Audio-lingual method was ln vogue, non­

communicative tests like the multiple-choice, blank completion, true-false

questions and translation (in sorne countries) were used. Now that we are

advocating the adaptation or innovation of the syllabus for a communicative

teaching approach, we should equally think of kinds of integrative tests to assess

the language acquired.
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That is why tests which evaluate communicative language ability should be

implemented whereas the traditional ways of testing should slowly disappear. For

example, mechanical drills used in the textbook should be replaced by

cominunicative exercises which are the ones whose type of response is controlled,

but the student produces his own infonnation or content. To understand better, let

us use this example of practicing the past participle.

Teacher

What time did you get up on Monday?

What did you have for dinner?

Student

1got up .

1had .

In few words, the teaching/leaming process in Burundi can be criticized for

not being appropriate from the 1980s until now. The textbook, the teaching

methods and the testing techniques do not really contribute to the improvement of

the learner's ability to communicate. That is why everyone is thinking of a

communicative approach to teaching and testing as a counterpart of the traditional

way of teaching and testing. In the meantime, teachers should adapt the textbook

and testing techniques in it to help students achieve more communication. Daily

life depends on il.

IV.5. Problems in test-taking

Although testing is a problem-solving activity, it is not surprising that test­

taking be surrounded by numerous problems, of which most are related to test

preparation, administration, material to be tested and the relationship between the

teacher and students.
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CHAP.V. RESEARCH METHODOLOGY

This chapter aims to explain how the present study has been conducted.

The study is entitled: THE CONTRIBUTION OF COMMUNICATIVE TESTS

TO THE LEARNING OF ENGLISH IN SECOND FORM ARTS OF

BURUNDI HlGH SCHOOLS: CASES OF THE CLOZE AND DICTATION

TESTS. In the following lines, clarifications are provided regarding the research

environment, the research population as weIl as the data collection procedure.

V.l. Research environment.

To begin with, the study was conducted in fifteen secondary schools

spread around the provinces of Muyinga, Ngozi, Gitega and Bujumbura city.

The four provinces have been selected because they were relatively familiar to

the researcher. Not only did the latter know about the type and the location of

the schools but he also expected to receive a reasonable hospitality. He hoped

that the sample collected from those places would supply reliable and valid

information as mentioned in the introduction of this chapter. Besides, the choice

of these areas was motivated by the following assumptions as already stated in

section 1.1 :

- Communicative tests can improve students' leaming ability,

- The cloze and dictation test can help students develop their

communicative competence,

- The National Test Ist Form impedes leaming activities in 2nd Form Arts.
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Although we can claim that the fifteen schools have been selected semi­

randomly, sorne factors which have guide our choice can still be pointed out. They

include:

- the expected availability of materials (coursebook, library, radio, cassettes)

- the availability of teachers and different languages spoken around the school (the

sociolinguistic environment of the school).

Furthermore, it is worth mentioning that the sample includes public and

private, as well as old and newly-created schools. This decision was taken to allow

for the comparison of results. It is widely known that newly created schools

generally have less teaching materials than old ones. There is also the fact that the

availability of teachers in different schools is widely unbalanced. Indeed, sorne

schools have only part-time teachers, a situation which counts as one of common

factors ofbad teaching and leaming conditions around Burundi.

When the teaching/leaming conditions are not good, the researcher wonders

which type of test would be appropriate for students to improve their leaming

ability given that teaching and testing go hand in hand. The schools involved in the

study are: Lycée Communal de Muyinga, Séminaire Mureke, Lycée Don Bosco,

Lycée de Gisanze, Lycée Musenyi, Lycée Busiga, Lycée COMIBU de Ngozi,

Lycée Rohero, Lycée Saint Esprit, Lycée Ngagara, Lycée Indépendante, Lycée

Sainte Thérèse, Lycée Buye, Séminaire Muyinga and Lycée Notre Dame de la

sagesse. They all have both a junior and a senior level. Since the researcher' s study

is focused on the 2nd Form Arts, it becomes clear why only Lycées were selected.
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V.2. Research population

With respect to the area of the study, our target population is pupil and

teachers of the c1ass mentioned in the last section or anyone (a teacher or

administration staff) who taught in that class, recently of course. The pupils of 2nd

Form Arts are supposed to have acquired enough language patterns as weB as a

reasonable command of the four language skills. With this in mind, we hope that

this group of pupils could reasonably engage in any communication activities or

out the c1assroom.

They are also able to judge the way they are taught, the materials used as

weB as the way they are tested. This c1ass has been selected because it is the frame

of the students' future career. For instance, in one year, the students will be opened

the way to different horizons: continuing their studies abroad, attending university

studies in Burundi or entering the business world.

Let us say that the size of the sample amounts to 120 students. Within the

sample, eight students were randomly selected per c1ass in each school. On the

other hand, the population is composed of the respective teachers of that c1ass or

those who have taught it. This was done so as to improve the size of the teacher' s

sample, which is strong of30 participants. Teachers were targeted because they are

the ones most responsible of what happens in the c1assroom. They can objectively

inform the researcher on the availability of materials, teaching methods and testing

techniques. For the validity of the study, a pilot study had been conducted before

both teacher's and student's questionnaires were administered. The teacher's

questionnaire was presented to six teachers in Muyinga and Ngozi. Their choice

was also done randomly.
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V.3. Data collection procedure

The research area being broad and the time devoted to this work being too

short to go round aIl the four provinces, the researcher used the questionnaire

technique to collect the data. Thus, two types of questionnaire have been used: the

teacher's and the student's.

The student' s questionnaire, on one hand, IS a senes of 16 questions

subdivided into three sections:

- students' attitude toward the leaming materials,

- student' attitude toward tests,

- the contribution of tests to the leaming process.

The teacher' s questionnaire, on the other hand, is a set of 17 questions

grouped into three sections:

- materials and teaching approaches,

- testing techniques

- the contribution of communicative tests.

V.3.t. Student's questionnaire

As mentioned above, the student's questionnaire contains 16 questions

divided into three sections. The questionnaire was easy to administer: it took a

short time to answer as students were to express their choice within the limits of

optional answers in the form of close-ended questions that are "yest "no"

questions, except for sorne where students had to give their point ofview
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At each of the schools, the teacher was explained the purpose of the study

so as to give clarifications on eventual questions of interest to students. Sorne

questionnaires were lost during the collection; so, the researcher had to introduce

another copy of the questionnaire. As it could be expected, this mishap delayed the

data collection process. This is the case of questionnaires sent to Lycée de Jabe and

Lycée de l'Amitié. As a solution, similar questionnaires were handed to other

schools with the same characteristics as the ones presented and explained in

section V.I above.

V.3.2. Teacher's questionnaire

This questionnaire contains 17 questions divided into three sections. In the

first section, teachers are asked to tell the researcher how they handle the teaching

material to cater for the students' needs. In few words, they are asked to tell how

they use the coursebook and the teaching methods to provide for the students'

needs. In the second section, teachers inform the researcher which tests they use to

assess the students' knowledge, the purpose and why they use this type of test not

the other. In the third section, teachers are required to give their point of view on

testing, its advantages and shortcomings. The administration of the teacher's

questionnaire was not easy because the researcher had to move to other schools in

the quest of other teachers in order to have a good sample.

The table below indicates the schools we visited, the size of the classes, the

size of the sample per class and the total teacher sample. As it is read from the

table, the fourth column displays two or three teachers per school; this means that

the second or the third teacher has been classified in the school in which he had

been working before he moves to another service.
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Schools Class size Students' Teachers'

sample per sample

class

1. Lycée Communal Muyinga Il 8 3

2. Séminaire Mureke 15 8 2

3. Séminaire Muyinga 15 8 3

4. Lycée Don Bosco 30 8 3

5. Lycée CONIIBU de Ngozi 23 8 2

6. Lycée Buye 36 8 2

7. Lycée Gisanze la 8 1

8. Lycée Rohero 32 8 2

9. Lycée Saint Esprit 16 8 2

la. Lycée Indépendante 15 8 2

Il. Lycée Ngagara 73 8 2

12. Lycée Musenyi 27 8 1

13. Lycée Busiga la 8 ]

14. Lycée Notre Dame de la 42 8 2

Sagesse

15. Lycée Sainte Thérèse 39 8 2

Total 362 120 30
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V.4. Data analysis procedure

Conceming the analysis procedure, descriptive statistics by means of

percentages have been used; the results are given in tables for easier reference.

This section also sets to analyse both teachers' and students' answers. The first part

of the students' questionnaire analyses their appreciation of the teaching materials,

while the second part looks into students' attitude toward tests; and lastly the

students' point of view on test-taking and qualities of tests. The questionnaire

required of the respondents to tick the boxes corresponding to the appropriate

answer. However, sorne questions allowed for expression of opinions.

As for the teachers' questionnaire, it seeks information on how teachers cope

with the coursebook, teaching approaches and students' needs. The answers to

questions in the second section shed sorne light on why testing is to be considered

as a follow up of c1assroom activities. In the third section, teachers comment on

test administration. In most questions, teachers had to tick one of the multiple­

options provided by the researcher; that is the one relevant to their personal case. A

few questions also required of the teachers to complete their answers with a little

explanation or a comment.
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CHAP.VI. FINDINGS

This chapter deals with the presentation of the data collected. The aim of this

analysis is to test the hypotheses already formulated in the methodology chapter.

We recall that it was found necessary to c1arify the leamers' attitude toward the

conditions of leaming materials, tests and their contribution to the leaming

process.

Data from the teacher' s questionnaire assess the teaching materials and

teaching approaches, testing techniques used in 2nd Form Arts in Burundi, and

lastly the contribution of integrative tests to the teaching-leaming process.

VI.l. Data from students

For reasons of easy analysis, the questions were grouped into three

categories based on the following themes:

- students' attitudes toward the leaming materials,

- students' attitudes toward tests,

- the contribution of tests to leaming.

VI.l.l. Students attitudes toward the learning materials

This section seeks to know whether the teaching materials are available so as

to allow students to leam in good conditions.



49

Question nO}: Do you have English learning materials such as books, radio,

cassettes in your school?

Table n02: Availability of the course materials

Answers

Yes

No

No answer

Total

Frequency

4

Il

o

15

Percentages %

27%

73%

0%

100%

The analysis of this question was done in relation to each school. From the

table above, we read that Il schools (73 %) do not have enough teaching materials

whereas four schools (27 %) admitted having them in sufficient number to cover

the size of classes. In the others, teachers do not use them. For example, the

students of Lycée Don Bosco informed us that they have a radio, but it is used in

scientific section only.

Another example is the Lycée Indépendante where the teacher has to give

photocopies of the text to be dealt with to students. The Il schools who answered

'no' to the first question noted that they have a few books to be shared between

four or five students. From the previous lines we conclude that the leaning

conditions are not comfortable, the consequence being less motivation and hard

success.
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Question n02: Does Today's English classe de seconde help you improve your

ability to communicate in English?

Yes 0 No 0

Table n03: The role of Today's English in learners' ability to communicate

Answers

Yes

No

No answer

Total

Respondents

90

30

o

120

Percentages 0/0

75%

27%

0%

100%

The majority of our respondents that is 90 students (75%) agree that the

coursebook helps them improve their ability to communicate in English, but they

add that they need other books to complete what they leamed from it. Those

additional books should be grammatical and reading ones. The students' point of

view meets the researcher's comments in section III.2.2 where he points out that

the book contains eight structural exercises, but the explanation of rules is not

recommended.

Within the same line of thoughts, let us point out that the texts are extracts of

other books, and therefore do not give the students a complete idea of the story.

From the students' answers and comments, we can conclude that they are aware

that the coursebook does not respond to their needs. However, 30 students (25 %)

cC.C. c. .C.'.
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rejected the contribution of Today's English. The reasons might be the same as the

ones given by the first category. In addition they do not understand why they have

to listen to the text before they read it.

Considering the answers to question one and two of section one, we conclude

that students of 2nd Form Arts leam in uneasy conditions and that the coursebook is

not appropriate to cater for the students' needs.

VI.l.2. Students' attitudes toward tests

This second section seeks to investigate students' familiarity with tests that is

their mood before, during and after tests.

Question n03: How many English tests do you do per term?

Table n04: Number of tests per term

Number of tests

2-3

4-5

Morethan 6

Total

Respondents

3

10

2

15

Percentages 0..10

20%

67%

13 %

100%
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For this question, the data has been analysed per school. Thus, the above

table shows that 20 % of the teachers from the schools selected give between two

and three tests a term. This is the case of Lycée de Ngagara. Other schools (67 %)

give five tests, which is a requirement of the Ministry of Education. The last

category includes schools which give more than six tests per term that is two

schools (13 %).

The three positions are supported differently. Those who give few tests argue

that their classes are too large to be given many tests. The correction is not easy

especiaIly when the teacher has to correct 50 copies and prepare lessons for the day

after. Teachers in favour of five tests accept that they ought to give more or less

tests but aIl depends upon the time available, the material to test on and the class

size. Classes which do more than six tests justify it as a school administration

requirement; this is the case ofLycée Indépendante.

Whatever situation, it seems to us that giving less tests is not good since it

prevents teachers and leamers from checking their progress, strengths and

weaknesses. In addition, it becomes difficult for the teacher to sample what he has

taught; as for learners who find it hard to leam a large course content. They

consequently leam specifie elements pretending covering aIl the material. Giving

more tests should be encouraged since students leam progressively day after day

and deepens what they have bee taught.

Question n04: Would you prefer to do less or more tests?
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Table nOS: Preferences

Answers Respondents Percentages 0/0

More 108 900/0

Less 5 40/0

No answer 7 60/0

Total 120 100 %

Many students 108 (90 %) would prefer more tests because when they fail in

one test, they may succeed in another. Not only that, but they are also conscious

that they improve their knowledge through doing tests. That is, if they fail or

succeed they will study accordingly. One student for instance states that:

The more 1 do tests, the more new things 1 discover.

The second group of students (4 %) prefers less tests because for them doing

tests is discouraging and frustrating. Students have to be put under stress or

anxiety. A third group made of seven students (7 %) did not give their point of

Vlew.

From the above data, we may conc1ude that although a large number of

students support the idea of doing many tests; there are sorne who feel afraid of

tests and others who consider tests as a coercive activity.

Question nOS: Do you think tests can help you improve your learning ability?
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Table n06: Students' opinions on tests' contribution to learning

Answers Respondents Percentages 0.lc.

Yes 118 98.3 %

No 2 1.7 %

No idea 0 0%

Total 120 1000/0

Considering these data we see that the majority of students argue that tests

can he1p them improve their 1eaming ability. One pupi1 for example said:

1 think so because if1faU to respond to one question of

the test, 1 ask my classmate or my teacher to tell me how

1 would have done if. When a good answer is given 1 keep if

for good and if prevent me/rom failing on if again.

However, two pupi1s (1.7 %) saw it differently. They appear to them as a way of

giving marks only.

Question n06: Does your teacher give you varied types oftest?

Yes o No 0
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In answering this question, aH the respondents (100%) accepted that their

teacher gives them varied types of test. This implies that sorne students are

accustomed to various types of test including the cloze and dictation as shown in

the next tables.

Question n07: Do you do dictation tests in your present class?

Yes D No D

Table n07: Schools which use the dictation test

Answers Respondents Percentages %

Yes 5 25 %

No 10 75%

No answer 0 0%

Total 15 100%

As displayed in the data for question n07, only five schools (25 %) claim to

sometimes use the dictation test whereas 10 schools (75%) never do dictation tests.

Even those who admitted doing them have a negative attitude toward the latter. For

example they say that the dictation is given when the teacher wants to reduce the

marks they got in former tests. In analysing the students' point of view, one

realises that the dictation test makes students feel suspicious of both tests and the

English language teacher himself.
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Question nOS: What about a text with blank spaces in it that you have to

complete using your own suitable words (this is called a cloze passage)?

Yes o No 0

Table nO 8: Schools' familiarity with the c10ze test

Answers Frequency Percentages 0/0

Yes 12 80%

No 3 20%

No idea 0 0%

Total 15 100%

Looking at the results, we notice that 80 % of the sample is accustomed to

the cloze test. Despite the students' familiarity with the cloze test, they

acknowledge that it is very difficult, but helps them to practice by using what they

already know in English. On the other hand, students from sorne schools (20 %)

said that they are not familiar with the cloze test. They think that completing a

cloze passage is a memorisation exercise of the original text. Others argue that a

text with blank spaces in it is not interesting since it helps nothing.

Question n09: Do you review your course before such tests?

Yes o No 0
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Table n09: Students' preparation for tests

Answers Respondents Percentages 0/0

Yes 106 88.33 %

No 9 7.5%

No idea 5 4.16 %

Total 120 100%

Most students (88.33 %) answered that they review their lessons before each

test as usuaI. However, 7.5 % of the students said that they do not because for a

dictation for instance, it is not worth reading notes since it tests many things:

grammar, vocabulary, writing, reading and listening. A group offive students (4.16

%) did not give their point of view. No one knows whether the question was

unclear or childish.

Question nOiO: How do youfeel before the English test?

To answer this question, students had to choose between options listed

including panicked, relaxed, calm, worried or anxious. That is why we grouped

them according to the most highly selected option.
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Table nOlO: Students' feelings before the test

Feelings Respondents Percentages of«.

Panicked 21 17.5 %

Relaxed 50 41.66 %

Worried! anxious 41 34.16 %

No answer 8 6.66%

Total 120 100%

As the table above shows, 21 students (17.5 %) feel panicked before the

English test. We will recall that panic is the feeling which affects many students

during assessment work and that can come in many forms; for example trembling

or momentary speechless for people speaking in front of an audience, and

difficulty to read or understand the question for people sitting for an exam

(Henderson :1997). From Henderson's point ofview, we conc1ude that panic can

beset the completion of a c10ze passage since the latter calls for reading and

understanding a text.

The second feeling observed is relaxation and quietness. The table illustrates

that 41.66 % of the respondents feel relaxed and quiet while 34.16% have no idea

about the question. Let us mention that anxiety in second language leaming is two

sided: it can be "facilitating" or "debilitating".
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It is facilitating when its pressure enables someone to think efficiently and

rapidly recalls relevant materials. It is debilitating when its pressure urges someone

to have a great fear of something. As far as this question is concemed, one can

realise that the majority have fear before the test and sorne of them exhibit a

feeling which prevents them from performing well on tests and exams.

Question nO]]: How do youfeel during the English test?

Table n011: Students' feelings during the English test

Answers Respondents Percentages oh

Relaxed 57
1

47.5 %

Relaxed on sorne conditions 12 10%

Anxious 40 32.5 %

No idea 12 10%

Total 120 100%

From this table we leam that 47.5 % feel relaxed during the test. The fact of

feeling relaxed implies that the student is happy and confident with what he is

doing. Besides the students who feel relaxed, others, 32.5 % say that they are

relaxed only under certain conditions. Those conditions are stated as follows:
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When 1 see that the test seems or is difficult 1 am

not happy and 1 have fear offailing. But, when 1 see

that most ofwhat 1 have studied is included in

the series ofquestions, 1feel better.

Another pupil added:

1feel bad when 1 studied less and realise that what

1 have omitted has been questioned on.

In the third position come students who say that they are worried, that is 32.5

%. Let us recall that worry reduces students' ability to revise and remember or to

prepare adequately for an assessment. The last group is the one of those students

who gave no opinion. One can say that they have no fear or worry.
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Question n012: How do youfeel after the test?

Table nOl2: Students' feelings after the test

Feelings Respondents Percentages %

Happy 45 37.5 %

Angry 10 8.5%

It depends 60 50%

No idea 5 4%

Total 120 100%

The data as displayed above shows that 37.5 % are happy, which means that

either they did weIl or they came over what was terrifying them. On the other hand,

8.5 % are angry because they are pessimistic or they are not confident in what they

have done. They may also be anxious because the type of test was not appreciated.

That anxiety may also come from present or previously given tests. Henderson

(1997:61) supports that idea in these terms:

Students may have had a bad experience in one assessment

and have anxiety linked specifically to assessments even though

they are not generally anxious.
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To get rid of this anxiety, one needs self-confidence and optimism by

developing more realistic expectations of oneself, and using one's imagination so

as to get used to cope with the specifie fear that the exam room holds on him.

With respect to this question, 12.4 % of the respondents gave no answer regarding

their feelings after the test whereas 50 % cautioned that:

We are happy when we have succeeded

and angry when we havefailed.

VI.l.3. The contribution of tests

Question nO]3: What, in your view, are the characteristics ofa good English

test?

Taking about the characteristics of a good test, Valette (1967) suggests two

of them namely validity and reliability. According to students of 20d Form Arts

those characteristics are firstly to help the leamer improve their knowledge given

that they leam while preparing, during and after the test. Secondly, a good test

should contain varied types of question and samples what had been seen in the

classroom.

In addition, those questions should be clear, and the size of the test should

correspond to the time allotted to it. The other characteristic pointed out is that a

good test should test grammar, vocabulary, reading and listening; and include an

activity which requires the use of aIl the aspects of language such as composition,

dictation, and other exercises which help the students to express themselves orally.
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Small group discussion exerClses for example. One can even suggest writing

exercises based on these oral questions for more skill integration.

In conclusion, the characteristics of a good test as stated by students meet in

a way or another, the characteristics ofa good test as suggested by Valette (1967).

The next question seeks to identify the characteristics of a 'bad' test.

Question n014: Can you distinguish a good test from a bad one?

The purpose of this question was to enquire students' recognition of a 'bad

test'. Many of them suggested that a bad test is the one which lacks the features

enumerated in question n013. However, students added that monotony, ambiguity,

low thinking requirement (on the student'spart) are the general characteristics of a

bad test. In the same Hne of thoughts, sorne students added that a test which makes

students fail is another bad one.

To conclude, the analysis of the answers from the students proves that they

have a clear mind about the characteristics of a bad test.

Question n015: Does your teacher's system ofevaluation prepare youfor the

national English test?

Yes D
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Table n013: Students' opinions on the teacher's system of evaluation

Answers Respondents Percentages 0;'0

Yes 107 89%

No 13 Il %
1

No idea 0 0%

Total 120 100%

This question has been used because in the introduction of the teacher's

guide, teachers are advised to prepare their learners for the national exam done in

the year to come. With respect to this question, 89 % agree that their teachers

prepare them for the national test. In contrast to the first group, the second said

"no". Many researchers especially Cunningsworth (1984) admit that national tests

have an effect on the teaching/leaming process. He gives an example in these

words:

When students are taught with the intention ofsucceeding

in the national exam, they will study only how to answer the

test items. In that case, the national test has a negative

backwash on the teaching and the learning?

A question which cornes to our mind is to know whether weaknesses noticed

in relation to students of 2nd Form Arts in communication result from the fact that

they are taught according to national exam items. A confirmation from both sides
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is necessary so as to conclude that the national exam First Form Arts has an

influence on the teaching and the leaming ofEnglish in 2nd Form Arts.

Question n016: What wouldyou advise your teacher to change in his

way oftesting?

Table n014: Students' advice for teachers

Options Respondents Percentages %

Suggested something 80 67.5 %

Suggested nothing 35 28.5 0/0

No idea 5 4%

Total 120 100 %

As the table shows, three types of answers have been given. The majority of

the sample gave sorne suggestions, that is, 67.5 %. Their suggestions include the

following:

- our teacher should give us many questions,

- he should also give a variety of tests such as composition, dictation, oral tests

which require the leamer to use what he learned; and which help to discover other

things,

- the teacher should change his way of teaching and testing. One student added:
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If the majority ofstudents fait, the teacher

should give an easy test to motivate them.

From the previous suggestions, one understands that students need to be

motivated. This follows from the fact that the advantage of motivation is to have a

strong desire of leaming English and even use it in their daily communication.

After all, they would be feeling proud of it! The second group, 28.5 % of our

sample did not suggest anything, which could mean that the teacher could continue

with his way of teaching and testing. The last group 4 % has no idea about the

issue. One may imagine that they are reluctant to express themselves for fear that

their point ofview would not be considered.

VI.2. Data from teachers

As it was said in the methodology chapter, teachers of 2nd Form Arts have

been selected as the number one contributors to our study. The questionnaire was

handed to thirty teachers selected from the fifteen schools visited and others met in

different places in order to get a reasonably sized sample. The teacher's

questionnaire covers three areas:

- teaching materials and teaching approaches,

- testing techniques used in 2nd Form Arts,

- the contribution of communicative tests.
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VI.2.1. Teaching materials and teaching approaches

In this section, the goal was to leam about the teacher' s familiarity with the

teaching career, the availability of teaching materials, and teaching approaches

used to meet students' needs. This section is deait with from question n01 to nOS.

Question nO}: How long have YOU been teaching this class?

Table n015: Teachers' experience with 20d Form Arts

Answers Respondents Percentages 0/0

Under one year 12 40%

Above one year 18 60%

No answer 0
1

0
%

Total 30 100%

As the table above shows, 12 teachers out of 30, (40 %) are new in the

profession while 18 teachers (60 %) are experienced. It is assumed that when a

teacher is not experienced, his teaching approaches and testing techniques are risky

of defects. The following question seeks to know the most available teaching

materials.

Question n02: For my teaching, 1 have thefollowing materials available.
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Table n016: Availability of the teaching materials on the schools visited

Materials Schools visited Frequency Percentages 0/0

Coursebook 15 15 100 %

Radio set 15 5 340/0

Cassettes 15 2 14 %

Teacher's guide 15 7 470/0

This question was analysed by looking at the situation in individual schools.

Hs purpose was to know if the teaching rnaterials were available as weIl as the

techniques used to teach or to test.

As the table shows, aIl 15 schools visited have the coursebook (100 %), five

schools (34 %) have the radio which unfortunately teachers and leamers said they

did not use. Thirdly, two schools (14 %) have cassettes whereas seven of thern (47

%) have the Teacher's guide. Let us recall that although every school is expected

to have a coursebook, sorne schools never receive it, so, they recourse to

photocopies ofit. This is the case of Lycée Indépendante.

D entirely

D occasionally

relyon the suggestions in my Teacher 's guide.
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Table n0 17: Teachers' devotion to the Teacher's guide

Answers Respondents Percentages 0../0

Entirely rely on the Teacher's guide 1 3%

Occasionally rely on the Teacher's guide 17 57%

There is not 12 40%

Total 30 100%

The purpose of this question was to check the teachers' devotion to

instructions of the Teacher's guide or whether they use them with flexibility.

Table nO 17 shows that one teacher (3 %) claims to entirely rely on the suggestions

from that book, while 17 teachers (57 %) rely on it occasionally; 12 teachers (40

%) do not have it. The conclusion about this question has been that the majority of

teachers adapt the book given that sorne of them do not have it. This implies that

those teacher decide themselves which teaching methods to use.

Question n 04: In my teaching Icare to o cater for my students ' needs

o reach my objectives
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Table n0 18: Teacbers' care wbile teaching

Answers Respondents Percentages 6;/0

Care to cater my students' needs 19 63 %

Care to reach my objectives 11 37%

No idea 0 0%

Total 30 100%

This question checks how the teacher relates the teaching materials and the

students' needs. With regard to this relationship, the table shows that 19 teachers

(64 %) care to cater for the students' needs. However, Il teachers (37 %) said that

they care to reach their objectives. Talking about objectives, Nganlko (1973)

distinguishes two types of objectives: "right objectives and false ones". Right

objectives include long-range in opposition to short-range or immediate objectives.

Fa/se objectives on the other hand, are often met among teachers who are bound to

the program or who think that to know a language is to know a lot of its words.

Other false objectives are: to finish the book, to get a high score in a standardised

test.

From the above considerations, one can conclude saying that when the

teacher's objectives are not oriented towards the student's needs, positive results

can hardly follow from the teaching/leaming process.
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Question nOS: In order to meet the needs ofmy learners I use the:

o Audio-lingual method

o Communicative method

o Other (specify)

Table n019: Teachers' preferred methods

Methods Respondents Percentages %

Audio-lingual 2 70/0

Communicative 13 43 %

Other 15 50%

Total 30 100%

From this table we read that two teachers (7 %) claim to use the Audio­

lingual method whereas 13 teachers (43 %) use the communicative approach.

However, 15 teachers (50 0/0) say that they use either methods or a combination of

methods depending upon the subject ofthe lesson and the situation of the class.

VI.2.2. Testing techniques used in 20d Form Arts

This section analyses the testing techniques most used in that class, why they

are preferred, and why others are not.
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Question n06: Both my students and 1 are aware that teaching must be followed

by some form ofevaluation including tests.

Table n020: Teachers' point ofview on the relation teaching-testing

Answers Respondents Percentages %

Yes 30 100%

No 0 00/0

No answer 0 0%

Total 30 100%

The table above displays that aIl the teachers, 100 % of our sample agree that

any teaching situation must be followed by sorne form of evaluation. In other

words, both teachers and leamers are aware that they need to know the level of

their competence and performance through tests.

Question n07: My class is familiar with each ofthe testing techniques below:

- Multiple- choice 0 - Fill- in blanks 0

- Dictation 0 - Composition 0

- Cloze test 0 - substitution 0

- Open- ended questions 0
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Table n021: The rate of use of sorne testing techniques

Testing techniques Frequency Percentages 0/0

Multiple-choice 22 73 %

Composition 15 50%

Cloze test 15 50%

Dictation 4 13.3 %

Fill-in blanks 19 63.3%

Substitution 13 43.3 %

Open ended questions 7 23.3 %

This table illustrates the rate at which testing techniques are used. To begin

with, while 22 teachers (73.3 %) use the multiple-choice test, 15 teachers (50 %)

say that their class is familiar with composition and cloze activities. The dictation

is used by four teachers (13.3 %) whereas the fill-in blanks test is used by 19

teachers (63.3 0/0). Substitution is favoured by seven teachers (23.3 %) while open­

ended questions are used by 13 teachers (43 %).

Since the study explores the contribution of communicative tests to the

learning of English, let us focus our attention on them. As said in the lines above,

the cloze test is favoured by 15 teachers, the reason being probably that it is easy to

prepare, to mark and to correct. Nevertheless, it is more demanding to the leamers

unless they have been prepared enough before doing il. The dictation is used by
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four teachers. Obviously, the dictation test is the least used. Reasons for not using

it will be given in answering questions nOS and n09.

Question nOS: In myevaluation, I prefer to use the '" .

'" , '" '" '" ,. testing techniques because '" '" '" .

This question finds out from the respondent his preferred testing techniques

and the related justification. To begin with, the multiple-choice and fill-in blanks

tests are used when teachers want to have the most accurate knowledge of

students' command of a specifie language area. In addition, they find the two types

of exercise easy to prepare and correct. Beside, they allow teachers to check the

attainment oftheir stated objectives.

The composition test is preferred because it tests many aspects of the

language inc1uding the structure of paragraphs and the use of punctuation marks.

Because the introduction of the coursebook indicates that much time should be

devoted to writing activities, qualitatively and quantitatively, teachers feel justified

to use this test as an additional way to prepare students for the national exam to be

done in the following year. The latter inc1udes one such exercise.

Another preferred testing technique is the open-ended questions. According

to teachers, it enables leamers to express to express themselves freely; and teachers

to get acquainted to the leamers' ability to communicate with others. Let us

mention that no one preferred to use either the dictation or the c10ze test, probably

because teachers may not be using these tests every time.
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Duse

a combination oftesting techniques because '" ,.

Table n022: The use or not of a combination of testing techniques

Answers Respondents Percentages %

1 use 22 73 %

1 don't use 3 10%

No answer 5 17%

Total 30 100%

The table shows that 73 % of our sample prefers to use a combination of

testing techniques. The reasons given to justif)r its use include the following:

- students need to have varied tests so as to avoid monotony;

- students need to be familiar with different types of test;

- teachers have different objectives in teaching, which lS why they use a

combination of techniques to assess different objectives one has in teaching.

Some teachers however are against the use of a combination of techniques

claiming that each testing technique is specifie to what one wants to check.

Therefore, a combination may mislead the students. The last group (17 %) of the



76

sample gave no answer. The researcher would agree with those who support the

use of a combination of techniques because once the teacher uses tests on specifie

skills or language areas, he should also use tests which check if the leamer can use

that knowledge in real situations.

Question nO}O: ln myevaluation, l don 't use the .

technique because " '" '" .

Table n023: The least used types of test

Types of test Frequency Percentages %

Dictation 17 57%

Cloze test 4 13%

Others 9 30%

Total 30 100%

This table displays sorne testing techniques not used by teachers of 2nd Form

Arts. As for the previous question, their justification was required. The dictation

test happens to be least used by 17 teachers, (57 %) rejected it under sorne reasons

including:

- the dictation is not suitable to the 2nd Form Arts level,

- students make so many mistakes and get less marks. Therefore, the dictation

besets the leaming process by discouraging leamers.
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Conceming mistakes made in such a context, Cohen (1980:113) pointed out

that:

Experience has shown that learners are found to alter

dictated material in one ofthe four ways by adding new

elements, deleting elements, substituting one elementfor

another, or transposing the order ofelements.

Another reason why teachers dislike the dictation is that it is not easy to

administer, correct and score, especially in large classes. For example it is obvious

that students of2nd From Arts at Lycée de Ngagara, which has 73 students, will not

succeed in a dictation test because they are too numerous to hear the dictated

material weIl. Not only that, but it is also difficult for the teacher to correct aIl the

answer sheets which contain the four types of mistake as pointed out by Cohen

(1980).

Sorne other reasons include that the dictation is multipurpose and covers

many language, areas: grammar, vocabulary, speIling, writing and listening. Other

teachers dislike the dictation, pretending that it assesses the same language aspects

as composition and open-ended questions.

As far as the cloze test is concemed, 13% of our sample do not use it

arguing that it looks like the fill-in blanks and requires the leamer to have seen or

memorized the text; it is challenging for most leamers. In analysing its format, one

can see that to perform on it is not a matter of having seen or memorised the text,
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but of knowing the nature, the environment and the context in which a word is

used. More information on the cloze test will be given in this chapter section three.

Sorne other testing techniques such as rnultiple-choice, till-in blanks are not

used by 30 %, because to their rnind they do not develop their thinking ability.

Besides, they allow leamers to guess and cheat.

Question nO]]: In my view, the cloze test D is

D is not

a good testing technique because , .

Table n024: Quality of the c10ze test

Answers Respondents 1 Pereentages %

Is a good test 26 87%
1

Is not a good test 0 0%

No idea 4 13 %

Total 30
1

100 %
1

As the table above shows, 87 % of the sample argues that the c10ze test is a

good testing technique. They agree with the idea that the c10ze test enables the

teacher to check if leamers understand how words are cornbined within a given

sentence, and afterwards to a whole passage. In addition, it requires the leamer to
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think and to be creative. They go on stating that the cloze test also helps pupils to

sharpen their minds by bringing back to memory what they had done in grammar,

vocabulary, reading and writing.

Lastly come 13 % of the sample who did not express their view on this

question. The reasons might be that they feh forced to answer so many questions,

they got lazy but also may be they knew little about the techniques. Another

explanation could be that they are among the 12 new teachers in the profession.

o is

o is not

a good testing technique because , , .

Table n02S: Quality of the dictation test

Answers Respondents Percentages %

1s 24 80%

Ils not 6 20%

No idea 0 0%

Total 30 100%

This table displays that 24 teachers, i.e 80 % admit that the dictation is a

good testing technique. The same teachers agree that it tests at the same time
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grammar, vocabulary, writing, listening and reading. According to them, when a

student does weIl in a dictation it proves that he is skilled; that is he can face up to

any communication activities once out of dass.

On the other hand, sorne teachers (20 %) daim that the dictation is not a

good testing technique. Several reasons are given such as:

- the dictation is less objective,

- it is suitable for beginners,

- students fail more in dictation tests than in other types of test.

With respect to the former group of teachers, let us have an analysis of their

view: "the dictation is suitable for beginners". Normally if it were so, students of

2nd Form Arts would perform it as weIl as possible. But experience revealed that

those students are unable to respond successfully to dictation tests. We realised

that students need to be trained to such a type of exercise so as to develop their

listening, writing and reading skills.

VI.2.3. The contribution of communicative tests

Question nO]3: 1 wouldpersonally o recommend

o not recommend

using the dictation and cloze tests with the 2nd Form Arts

because .
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Table n026: Teachers' position about both tests

,--1T_o_ta_l --L-13_0 1_1_00_
0

_Yll -J

Answers Respondents Percentages 0..10

Recommend 15 50%

Not recommend 7 23 %

No idea
1

8 27%
1

This table shows that 15 teachers (50 %) would recommend the use ofboth

tests; seven teachers (23 %) are against while eight teachers i.e 27 % gave no point

of view. On one hand, the teachers in favour of the two types of test explain that

they require the leamers to use what they leamed in accurate circumstances; that

the dictation and the cloze tests are efficient in assessing the four skills. In

addition, those tests prepare students to confront the national exam. On the other

hand, sorne teachers claim that the two types of test do not encourage leamers to be

creative. From this point of view, one may conclude that the two types of test are

unknown to sorne teachers. Another conclusion could be that the two types of test

are given a bad connotation because sorne teachers pretend that they challenge the

students' and teachers' minds; they give an example stating that the dictation

challenges the teacher' s mind since it requires careful preparation and

administration. It also demands plenty of time.



Question n014: lfear that o uszng

o notusing

those two types oftest can have the following effects: ..... , .. , '"

...... '" '" '" on my class.

Table n027: Teachers' fears

Answers Respondents Percentages 0/0

Using both tests 6 200/0

Not using both tests 15 50%

No idea 9 30%

Total 30 100 (Yo

82

The above table presents results of question n014. We read that only 20 % of

the sample are afraid of using the two types of test, and that 50 % are pessimistic

about not using them. The last category i.e 30 % did not give their view.

To begin with, those who fear using the c10ze and dictation tests state that

not only students fail a great deal in those tests, but also the latter are discouraging.

In addition, they limit students' imagination and creativity. The next group (50 %)

supports the use of both tests and cautions that if they are not used, the students

will be affected in sorne way or another. They point out that: linguistic flaws in

writing, listening and reading will characterise daily communication activities
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among students of that class. In addition, students will hardly ever be aware of

their English language production level.

Dagree

Odon 't agree

with those who claim that testing is important for bath teachers

and students because , ..

Table n028: Importance of tests

Answers Respondents Percentages 0/0

I agree 30 1000/0

1don't agree 0 0%

No idea 0 0%

Total 30 100%

The answers to question n° 15 as displayed in the table above demonstrate

that al1 the teachers (100 %) agree that testing is important for both teachers and

students. They justify their choice saying that tests help both sides to know how

they are progressing in teaching and leaming. Secondly, tests constitute a source of

motivation, especial1y when both sides are struggling to do better than before.

Thirdly, tests help to identify strengths and weaknesses of the two groups and

consequently plan for better results in future.
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Question n016: The two prior criteria that 1 take into account when 1 design a

test are ..

The aim of this question was to check if teachers care to give tests which

help students improve their knowledge of specifie language areas. Answering this

question, teachers said that they mainly considered the course content and the time

available, the objectives of the course and clarity of questions and what they want

their students to deepen. Considering the first two criteria, we understand why

teachers give less or more tests. From the second and third criteria, we can deduce

the tests' contribution to the leaming process.

o care

o don'tcare

to prepare my students for the national test.

Table n029: Teachers' preparation of students for the national test

Answers Respondents Percentages 0/0

Icare 30 100 %

l don't care 0 0%

No idea 0 0%

Total 30 100%
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As it appears in the table, 100 % of our sample says that they care to prepare

students for the national exam. However, earlier researchers have found that too

much preparation of learners for a national or any standardized test can impede on

teaching and leaming activities of a given class.

Cunningsworth (1984:81) for example begins with an example to illustrate

how tests impede on teaching and leaming:

An examination which focuses on tests ofgrammatical

knowledge is likely to lead to the teaching and learning

ofgrammatical knowledge in courses preparing candidates

for the examination whereas a communicative examination is

likely to encourage communicative approaches and activities

in the c/assroom.

As an the teachers said that they prepare students for the national exam, and

from Cunningsworth's view, we understand that the inability to perform

communicative activities on the students' part could result from the int1uence of

the national test for First Form, given that it hardly contains any communicative

items. As a consequence, teachers limit the preparation of students to exercises and

aH types of "put the verb between parentheses in the correct tense", since they are

the most prevailing in the national test.
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VI.3. Suggested exercises: cloze and dictation techniques

VI.3.t. Cloze exercise: preparation, administration and marking

From the time when English testing began in the c1assroom, the c10ze test

has probably been the least used in most schools. That is why the researcher

wished to show its contribution to the teaching/leaming process. Instructions

related to its preparation and administration, how one could cope with it in doing

or correcting it are given. Lastly, an exercise is given in order to support c1aims

made in the previous chapters.

As the answers from both groups of participants in this research showed, the

c10ze test is badly known. However, sorne students and teachers confirmed that the

c10ze test is very important in that it assesses many language areas and skills at the

same time. Garman (1983) in the introduction of English cloze Exercises

enlightens its contribution as follows:

This procedure has been widely usedfor some time

as a way ofmeasuring language ability, but if is

increasingly coming to be recognised as a very

important teaching tool, one that is much more

economical than the traditional reading passage

with associated questions.
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From Garman's view, we can deduce that the cloze test can be applied in 2nd

Form Arts instead of the traditional reading passage with associated questions

prevailing in the Teacher's guide. But the problem is that texts from the textbook

are philosophical. Sorne of them are of higher level than the students'. Therefore,

students need to be familiarised through using texts whose gist is easy to seize.

Concerning its preparation, the teacher selects any text suitable to the

students' level, decides on its size and the time available. Next he gives an

introductory sentence so as to put the students on the track. After that sentence, he

deletes the 5th or 6th word until he reaches the number of blanks he wants to

constitute the size of this test. The blank spaces should be given numbers to

facilitate the correction. A further instruction is to tell the students to write the

whole passage underlining the answer words, or then just to write the number of

the gap and the appropriate answer-word.

Let us reassure fearful or unconfident teachers and students that the cloze is

not difficult. In fact, the answers to sorne of the blank spaces may be inferred from

the immediate context, but for many, the test-taker will need to have understood

the whole sentence, a paragraph or even an entire passage. In addition, he has to

consider the whole range of features: grammatical forms, vocabulary, idioms, etc.

Those features can be put into two groups: function (such as conjunctions,

prepositions and articles) which has only one fi11er, and semantic (nouns,

adjectives, verbs and adverbs) that can be filled with anyone of a number of

alternatives.

Looking at the cloze test, one realises that the task is more demanding

because you must not only recognise and understand, but also produce the
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appropriate response from your own knowledge of language. While marking, two

main systems will be considered: exact and acceptable. The first is objective and

can be done quickly without skilled judgement whereas the second requires the

marker to pay attention to the meaning and the context.

Here is an example of a cloze test extracted from English workshop 3rd Form

Book 1, collected and annotated by the English Department of the B.E.P.E.S. The

passage contains 50 blank spaces. The teacher can make his of 15, 20, ... blank

spaces depending upon the time available and how many tests he will give per

term.

Education is not an end but a means to an end. In other words, we do not educate children

only for the purpose of educating them; our purpose is to fit them for life. As soon as we

realise this _1_, we will understand that it is_2_ important to choose a _3_ of education

which will really prepare children _4_ Iife. It is not enough _5_ to choose the first system of

_6_ on finds; or to continue _7_ one's old system of education without_8_ it to see whether

it is _9_ or not.

ln many modern countries it _10_ for some time been fashionable to _11_ that, by free

education for all- _12_ rich or poor, c1ever or _13_ - one can solve ail the problems of _14_

and built a perfect nation. _15_ we can already see that _16_ education for ail, is not _17_:

we find in such countries a_18_large number of people with university _19_ than there are

jobs for them _20_ fill. Because of their degrees, they _21_ to do what they think Illow"

_22_; and, in fact, work with the _23_ is thought to be dirty _24_ shameful in such

countries.

But we _25_ only to think a moment to understand _26_ the work of a completely _27_

farmer is far more important than that of a_28_: we can live without education, _29_ we die
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if we have no _3o_. If no one cleaned our _31_ and took the rubbish away from _32_

houses we should get terrible diseases in our _33_. In countries where there are no _34_

because everyone is ashamed to do _35_ work, the professors have to _36_ much of their

time doing _37_.

ln fact, _38_ we say that ail of us must _39_ educated to fit us for Iife, it _40_ that we must

be educated in such a way that, _41_, each of us can do _42_ job is suited to his _43_ and

ability, and secondly, that we can _44_ that ail jobs are _45_ to society, and that is very

_46_ to be ashamed of _47_'s work, or to scorn _48_ else's. Only such a_49_ of education

can be called _50_ to society.

Suggested answers

1. fact 18. far 35. such/his

2. very 19. degrees 36. such or spend

3. system 20. to 37. housework

4. for 21. refuse 38. when

5. just 22. work 39. be

6. education 23. hands 40. firstly

7. with 24. and 41. whatever/ any

8. exammmg 25. have 42. brain

9. m 26. that 43. realise

10. has 27. uneducated 44. necessary/ important

11. think 28. professor/ doctor 45. bad

12. whether 29. but/ however 46. one
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13. stupid 30. food 47. someone

14. society 31. streets/ houses 48. type

15. but! nevertheless 32. our 49. valuable

16. free 33. towns/ villages

17. enough 34. servants

Note: Most of these answers are from the original text. however, others can be

accepted provided that they are suitable to the context. The teacher is free to

attribute one or two mark(s) per correct answer.

VI.3.2. Dictation: preparation and administration

Having analysed the students' and teachers' answers, we realised that the

dictation is badly viewed by both sides. That is why we wished to reintroduce the

dictation in the 2nd Form Arts or even in other classes. Within this subsection, we

would like to recall what it is, its preparation, administration and scoring. After

that, an example is given.

To begin with, The Longman Dictionary ofApplied Linguistics (1985:81)

defines the dictation as:

A technique used in both language teaching and testing

in which a passage is read aloud to students, with pauses

during which they must try to write down what they hear

as accurately as possible.
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There exist four types of dictation namely the standard dictation, partial

dictation, dicto-comp also called dictationlcomposition, and the elicited imitation.

As far as this study is concemed, our focus is on the standard one, which is

referred to as the best knoWll, requiring the examinees to write verbal sequences of

material as spoken by an examiner or played back from a recording.

Conceming its preparation and administration, the teacher may use the

material that is known to be suitable to the students' level of overall language

proficiency, it may be a paraphrase of a familiar material; or it may simply be a

selected passage from a student's book. With the same respect, Cohen (1980:112)

insists that the passage to be dictated would go beyond 100 words to make

assessment performance possible in connected discourse.

For the dictation administration, the exammer reads the text once at a

conversational rate while the examinees just listen. He should explain sorne

difficult words if there are. The second time, the passage is read with pauses at the

determined points and students start writing. The punctuation is not supplied if it is

included in the test. At the third time, the passage is read through normal or with

slight pauses at the selected points while the examinees check what they have

written.

The scoring and marking of a dictation is what causes trouble to teachers,

especially because they have to analyse the four common errors of addition,

deletion, substitution and transposition. An additional problem is that most classes

are crowded and so make it painful to correct and mark aIl the sheets from

students. Sometimes, it is not encouraging when the teacher finds 50 mistakes in a
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dictation of 120 words, especially when the test score is 20. One wonders if he is

going to give zero, two ... , how much out of 20?

However, the dictation contributes to familiarising the student's year and eye

to written and spoken materials. These include pragmatic situations when people

do not see mouth movements of the person whose output they are writing down.

This is the case of input from the telephone, the radio or from a lecture in a large

lecture hall. We should not forget listening to a lecture in a noisy place. To succeed

in these communicative activities, the performer must have developed reasonable

ability in more than one skill.

Example of a dictation test

A childhood memory

My name is Raoul Duquette. 1am twenty-six years old and Parisian, a true

Parisian. About my family - it really doesn't matter. 1have no family; 1don't

want any. 1never think about my childhood. l've forgotten.

ln fact, there is only one memory that stands out at ail. That is rather

interesting because it seems to me now so very significant as regards

myself from the literary point of view. It is this. When 1was about ten our

laundress was an African woman, very big, very dark, with a check

handkerchief over her frizzy hair. When she came to our house she always

took particular notice of me, and after the clothes had been taken out of the

basket she would lift me up into it and give me a rock while 1held tight to
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the handles and screamed for joy and fright. 1was tiny for my age and pale,

with a lovely liUle half-open mouth- 1feel sure of that.

The above passage from Today's English classe de seconde p.63 stands for

an example of a dictation test that teachers should devise for their students after a

certain period of instruction. The skills tested are listening, writing, and reading.

The areas of language tested are aIl.

To conclude, the aim ofthis chapter was to analyse and display the data from

the student's and the teacher's questionnaires, and to suggest two types of

integrative or communicative tests to ''fearful'' or "unconfident" leamers and

teachers. The opportunity has been seized to show them what the cloze and the

dictation tests look like, and to explain how to cope with them.

Summary of the findings

From the findings, it can be concluded that the cloze and dictation tests can

improve the pupils' leaming habits despite the uneasy conditions in which students

and teachers work. In fact, the answers to both questionnaires confirm that even

though the two types of test are rarely used, it is worth using them since they

accurately measure the students' production level and teachers' methods

effectiveness. However, sorne factors such as class Slze, time management,

teaching material and teachers' experience ought to be carefuIly thought about and

adapted to requirements of the two activities for more success.
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From both teachers' and students' data, it has been leamed that testing can

not be separated from teaching. Unfortunately, the teaching materials, the library to

complete the textbook have been declared as missing in many of the schools. For

example students have explained that they share one book between four pupils or

use photocopies of it. With the official teaching materials missing, and teachers

hardly resourceful, one is getting somewhere closer to working in bad leaming

conditions, which is an ingredient for tests' negative effect on teaching and

leaming.

The findings of the research revealed that many teachers still use traditional

testing techniques, especially multiple-choice and fill-in blanks exercises. The

composition and open-ended questions are the only one used as integrative tests.

From the students' view we leam that they would like to do many tests in

different proportions and that those tests should include a variety of testing

techniques so as to avoid monotony. They also confirm that tests stimulate their

leaming process by helping them identify their own weakness and strengths while

allowing them to improve their knowledge so far. Hence, what is important

nowadays is not the knowledge per se, but the use of the language one knows, that

is performance.

Many students agree that the cloze test is a good testing device for assessing

their proficiency level, but they acknowledge that it is difficult to handle. They

argue that most of them fail in it, the consequence being that they become

discouraged. We cannot undermine the point that tests get easier to cope with when

one is familiar with them.
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The results from students are also supported by the teachers' data. Indeed,

the teachers investigated admitted that the teaching materials are not sufficient, and

nor are they appropriate to the 2nd Form Arts level. To meet the students' needs,

most teachers explained that they use a combination of teaching methods and

testing techniques. Sorne other teachers said that they do not use a combination of

techniques because each testing technique is specific to a certain objective, and that

a combination of techniques would mislead the students.

Information was collected by asking teachers and leamers to express

themselves on their experience with the official program for English. While

expressing their feelings toward tests, we realised that leamers are not so

enthusiastic about the cloze and dictation tests. Their attitude is characterised by

feelings ofpanic, worry, tension and anxiety.

Teachers on their part explained how they handle the teaching materials and

testing techniques. 43 % claim to use communicative approach whereas 50 %

favour a combination ofmethods in teaching and testing. Even though the dictation

and the cloze tests are not used, teachers recognise their positive contribution to the

leaming process. We also leam that a further reason not to use communicative

tests, especially those which are targeted in this study could be the influence that

the national test of 1st Form exerts on previous classes. As was said by teachers,

much time is spent on preparing their leamers for the national exam; and it is

known that when this is the case, the latter generally has a harmful backwash on

teaching and leaming.

In the course of our study we also found out that Burundian leamers are

likely to stay weak in communication if they are not equipped with skills to tackle

language work involved in communication activities through group work for

example.
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We take satisfaction from the fact that both teachers and students understand

the advantage of implementing communicative teaching and testing and its

potential for the promotion of the leamers' communicative ability.
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CHAP.VII. CONCLUSION AND RECOMMENDATIONS

VII.I. Conclusion

The aim of this work was to investigate the contribution of integrative tests

to the leaming of English in Burundi high schools, 2nd Form Arts in particular. The

study was based on the main claim that Burundian leamers in the upper levellack

communicative competence whereas they have already studied English for a long

time then. This deficiency is noticed during classroom communication activities.

The level of the leamers' performance appears rather limited, not to say poor. We

wished to analyse the place, level, quality and possible achievements of the

dictation and the cloze tests in the teaching/leaming process in that class.

Conceming the hours of English already covered, it is not easy to understand

why students at that level are still so weak in writing and listening tasks. We will

point out in passing that the latter include such tasks as composition, writing a

dictation, taking notes from a lecture, etc. One surprising opinion from both sides

was that the dictation is suitable for low lever leamers. Regarding the cloze test, it

is rarely used because according to sorne students and teachers, it requires

memorising the text or just seeing it before the words in it are deleted. Despite this

disapproving attitude, one may delight in the two parties' recognition of the value

of these activities, particularly of the cloze test which they say, is an efficient tool

for measuring the student' s proficiency level.

As we know that students leam according to the way they are tested,

integrative tests should be introduced. Students need to be familiar with the

dictation and the cloze tests. The result will be that the teacher will no longer need
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to write notes on the board, dictate punctuation marks, asked the spelling of sorne

words, etc. To succeed in his familiarisation process, the teacher has to start with

easy material and move gradually to the more complex.

This work has evolved around seven chapters namely the Introduction and

Background to the Study, the Literature review: communicative teaching and

testing, the Official Program for 2nd Form Arts, Research Methodology, Findings

and lastly the Conclusion and Recommendations, to end with.

Chapter one provides background information to the teaching and the

leaming of English in Burundi. In its enclosing lines, it gives the statement of the

problem underlying the study. The main question to guide our thinking was "Can

testing techniques contribute to the improvement of the students' performance,

given the students' and teachers' linguistic background, leaming environment,

teaching materials and students' immediate and future needs"?

The answer to this question has been that testing techniques contribute to the

improvement of students' performance because tests follow from what was taught.

On one hand, students admit that testing techniques help them improve their

knowledge, especially those which demand them to think and express themselves

either in writing or speaking. They also add that they need to be motivated, which

means that they should be submitted to a varied tests and feel that there is a place

and difference between non-communicative tests and the communicative ones. On

the other hand, teachers confirmed the students' point of view in answering

questions nO 13, 14 and 15. They ended by pointing out sorne weaknesses that

affect students' performance as soon as testing techniques are inappropriate.
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Examples of these problems are: linguistic flaws in writing reading, speaking and

listening, weakness in communication activities; and teachers' ignorance of

students' English language production level, etc.

The second chapter presents and discusses sorne relevant theories related to

communicative teaching and testing. After analysing general principle in testing, a

comparison of communicative and non-communicative testing techniques is

drawn. The chapter continues with an exploration of sorne effects that tests can

have on the teaching/leaming process. In this respect, we realise that tests can have

an impact on leaming activities, which is threefold: it can be harmful, benign or

positive.

The third chapter focuses on presenting the official syllabus and its

accompanying textbook. In relation to the latter, provision is made for the

historical background of the textbook, its format and content.

The fourth chapter explains the motives for testing in Burundi in general,

giving sorne reasons why tests are done. It also provides clarifications on test

management and administration, teachers' and leamers ' attitudes toward tests, and

lastly problems related to test-taking as generally observed by parties concemed.

The following chapter describes the methodology used in carrying out the present

research. In that chapter, details are given with regard to the research environment

and the research population. The latter is described as being composed of 120

students and 30 teachers selected from four provinces: Ngozi, Muyinga, Gitega and

Bujumbura city.
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The sixth chapter which deals with findings constitutes the heart of the study

as weIl. It attempts to identify elements that would constitute ingredients to answer

our main question.

VII.2. Recommendations

As the present study revealed that integrative tests can improve learners'

performance in Burundi high schools, the following recommendations are

formulated to teachers, leamers, National Curriculum Designers and to further

researchers.

To B.E.P.E.S. and the National Examination Board

To begin with, B.E.P.E.S would do weIl to design another textbook which

responds better to pupils' needs, those related to the improvement of the

communicative competence in particular. Secondly, there is a strong need to

provide enough teaching materials and qualified teachers to Burundi different

schools; and to organise seminars for in-service teachers so that they can update

their ways of teaching and testing. Thirdly, the national examination board should

make an effort to test the four skills of the language. This would be an indication

of their adaptation to new development in E.F.L and testing. After aIl, don't they

need it too for purposes necessitated byglobalisation of the world?
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To teachers

As they are the only ones to account for what is happening in their classes,

the fol1owing recommendations can be directed to them:

- they should teach and test aH the four skiHs as weIl as aIl the language

areas through communicative tests;

- the dictation and the cloze tests should be reintroduced since this study

proved that they are worth using;

- they should assign many tests to students which help them develop

communicative competence such as group discussion, completing a cloze passage

from any source, listening to the radio, tapes or news, etc. For example they should

assign students to discuss a topic oraIly before they can write a composition on it,

- tests should be announced so that leamers prepare for them adequately

since it is known that students leam before, during and after the test,

- teachers should not behave as policemen, ready to catch and punish

students, but to guide them. This would inspire into the leamers forming a positive

attitude towards tests and towards the English language itself.

To students

Students form a category of people subjected to any teaching and testing

situation bad or good. That is why we recommended it the foIlowing so as to cope

with what they are subjects of.

Firstly, they should develop a positive attitude toward the English language

and towards tests. They should avoid considering their teacher as an enemy and
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tests as forms of punishment. They may fail in tests, but as a solution, they should

identify the source of failure: is it due to the lack of effort or lack of ability? If it is

due to the lack of effort, they should go over and over previous assessment work,

looking for what they may have got wrong.

Secondly, they should prepare themselves for assessments systematically;

that is regularly and cooperatively. So far, they will feel more confident when a

test is eventually given. Thirdly, leamers may have had a bad experience in one

assessment and have anxiety linked to assessments. Ways of overcoming that

situation is to regain confidence and optimism by developing more realistic

expectations. This way, they will get used to coping with the specifie fear related

to test-taking. They should also avoid panicking since it can inhibit reading and

understanding questions of the exam.

Last but not least, they should train themselves to take notes from a speech,

news and other oral materials that they should record in writing. Inside the

c1assroom, activities such as dictation and c10ze test can be easily and mutually

organised and led by c1assmates to help one another leam.

Suggestions to further research

AIl in aIl, we cannot pretend having exhausted all factors that make

communicative tests contribute positively to the learning process. We believe that

there is still much to explore about this area for interested researchers.
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Therefore, since the study was focused on 2nd Form Arts, a similar study

could be carried in Scientific Section. Attempts could also be made towards

introducing oral expression tests, for example in combination with writing and

listening, given that in real life we often find ourselves using skills simultaneously

rather than in isolation.



104

BIBLIOGRAPHY

1. Alderson, C. (1985). Evaluation. Oxford: New York

2. Bachman, L. F. (1990). Fundamental Considerations in Language Testing.

Oxford: O.U.P.

3. Cohen, A. (1980). Testing Language Ability in the Classroom. Rowly,

Massachusets: Newbury House Publishers Inc.

4. Cunningsworth, A. (1968). Evaluating and Selecting E.F.L Teaching

Materials. London: Heineman Educational

Books.

5. Davies, A. (1968). A Language Testing Symposium. London: O.U.P.

6. Finocchiaro, M. et al. (1983). Foreign Language Testing : A Practical

Approach, P.21-145. Oxford: O.U.P.

7. Fries, C.C. (1945). Teaching and Leaming English as a Foreign

Language. Ann Arbor: University of Michigan Press.

8. Harmer, J. (1983). The Practice ofEnglish Language Teaching. London,

New York: Longman.

9. Harris, D. (1968). Testing English as a Second Language. American

Language Institute: Georgetown University.

10. Harrison, A. (1986). A Language Testing Handbook. London and

Basingstoke: MacMilan Publishers, Ltd.

11. Heaton, J.B. (1988). Writing English Language Tests. London and

New York: Longman Group (EF) Ltd.



12. Henderson, P. (1997). How to Succeed in Exams and Assessments.

Collins Educational: National Extension

College.

13. Henning, G. (1998). A Guide to Language Testing: Development

Evaluation Research. Cambridge: Newbury

House Publishers.

14. Hughes, A. (1987). Testing for Language Teachers. Cambridge:

C.U.P.

15. Hughes, A. (1998). A Testing for Language Study. Oxford: English

Publications & British Council.

16. Lado, R. (1961). Language Testing: The Construction and Use ofForeign

Language Tests. London: Longman Group Ltd.

17. Lee. et al. (1985). New Directions in Language Testing. Oxford:

Pergamon Press.

18. OlIer, JNR. JW. (1979). Language test at School: A Pragmatic Approach.

Essex: Longman Group Ltd.

19. Swain, M. (1985). Aspects of Theory, Research and Practice.

London: Longman.

20. Valette, R. (1967). Modem Language Testing. Harcout: Brace & World

Inc.

21.Wilkins, D.A. (1976). Notional Syllabuses. London: E. Arnold.

105



106

UNPUBLISHED WORKS

1. Baribarira, E. (1993). Evaluation of Today's English First Fonn.

Bujumbura: V.B.

2. Hakizimana, N. (2003). Evaluation of "Class Discussion" in Teaching the

Speaking Skil!. Bujumbura: DB.

3. Kataye, P. (1991). Analysis ofErrors Made by Burundian English

Learners in Indirect Speech Seconde Lettres Modernes.

Bujumbura: V.B.

4. Musabimana, C. (2005). Analysis ofErrors Made by Burundian English

Learners in Active and Passive Fonn: Case of2nd Fonn

Arts in Sorne Bujumbura and Gitega Schools.

Bujumbura: lTB.

5. Ministère de l'Education et de la Culture (1992). Programme d'Anglais.

Bujumbura: B.E.P.E.S.

6. Ndabemeye, D. (1973). Testing Grammatical Structure. Bujumbura: V.B.

7. Ngaruko, C. (1973). Testing Vocabulary. Bujumbura: V.B.

8. Niyonzima, F. (2002). Sorne Factors Affecting the Teaching of English

in Sorne Selected Secondary Schools in Bujumbura:

A criticism ofApproach, Materials and Attitudes

Case of2nd Fonn Arts. Bujumbura: V.B.



9. Niyondagara, A. (1984). Developing Listening Comprehension Skill in

our Secondary Schools. Bujumbura: UB.

DICTIONARIES AND ENCYCLOPEDIAS

1. Richards, J. et al. (1985). Longman Dictionary ofApplied Linguistics.

Essex: Longman.

2. Merriam, W. (1987). Webster's Ninth New Dictionary.

Springfield: Massachusetts.

COURSEBOOKS

1. Ailloud, D.H. (1975). Today's English Classe de Seconde. Paris: Hatier.

2. Ministère de l'Education Nationale. (1990). English Workshop for 3rd

Form Book 1. Bujumbura :B.E.P.E.S.

107



APPENDICES

108



109

APPENDIX 1: STUDENT'S QUESTIONNAIRE

School: .

Number ofpupils: .

Questions: Please answer each question as appropriate. Where there are boxes,

put a cross to indicate your choice.

1. Do you have leaming materials such as books, cassettes, radio In your

school?

Yes 0 No 0

2. Does Today's English help you improve your ability to communicate in

English?

Yes 0 No 0

3. How many tests do you do per term?

4. Would you prefer to do less or more tests?

5. Do you think tests can help you improve your leaming ability?

Yes 0 No 0

6. Does your teacher give you varied types of test?

Yes 0 No 0

7. Do you do dictation tests in your present class?

Yes 0 No 0

8. What about a text with blank spaces in it that you have to complete using

your own suitable words ( that is called a cloze passage)?
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9. Do you review your course before such tests?

Yes 0 No 0

No answer 0

10.How do you feel before the test?

PanickedD Relaxed 0 WorriedianxiousD

11.How do you feel during the test?

Relaxed 0 Relaxed on sorne conditions 0 Anxious 0 No idea 0

12.How do you feel after the test?

Happy 0 Angry 0 It depends 0 No idea 0

13.What in your view are the characteristics of a good English test?

14.Can you distinguish a good test from a bad one?

15.Does your teacher's system of evaluation prepare you for the national test in

English?

Yes 0 No 0

16.What would you advise your teacher to change in his/her way of testing?



III

University ofBurundi

Institute for Applied Pedagogy (LA.P)

February...2006

Dear teacher of English,

I am currently involved in carrying a research project with the approval of

the Institute for Applied Pedagogy, English Department. The research focuses

on the subject:

THE CONTRIBUTION OF COMMUNICATIVE TESTS TO THE

LEARNING OF ENGLISH IN 2ND FORM ARTS OF BURUNDI HIGH

SCHOOLS: CASES OF THE CLOZE AND DICTATION TESTS.

In this connection, I would like to use this questionnaire to assess the

contribution of communicative tests in promoting the leaming habit in your

c1ass.

I would appreciate your answers to the attached questionnaire. Please be

sure your answers will be treated with full confidentiality.

Thank you in advance for your cooperation.

Yours faithfully,

Adelin MANlRATUNGA



APPENDIX 2: TEACHER'S QUESTIONNAIRE

School: .

Number of students in your class: '"

Questions: Please answer the questions as applicable to your own case.

1. How long have you been teaching this class (2nd Form Arts)?

Under one year D Above one year D

2. For my teaching 1have the following materials available:

D Coursebook D Radio set

D Cassette D Teacher's guide (T.G)

3. In my teaching 1 D entirely rely on the suggestions in my T.G

D rely on my T.G only occasionally.

4. In my teaching 1 0 care to cater for my student's needs.

o Care to reach my own objectives.

5. In order to meet the needs ofmy learners, 1 use the

o Audio lingual method

o Communicative approach

o Other (specify)

6. Both my students and 1 are aware that teaching must be followed by sorne

form of evaluation including tests.

Yes D No D
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7. My c1ass is familiar with each of the testing techniques below:

- Multiple-choice D . -Fill-in blanks D

- Composition D - Substitution D

- Cloze test D - open-ended questions D

- Dictation D

8. In my evaluation, l prefer to use the '" testing

technique because .

9. In my evaluation, l D don't use

Duse

a combination oftesting techniques because, .

10.In my evaluation, l don't use the technique(s)

because .
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Il. In my view, a c10ze test D IS

D is not

a good testing technique because .

12. In my view, a dictation test D IS

D is !lot

a good testing technique because, .

13. l would personally D recommend

o not recommend

using the dictation and the c10ze tests with 2nd Form Arts because .
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14.1 fear that D using those two tests

D not using those two tests

can have the fol1owing effects: on my c1ass.

15.1 D agree

D don't agree

with those who c1aim that testing is important for both teachers and students

because, .

16. The two prior criteria that 1take into account when 1 design a test are: .

17. When testing my c1ass, 1 D care

D don't care

to prepare my leamers for the national English test.


