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ABSTRACT

Nowadays, English language occupies a dominant position in the world. Even

technology and working world use English. Today too many people use Engh~h

as native speakers or sorne people have learnt it and use it as second and foreign

language. English is, therefore, the main language used in international business,

most academic conferences, most books, newspapers ...The purpose of this

study is to find out sorne factors behind pOOl' performance among students in

sorne Burundian secondary schools. In fad, learnel's of English as a fol'eign or

second language face many problems. Those problems are caused among others

by the lack of appropriate methodology and communicative activities to enabie

students improve their communicative competence. Many students are ,lot

familial' with English use outside the classl'oom. Therefore, second language

leamel' should be surrounded by the language he is leaming both inside and

outside the classroom. He should also use the language both inside and outside

the classroom. A numbel' of secondary school students and teachel's had been

used to investigate theil' attitudes towards factors affecting students c)l'al

communicative competence in English. Finally, students and teachers have

pointed that the fact of not being accustomed to the English use outside t~ ~

classroom and the ignorance of oral practice wel'e among the tàctors that af+ect

students' communicative competence.
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CHAPTER J. GENERAL INTRODUCTION

1.0. Introduction

. . ,

There are thousands of languages in the world. Sorne are spoken by a smaIl

number of people, while others tend to impose themselves as international.

Among aIl the~e languages spoken in the world, English is one of the most

widely spoken if we consider its geographical distribution. Apart from the

United States, the United Kingdom, Australia, Canada, etc, that are Anglophone

countries, English is also the only official language in Nigeria, Kenya, Ethiopia

and Zambia.

The official language in Burundi IS French, and English IS of growmg

importance particularly with the increasing need for the intenlational

communication especiaIly with neighboring Anglophone countries. This is the

reason why English has the important place in the school curriculum.

In fact, Burundi is a member of East African Community (E.A.C). Other

countries that compose EAC are Kenya, Rwanda, Tanzania and Uganda which

official language IS English. Burundi needs peoplè who are able to compete with

all these countries ofEast A~rican community.

Another fact that shows the great demand for English: is that the capital role of

English in the process of modemization, science and technology is significant. A

lot of scientific books are wr~tten in English. As the English language is

international, businessmen and businesswomen who' travel to carry out their

trade need to know English in order for them to avoid problems in getting what

they want; as Harmer (1983: 2) put it:

Businessmen need English and a young person wanting to go into

business might weIl set a better starting position simply because he/she

has a sound working knowledge ofthe languag~.



2

Fishman (1996: 628) notes therefore:

The world of large scale commerce, industry, technology and

banking like the world ofcertain human sciences and projèssions, is

an international world and it is linguistically dbminated by English

almost everywhere, zrrespective of how weil established and weil
. .

protected local languages, and identities may otherwise be.

,

From the situation mentioned above, it is therefore clear that English has to be

understood and spoken for its regional and international perspective. In our

view, the teaching of English should focus mainly on speaking and listening

comprehension.

1.1. Background to the Stu~y

English is the most widely spoken language in the wbrld. In Burundi, the need

of teaching English is justified by the context of the country. Apart from the

Democratic Republic of Congo, most other coun!tries of the region are

essentially Anglophone and Burundi has close links with them. Besides, being a

member of such international organizations as the ONU, AU, UNDP, etc, which

use English in their everyday activities, the country needs people who are able to

carry out discussions and negotiations in the English language.

In addition, recent developments in business, technology SCIence and

communication show that English is becoming a veryi important language on a

worldwide scale. Given that state of affairs, education planners in Burundi strive

to find good English program to fit the primary purpose of any language, that is,

to enable learners to communicate in English language.

Nevertheless, English is rarely used in ordinary conversations among people in
Burundi, except among members of English clubs, classmates or others
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individuals who share the same inclination and self motivation to speak
Shakespeare' s language. Even those people use English only on few occasions.

Anyone who u~es a language has a number of different abilities. He may read

books, write letters, speak on the telephone, listen to radio, etc. ln fact, the most

general way, when leaming a language, one acquires four maj or skills

commonly referred to as listening, speaking, reading and writing.

,
Any language can be acquired if one develops four basic skills in that language,

that is, listening, speaking, reading and writing. Listening and speaking are

interaction processes, that directly affect each other. Speaking is an expressive

language skill in which the speaker uses symbols: to communicate, while

listening is a receptive language skill which involves the- interpretation of those

symbols into meaning. Writing is also expressive language skill in which the

writer uses wrltten symbols to communicate while reading is a receptive

language skill which involves the interpretation ofthose symbols into meaning.

Obviously, where a11 four sluUs are required, the relative importance of ~my of

them may vary. There may be a specialist requirement for one or the other skill,

for example, for interpretation or translating, the scientist may need a high

proficiency in reading comprehension of a certain style of scientist register of

the language. The salesman will need primarily a speaking proficiency with the

styles of persuasion and instmction in the target language. Within this range he

will considerably need to pay more attention to this pronunciation that is

customary, ifhe is to win tfiend and seU more.

However, it is often tme that one skill cannot be performed without another.
,

This is impossible to keep up conversation if you do npt listen as weU. Students
. :

involved in an oral communicative activity will hav~ to do sorne writing and

reading in order to accomplish the ta8k which the activity requires them to

perform. Or they ~an be asked to write but on the basis of reading, listening or
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discussing. These reasons leàd to recognize that the language user is sometimes

involved in USiDg a combination of the four skills.

Besides, it is widely believed that motivation is the key to successful leaming.

Although motivation cornes largely from within the individual, certain extemal

factors (success, failure, encouragement, anxiety, rewards ... ) can have a

positive or negative inf1uence. Many students bring not extrinsic motivation to

classroom. They even have negative tèelings about language leaming. For them,

what happens in the classroom will be of a vital importance in determining their

attitude to the language, and fi supplying motivation, which is suggested as being

a vital component in successfullanguage leaming.

Moreover, the others step in the teaching leaming; process IS undoubtfully

language testing. Here the tea~her tries to evuluate so as to find out how

successful he has been towards his set objectives.

The abilities to speak a foreign language are without doubt the most prized

language skill. Yet, as Lado, R (1977: 67) notices, "testing the ability to speak a

Foreign Language (FL) is perhaps the least developed and the least practiced in

language field".

In Burundi, the very common form of evaluating students' proficiency has

exclusively the wdtten one, be it in classroom tests or in national examinations.

Therefore, one may 'wonder if this fact of ignoring the oral form in English

language testing could not constitute another tàctor contributing to the relatively

low level of students in speaking ability.

1.2. Statement of the Problem

\Ve notice that a great number of students from secondary school face a great

problem while expressing themselves orally in the E~glish language. One may

wonder what causes such problem,s. It is not clear that, the difficulties which the
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students encounter anse whether from an unfamiliarity with English use in

different communicative acts or frQm a defective knowledge of system of

English. Also, one wonders if it is the inadequate methodology approach when

dealing with oral communication activities or sorne 01;hers factors. The issue at

hand in this research is therefore to investigate the possible factors of t hat

inability to speak and osuggest sorne solutions to overcome thern.

1.3. Purpose of the Study

Our objective in this wode is to suggest sorne speaking °activities and teaching

aids that could be inserted in Today's English classe de t're, so that the teaching

of English language in First Fonn Arts could b~ made more profitable to the

communicative goal and the needs of the students.

1.4. Motivation

My desire to write °about factors affecting students' oral communicative

competence in English in Buru~di secondary Schools was motivated by great

interest in the course of sociolinguistics and in second language acquisition in

particular. In fact, even though English is taught from the second year of

secondary education in Burundi educational system, learners are still at a loss

when it cornes to expressing themselves orally in English. Students' problems in

the speaking skill are due to many factors such as the milieu in which the

leamers live, the way Englisli. is taught to leamers etc. :

My focus of First Form Arts Section was dedicated by the fàct that, on one hand,

I studied in the Arts Section. l witnessed how students use the English in and

outside the classroom. On the other hand, learners from First Arts Section are

adult learners who are preparing to attend high studies at the university or look

for jobs.
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1.5. Justification of the Study

This topic arose out of awareness that currently available English language

teaching materials in Burundi have not yet bridged the gap between classroom

English and English in use outside the classroom. The secondary school syllabus

in Burundi provides many excellent courses which help students to get through

the introductory stages of leaming the English language but there are few which

have attempt to go beyond this stage.

And those which try to do fàll for short of the goal of making students encounter

and participate effectively in a variety of different sociolinguistic settings.

!

Thus, work assessing the speaking skill teaching and leaming have done and

have not yet revealed the exact causes of the students' inability in terms, of oral

production skills. The author of this work, therefore, feels the need to continue

investigating in the field which is so important in language teaching and leaming

so as to find out the possible problems underlying that inability of speaking and

thus suggest ways to overcome them.

1.6. Research Que"stions

Research questio:1S are questions whiCh a researcher would like answer by

undertaking the study. They are stated in questions. In this works, the research

questions are:

1. How does the English course in the First form Arts Section help students

to communicateorally in English?

2. How frequent do the stuclents speak English outside the English class?

3. How appropriate are the methodology and the communicative activities in

the improveinent of students' oral communicative competence?
;.'.
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I.7. Hypotheses

Hypothesis is a tentative statement about the outcomé of the research question.

In this work it is based on the following assumptions:

1. There is ignorance of oral practice in English course in First Form Arts

section.

2. Many students are not familiar with English use outside the English c1ass.

3. There is a lack of appropriate methodology to provide students with to

improve their communicative competence.

1.8. Definitions of Key term,s

Our thesis is entitled "Factor affecting students' oral communicative

competence in English in Burundi secondary schools.

In order for the reader of this work to fully understand, ,it is better to define sorne

Key terms that will regularly' appear in the course of this wode We thought

particularly of defming the following ones.

Communicative competence is defined by the Longman Dictionary of Applied

Linguistics (1985. 19) as "the ability not only to apply the grammatical rules of

language to fonn grammatically conect sentences bu~ also to know when and

where to use these sentences and to whom".

Communicative 'competence inc1udes:

a. Knowledge of grammar and vocabulary of the language;

b. Knowledge of mIes of speaking (e.g. knowing how to begin and end

conversation, knowing what topic may be talked about in different types

of speech events, knowing which address fOnTIS should be used with

different situation).



c. Knowing how to use and respond to different types of speech acts, such as

request, apologies, thanks and invitations.

d. Knowing how to use language appropriately.

Factor is defined by Oxford Advanced Leamer s Dictionary (2010:526), as one

of several things that cause or influence s omething. Oral communication is

opposed to written.

Oral communicàtion consists of producing words without referring to the written

symbols. In view of communicative competence, ~t lS the use of spoken

language in different acts.

1.9. Scope and delimitation of the Study

Communication may ·involve listening, speaking, reading and writing. This

thesis concentrates on the two primary language skills, speaking and listening,

because these in the opinion of most teachers are mQre difficult to practice in
,

classroom conditiohS.

In addition; in reading and writing, learriers can take time to reflect on the fonn

and meaning of the language they are dealing with. Oral communication

(speaking and listening) does not give unlimited time for consideration or

correction of the language being used.

The issue at hand of this study is to focus on the development of communicative

oral skills. Others forms of communication here are not neglected. We have

taken only what seems to have been the most widely neglected aspect in the

current English teaching syllabus in Bunmdi.

In our thesis we deal with oral communication activities currently practiced in
First FOnTI Arts with a speCial emphasis on the use of communicative
methodology, speaking activities and teaching aids to make the teaching in the
First form Arts section more effective in matters of oral communication.
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Furthennore, because of time constraints and practical reasons, our research is
limited to four schoo'ls in Bujumbura mayor ship, and on four schools in the
province of Bururi in First Fonn.Arts section.

1.10. Conclusion

Communication involves using appropriate forms in appropriate ways and the
use of inaccuntte forms militate against communication. The acquisition of
forms is therefore of a vital importance in language leaming. Thus, however, to
add the communicative dimension one must not forget this acquisition. In this
chapter entitled "General Introduction", we deal with :different issues related to
the topic namely, the background of the study and what the researcher proposes

'. 1

to do. In the fol1owing chapter 1 deal with the view of what others scholars have
done in related topics "and then discuss.
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CHAPTER II. LITERATURE REVIEW

II.O. Introduction

Speaking is a sKill w~ich deserve's attention in both first and second language.

Our students often need to be able to speak with confidence in order to carry out
!

many of their most basic transactions. It is the skill by which students use to

leam and therefore the teaching of speaking merits more thought. This chapter is

largely concemed with different views by different scholars who made

researches in the field of oral communicative competence.

Il.t. Factors Influencing Language Learning

Since language teaching concems activities interested to bring about language

leaming, a theory of language teaching implies concep~s of language leaming.

However, this understanding of language leaming depends on many factors.

These inc1ude motivation of stùdents, their age, their lev~l, the number of hours

they study the course per week and more importantly the teacher' s competence.

The success or failure of students may also depend upon the content of the

program itself. To quote Savignon (1972: 7) "it is very important to establish

whether or not the program.corresponds to both the needs of students and the

needs of the country as a whole, and whether or n0t its contents are of the

required quality'.'.

As our main goal is communicative competence, the learner should be placed in

situations where he must use language as an instrument for satisfying immediate

needs, and where the criterion for success is functional effectiveness rather than

structural accuracy. Motivation and attitude in language learning are, therefore,

of a great importance..



11

II.1.1. Motivation and Attitude in language Learning

i\1otivation is tl1e most important factor involved in a person' s leaming of a

foreign language (F.L). The researchers Gardener and Wallace Lambert (1972);

demonstrate that attitude al/d motivation are equally important. Since then,

research and experience have revealed a large number of other factors that might

int1uence learning. Littlewood (1987: 97) presents sorne conclusions of a more

general nature as fol1ows:

1. Language leaming IS· a natural response :to communicate needs

(productive) and (or receptive). Therefore, we should try to ensure that

leamers are always aware of the communicative value of what they are

leaming. For example, we should help them to relate the language to

social context in which it is spoken; we should create communicative

contexts in the classroom; leamers should be hylped to use the language
,

for expressing their own personal need and tHeir own personality; and

when possible, we should arrange .contacts with native speakers.

2. In most situations, leaming occurs more easily if they are positive attitude

towards the second langùage community. Learners should therefore try to

break down any prejudices towards this community and help learners to

perceive the common interests that that link its members with themselves.

3. For many foreign language leamers, their· first visit through the foreign

language creates a sense of inadequacy and anxiety (so-called culture

shock). They need to be prepared for this first: contact as thoroughly as

possible with knowledge and coping strategies for everyday situations.

4. In the classroom, anxiety can hinder leaming and make learners reluctant

to express himself/ herself through the second language. We should

therefore avoid becoming overcritical of their performance; try to create
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space fOl ea ch leamer' s individually to express" leamer and work to

produce a relaxed classroom atmosphere with cooperative relationships.

5. Successful leamers adopt certain identifiable Learning strategies such as

seeking out practice opportunities or mounting the answers to questions

put to others learners. We cannot encourage all leamers to adopt such

strategies.

In some cases, this may be through definite (e.g. seleçting language relevant to

needs or arranging activities which involve cooperation). In other cases, it may
,

be through less tangible modification of attitude (e.g. to error) or emphasis (e.g.

on the leamer initiative rather than the teacher's control).

However, we all know it is impossible for leamers to. speak totally without

errors and that we cannot correct every single error they make. It is not only

impossible; it i8 unnecessary-even undesirable. A certain amount of trial and

error is an indispensable part of leaming and constant correction inhibits

leamers and discourages therp. from tlying.

In addition, some students bring no extrinsic motivation to the classroom. They
. ;

may have negative tèeling about language leaming. For them, what happens in

the classroom will be of vital importance in determining their attitude to the

language, and in supplying motivation which we have suggested as a vital

component in successfullanguage leaming.

II.1.2. Language Testing the :Four Skills

As we teach language for communication, it goes without saying that language
testing should refiect an element of communication. B~mfit and Johnson (1979:
70). "It is certainly the case that testing (as teaching) lllust be concemed not only
with knowledge of language, but also with ability \to use i1". Roosner and
Bolitho (1990: 70) argue: "since the goal of our piogram is communicative
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competence, naturally the criterion for the assessment of student' s performance
1

is effective communication". .
. .

About tests or e~amiI1ations, Brumfit and Johnson unfortunately notice that they

seem to assess linguistic form. They say:

English tests and exalninations have not yet gone beyond

linguistic form, and learners J performance is still assessed

only in the terms oflinguistic competence. The examination is

the piper that caUs tune.

In First Fonn Arts Section, the only way of assessing students in tests or

examinations it is to give them the written t9s1. Therefore, the oral

communication ~eem~ to be ignored. In our work, we have looked at the way the

English language is tested in order to see whether it influences or not students'

motivation towards its oral practice.

II.2. The Four Main SkiUs

As it was noted ear1ier, speaking and listening are said to relate to language

expressed through the oral medium while reading and writing are the visual

medium. Another way of presenting these skills is by. referring not to medium

but to the activity of the language user. Thus, the speaking and writing are said

to be active or productive skills because they in~olve a production of a
1

substance of language. Listenin1i? and reading are said to be passive or receptive

skills because the listener or the reader gets from'a speaker or a writer a

substance of language.

From a combination ofWiddowson (1978), and Candlin et al. (1975),

conventional notions are conveyed in a diagram as follows:
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1

Productive 1 Receptive

Active 1 ]Passive
1

AuraI medium Speaking Listening

Visual medium Writing Reading

The terms of aural/visual and productive/receptive only refer to the way the
language is manifested rather than the way the ,language is realized in
communication. However, in classroom language, there is the tendency to focus
attention on one skill at time. In our work, integrating skill is more important
because this is what happens in reallife.

II.2.l.The Listening Skill

Listening is considered as ,a passive skill in contrast to the speaking skill.

CandEn et al.' 1975: 38) state in Developing Study Skil~ in English:

Listening 'is the activity of recognizing the isignals conveyed

through the auraI medium. Through listening we constitute

sentences 1vhich have a' certain sign?fication. ft recognizes what

communicative value they take one as instances ofuse.

The listening activity is therefore very active, since the stream of sounds that is

produced becomes a well structured and meanirigful message in the listener's

mind.

In fact, the decoding process demands active. participation for full

communication between interlocutors. The participatidn of listener is shown by

a verbal response Or facial movements or no-verbal noises, for instance

uuuuh(er---). Those utterances do not have meaning in the sense of conveying

information but serve to establish social contact between speakers.
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Most spoken discourse takes the form of exchange whereby participants in an

interaction altemately say something and listen. Here, there is generally a close

inter-relationship between productive and receptive activities. The listener also

participates as il speaker in a conversation or discussion or discussion. The

speaker and the listener are continually changing roles and the interaction cannot

be sustained unless they listen to each other, what is encoded (the sp~aker's
;

production) and what is decoded (the listener's production) are matched
. !

together. In a communicative situation, a speaker without a listener means no
. . 1

communicative at the aIl. Interaction' is probably the commonest form of

listening at least in everyday behavior.

In our secondary school, an the emphasis has been laid on teaching of

pronunciation of English rather than on the comprehension of spoken English

(listening). There seems to have been very little, if any explicit teaching of

listening comprehension of English. It seems to be assumed that the students

would just pick it up somehow in general process: of leml1ing the foreign

language.

II.2.2. The Speaking Skill

The meaning of listening in tenus of the four language skills is that the teacher

expects his students to be able to perform at their given level of English. Here,

we can understand speaking as communicative competence. Of course,

communicative competence cannot be immediately required of students, since it

is based on too many cultural assumptions.

A more realistic goal will then be communicative effidency. This means that the

teacher is not expecting perfection' from his student. The main concell1 is that the
. 1

students should be able to communicate' efficiently with what they have learned

even if the level of their language is fairly low. It isthe job of the teacher to

make students communicate with this limited amount of information.
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1

Communicative skills are those ways through which we express our message

Lado (1961: 48) argues thus:

The ability tô speak a foreign language is without doubt the most highly

prized language skill and rightly so, because ),vho can speak a language

well can also understand it and can learn to read it with relative ease

f. ...J. A/sa the ability ta speak a language will greatly expedit"e and

facilita te learhing ta write.

II.2.3. The Reading Skill

Reading can be considered as a reçeptive skill, on the ppposite of writing which

involves the encoding' and reading which involves the decoding or interpretation

of the message. To quote candling et al. (1975: 61): "reading refers to the ability

to recognize sentences and their meaning as linguistic element. That is to

recognize how they function as parts of discourse".

Taken as the understanding of discourse, reading doesn't simply involve

recognizing words and sentences manifested through the visual medium but

associating them with their conect meaning.

However, teachers face sorne pr:oblems when it co~es to teaching reading
!

comprehension.It is 6ften difficult to convince students of English as a foreign

language that texts in English can be understoodi even though ther~ are

vocabulary items and structures the students have never seen before. GeneraIly,

skill such as extracting specifie information can be satisfaetorily performed even

though students do not understand the whole text. It is important to train

students in these skills (the ability to'understand what is important even though

the reader cannot understand everything) since they may weIl have to

comprehend reading injust such a situation in reallife.:
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There will be few occasions where. students will be profitably asked to read

aloud. This will occur when they are asked to read for other activities, for

example, when students have done a group activity which involves making a
1

report to whole class. In this case, students will pay attention because they are

leaming something n.ew. For these reasons, reading aloud in general is not a

useful practice even if it is considered as an effective way of improving

pronunciation.

II.2.4. The Writing Skill

Writing is defined as the use of graphie symbols. That is, letters or a

combination of letters which relate to the sounds we make when we speak.

Writing, then, can be said to be the act of forming thes~ symbols.

Thus, writing is clearly much more than the production of graphie symbols, just

as speech is more than the production of sounds. the symbols have to be

arranged, according to certain conventions to form words and words have .to be

arranged to form sentences. The written language is the language of literature

and scholarship. It is language which is rich in excellent exemplification. While

the students are acquiring the understanding of the written language, they are

themselves practicing the art of· producing .sentences of the language.

Furthermore, written language does not vary much depending on where it is

wrÏ1ten whereas spoken English appears very variable and different from one

dialect to another.

Writers such as Hanner (1983) and Byme (1988) have tried to compare writing

to speaking. They pointed the important difference between speaking and

writing concerns the need for accuracy. This difference 'can be summarized as

follows:
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Failing to complete a sentence or mixing up one grammatical construction with

another is normal while speaking. A piece ofwriting, however, with mistake and

half-finished sentences, etc, would be judged as illiterate since it is expected that

writing should be correct. From the point of view of language teaching there is

often greater pressure for accuracy in writing than there is for accuracy in

speaking. Speakers have a' greater range of expres~ive possibilities ai their

commando Apart from theiractual. words they use, they can vary their intonation

and stress which helps to show which parts of their discourse are more or less

important.

At any point, while they are speaking, they can rephrase what they are saying or

speed up depending on the feedback they get from their listeners. People

listening to them can show, by a variety of means that they do or do not

understand, approve of what is being said. Moreover, the speakers can use facial

expression, gesture and body posture to help to convey their message..These

points are especially true of speaker involved in a conversation where others

participants can. interrupt, ask for' clarification or givd other types of feedback.

The speakers will learn a lot from the attitude of their listeners. Speaking on the

telephone obviously does not allow the use of facial expression or gesture but

intonation and stress are used to a great effect as weIl as rephrasing, etc.

II.3. LinguisticKnowledge and Linguistic Performance

The leaming of a language involves acquiring the ability to compose correct

sentences. That is, one aspect of the matter. But, it also involves acquiring and

understanding of sentences which are appropriate in a particular context. The

first kind of ability depends upon knowledge of the Igrammatical rules of the

language being leamed. But, as we use :the language, we do not simply display

the abstract system of the language; we at the same, realize it as a meaningful

communicative behavior.
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II.3.1. Competence Versus Performance

vVe thus make a fundamental distinction between competence (the speaker­

hearer's knowledge of his language) and performance (the actual use of

language in concrete situations) writes Chomsky, (1965: 4). The problem is that

while "competence" has been specified with sorne precision "performance"

seems to include not merely the h"lpses in performance which occur when

knowledge is interfered with tàtigue or inattention, but also stylistic variation

(Chomsky, 1965: 27) and acceptability (Chomsky, 196?: 10-15).

Performance thus 'seems to embrace both the failur~ to achieve competence

whichis found' in the traditional psychological distinction between what is

known and what is and what is actually done and aiso certain other kinds of

knowledge which allow us to produce utterances which are appropriate as

grammatical. Communicative competence will include formaI competence but

will extend tha! to embrace knowledge of the "rules of use without which the

mIes of grammar would be useless" (Hymes, 1971: 15).

vVe are generally required to' use our knowledge of the, language system in order

to achieve some kind of communicative purpose. That is to say that we are

generally called upon to produce instances of language use. Obviously,

communicative competence mu~t include knowledge of grammar but the reverse

is not the case knowing a language is taken to mean having knowledge of

grammar but this has to be complemented by knowledge of appropriate use.

II.3.2. Knowledge of Grammar Rules

Traditional linguistics understand grammar as a set of rules which account

explicitly for aIl the potential stnlctures of the b;mguage and only' those

structures (in this, sense, understand rule as perspective rules). Thus, as De

Saussure (1959} put it: "a language should be studied from the point of view of
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its own structure and every language functions with a different system and

structure".

In its everyday usage, grammar evokes ideas about. correctness and we hear
• 1

1

people. condemning others for their "bad grammar" i This everyday view of

grammar involves vaIue judgment about the acceptability of certain utterances

and includes strong prescriptivè elements.

However, a fresh departure in grammar writing employs communicative

grammar rather than the structural approach. Svartvik and Leech (19756: 11)

argue thus:

The student may therefore benefit from look~ng at grammar from

another angle, tvhere gr:ammatical structur~s are systematically

related to meanings and situations. The co~ventional method of
• 1

presenting English grammar in terms of structure has a certain

drawback. The students who are primarily lnterested in making

use (~f language rather than in learning its structure, is not likely

to find such arrangements particular helpful.

In our schools in Burundi, particularly in First Form Arts Section, a student has

enough in the grammar of the English language after seven years of English

course in secondary school. His or her proficiency in actual using of language

mal' be disappointing. This is because in our teaching, the tendency has been

and still now is to copcentrate on gramniar. The assumption is that the teaching

of structure will guarantee the use of language in everyday life.

The evidence seems to be that, learners who have acquired a good deal of

knowledge of the stnlctural grammar of a particular language find themselves at

a loss when they are confronted with· actual instances of use. It is often possible

for someone to have learned a large number of sentence patterns and a large
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number of words which can fit into them without knowing how they are actually

put to communicative use. As mentioned above then, grammatical structures are

necessary to organize meaning. However, we believe that we are required to use

our linguistic knowledge in different circumstances of the situation.

lIA. Characteristics of Typical Oral Practice

As Pattison (l9~7:7) puts it, "Oral practice involves s~Hne of the characteristics

to fully communicate." We have among these characteristics what, why, who,

and how. In the following lines, a more detailed analysis for each characteristic

is mentioned.

UA.l. What: Content of communication

Speakers express their own ïdeas, wishes, opinions, é:lttitudes and infonilation.

They are fully aware of the meaning they wish to convey. The exact content of

any speaker' s message is unpredictable. The content <pr topic is decided by the

teacher, textbook, tapé etc. The content is highly predictable
1

II.4.2. WHY 1: Reason for Communication

Speakers have a social or personal reason to speak. There is an information gap

to be filled, or an area ofuncertainty to be made clear. What is said is potentially

interesting or useful to the participant. Learners speak in order to get good marks

or because the teacher tells tl1em to; in order to practice, speaking.

1104.3. WHY 2: Result of Commùnication

Speakers achieve theÎr aims; they get what they wanted, an information gap is

filled, a problem is solved, a' decision is made etc. The result is of intrinsic

interest or value to the pàrticipants.
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II.4.4. WHO: Participants in Communication

Two or more people, usually faCing each other, paying attention and responding

to what is said, rather than to how correctly it is said.

II.4.5. HOW: Means of communication

Native speakers' output is not c10sely to foreigners' level. Meaning is conveyed

by any means at the speake,r' s command: linguistic or paralinguistic (gestures

etc). Problems are dealt with by negotiation and exch~nge of feedback between

speakers. Translation is not always possible. Errors no~ affecting communication
. . ,

are largely ignored. Native speakers help foreign speaUers to express themselves

more c1early.

The following comments are however made by Pattison (1987: 9) when he says

that: "No c1assroom can reproduce completely the conditions above. Moreover,

where leamers encounter and use the foreign language for only a few hours a

week, they must make optimmll use of the time available, and their leaming

must be structured in sorne way. Pattison continues saying that it does noi mean

that it is impossible to develop .the lemners' communication skills in a F.L

c1assroom. It means that their c1assroom practice should have as many

characteristics of oral practice as possible".

Besides, Pattison says that the characteristics under WHAT are important and

those under WHY 1 and 2 are essential in any kind of communicative practice.

"There must be a c1ear intention behind the lemner' s speech with interest in the

message conveyed and the results achieved". (Pattison: 1987, 9). In a nutshell,

he says that lemns can be gi.ven aims for their speech which are more suited to

the c1assroom context, while resembling those operatink outside il.
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II.5. Analysis of the structure of Today's English

Today's English, classe de ire, was written by J. Ailldud, M. Saad and F. Zobel
• i

and H. A. waters in 1979. It is made up of twenty different topics. Each of these
, ,

topics comprises three diffe~ent reading texts, followed by a set of

comprehension questions, grammar exercises, summary and commentary on

each text. We notice that at the end of each text, we have a crossword puzzle

game. At the end of the book, we have a series of poems.

In fact, the same types' of exercises are repeated again from the beginning to the

end of the book with the only emphasis on answering comprehension either by

writing or saying them orally. The students who are primarily interested in the

language are not likely to find such anangements helpful. They cannot use the
• • 1

as they do not use their own words. These kinds of ex~rcises can never teach the

students to communicate in the language. Comprehension questions give the

students an opportunity to say or write something rather than develop the

reading skill.

As far as grammar exercises are concerned, dri.1ls are fonnulated in the same

way:

"On the above pattern, make five sentences" or

"Sum up the text in your own words" or

" Commentary" etc.

The drills emphasize here the form of patterns of language more than the

communicative function of language. The drills should be left open: for example

"sum up the text in your own words" in this case, the teacher will succeed in

getting his students to pay attention to the communicative use of language.
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Therefore, if the exercises are non-communicative, this may make the English

course boring.

As far as commentary is concemed, students must pay much attention to the

text. The teacher is required to offer the students a: well-defined context for

practice. In preparing a commentary the teacher asks the students to work in
1

pairs before goiIig aver opportunity to talk while discussing the comments.

Another consideration is the kinds of texts we find in Today's English Classe de

1ère
. As mentioned earlier, themes in Today's English are difIerent. Each theme

is illustrated by three texts. One is made up of African literatures, the other is

made up of British literature and the last one constitutes American literature. By

refelTing to these different literatures, authors of Today's English Classe de

1ère are sharing the view that they provide students with different visions of the
,

world. At the end of the book, we have a series of poems that give place to

poetry. Authors. of this book want first, to give place to oral comprehension

without ignoring other types of language.

II.6. Developing the English Speaking Skill in First Form Arts Section

From the pUl-pose of English as means of communication, we estimate that it is

necessary to propose a method, techniques, and teaching aids to develop the

speaking skill which seems to be neglected in secondary schools especially in

First Form Arts section. In 'Burundi English is spokyn by a small number of

people outside the classroom. Therefore, the classroom remains a convenient

place to leam the English language and improve the English speaking skill in

particular. Our main' objective is to develop our students' abilities to use the

language they are learning for the purpose of communication.

In the previous discussion, we indicated the central role of grammar. From this

we realize that' learning a foreign language requires more than the use of
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utterances in correct ·sentences. Hymes (1972: 269-293) argues that in addition

to our knowledge of grammar rules, knowing a langùage entails being able to

use it orally and in writing, in social and communicative situations.

In order to display a good oral expression in English that takes into account the

structural aspect of the English language, we should make sure that each activity

the students areinvolved in" has a communicative intent. Therefore, we remain
,

fully convinced that with communicative methodology:, students will acquire the

general communicative ability which will enable them to cope with everyday
. ,

situations. This can be made possible bya good communicative methodology.

II.7. Communicative Methodology

In regard the actual concept, learning a foreign language requires more than the

use of utterances in correct sentences. On this view, Hymes (1972: 269-293)

pointed out that in addition to our knowledge of grammar rules, knowing a

language entails being able. to use it orally. The following elements such as
1

origins, principles of communicative methodology and syllabus help in

providing good com~unicative methodology.

II.7.1. Origins

Communicative methodology originated in English in the' 1960s. British Applied
linguists began to call into question the situational language teaching developed
from the 193Os., They considered that the situational language teaching was not
efficient in language learning because it focused on the language itself and
therefore was a tetum ta the traditional concepts and methods. Linguists such as
Johnson and Morrow (1981) Brown and Yule (1983), have proposed a number
of communicative principles ta facilitate students ta: integrate their linguistic
knowledge. In this'view, Freeman,(1986: 38) comments: "Even the main goal of
other methods is ta have one's students become comnlunicatively competent, in
the communicative approach, the nation of whatit takes ta be communicatively
competent is such expanded". Notice here that one of the main communicative
approaches has been the realizàtion that just getting students to perform drills or
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engage in control1ed practice may not be enough to hèlp them to stand on their
own fact s users of English. Th~re must be occasiqns when students in the
classroom use language to communicate ideas, not jlust to practice language.

!

They are required to talk freely and use any of the language that they know.

II.7.2. Principles of Communicative Methodology .

Communicative methodology is based on the four language skills. Some of its

principles are:

1. Students must work on an four skills from the beginning. Teaching a

language must be seen not simply as a set of cOJ!ect forms to acquire, but

as a means of communication. Language functions are emphasized over

forms and a variety of forms are introduced for each function.

2. Communicative method~logy views a language for communication.

Dealing with elements in isolation as in our traditional teaching method is

no indication of ability to communicate. Knowledge of the functions of

language is used for it is only shown in real situation.

In our view, Today's English Classe de 1ère is an example of a textbook that

presents elements in isolatio~. For example; on page 85, the structure:

Ought to ........ = should.... , ...... , is introduced and taught in the fol1owing way:

e.g. you ought to come with us =: you should come with us

You should do it = you ought to do it

Transforms the fol1owing sentences as above:

1. You should listen to his sermons.

2. She ought not to spoil her child

3. They should await his decision.

4. We ought to help her to slice the onions.
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5. y ou ought to be less troublesome.

This way presenting structures will never prepare students to engage in a

conversation. They should practice this structure while performing a language

function.

The communicative methodology aims· at getting students exposed to natural
i
1

meaningfullanguage. Johnson and Morrow (1981: 61) argue: "A critical fèature

of the communicative method will be that it operates with stretches of language

above the sentence level and operates with reallanguage in real situations."

3. Another cardinal tenet of communicative methodology is that "you learn to

do by doing". Gnly by practicing communicative activities can we leam to

communicate. The students leam from classroom management exchanges

and realize that the target lang:uage is a vehicle for communication, not just

as a subject to be· studied. The communicative apjJfoach suggests activities

such as role playing, games, problem-solving activities, etc. unfortunately,

we do not tind such activities in Today's English Classe de 1ère
. It only

emphasizes language forms.

4. As for as the teaching/learning process is concerned, everything is done with

a communicative ihtent. To quote Johnson and Morrow (19981: 62) who

point out that true communicative activities have three features:

a) Information gap: There is a gap between thei speaker's and hearer's

information and the conversation helps to close that gap so that now both

speakers have the same information. Teachers are set up situations with

information gaps and which inotivate the students to till them in appropriate

ways. Here is an example without an information gap.: we both know today

are Tuesday and 1 ask: what day is it today? And you answer "Tuesday"

b) Choice: here, the speaker will select from his language what he thinks is

appropriate for his purpose. Conceming this feature, the communicative
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method has to give practice in using language for real purpose. Normally,

communication is purposeful. When a person speaks to another, he/she has

an aim in his/her mind aIl the time he/she is speaking (for example to invite

him/her, to complain to him/her.....).

What he/she says is designed to reach that aim and what the other will say to

him/her will be evaluated in terms of aim.

Having talked about communicative methodology principles, we will now tum

our attention to the type of syllabus that the curriculum can be based on. A

language program goes inevitabiy with vital preparatory work.

II.7.3. Syllabus

Syllabus is vit'wed as an instrument that allows the teacher to reach a

compromise between the students' needs as social being and individuals and the

activities that will take place ,in the classroom (Brumfit: 1987, 14)

Today' English Classe de 1ère consists of a list of linguistic structures (grammar

to be taught) and a list ofwords (lexicon), for example, the text "1 have a dream"

on page 48, which is· accompanjed by the following grammatical structure and

key words or new vocabulary items:

A. Grammatical structure:

Must + verb (obligation)

e.g: - That is something 1 must say to my people.

- We must not be guilty ofmy wrongful deeds.

B. New vocabulary itèms:

Among others:

- Whirlwinds:
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- Bright day

- Desolate
Valley of segregation

- Racial justice
Heat of opp:::-ession, ...

This manner ofsetting the course plan is regarded as deficient. ln fact, one of

the main effects of communicative syllabus in language teaching maybe the

abolition, in the classroom, of the focus on the structure of the language over the

other areas.

It is true therefore that in the Finit Form Arts section, activities that take place

are successful in promoting grammatical accuracy. They are not related to

practicing communication. For instance, at the end' of each text, there are

comprehension questions to be answered. The answers are simply consisted of

reading a part of the text; then a question-answer technique is used. Let us

consider questions that accompany the text "Dating" in Today's English Classe

d 1ère 7'-e , on page 1:

1. Why do Americans want teen-agers to mlX easily with other young

people?

2. Why do sorne young people tum to drugs?

3. Why do groups of friends share a house by the sea communally

4. Why do young people like group living?

5. What do you thinl< of the American system conceming young people?

Students read in their books in answering all these questions. They use what
Rodgers (1978) caUs a "reporting language". In order to achieve communicative
operation, the focus changes from the accurate production of isolated utterances
to the f1uentselection of appropriate utterances in communication. The student
is concemed with using language. 1'0 do so, the comniunicative suggests giving
roles to leamers. The teacher has to set up the conditiçms for communication to
take place. In Today's English Classe de.l ère, this does not appear.
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In communicative methodology, we Ïntroduce in a kind of conversation where

students use the SIfucture while talking about their feeling. Context also plays an

important roles O'Neill (1970), argues: "Students are presented at the beginning

of each unit with contextualized examples of the grammatical patterns under

study. They are followed by drills,' invention and practi'ce situation".

Bere, the situations are described as representing typical instances to put the

class in a natural situation where they have to use the patterns which are drilled.

\Vilkins (1976) gives examples of the communicative functions of language and

their relation to grammatical fonns.

A. Function to Form.

Function Sentence FOnTIS Realization

a. Imperative -Please finish that letter Miss Smith.

odering

letter

b. Condidonal -Perhaps it should be best if you finish that letter.

c. Infinitive --:\Ve do except you to finish that letter.

You should have no difficult in finishing that

e. !v10dal----You must finish that letter

B. Form to function

Sentence form Realization Function

Give me sorne water. _ Ordering

Imperative Release me now. -~---- Pleading

'Buy a bilingmil dictionary ..__ Advising

Don't go in there. Warning
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From these illustrations, we can conclude that one function may be realized

through several sentence forms, while sentences exemplifying the same structure

do not aIl serve the same function.

As Wilkins (1976) puts it, there are now three mam components to be

considered in preparing a syllabus.

Possible componerits of a syllabus:

1. The semantic component

Basic concept: What to communicate

2. The functional component

Notion

Interactional aspect: Why w~ communicate

3. The functlonal component

Functions

Grammatical knowledge: How,to communicate c====~ Structure

Several models and proposaIs of what a syllabus might look like are summarized

in a communicative language teaching. The syllabus includes descriptions of the

objectives of a foreign'language, the situation in which students might typically

need to use a foreign language (e.g. business, travel), the topic might need to

talk about (e.g. personal identifications, education, sh~pping), the function they

need the language for (e.g. describing something,1 requesting information,
1

expressing agreement, ... ), the notion used in communication (time, frequency,

duration), as weIl as vocabulary'and grammar needed. These cannot be found in

Today's English Class de 1ère.
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Then language t~aching methodology must be concemed with reality, that is, the

reality of communication as it takes the place outside the classroom and with the

reality of learners as they exist outside and inside the classroom.

In short, the fundamental idea of this work is that in the teaching or leaming of

English (or any. other language), the exposure to language is very important.

This enables the learner to a rich language store. Being exposed to language

should then go hand in hand with producing the language. If the learner puts this

into practice, chances are that he or she willlikely im~rove their t1uency. In the

following chapter,' we deal with the methodology which tells how data were

collected in relation tà the work under study.
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CHAPTER III: METHODOLOGY

III.O Introduction

Through this chapter, we deal with the methodology and procedures we used to

gather useful data for our study and how far the met our expectations in

answering the qJestionnaire. Besides, those procedures' describe the population

which is concemed with the study and consequently the research sample. In

addition to that, the area of the study and the description of schools and subjects

are stated.

III.! The area of the study .
!

As it is mentioned earlier, our topic is "Factors AtIecting Students 'oral

Communicative Competence in English: the case of 1st:Form Art Section in

Bujumbura Mayor Shïp and Bururi province."

In investigating the factors behind the inability to speech Shakespeare' s

language, be based our research on eight schools that is, for schools in

Bujumbura and four other schools in Bururi Province. The choice of the two

provinces was that there is no researches carry out on factors hampering

students' oral cümmunicative competence in the two areas.

111.2 Research Population

In a research, the population is a group or category of human beings, animaIs

and other things which have one' or more characteristics in common. In this,
study, the term population refers exclusively to human beings in general, and
specifical1y to students of 1st Form Arts and their respective teachers. 1st Form

Arts students were used in that they are at the advanced level in leaming the
English language. They are in their last year of secondary school and they try to
master the language as'much as possible in order to succeed in the National test
and get their diplomas. Teachers of English were also used as informants
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because they know their students, that is, how their students are strong or weak
in the English language.

111.3 Category of Schools

The following table shows the two categories of school,s:

- Boarding schools where students live at their scliools and

- Day schools where students, after theÎr day lessons, retum to their homes.

Table 1. The Selected School~

Category of Schools

Boarding Schools Day Schools

Lycée GISENYI Lycée Municipal ROHERO

Lycée MATANA Lycée Municipal MUSAGA

Petit Séminaire KANYOSHA Lycée Communal MATANA
,

Lycée TORA Lycée Commtmal MUGAMBA

This categorization was based on the assumption that there is a difference

between boarding schools and day Schools as far as the communicative

performance is concerned. Students of boarding have many opportunities of

being together either in clubs organized at school or when they are in dormitory.

Other students from day Schools suffer from the lack of opportunities to

experience their speaking sldll because they tum back !fome after the day

lessons. They have.limited time to stay together.

111.4. Sampling

Generally speaking, while carrying a research, the researcher should use the

whole population to collect information. The sampling technique was used

because the reasonable resources and time available could not allow the
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researcher to investigate the whole population. In fact, a sampie is a smaller

portion of the population which represents aIl the main.traits of the population.

There are 5 sampling methods: simple random sampling, systematic list

sampling, stratified random sampling, area of c1uster sampling and multi-stage

c1uster sampling. As aH the methods' could not apply to this work, two of them

were chosen for their adequacy. They were multi- stage c1uster sampling and

systematic list sampling. In multi-stage c1uster sampling, the researcher picks a

sample at various levels. In fact, at the level of provinces as Bururi represents

the south and Bùjurnbura represents the west. Instead of going on at the level of

communes the researcher just selected a few informartts who reliably represent

any other student or teacher from any communes. In Bujumbura mayorship,

informants were selected from final Arts students of lycee GISENYI, lycee

Municipal ROBERO, lycee Municipal MUSAGA and Petit Seminaire

KANYOSBA. In Buiuri, infonnants were selected from Lycee MATANA,

Lycee TORA, Lycee Communal MUGAMBA and Lycee Communal

MATANA. The total number of students in these schools was 405.

As for the syst~matic. list sampling, the researcher selected one third from the

schools selected above. The systematic list sampling consisted of selecting

informants using the list. Thus, the population to be studied on was put on lists

and the total number was divided by the number of the sainple to get an interva1.

For instance, every third student was selected. The starting number was

randomly chosen.

It should be mentioned here that an English teacher per school was asked to fill

in the teacher s questiOlmaire. The total number of inquired teachers was 8

corresponding to the number ofvisited schools.



36

Table 2. Sampie of Subjects

School Total Sample Number of

'Population of Teachers

1
Students Selected

Lycée GISENYI 45 15 1

Petit Séminaire 41 13 1

KANYOSHA

Lycée Mlmicipa1 52 17
Il

ROBERa 1

-1 19
1-

1Lycée Municipal 58

MUSAGA 1

1

Lycée 47' 115 1
,
;

MATANA

~6 i

Lycée TORA 1 48 1

iLycée 64 21 , 1

COllllmmal

MATANA

Lycée 50 18 1

Communal 1 .

, MUGAMBA i

1

8
:

TOTAL 405 134 :

III.S. Data Collectio~ Procedures

There are many instruments that a researcher can use in carrying out a research.

To collect the data, if the researcher uses inappropriate instruments, the latter

lead him to wrongful results. ln this study, only observation and questionnaire

were chosen.
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Description of Instruments

~ Students' and teachers' Questionnaire

The fol1owing lines give a detailed description i of the format of the

Questionnaire, its importance and .the relevance of the :questions to achievement

ofthis study. As Pinto and Grawitz (197.1:657) put it, they distinguish two types

of questions namely closed and open questions. The former limit$ the

respondents' expression while the latter lets the respondent free to organize their

answers. In the students' questionnaire, most of the questions are closed because

the respondents, are not required to make an effort in thinking on answers to

questions. Closed questions are economic both in time and thoughts. Thismakes

them easy to analyze. However, the teachers' questionnaire is made up of a. .

mixture of both closed and open questions. This is so because teachers can take

much more time ta' think on the questions and even make comments on them.

Conceming the importance and the relevance of the questions, the students'

questionnaires had three themes: First, l want to know to what extend the

language skills are important in speaking a language, second, the relevance of

the materials used, and lastly the occasions or the opportunities for students

where they can use the English Language.

~ Classroom Observation

The researcher made the classroom observation before administering the
. '

questionnaire to teachers. The researcher planed to obs~rve a total oftwo lessons

at least in each school visited. However, this was not possible in that the time

the researcher visit the sample. schools students were about to start examination

and sorne teachers were hurrying in order to finish the prograrn. Gnly one lesson

was observed in the schools selected. This procedure is of a great importance

because the researcher is present in class and therefore can make a critical
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analysis on what is going on during the teaching process in any lesson. In doing

such a research, the researcher hoped to tind out the various teaching materials

used. Beside, exercise books for students weœ also exarnined in the eight

schools selected;

In a nutsheU classroom observation is a paramount importance in the sense that

it he1ps in the evaluation ofteaching/leaming process.

111.6. Data Analysis Procedures'

The data analysis procedure is a set of ways through which the researcher

presents the data, tinding out the frequency, calculating the ratio in relation to

variables. In fact, this procedure consists of organizing the data coUected. The

data were organized and presented in an understandable form using descriptive

statistics. These are statistics used to summarize the data. The respondents'

answers then were analyzed and summarized in form of tables

111.7. Problem Encountered
i

As the instruments used to coUect data were the questionnaires and observation,

1 did not get an opportunity to, explain the questionn,aire to students. In sorne

schools, students were busy studying hard for their coming exams and teachers

were busy trying to tinish the program and preparing exams.

Moreover, schools were distant from each other and it was not easy to distribute

the questionnaire since' it required gre'at tinancial means. Sorne students in Lycée

Municipal Musaga did not give back the questionnaire administered. The

researcher thought that the three students did not pu{ much emphasis on what

was being done.

In brief, aU the above descriptions indicate how wy proceeded III gathering

useful data. The researcher should know the kind of information needed to
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1

answer the research questions, know the sources of data and finally he must

know the techniques which are to' be applied for analyzing and interpreting the
• • !

data. In the following chapter, we will he presenting the results the researcher

came up with.
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CHAPTER IV: DATA PRESENTATION, ANALYSIS AND
INTERPRETATION OF FINDINGS

IV.O. Introduction

,

This study aimed at establishing factors affecting students' oral communicative

competence in English in 1st Form Arts in Bujumbura and Bururi provinces.

This chapter deals with the presentation and analysis of data from students' and

teachers' questionnaire. In addition to the questionnaire, the observation done in

class is also analyzed. The study was a descriptive survey, thus the data

collected were basically quantitative in nature. They were initially recorded in

the form of frequency count and converted into percentages.

I~l. Data presentation and Analysis
. .

The present section aims to preserit and discuss the data from the questionnaires
• • 1

(teachers' and students' questionnaires) and the results from the classroom

observation. The researcher analyzed separately students' answers and teaèhers'

ones; this was also the case with classroom observation: In analyzing the data,

we went through those which were collected thanks to the procedures used in

the previous section: classroom observation, students' and teachers'

questionnaires.

First of aIl, classroom observation was used to test the: speaking activities in the

material which was at the student$' disposaI. In fact, a classroom observation is

nothing but a live evaluation of teaching and leaming activities. Second, the

results from the teachers' and the students' questionnaire helped us to have an

account of how speaking as a 'course should be understood and viewed for the

better interest of students. In this way, students as weIl as their teachers gave

reasons about what may be at the origin of students' inability to speak English

after six years of the course.
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IV.l.t Data from Students' Questionnaire

In this section, l present and interpret the different answers given by the 1st Form

Arts students in relation to the questionnaire given to them.

When you are in the English c1ass, what are the s~ills that are given more

importance?

a. Listening

their importance)

b. Reading c. Writing (range them according to

Table 3. Presentation of the data for Question nOt

Answers Frequency Percentage (O~) 1
Listening 18 13.84 1

-

1

Reading 3,6 27.70

Speaking 26 20

Writing 50 :38.46

Total 130 ]00

From the above tuble, it is observed that 50 out of 130 students, that is 38.46%

aclmowledge that writing is giving more importance for them, whereas 36 out of

130 students, that is 27.7% responded that the reading skill is more important.

Other students, that is, 26 out of 130 students (20%) responded that speaking is

given more attention, whereas the remaining ones that is 18 out of 130 students

(13.84%) confirmed that listening.is given more importance in the English c1ass.

In relation to the above results given b the students, I· can say that the listening

skill is given the last place in the English teaching process. It is true therefore
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that language is primarily a spoken activity and that the written version is a

representation of the spoken word.

Question n° 2

What kind of English do you need most outside the' c1assroom (Speaking,

reading, listening or writing)?

Table n04: Presentation of the Data'for Question 11°2

1Answers Frequency Percentage (°At)
:

Speaking 20 ,15.38
, 1

Reading 18 113.9
1

Listening 82 ,63.07

Writing 10 ' 7.65
-,

Total 130 i 100
-

As far as this questionis concemed, a great number of students that is 82 out of

130 students (62.070/0) respC?nded that the listening skill is needed outside the

c1assroom. Another group of respondents, that is, :20 out of 130 students

(15.38%) answered that the spealdng skill is needed most outside the c1assroom.

Other respondent, that is, 18 out of 130 (13.9%) agreed that reading skill is

needed. 10 remaining students out of 130 (7.65%) said that the writing skill is
, '

needed outside the c1assroom. Looking at these students' ,answers, l can say that

the speaking skill is the most needed skill outside the c1assroom whereas the

writing skill is the least required.

Question nO 3

What do you 1ik~ among the following?

- Reading
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,

1

ta for Question n° 3

requency Percentage (%)
18 44.61
1

4 26.15

2 16.92

6 12.32

30 100
1

:

1

ers to question n03, 58 infd>rmants out of 130, that is
,

adi!1g rnost. Another group of respondents, that is,

riting most. 22 out of 130 students answered that

y rnost whereas the rernaining students mentioned

se students' answers, 1 can argue that few students

skill is given such a score because in Today's

e are many texts and students while studying thern

:

:

Table 5. Presentatio~ of Da

According to students.' answ

44.61 % said that they like re

26.15% said that they like w

they like sumrnarizing oralI

conversing. Referring to the

like conversing; the r.eading

English Classe de 1ère ther

proceed by reading.

T~~ 1

Writing

- Surnrnarizing orally

- Conversing

Answers F

Reading 5

Writing 3

Surnrnarizing orally 2

Conversing 1
1
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Question nO 4

What do you like more between grammar and doing free communication?

Table 6.Presentation of Answers for Question ri°4

1 Answers Frequency :Percentage (%)

rGrammar 80 161.54
1

Doing Free 50 :38.46

Communication

Total 130 '100

It is observed from the above table that a great number of students, that is, 80

out of 130 students (61.54%) responded that they like grammar more than doing

free communication, where~s 50 out of 130 students (38.46%) answered that

they like doing free communication. In relation to the above answers, students

do not have much time to practice 'the speaking skill.

Question nO 5

How do you feel when you are asked to speak English in the classroom in front

of other students?

- Happy

- Afraid

Table7. Presentation of Answers for Question n0 5

Answers ~requency Ipercentage

Happy 54 .41.54

Afraid 76 ' '58.46

Total 130 100
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My intention when 1 asked this question was to check how the students feel
when they are asked to speak English when they are in front of others. A great
number of respondents that is 76 out 130 students (58.46%) feel afraid whereas
54 out of 130 students (41.54%) feel happy. In relation to this table, 1 can say
that students do 'not have a positive feeling while they are asked to speak in the
classroom in front of' others. As psychologist puts it, student with high self­
esteem performs better in learning than students with low self-esteem. The
students, therefote, must attain a high degree a~ possible of linguistic
competence. He must develop skill in manipulating the linguistic system to the
point where he can use it spontaneously and flexiblr in order to express his

intended message.

Question n° 6

Do you speak English outside the English class?

- Yes

No

Table 8: Presentation of Answers for Question n° 6

Answers Frequency Percentage
-

Yes 60 46.15

No 70 53.85

Total 130 100

This question aimed at getting an idea about students' ability to speak the

English language. A great number of students that is 70 out of 130 answered that

they do not speak English outside English class. The r~maining students, that is,

60 out of 130 students responded that they speak English outside the classroom.

As time parted to English language leaming is too short, the researcher believed

that having extra time outside the classroom can also be useful.
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Question n° 7

Are you able to make a conversation with an English speaker?

Yes

- No

Table n° 9: Presentation of Answers for Question nO 7 .

Answers Frequency Percentage

Yes 56 43.07

No 74 56.93

Total 130 :100

1

In this table, 74 subjects that represent 56.93% of the Tespondents answered by
,. ,

No. 56 subjects that totaled 43.07% of the respondent replied by Yeso On the

above view, it is clear that no matter how one knows ·a language, he cannot

communicate with anyone if he is afraid to use it.

Question n° 8

What are the difficulties that, you face when you have to express yourself orally

in English? (Choose among the following)

- Lack ofv0cabulary

- Afraid of making mistakes

Problem ofpronunciation
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Table 10: Presentation of Data for Question n° 8

Answers Frequency Percentage (0/0) -J
Lack ofvocabulary 44 33.84

Afraid of making 66 :50.76

mistakes

Problem of pronunciation 20 .15.4

Total 130 . 100
1

This question was asked to know which outstanding problem students have

when they have to express themselves orally in English. From the above table, it

is observed that 66 out of 130 students, that is, 50.76% respond that they are

afraid ofmaking mistakes. Gther 44 students that is, ~3.84% revealed that they

lack vocabulary. 20 out of 130 students that is, 15.4% said that they have a

problem of pronunciation. With reference to the above results, one can say that

all the problems cited above affect the speaking skill. Notice here that the

amount of time which is given to students to speak determines the case with

which they speak. Ifstudents have enough time to speak, they get an

accustomed to speaking. The result to this question revealed that the students do

not get enough time to .practice and use their English.

Question n° 9

Do you thin1< that the English course III the 1st Form Arts helps you to

communicate orally in English?

Yes

- No



48

Table Il: Presentation of Data, for Question nO 9

1 Answers Frcquency Pe,rcentage

~Yes 52 40
1

No 78 60

Total 130 100

The data in this table showed that 78 subjects that is, 60% of the respondents

answered 'No'; to mean that the English course in 1st Form Arts does not help

them to communicate orally. A,number 52 students tlj1at represents 40% of the

respondents answered 'Yes'. '

With regards to the above question, responses from students, we can say that

English course in 1st Fonn Arts does not help students to communicate orally.

When we realize the number of hours (English Lesson) per week (7), and the

way Today's English is struc,tured, one can agree that the assertion above is true.

The leaming material should contain exercises whlch would help students

communicate orally.

Question 10

Does the textbook Today's English Classe de 1ère provide you useful

exercises?

- Yes

- No
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Table 12: Presentation of Data for Question n° 10 :

Answers Frequency iPercentage

Yes 80 61.54

No 50 . -38.46

l-T._o_ta_I -L1_1_30 LI._10_0 _

It is observed from the above table that a great number of students, that is, 80

out of 130 students (61.54%) gave a 'Yes' answer, whereas 50 out of 130

students (38.46%) responded with a 'No'. from these results, one can argue

Today's English Classe de i ère provides students useful exercises.

Question n° Il

Is Today's English Classe de 1ère a good book for you?

- Yes

- No

Table 13: Presentation of Data for Question n° Il

Answers Frequency Percentage

Yes 82 63.07

No ,48

1

36
.
93

1130 .Total
1

:100
1

For this question, conceming the value of the textbook used in l st Form Arts, l

just want to know if the students' book which is at their disposaI is good for

them. To this question, 82 students responded 'Yes' , meaning that the textbook

is a good book for them. The remaining 48 studcnts, that is 36.93% responded
1

with a 'No' answer. !
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Seeing how the· tests and state examination in English are asked, the students

have a reason in giving such a response. This is so in the c1assroom and National

Test evaluations.
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Table 14: Summary of Studellts' answers to their Questionnaire (in

Frequency and Percentage)

Questions Answers Frequency Percentage

1. When Vou are in the Listening 18 13.84

English Class, what are
,

Reading 3q 27.7

the skills that are given Speaking. 28 20

more importance? Writing 50 38.46

2. What kind of English Speaking 82 63.07

do Vou need most Reading 18 13.90

outside the c1assroom? Listening 20 15.38

Writing 10 17.65

3. What do Vou like most Writing 34 26.15

among the following? Summarizing orally 22 16.92
Conversing 16 12.32

4. What do Vou Iike more Grammar 80 61.54

between Gramfnar ahd Doing free 50 38.46

doing free communication? cÇ>mmunication i

5. How do Vou feel when Happy 54 41.54-
--

Vou are asked to speak _ Afraid 76 58.46
English in c1assroom in

front

of other students?

6. Do Vou speak English Yes 60 46.15

Outside the English c1ass? No 70 53.85

7. Are Vou able to make a Yes 5~ 43.07

conversation with an No, 74 56.93

English speaker?

8. What are the difficulties Lack 44 33.84
1

Vou face when Vou have to of vocabulary

express yourself orally in Afraid of ma king 66 50.76
English? mistakes

Problem of 20 15.4

Pronunciation
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9. Do vou think that the Yes, 52 40
f--

English course in First No 78 60

Form Arts helps Vou'
i

to communicate orallv?

10. Doesthetextbook Yes 80 61.54

Today's English Classe de No 50 38.46

1ère provide Vou useful

exercises?

11. Is Today's English

Classe Yes 82 63.07

de 1ère a good book for :

Vou? No 48 36.93

IV.1.2 Data from Teachers' Qu"estionnaire

As already said, teachers' questionnaire and students' questionnaire were

fonnulated in different ways, that is, the mixture of closed and open questions

for teachers, while the students' questionnaire had closed questions. Despite this

difference, they would contribute to a unique goal, that is, factors affecting

students' oral communicative competence in English. The questions and the,
1

responses from teachers' questionnaire are as follows:

Question n° l

Give an order of priority for the different language skills that your students' in 1st

Form Arts students will need when using English:

- Speaking"

Writing

- Reading

- Listening
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Table 15: Presentation of Data for Question n01

1 Answers 1 Frequency ~centage

1 Speaking 2 25

Writing 4 ,50 ,

Reading 1 12.5

Listening 1 12.5

1

Total 8 100

In asking this question, my intention was to find out the place given to the four

language skills. To this qu;estion, one out of eight teachers, that is 12.5%

responded 'reading skill', one other teacher out of ~ight teachers responded

'listening skill', two others; that ~s, 25% mentioned '!speaking skill' and four

teachers, 50% aI).swer~d 'writing skill'.

As tàr as l am concerned, in relation to above answers given by teachers, l can

say that the reading and the" listening skills are given the last place. It is

considered necessary for the teacher to force thestudents only to speak English

during the English class. The teacher himself must be able to convince his

students to be brave tospeak English no matter how they have a bad grammar.

Question n° 2

What kind of language (spoken or written) do you thi~ 1st Form Arts students'

should be able to understand?

Table 16: Presentation of Answers for Question nO 2

Answers Frequency Pe"rcentage

Spoken 2 25

Written 6 75
1

Total 8 100
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Ta this question of knowing the kind of language between spoken and written

language the students ·should be able to understand, 2 teachers out of 8 .(25%)

answered 'spoken language' whereas 6 other teachers (75%) responded 'written

language'. In relation to the above answers given by teachers, it is evident that

the spoken language is not understood by the stuâents. As a language is

described as a means of communication; there is a strong concern for the social

reality and the nature not just of systemic competence but of communicative

competence, hO"w students manage to use language for what they want and need.

Question n° 3

\Vhich skills do you like to teach your students among the fol1owing:

- Speaking

- \Vriting

Reading?

Table 17: Presentation of Data for Question nO 3

~100

Answers Frequency Percentage

Speaking 4 50

1

\Vriting 2 25

1 Reading 2 25

This question was asked to know which of the above !mentioned skills teachers

like to teach their students. 2 teachers (25%) answered 'writing' and 2 others

answered 'writing, speaking'. The other 4 teachers (50%) responded 'speaking'.

From these results, we can say that even though our students still have problems
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III speaking, teachers· do their best to teach them. In fact, time allocated to

English language learning is too short (7 hours per week) and teaching aU the

skills mentioned is not possible.

Question n° 4

Is there, (Yes or No) a sufficientamount of .communicative output III the

material you use?

Table 18: Presentation of Answers for Question n° 4.

Answers ~reqUeDCY Percentage
--

Yes 14 . 50

No 4 '50

Total 8 100

A group of 4 teachers out of 8 (50%) gave a 'Yes' answer while the 4 remaining

teachers (50%) provided a ~No' answer. In relation to the above answers by

teachers, one can say that for some teachers, there ls a sufficient amount of

communicative output in the matèrial they use. For other teachers, they denied
. .

the existence of suffi.cient amount of communicative output in the material the

use to teach in English.

understood.

The languages are being spoken as they! are being decided and
j

It should be noticed that the material used in teaching can increase or decrease

leamers' competence. As our aim, is communicative competence, one can say

that the production skill is time-creating device. This tend to give leamers more

time to formulate what they intend to say. The main feature of speaking which

can be traced to the processing conditions of communication involves the time

factor.
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Question n° 5

Are the subjects and the contents of the material interesting for the students?

- Yes

No

- Comment

Table 19: Presentation of Answers for Question n° 5

l, Answers
-- i "1

1 Frequency Percentage 1
1,

Yes 2 . 25
:

No 6 75
i

Total 8
,

100
..-J

From the above table, it is understood that 6 out of 8 teachers (75%) respond

that the subjects and contents of the material are not interesting for the students.

2 teachers out of 8 (25%) answered that the subjects and contents of the material

are interesting for the students.

As for the comments, 6 teachers out of 8 said that the material is old and

consequently boring. Students would like to read vari,ed, interesting and ·up-to-
1

date books. The 2 remaining teachers which represent 25% have confidence in

the materia1. Th~y cOl)Jmented saying that if the students follow well the content

of the material, they succeed in their examination or National Test.

In general, English teaching material in 1st Form Arts· is to be changed tomeet

students' requirements in the modem world.
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Question n° 6

Are the subjects and contents of the material helpful for students to

communicate?

- Yes

- No

- Comment

Table 20: Presentation of Data for Question n° 6

Answers Frequency Percentage

Yes 4 50
~ --_0

INo 4 50
1

tTotal 8· 100

To this question of knowing if the content and subjects of the material are

helpful, 4 teachers (50%) gave a 'Yes' answer while 4 others answered with a

'No' answer. With regards to the above responses from. teachers, one can say

that the subjects and contents of the material are helpful on the one hand and not

on the other hand.

Teachers' comments on this question were that the subjects and contents of the

material are helpful in so far' as sorne themes are interesting in one hand and not
;

helpful in other hand because th~y are old fashioned
r

What can be conc1uded

from the above is that students' difficulties to communicate in English must be

solved as soon as possible considering their needs in the working world.



58

Question 7

Are the subjects and contents of the material relevant to the students needs?

- Yes

- No

Table n° 21: Presentation of Data for Question n° 7

Answers Frequency IPercentage

Yes 7 87.5

No
1 1 12.5

~-j
\ Total

1

8 .100

From this table, it is understood that 1 out of 8 teachers (12.5%) does not see the

relevance in the subjects and contents of the material in 1st Form Arts. A great

number of respondents, that is, 7 out of 8 teachers (87.5%) answered with a
,

'Yes' answer meaning that the subjects and the cOrltents of the material are

relevant to the students' needs.

Teachers commenteel on this question saying that the subjects and contents of

the material are relevant regarding the way students are required to answer

questions in their exams. Therefore, as a language is described as a means of

communication, there is a strong concem for students to link their language they

learn in c1ass to their everyday needs.·
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Question nO 8

Are the objectives of the contents clearly stated for both students and teachers?

- Yes

- No

Comment

Table 22: Presentation of Data for Question n° 8

IAnswers Frequency Percentage 1

Yes 6. 75
1

No 2 :25

Total 8 100
1

Here 2 teachers that represent 25% of the respondents answered 'No', to mean

that the objectives of the contents are not clearly stated for both students and

teachers. 6 teachers that represent 75% of respondents answered 'Yes' to the

question, meaning that the objectives of the content are clearly stated for both

students and teachers. Teachers commented that the objectives are stated at the

beginning of the book in the introduction.

In fact, to correspond to the present realities, those objectives must be reviewed.

A material is judged to be relevant, after realizing hs o«tcome.

Question n° 9

Is Today's English Classe de 1ère relevant for communicative purposes?

- Yes

- No

Comment
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Table 23: Presentation of Data for Question n° 9

1 Answers ~~uenC}'__ Percentage
11

Yes 2 25 [

No 6 ;75

Total 8 i100

The data in this table show th~lt 2 subjects (25%) of the respondents answered

'Yes' to mean that Today's English Classe de 1ère is relevant for

communicative purposes. A big number that represent 75% of the respondents

answered 'No', meaning that the book used is not relevant for communicative

purposes.

The comments about the question 9 were that the book is somehow relevant for

communicative putposes especiaUy when answering tbe commentary questions.

However, with regards to some students' ability of understanding, there would

be barriers as far as communicative is concerned. Communication does not.limit

only in answering questions, it must go beyond the classroom questions

Question n° 10

Would you recommend adapting or tontinuing with the same material you use

for your students?

- Continuing

- Adapting
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Table 24: Presentation of the Data for Question n Q 10
• 1

Answers Frequency Percentage

Continuing 0 0

Adapting 8 100

~lTotal 8 100
.~---_. ~

In the table above,. 8 out of 8 subjects who represent 100% responded that they

recommend adapting. the material they use. In relati:on to the answers given

above, one can say that the material used in teaching English should be adapted

for the students' purposes. If we carefully look at the answers received from

question 10, we realize that aIl teachers of English in the schools visited were

for adapting the material used jn teaching English.

Question n° Il

Please make additional comrt1ents if any

Question Il asked teachers to make additional comments in relation to the
• 1

question and the subject under study. They commented saying that in the book,

sorne themes are more interesting than others for students and if the class is

active, the lesson becomes interesting. It is also an occasion for students ta

practice their speaking skill. For sorne teachers, the time given to the course is

not sufficient enough to assess students' ability in speaking.

Besides, the textbook used put much emphasis on grammar, reading and doing

the written exercises. In addition, one of the teachers Silid that the textbook used

in 1st Form Arts IS good but in order to help students develop their speaking

skill, it should. contain exerClses which increase students' communicative

activities.
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Table 25: Summary of the Teachers' Answers to th~ Questionnaire (in

frequency and Percentage)

Questions
.

Answers· Frequency Percentage

1. Give an order of Speaking 2 25

priority for the different Writing 4 50

language skills that your Reading 1 12.5

students in lst Form Arts listening 1 12.5

will need when using

English

2. What kind of language Spoken 2 25

(Spoken or written) do Written r 750 :

Vou think lst Form Arts

Students should be 1

1

able to understand?

3. Which Skills do Vou Speaking 4 50

like to teach your

students among the writing 2 25

Following: speaking
,writing, reading?

2 25

reading

4. Is there a sufficient Yes 4 ; 50
1-- --

amount of communicative No 4 1 50

output in the material Vou 1

use?

5. Are the subjects and Yes 2 25--
contents of the material No 8 75

Interesting for students?

6. Are the subjects and Yes 4 50_._--,

contents of the material No 4 50
helpful for students to

:
communicate?
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7. Are the subjects and Yes 7 87.5
1--

contents of the material No 1 12.5

relevant ta the swdents'

needs? .
1

8. Are the objectives of the Yes 6 , 75

contents c1early stated for No- 2 25

bath students and

teachers?

9. Is Today's English Cfasse Yes 2 25
~- - --

de 1ère relevant for No 6 75

communicative purposes?

10. Would you recommend Adapting 8 100

adapting or continuing Continuing 0 0

with the material you use

for your students?

I~l"~I'Data from Classroom Observation

In doing a research about fadors affecting students 'oral communicative

competence in English, c1ass observation was used to_ describe the way the

English course is taught and to check if the material used while teaching are in

sufficient number. During the c1assroom observation, I discovered that the

English course is taught almost in the same way, that is, the teacher cornes in the

c1assroom, tell the students to take their books and read silently the text. After,

the teacher reads the text and the students follow. In àddition, students are told

to take their copybooks in order" to put down vocabulary or new words and

expressIOns.

The teacher exploits the text -and asks students to answer to comprehension

questions related to the text. A small number of students raised hands and

answered while great number of others seemed not to be concemed.
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Furthermore, l noticed that sorne students fear to speak English in class. It is

clear that we canaot expect students to overcome speaking problems if th~y do

not make an effort to speak. l noticed that students likewritten exercises more

than summarizing and responding to comprehension questions orally. Another

problem 1 identified was that sorne classes were large with a great number of

students and this made it difficult for the teacher to carry out a good control of

the speaking skill.

In the boarding schools therefore, students performed; speaking better than day

schools due to the fact that students of boarding schools have much time to be

together and then exchange. They are even in English clubs organized al. their

schools. However, students of day schools 1eave their, classes after the day

lessons to go back home and they live in different localities from their schools.

Thus, ta have sufficient time to discuss was a problem for them. Besides, sorne

schools were in shortage of students' books wherè three or more students shared

one book. It is therefore tru~ that students face problems in the speaking skill

when they lack material to help them.

I~2.Interpretation of Findings

The results we come up with in' the previous sectionswere satisfactory. This is
because the objectives on bàsis of which this study was conducted were
achieved. Moreover, the hypotheses were satisfactorily supported. It should be
recalled the objectives were to determine how English course helps students of
First Form Arts to communicate oral1y, how frequent do students speak English
outside the English cIass, and how 'appropriate 'are the methodology and the
communicative activities in the improvement of student 'oral communicative
competence.

Despite some differences in point of view on the part of informants, the reader

of this study should know that all the information providers agreed generally on

the most essential ideas, objectives and hypotheses ofthis study.
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In fact, the language should ,be learnt for communicative purposes. The learner

has to be well trained so as to be able to speak accurately and f1uently. To solve

learners' proble~s related to performance, the learne~ has to accumulate more

input and have opportunities to produce output by practicing his language

outside the classroom. In other words, language. outside the classfoom

complements language inside the classroom.

~ The Importance given to the Language Skills

If we carefully look at the column dealing with the percentage in table 3, we

realize that the speaking he students' answers display a tendency to give more

importance to the writing skil!. In the same way, questi:on 1 and 2 from teachers'
!

questionnaire sought to know whièh skill students in Flrst Form Arts Section are
• • 1

able to understand. The findings showed that all the fo~r skills are needed at the

same level when using English. Question 3 from students' questionnaire sought

to know the skills that students like most among the four mentioned. Results

showed that reading skill was the most likely used as students read their text

. before doing anything.. As for questiqn 4 from students' questionnaire sought to

know what students like between grammar and doing free communication, a

great number ofrespondents'mentioned grammar wher,eas a smaU put doing free

communication.

In fact, communication involves the four language skills namely listening,

speaking, reading and writing. ·It is therefore true that one skill cannot work

alone without another. Then, students need aU these skills in order to accomplish

the task of communication. The language user is sometimes required a

combination of the four skills.

AlI in aH, sorne students have the tendency to give less attention to sorne skills

than others (table 3). The conclusion is that there is a ~omplementarity between

the skills. However, based on the results obtained, 1 can say that hypothesis one
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which states that there is ignorance of oral practice in English course in Pirst

Form Arts section was .proven right.

>- The Use of English Language Outside the Classroom

To learn a language, the leanler has to be in contact with a community where the

language is spoken. This is supported by Mackey (1965:1 07) when he says that
. ,

a leanler of a second,language who has no contact with a community where the

language is spoken may fàil to learn or maintain his second language. He also

indicates that time plays a major role in the English learners' low performance.

However, opportunities of using English may occur and learners may not care

about them. For instance, students at boarding schools have much time to

perform the English language as they live together at their schools. Even if time

is not sufficient f0r day students, break time can help t,hem to practice speaking.

Therefore, hypothesis 2 which states that many students are not fàmiliar with

English use outside the English c1ass was proven right.:

IV.3.Findings from Classroom 'Observation

During my c1assroom observation, 1 noticed that students were taught in the

same way using the same material (Today's Englislt Class de lere).However,

the teacher entered the c1assroom, toid the students to take their books and read

the given text. After that, students took down notes and answered

comprehension questions relàted to the text. In additio:q., some secondary schools

visited were in lack of sufficient books where three or more students had to

share one book. The book is full of exercises. Among them, we have

commentary questions at the end of each text.

1 therefore noticed that those teachers did not like to give, such exercises to their

students and this will not help students to improve their speaking skill.
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Moreover, when answering comprehension questions, many students feared to

raise their hands and then respond. The interaction between students and

teachers was almost absent in that few students managed to answer questions

oral1y. It was observed that the time allocated to the English course was not

sufficient. In fact, it. was very hard for the English teacher to give many

exercises related to speaking skill within the forty five minutes. Note that when

they got opportunities to givè exercises to their student~, they did not get enough

time to check and correct due to the great number of sttldents in sorne schools.

Based on my observation, l realize that the methodology and teaching material

did not provide students with aIl their needs to imptove their communicative

competence. In fact, l noticed that the absence of teaching-learning material is a

handicap for effective leaming process. Therefore, the hypothesis 3 that states

that there is a lack of appropriate methodology to provide with to improve their

communicative competence was right.

IVA.General Discussion of the Results

The results of our research help us to lGlOW different factors behind the
,

communicative cC'mpetence in First Form Arts. In fact~ our results are discussed

in relation the category of schools (boarding and day school). The fol1owing

lines provide results the researcher came up with.

First of aIl, aIl the schools have the same material which is in the students'

disposaI. Therefore, in the boarding schools visit~d, students' books are enough

while they are in limited number in the day schools. When it cornes time of

reading a text, students of d'ay schools wrote the text! on the blackboard: After

the day lesson, books werekept in the library for day schools while students of

boarding schools keep the books by themselves.
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Moreover, the social milieu that sUITounds studentp plays an important in

encouraging students to overcom~ speaking problem$ or not. Students of day

schools fear to speak English when they are at home. If it happens for a student

to speak English at home, hi is seen by people around him as proud. Thus, such

a milieu does not help students practice speaking· skill weIl. The lack of

occaSlOns to perfonn oral skill causes leamers' failure to express orally in

English.

In sum, students lack a good command of spoken English to communicate

fluently and appropriately., However, since English is an instrument of

communication tl:lfOUghout the world, students need to acquire it and use it in

real life. This requires students' sèlf involvement whiqh in tum enables them to
• • 1

participate in various .discussions at different circumstances.
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CHAPTER.V.GENERAL CONCLUSION AND RECOMMENDATIONS

V.l.General Conclusion

Our research was carried out with the main objective 9f pointing out the factors

that are behind low level of students' communicative in Burundi secondary
; 1

schools. We wished to focus on how communicative competence is conducted in
1

First Form Arts section in a total of 8 schools (4 schools in Bujumbura mayor

ship and four other schools in the province ofBururi)..

The tirst chapter of the present study deals with the general introduction where

we try to show the importance of the English language in the world in general

and in Burundi in parlicular. Here a particular ehlphasis is put on the English

oral skill and how First Form Arts students view this aspect of the English

language. Statement of the problem, research question~ and research hypotheses

are mentioned in the first chapter..

The second chapter deals with the views and critics ;by different authors who

have worked on the field of communicative competence. The third chapter deals

with the methoclology used to collect the data. Therefore', the questionnaire and

classroom observation were used as instruments

As far as fourth chapter is concerned, it deals with the presentation and analysis

of the data collected and the discussion of the findings. Three main components

are particularly focused on, that is, the importanc~ given to the different
. .""",

language skills, the use of English outside the classroom and methodology used

in First Form Arts. With the help of students' and teachers' questionnaires, in

association with classroom observation, results are ,collected, presented and

analyzed.
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Y:2.Rccommcndations

1. To BEP E S (The curriculum Designers Bureau of Secondary School

Education)

It should revise the English, book used in First Form Arts and adapt it to the

present realities to help students overcome speaking prbblems.

2. To students:· They should obtain as high a degree: as possible of Linguistic
• 1

competence, that is, they should. develop the skill in manipulating the Linguistic

system to the point where they can use it spontaneously.

They should distinguish between the forms which he has mastered as part of his

Linguistic competence and the communicative functions that they perform.

They should develop skills and strategies for using to communicate meanings as

effectively as possible in con'crete situations.

3. To teachers or"English: They· should organize their students in groups and

give them topics to develop and discuss..

This work is not exhaustive, l would like to invite other researchers to

investigate on factors that affect students' oral communiCative competence and

find more.

4. To Future Researchers

This work is not exhaustive, l would like to invite other researchers ta

investigate on students low level in terms of production skill and find more.
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5. To Donors

They should continue. providing money to the ministry of education in arder in

order to change secondary school program.
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Appendix A: Students' Questionnaire

1. When you are in Class, what are the skills that are given more importance?

a. Listening b. Reading c. Speaking , d. Writing (range them

according ta their importance)

, • 1

2. What kind of Eng1ish do you need most outside the classroom?(Speaking,

Reading, Listening, Writing)

3. What do you like most among the fol1owing: Reading, Writing, Summarizing

orally, conversing?

4. What do you like mOre between grammar and doing free communication?

5. How do you fee1 when you are asked ta speak English in the classroom in
1

front of other students?

a. Happy b. Afraid

6. Do you speak English outside the English class?

Yes L-I_--, No [C-----l

7. Are you able ta make a conversation with an English speaker?

Yes 1.-1_--'
No [:==J

8. What are the difficulties you face when you have ta express yourself orally in

English?

9. Do you think that the English course in First Form Arts helps you ta

communicate orally?

Yes No C=~
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10. Does the textbooks Todays' English classe de 1èreprovide you with useful

exercises?

Yes No

Il. 1s Today's English ·classe de 1ère a good book for you?

Yes NoC~.
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Appendix B: Letter to teachers

Fulgence Havugiyaremeye

Faculty ofArts Md Social Sciences

Department of English Language and

Literature

Dear Teachers,

l am a final year student a~ the University of Burundi and for the time l am

carrying out a research on speaking activities among t'irst Form Arts Students.

The fol1owing is a questionnaire' designed for you. It aims to investigate the

problems encountered by the students' in leaming of speaking skill and the

possible solution to them.

If you could objectively answer the following, it is vital for the comprehension

ofmy study.

Thank you for your cooperation.

Yours faithfully,

Fulgence Havugiyaremye
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Teachers' questionnaire

1. Give an order of priority for the different language skills that your students in

First Form Arts section will9-eed when using English.

a. Speaking b. Writing c. Reading Listening

2. \Vhat kind of language (Spoken or written) do Y0U think First Form Arts

students should be able to understand?

3. \Vhich skills do you like to teach your students °among the fol1owing:

(Speaking, writing, Reading)?

4. 1s there a suf1icient amount of communicative output in the materials you

use? a. Yes b.No

5. Are the subjects and contents of the materials interesting for the students?
° 0

a. Yes b.No comment .

6. Are the subjects and contents of the materials helpful for students to
communicate?

a. Yes b.No comment.....

7. Are the subjects and contents of the materials relevant to the students' need?

a. Yes b.No Comment. ....

8. Are the objectives of the contents clearly stated for both students and
teachers?

a. Yes ° b.No comment....

9. 1s Today's English classe de 1ère relevant for communicative purpose?

a. Yes b.No Comment

10. Would you recommend adapting or continuing with the same materials you

use for you students?
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Il. Please make additional comment s if any.

Appendix D: Classroom Observation Checklist

1. To assess English teaching lesson

2. To know wether there are sufficient books

3. To see theatmosphere that reigns in classroom during the Eng1ish lesson


