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ABSTRACT

This study set out to assess the causes of the lack of fluency in the speaking ski!!,

the problerns that students and teachers corne across in the process of teaching and

learning the speaking skill. It also sought to suggest the strategies that could be

used to irnprove the speaking skill. This study found out that the lirnited tirne

allotted to the speaking ski!!, the lack of opportunities to practice the language, and

the inadequate teaching rnaterials are arnong the problerns faced when teachers are

executing their duties. This study also found out that the large nurnber of students

in the target class, the lirnited knowledge in grarnrnar; pronunciation, vocabulary

and the shyness of the students were the problerns that teachers encountered in the

process of teaching and leaming the speaking skill. In the light of rny findings a

nurnber of recornrnendations are addressed to various stakeholders in the education

sector in Burundi.
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CHAPTER 1: GENERAL INTRODUCTION

1.0. Introduction

Since the creation of man, language has been the most useful tool in

communication. Ruman beings communicate among themselves by using various

methods such as speaking, writing and gestures.

It is worth noting that the use and teaching of the English language in Burundi is

justified by the importance of English and the role it plays in the modern world.

Nowadays, the English language in Burundi is a tool of communication in the

modern world. Due to these reasons, by the introduction of English from the

primary school to the university and the creation of various English centres and

clubs where people attend evening classes, we note that Burundians are learning

English to improve their knowledge in communication because English is the most

influential and the present day language al! over the world.

1.1. Background to the Study

Language is the most direct way for mankind to communicate information and

exchange ideas. In any given community, people express their thoughts and needs

by using a language. Indeed, the preponderant role of any language is to enable

people to communicate among themselves. Then; when people come together with

other people of different cultures, they feel the need to communicate. Thus, there is

a necessity to learn a second or a foreign language. Due to this reason, the latter

becomes an important tool which makes life easy among different communities.

In Burundi, the need to teach and to learn English may find its justification

primarily in the geographicallocation of the country and the salient place occupied

by English language al! over the world. Except the Democratie Republic of the
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Congo (DRC) which is a French speaking country, Burundi is surrounded by

English speaking countries, namely: Kenya, Uganda, Tanzania and Rwanda. In

addition, the recent integration of Burundi in EAC and other different

organizations such as the UN, AU, COMESA, and the UNESCO; to name but a

few, stimulates Burundians to learn English because these organizations discuss in

English in their daily activities namely: conferences related to security,

administration, trade ahd commercial affairs, politics, and meetings.

In addition, communicating in one's native language seems easy and natural.

Nevertheless, this case becomes challenging when someone needs to communicate

in his!her second language. It becomes more difficult when he/she is obliged to use

his!her foreign language. Here, the speaking skill must be involved in order to

achieve a smooth and effective communication.

1.2. Statement orthe Problem

It is true that in a country where English is taught as a second or foreign language,

students have problems of oral production. Their speaking skill seems to be poor.

If students want to be fluent in English, they must have a mastery of sorne

expressions and vocabulary items. Indeed, l have looked at the various course

books designed for the Seventh, Sixth, Fifth and Fourth Form classes, and l have

noticed that ail the grammatical structures are taught at these leyels. As a matter of

fact, the students of the fourth form level were expected to know how to express

themselves in different circumstances such as greetings, compliments, suggestions,

apologizing and requesting.

However, l have come to realize that the oral skill of the students of the Fourth

. Form Level is very low. That is, they ate characteristically hesitant, inaccurate, shy

and incoherent. Therefore, they cannot express themselves effectively and fluently
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during the English lessons or outside the cUrriculum, and they cannot stand for a

long conversation. Hence, there is a need for an inv'èstigation into the causes ofthe

low communicative performance and the lack of fluency' in the English of the 4th

Form level despite their mastery in English.

1.3. Motivation of the Study

The motivation of the choice of this topic resulted from my observation during

classroom interactions and out of the classroom, when 1 was doing the teaching

practice. Students had problems in the oral skil1 when they were expressing their

ideas, thoughts, feelings or even when they were asked to present a dialogue oral1y

in English. They sometimes showed an avoidance behavior. The above-mentioned

reasons pushed me to carry out this investigation so as to shed light on how the

speaking skil1 can be improved in Songa commune.

1.4. Purpose ofthe Study

The purpose of this study is to investigate the causes ofthe lack of fluency in the

English oral skil1 and describe sorne problems that the students come across when

they are leaming the speaking skil\. The next purpose of this study is to determine

the strategies to improve the speaking skill of the students ofthe 4th Form c\ass.

1.5. Research Questions

This study is an attempt to assess the causes of the lack of fluency in English and

the strategiés
t

to iniprove the spàken English ,in the Fourth' Fotm c\ass. The

fol1owing àre questions that 1asked myself and which guided nie:

1. Why are s,tudents ofthe F9urthForm c\ass not fluent inthe English Language? .

.. ' '
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2. What strategies should be used to improve the leaming and the teaching of the

speaking skill in the 4th Fonn class?

1.6. Hypotheses of the Study

The research hypotheses, being the possible answers or tentative solutions to the

research questions, 1have attempted to put out the following:

1. The lack of fluency by students of the 4th Fonn class in the English language is

due to the insufficient time allotted to the speaking skill.

2. The following strategies should be used to improve the learning and the teaching

of the speaking skill: creating many speaking activities and providing the

opportunity to speak.

1.7. Importance of the Study

The findings from this study will hopefully help teachers and students of the 4th

Fonn class in Songa commune to become aware of the causes and the problems

which may prevent them from speaking effectively and fluently in English. In

addition, 1 hope that the fmdings from this study will help students of Songa

commune to know what should be done in order to improve their spoken language.

This means that they are required to practice o~tside the classroom what they have

leamed in the classroom in order to develop their oral communication

perfonnance. This is because, participating in conversations, discussions or debate

help students to be fluent in a language.

1.8. Scope and Delimitation of the Study

This study was conducted· in the 4 th Fonn class in selected secondary schools

located in Songa commune. Indeed, the study dealt with the speaking skill of the
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students of the 4th Fonn class in the English language. As l could not taclde aIl the

problems of the speaking skill in the English language, l specifically focused on

the causes of the lack of fluency in the oral skil!. l identified theproblems that the

students and their teachers come across during the learning and the teaching of the

speaking skiIl; and fmally proposed the strategies to improve the students' fluency.

1.9. Definitions of Key Terms

A number of tenns need to be defmed since they are recurrent and important in this
study: assessment, speaking, skiIl, ability.

1.9.1. Assessment

In tenns of the English language, Okello and Ocheng (1986:79) define assessment

as

the process ofgathering information about teaching techniques

and procedures by teachers about the process of the learners

and the curriculum. The teacher assesses the ability to translate

the materials presented into a more meaningfùl form, so that if

can be interpreted and comprehended.

According to the Oxford Advanced Learner 's Dictionary (2010), the verb to assess

is to make a judgment about the nature or quality of somebody or something. In

that context, the same dictionary defines the tenn "Assessor" as the person who

judges how weil somebody has done in an exam, a competition, etc.

1.9.2. SkilllAbility

Widdowson (1978:13), on his part, says: "Skills which are defined with reference

to medium (speaking, hearing, composing and comprehending) are lingüistic
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skills." These skills refer to the way in which a language is manifested, or

organized as usage or to be manifested. On the one hand, this implies that, skills

are mainly. the components of English, that is, speaking, listening, writing arid

reading. Then, the English language is manifested in four terms; we listen, speak,

write and read. On the other hand, "skill" can be compared with "ability".

According to the Oxford Advanced Leamer's Dictionary, skill is defmed as "an

ability to do something weil, especially, because you have leamt andpracticed'. In

the same context, the Webster's Third New International Dictionary of English

Language defmes skill as "a developed power of doing a thing competently; a

developed or acquired aptitude or abilitj'. As far as learning is concerned, the

same dictionary defines "skill" as knowledge.

This chapter briefly introduces this work. It exposes the problem of the present

study, the motivation of this work, the research questions and hypotheses; the

importance of the study as weil as its scope. It also deals with the definitions of the

key terms. The next chapter is mainly concerned with discovering what other

researchers have done in related topics.
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CHAPTER II: LITERATURE REVIEW

II.O. Introduction.

This chapter is concerned with what other researchers have done on the speaking

skil!. Indeed, the speaking skill is an important stimulus for effective

communication. Thus, a considerable number of researchers are involved in the

process of teaching and assessing the speaking skil!. Their purpose is to determine

the causes and the difficulties encountered by users of the English language during

their speech production. Those researchers go on to suggest sorne strategies which

could improve the oral production during the teaching ofthe speaking skil!.

Previous researchers at the University of Burundi found out that after studying

English for a good number of years, most of the students still lack fluency in their

spoken English. For instance, Nkurunziza (2001) evaluated the English skills for

the Fourth Form pupils and found out that despite their good performance in

written examinations, students are poor at using the oral skill at interaction. In the

same way, Kwizera (2009:2) argues: "Students of the Fourth Form do not know

how to ask direction, how to apologize, how to introduce themselves to a foreigner,

how to compliment and others". In addition, Nkurunziza (2006:6) has carried his

study in the Third Form Modern Arts and found that after three years of training in

English, too many people remain deficientin the ability to express themselves

orally. They ail justified that situation in these words; the objectives set by the

course designers were not clearly stated.



8

II.1.1. Some Writers' Views about Evaluation

Richards (1985:98) defmes evaluation in these words:

Evaluation is related to the decision to be made about the

quality ofthe program itself, and decisions about individuals in

the program. The evaluation ofprograms may involve the study

of curriculum, objectives, materials and tests or grading

systems. The evaluation of individuals involves decisions about

entrances to programs, placement, progress and achievement.

Okello and Ocheng (1986:79) on their part defme evaluation as,

a process that includes measurement and sometimes testing. It

contains the notion of value judgment. For example, if a

teacher administers a test to a class and computes the

percentages of correct responses, measurement and testing

have taken place. When the scores are interpreted by, say,

converting them to excellent (A), good (B), fair (C), or poor,

judgment has been achieved.

Indeed, Harrner (1983:47) bases his evaluation on materials and students' needs.

He indicates that, before trying to evaluate materials, the teacher must take into

consideration the students and their needs. In this perspective of evaluation,

formative and summative evaluations are differentiated. Formative evaluation will

be more concemed with effectiveness and the latter with efficiency; both are of the

working of the curriculum, to ensure that what is done is worthwhile, necessary

and sufficient.
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Formative evaluation is more likely to be sensitive to promoting development. It

requires a more open positive spirit of cooperation, and the potential involvement

of aU the groups concerned becomes of more evident benefit. Summative

evaluation is often realized as assessment of learners' performance that can

produce results open to interpretation as dealing with something fixed. The four

skiUs are taken into consideration.

Indeed, Williams (1982:54) provides a clear aim about the evaluation principle for

language teaching. He proposes a list of four basic assumptions linked to the

second or foreign language teaching evaluation. These are:

- The sodo-cultural environment ofthe c!ass,

- The needs ofsecond language learners,

- Clear guidance for non-native teachers,

- An up-to-date methodology.

Due to the importance of evaluation, Cunningsworth (1984:78) completes

Williams' view and suggests the foUowing criteria to be applied during evaluation.

- Relating the teaching materials to one's aims and objectives.

- Selecting the teaching materials to help the students use the language effectively

for their Owll purposes.

- Keeping teaching materials that relate the learning process to the learners.

Henning (1987: 143), on his part, views a good evaluation as,

a highly creative activity which may be either formai or

structured, or informai or unstructured. Whatever if takes, good

evaluation will provide reliable and relevant information about
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the quality of the instructional program qnd how it 1r!ay be

improved.

n.l.2. The Communicative Teaching Approach

Many linguists and ESL teachers agree on the fact that students learn to speak in

the second language by interacting. Communicative language teaching serves best

for this aim. Communicative language teaching is based on real-life situations that

require communication. In that perspective, the communicative teaching approach

appears to be the most important in teaching the second or forei-gn language. Then,

it allows foreign or second language leamers to use their own knowledge of the

language.

This approach makes sure that the interactions which take place in the classroom

constitute a necessary precondition for a communicative operation. On this view,

Johnson and Morrow (1981:71) assert:

The focus changes /rom the accurate production of isolated

utterances to fluent selection of appropriate utterances in

communication. The learner is now concerned with using

language, not English usages. In order to do this, learners talœ

on roles and interact with other leàrners who also have raies.

What they say is determined by the role they have, their

communicative intentions and the contribution of the other

learners.

In fact, their intention is to show that the communicative approach to teaching the

speaking skill can be organized to teach the who1e operations as Johnson and

Morrow (1981:77) suggests: _
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The communicative approach has to provide input in the form

of language appropriate for the operation, carefully

contextualized with regard to the roles of speakers, their

attitudes, ages and intentions. Practice takes the form ofrapid

transfer to further applications ofthe target operation, thereby

putting language to use as soon as possible.

The same authors continue saying that it is only by using language under the

conditions which communicative approach tries to create and in the way this

approach advocates that one can deve10p as a leamer, one's ability to use a

language outside the institution where it is being leamt. Harmer (1983:27) supports

the idea that students should be able to communicate efficiently with what they

have got, even if the level ofthis language is faidy low. In particular he criticized

the idea that students should speak like southem Englishmen (for example) without

a trace of foreign accent. He said that, on the contrary, it might not be desirable for

them to speak like Englishmen and it certainly isn't necessary.

Indeed, in order to achieve a smooth communication of leamers, there must be a

cJear set of learning objectives guided by an effective communication as

Widdowson (1984:218) suggests:

We would agree 1 think that our teaching should be directed

towards developing in learners the capacity to achieve their

learning objectives and these objectives have to do withthe

use ofthe language for effective communication.

In everyday life, people need to communicate and to express themselves according

to different situations which occur. In that case, they should know how to speak to

various individuals,in a polite and adequate way. This is in conformity with

Johnson (1981:63) when he suggests: "In reallife, one person speaks to another
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because he wishes, for example, ta 'reassure him and this aim will be in his mind

al! the time he is speaking'. Johnson's view is sustained by Yule and Brown

(1983:37) where they agree that most of the people spend a good deal oftheir lives

holding friendly conversations; people typically tell each other about experiences,

what happened on the way to work this morning, what happened on their holidays,

or what film they saw last night.

Finally, l can state that communicative language teaching is chosen in the sense

that it gives opportunities to express one's feelings while interacting with others. It

also involves the speaking skill.

II.1.3. The Speaking Skill Teaching

The speaking skill is a crucial part of second language learning and teaching. Apart

from its importance, for many years, teaching the speaking skill in the world at

large has been undervalued and English language teachers have continued to teach

the speaking skill just as a repetition of drills or memorization of dialogues.

However, today's world requires that the goal ofteaching the speaking skill should

improve the students' communicative performance. This is because it is the only

way that students can express themselves and learn how to follow the social and

cultural rules appropriate in each communicative circumstance.

It is also worth mentioning that the speaking skill seems to be the most important

among the four skills of a language. This is because, if a language is not spoken, it

will not exist. According to Corson (1990:123) spoken language is "the basis ofal!

other languages. Out oforal activities cames practice in reading and writing."
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In addition to the place that the speaking skill occupies III language

communication, Halliday (1970:21) shows the relation between intonation and

meaning. Since intonation is in linked with speaking, this iswhat he says:

Naturaily, in speaking English, il is an advantage to be able to

produce the various pitch contours accurately and correctly.

But, this is not simply a matter ofmaking oneselfunderstood,

or of sounding less foreign to an English speaker. The

importance of intonation is not so much that it is part ofgood

aceent, or the right way of speaking, although, it is true of

course, that a good pronunciation always includes correct

intonation as weil as correct articulation and rhythm. The

importance of intonation is also that it is a means of saying

different things.

Indeed, speaking involves equally a good pronunciation of words and a good

intonation. According to Morris (1959:15-16), "speech production cails for the

correct reproduction ofsounds, pronunciation ofwords, intonation, rhythm, stress;

it caUs above ail for fluency. "

The oral production allows speakers to perform certain acts. With regard to the

importance ofthe speaking skill, Corson (1990:118) says:

Oral work not only leads ta new learning as a technique of

revision, it also reinforees tlie initial learning and prevents it

/rom slipping away. Oral work can be used as an evaluation of

pupil progress when teachers intervene in group, they talk and

become consultants.
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Then, through the oral activities, the leamers can improve their mastery of the

language. It serves as the best strategy that provides more input in the language

communication. Still with regard to the importance ofspeaking, Rivers (1968:162)

states:

To teach the speaking skill, it is necessary to have a clear

understanding of the process involved. Through speech, man

expresses his emotions, communicates his intentions, reacts to

other persons and situations; influences other human beings.

Spoken language is, then, a toolfor man.

As mentioned earlier, the teaching of the speakingskill requires being good at

using a certain language. Then, it is through the language that a person feels the

need to communicate.

Harris (1969:45), on his part, mentions:

We have many obstacles to contend the size of the class, the

arrangements of the classroom (which rarely favors

communication), the number ofhours availablefor teaching the

language (which cannot be devoted to oral work), and perhaps

even syllabus itself, which may discourage us /rom giving

adequate attention to the spoken language.

According to the same author, it is not easy to give effective oral practice under

these conditions, especially in large classes. This is why it is important to have

clear understanding and firrn grasp of the wide range of techniques and procedures

through which the spoken language can be practiced.

In addition, Brumfit and Johnson (1979:117) complete Harris's view and say:
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Students, . especially in developing countries, who have

received several years offormai English teaching, frequently

remain deficient in the abiiity to actually use the language,

and to understand its use, in normal communication, whether

in the spoken or the written language.

The same authors concluded that it seems generally to be assumed that the reason

for the state of affairs is that secondary schoo1 teachers do not do their job

properly. They do not follow the training colleges and in-service courses, and what

is embodied in the prescribed textbooks.

Thus, the process of teaching the speaking skill requires sorne strategies to improve

the proficiency in oral production. According to Johnson and Morrow (1981:77):

Language games and role plays are very important in the

development oforalfluency because they present learners with

the opportunity to practice speaking under conditions that are

close as possible to those ofnormal communication involving

information gap and feedback; given the language he or she

has at his disposa!.

Indeed, Byrne (1976:56) agrees with Johnson and Morrow's view and completes

them by saying: ','Dramatic activities which involve raie-play, s'imulation and mine

provide yet another range ofopportunities for learners to develop fluency skills."

The same author continues by saying that through these activities, ieamers are

involved in using the language freely, purposefully and creatively. By

dramatization, leamers not only gain understanding of the language structure but

also experience ofthe dynamic use ofthe language in a reallife situation.

Co' ••

. .,-'
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Moreover, in that.perspective, Corson (1990:124) proposes:, ''public speaking, .

debate, poetry reading, the telling and retelling stories, barrier games, ,and

information gap activities, as thi best techniques which could extend the speaking

skill ability". The same author continues by saying that ail subject teachers should

provide students with the opportunity to express ,themselves in speech. That is,

small group and pair work create an appropriate method for encouraging

constructive language development.

Lastly, before teaching a language, it is good to determine the students' needs. This

is because, taking into account their needs, the teacher knows where to pay a

particular attention. Harmer (1983:27) says:

We have said that what the student should learn depends to a

large extent upon his needs. Where these are clearly defined,

such as in the case ofa student studying medicine who needs

to read textbooks in English; we may design a special syllabus

which restricts the amount oflanguage and the language skills

being taught. However, he realizes that a great number of

students .do not have such clearly defined needs, and so we will

attempt to teach them general English.

Widdowson (1979:25) points out, however:

The interpre'tation of needs underlyingsuch approaches has

been narrowed as follows: the expression "learner needs" is

open to two interpretations. On the one hand, it can refer to

what the learner tries to do with the language once he has

learnedit, This ls a goal oriented definition of needs and, '

rtil~tes tD. terminal behdvior, the ~nds oflearning. On the other
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hand, the expression ccm refer to what the learner needs to do

in order to actually acquire the language. This is a process~

oriented definition ofneeds and relates to transitional behavior,

the means oflearning.

In addition, Brown and Yule (1983:19-20) say: "Most language teaching is

concerned with developing skills in short, interactional exchanges in which the

learner is only required to make one or two utterances at a time". They go further

to state:

... the teacher should realize that simply training the student to

produce short turns is currently fashionable in language

teaching, paying particular attention to the forms and

functions of short turns. It must surely be clear that students

who are only capable ofproducing short turns are going to

experience a lot of frustration when they try to speak the

foreign language.

Hanner (1983:21) agrees with the fact that when we teach, we need to be sure that

our students can be understood when they speak. The same author continues saying

that those students need to be able to say what they want to say. This means that

their pronunciation should be at least adequate for that purpose.

In,short, the main goal ofteaching the speaking skill is oral fluency. The ability to

express oneself intelligibly, reasonably, accurately and without Undue hesitation;

otherwise communication may break down becàuse the listener may lose interest

or get impatient. The ability to communicate in the second language clearly and

efficiently contributes to the success of the studerit in school and success later in

every phase of life.
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II.2. Language Learning Vs Language Teaching

This section is concemed with determiriirig differences between language learning

and language teaching according ta sorne researchers.

II.2.1. Language Learning

Learning a language is learning ta communicate through that language. According

ta Byme (1976:3-4), "learning is generally regarded as a step-by-step mastery of

the system, especially the grammatical structures, through which is eventually

developed the ability to use language for any purpose". Indeed, Kirnble and

Garmezy (1963:133) view learning as a relatively permanent change in behavioral

tendency and is the result of reinforced practice. In arder words, leaming is

acquiring, getting ofknowledge ofa subject or a skill by study.

II.2.2. Language Teaching

According ta Kirnble and Garmezy (1963:133), teachirig is showing or helping

sorneone how to do sornething, giving instruction, guiding the study of sornething,

providing with knowledge, causing ta know or understand. Byme (1976:3-4) views

teaching as enabling the leamer ta behave iri such a way that he can participate ta

sorne degree and for certain purposes as a rnernber of a community other than his

own.

II.3. Speaking Skill with Other Skills

This section is concemed with determinirig the relationship between the speakirig

skill and other skills of language; that is, speaking skill with listening skill,

speaking skill with. writirig skill and speaking skill with readirig skill.
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II.3.1. Speaking Skill and Listening Skill

These skills of language are somehow related and they are quite useful in language

teaching as Widdowson (1978:57) points out: "Speaking and listening are said to

relate to language expressed through the oral medium". Valdez (1989:89) stresses

on their importance and difficulties to teach the students. He further mentions that

most teachers would agree that listening comprehension and speaking are two of

the most important and perhaps the most difficult skills to teach students ofEnglish

in a country where English is a foreign language. The same author continues,

suggesting that opportunities for practicing listening and speaking in English in an

authentic communicative setting do not exist in great quantity in an EFL situation,

particularly since students do not generally hear English spoken outside the

classroom.

Conversation, for instance, involves speaking and listening skills, not independent

of each other but in very close combinations. Then, this practice involves two

persons; that is, the speaker and the listener as Byme (1976:8)suggests: "Oral

communication is a two way process between the speaker and the listener (or

listeners), involving the productive skill ofspeaking'.

Byme's view is supported by Widdowson (1979:25) when he suggests: "in the

production of speech, however, each speaker needs to speak He needs to speak

individually and ideally, he needs someone to listen to him speaking and to

respond to him". In addition, the speaking skill is dependent on the listening skill

as Freeman (1986:123) states:

Since communication is a process, it is insufficientfor students

. to simplyhave knowledge for target language forms, meànings .

. and functions. Studefzts must be able to apply this knowledge
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in negotiating. It is through the interaction between speaker

and listener that meaning becomes clear.

Clive (1981 :48) assumes that in sorne contexts, talking may be more important

than 1istening. Clive's view seems ta be true in the sense that if a language is not

spoken, there is no way ta listen ta it. First, it must be spaken and after listened ta

it. Rwasa (2012:18) in his view after his study says that despite the fact that the

listening and speaking skills seem ta be given a much neglected share, they are the

foundation of others. As a matter of fact, before a language is read or written, it is

primarily spoken.

II.3.2. Speaking Skill and Writing Skill

These skills are the most important in language teaching. They have sorne

characteristics in common and sorne differences. Barmer (1983:53) on the one

hand realizes its differences and he says:

Perhaps the single most important difference between writing

and speaking, however, concerns the need for accuracy.

Native speakers constantly make mistakes when they are

speaking. They hesitate and say the same thing in different

ways and they oflen change the subject ofwhat they are saying

in mid-sentence. Except in extremely formai situation, this is

considered normal and acceptable behavior. A piece of

writing, however, with mistakes and half-finished sentences,

etc, would be judged by many native speakers as illiterate

since it is expected that writingshould be correct.
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On the other hand, as far as relation is concerned, Hanner (op.cit) asserts that

speaking and writing are productive skills. Harmer's view is shared by Widdowson

(1978:57) when he assumes: "the writing and speaking skills are said to be active

or productive skills". The same author continues saying that speaking as instance

of use, therefore, is part of a reciprocal exchange in which both reception and

production play part. In this sense the skill of speaking involves both receptive and

productive participation.

11 is quite clear that speaking and writing themselves are the encoding processes

whereby we communicate our ideas, thoughts, or feelings through one or the other

form of language. Brown and Yule (1983:45) begin their discussion on the nature

of the spoken language by distinguishing between spoken and written language.

They point out that for most of its history; language teaching has been concerned

with the teaching of the written language. This language is characterized by well­

formed sentences which are integrated into highly structured paragraphs. Spoken

language, on the other hand, consists of short, often fragmentary utterances, in a

range ofpronunciations.

n.3.3. Speaking Skill and Reading Skill

Examples of relationships between the speaking and reading skills are found in

everyday life activities; for instance,reading letters, book~, and newspapers entails

speaking. Speaking and reading work together because you cannot read in a

language you have never heard spoken in the curriculum. Then, a good articulation

of sounds or pronunciation of words involves a good and smooth reading. Then, it

is rarely difficult to hear someone reading a textbook in the language he/she has

never spoken.
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From these examples, 1 realize that the speaking and readingskills are rnutually

inclusive. Their relatedness is considered here at the level of cornplernentary

performance. It is quite clear that speaking cornes before reading because nobody

can read a language he/she has never spoken.

II.4. Testing the Speaking Skill

1 have realized that, while people are speaking the English language, sorne are

fluent and accurate, whereas others are not. Therefore, when the speaker is

communicating hislher feelings, he/she rnay be judged or assessed differently due

to hislher ability to produce a language. Then, the testing rnethod seerns to be

successful whenjudging the speakers' fluency and accuracy.

However, to test the speaking skill is not an easy task as Harris (1969:81) states:

"No language skill is so difficult to assess with precision as speaking ability, and

for this reason it seemed wise to defer our consideration oforal production tests

untillasf'. The same author continues suggesting that speaking is a cornplex skill,

requiring the simultaneous use of a nurnber of different abilities which often

develop at different rates. He proposes sorne points on which we should pay a

particular attention:

In our tests ofspeaking ability, we are primarily, ifnot solely,

interested in the foreign language student's control of the

signaling systems ofEnglish-his pronunciation, grammar and

vocabulary - and not with the idea content or formaI

organization ofthe message he conveys.

As far as the rnethod used to test the oral prô'duction is concerned, Harris (1969:83)

states three rnethods:

1. Relatively unstructured interviews, rated on a carefully constructed scale
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2. Highly structured speech samplès (generally recorded), rated according to very

specifie criteria.

3. Paper-and-pencil objective tests of pronunciation, presumably providing

indirect evidence ofspeaking ability.

According to Harris (op. cit.), among the three methods, the rated interview is

undoubtedly the most commonly used technique, and the one with the longest

history. Indeed, Maybin (1985:75) reproduces the steps below as genera1 purposes

that are being used as a basis for assessing student proficiency in ora11anguage use.

Those are:

- Describing and specifying

- Information/expounding

- Instructing/directing

- Reporting/narrating

- Arguing/persuading

- Structured discussion/collaboration

The testing of the oral production is to identify where the prob1em rises and judge

there as Lado (1961:243) suggests: "the general technique is simply to give the

student sufficient dues tb produce certain, utterances that contain thè problems we

wish to test."

According to Brown and Yule (1983:103),

There will continue to be a requirement that students be

assessed on, their command of the grammar and vocabulary

that they have been taught. Teachers may also wish to make



24

informed judgments on the pronunciation and fluency on their

students' speech.

They continue saying: "the teacher should continue to assess these features, not in

isolation, but as part of his assessment of the students' ability to communicate

effectively in spoken mode."

Alderson (1985:5) suggests: "It should perhaps be self-evident that the process of

evaluation in language teaching is closely related to objectives". The same author

continues suggesting: "We test a learner 's language skiU in order both to establish

what he knows or what he can do and to assess how successful we have been in our

teaching, in addition to linguistic achievemenf'. Indeed, Harrison (1983:1) sees a

test as, "a natural extension ofclassroom work, providing the teacher and student

with usejùl information that serves as a basis for improvement."

In conclusion, this chapter deals with the different views about evaluation, and the

approach which seems to be the most appropriate one in teaching the speaking

skill. It also tackles the relatedness between the speaking skill and other skills of

the English language. It ends with an examination of the way the speaking skill

should be tested. The next chapter describes the different procedures used to

collect the data, the population and the sample survey techniques to carry out the

study.
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CHAPTERIll:METHODOLOGY

Ill.O. Introduction

ln this study, an attempt has been made to find out the causes of the lack offluency

in English language and the strategies to improve the spoken English in the Fourth

Form c\ass. This chapter describes the area of the study, the population and

presents the methods and procedures of investigation that are used to seek answers

to the research questions. This chapter has also stated the instruments that 1 have

used to collect my data.

III.1. Area of the Study

This study was conducted in Songa commune located in Bururi province. The main

reason of choosing that commune is that, it could facilitate the researcher to

conduct the study since she is accustomed to the people ofthis milieu (she is native

of this commune). Moreover, according to the researcher's knowledge, no such

study has been conducted in that commune. In this case, to be objective, the

schools were selected by a simple random sampling criterion. In fact, all the

schools' names were written on separate small pieces of paper and, then, put in a

box. After shaking the box, 1 selected randomly eight pieces on which were the

names of the schools that Ihad to use in the study.

111.2. Research Population

As stated earlier in the purpose of this study, itsinajor concerned is to assess the

speaking skill of the students of the Fourth Form Class. It is, thus, quite apparent.

that the population is constituted by the students of the Fourth Form c\ass. The

reason why 1 chose the Fourth Form c\ass is explained by the fact that they study in

the same system in the whole country. Then, 1 hope that all the grammatical

-----.

" .
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structures are taught until that level at the secondary education of Burundi. Thus, l

noticed grammatical mistakes while l was doing the teaching training in 4th Form

at Rohero Municipal Lycee and then decided to conduct this research. In fact,the

Songa commune holds eleven schools, then; eight schools out of eleven were

selected in the research in order to get reliable results from this study since ail the

eleven schools have 4th Form classes.

III.3. SampIe Survey Techniques

When carrying out a survey, it is better to decide which technique is the most

acceptable in order to get a clear description of the field of the survey. As this

study is conducted in se1ected schools which hold a large number of students, that

is, between 50 and 90 in the Fourth Form class, then, l would not be able to collect

data with ail the students of the target class; thus, a small number of students were

chosen in order to have the significant number of students who participated in the

survey. In order to get this limited number of students, l used the method which

was proposed by Mucchielli (1973:17). It stipulates: «échantillonner consiste à

limiter l'enquête à un petit nombre de personnes:1/10,1/50,1/200,1/2000 qui

formera l'échantillon à l'intérieur de la population d'enquête». This can be

translated as follows: "Sampling consists of limiting the survey to a small number

ofpersons: 1/10,1/50, 11200, 1/2000 'who make up the survey population." Then, .
. . '

in order to have a significant number of students, l chose to use 115 of students.

A total number of one hundred students were obtained from a total number of 500

students. l thought, then, that such a number of students were representative and

. reliable enough for the expected results. They participated in both the oral test and

the questionnaire investigation.
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Table 1: The schools selected and the number of students investigated in each

school

Schools investigated Total population Sample

Lycée de Rumeza 40 8
Lycée communal de 65 13
Kiryama
E.T.S Kiryama 35 7
Collège communal 60 12
de Manyoni
Collège communal de 55 Il
Muheka
Collège communal de 75 15
Nvakigongwe
Lycée communal de 85 17
Ruvumvu
Collège Communal 85 17
de Karambi

Total 8 500 100

In addition, the questionnaire had been distributed at the beginning of the first term

of the school year 2013-2014. Let me mention here that copies were given to the

students by using the simple random sampling technique. In fact, ail the students'

order numbers of the class were written on separate small pieces of paper and,

then, put in a box. After shaking the box, 1 selected randomly 1/5 of the total

number of each class until 1 goi, 100 small sheets. In addition, eight teachers of

those schools surveyed out of eleven teachers of the Fourth Form class were used

in the sample.

lITA. Data Collection Procedure

To collect data, a classroom observation was made, together with an oral test and

questionnaires.
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IlIA.1. Research Test

The selected students were given a topic on which they made a conversation. Then,

the'purpose ofthis oral test was to assess the students' ability to use the English

language in different situations. Each respondent was given 5 minutes to say

something on the given topic and I registered the data in my mobile telephone.

IIIA.2. Classroom Observation

The classroom observation is concemed with the way students respond to their

teachers' questions and how they exchange ideas among themselves using the

English language. I did this observation after administering the copies of the

questionnaire. In support of classroom observation, Wallace (1982:53) states:

The spectator sees most of the game. Through the statement,

he wants to incite al! the people who do research through mere

guessing or general interview to complete their mission

through direct observation where and ifpossible. In this way,

they are able to make objective judgments since they assess

what they have seen, not only on what they have heard or read

about.

.'To coyer the selected ~chools was not easy for 'me since schools are separated by a

long distance, that is why my observation was done once for each selected class of

the 4th Form.

IIIA.3. Research Questionnaire

It is coni.posed of two types of questionnaire; that is, students' questionnaire and

teachers' questionnaire. On the one hand, a nuni.ber of questionnaire copies were .

,distributed ta the students. The questions asked were based on the speaking sidll.
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The purpose of this questionnairewas, first of àll, to know the studehts' motivation

for the English language and their attitude towards it. Secondly, the questionnaire

had to examine the frequency of the speaking of English after English lessons, the

students' problems during the learning of the speaking skill and the strategies to

improve their fluency.

On the other hand, regarding their contribution, a number of questionnaire copies

were distributed to their teachers of the Fourth Form class in order to know the

time they reserve to the speaking skill. The questionnaire also sought to fmd out

the difficulties they face when they are teaching the speaking skill. It also verified

the components they test in the speaking skill, and the suggestions to improve the

students' fluency.

111.5. Data Analysis Procedure

This section is concemed with describing the different steps used during the

analysis and interpretation of data. This includes the answers from the

questionnaire, the scores from the oral test, and the elements from the classroom

observation.

The analysis of the data from the oral test consists of determining the difficulties

that students come across during the oral communication situàtions. 1 admit that an

oral test is not an easy activity, for many criteria like vocabulary; pronunciation

and grammar are entailed in the process of scoring the oral test.

As far as the data from the classroom observation is concemed, its analysis

determines whether activities are organized in a sufficient way by the teacher to

truly care·for the speaking skill. Indeed, 1 assess if students'needs and their

learning difficultiesare taken into account during the speaking-teaching lessons..
"., , ,
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Finally,after teachers' and students'· responses are collected, then, they are

analyzed for particular reasons. Tables are used toshow the data in a way that

facilitates the reader's opportunity to the statistical data contributed by the

informants. As could be expected, each table is followed by a general and personal

commentary which symbolizes my interpretation. In addition, the results from the

teachers' and students' answers provide me with an understanding of the students'

level of oral performance and the strategies to improve their fluency, if need be.

111.6. Problems Encountered

Throughout this study, a number of problems were encountered even if they did

not stop conducting my research. The constraint is the distance between the

schools under study. So, it was difficult to make very long distances moving from

one school to another with the limited financial means.

This chapter has presented the methodology that was used in carrying out this

study. It shows not only the procedures that were used in order to collect the data,

but also the difficulties that were faced while carrying out the research particularly

in the collection of the data. The following chapter deals with data presentation,

analysis and fmdings.
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CHAPTERIV: DATA PRESENTATION, ANALYSIS AND FINDINGS

IV.O. Introduction

As far as this section is concemed, 1 try to analyze and to interpret the results from

the classroom observation, the students' test and the questionnaire.

IV.I. Data Presentation

This section dealt with the presentation of data from questionnaires, data from

classroom observation, and students' test.

IV.I.I. Presentation of Data from the Classroom Observation

From the classroom observation, 1 paid attention to the problems faced by the

students while speaking English and the problems faced by teachers while teaching

the speaking skill.

IV.I.I.I. Students' Problems

As a result of the classroom observation, it was noticed that the majority of the

students of the Fourth Form class have many problems when they are leaming the

speaking skill. Those are problems of fluency. Even the answers got to question 8

prove that most of the respondents (55%) deny to be well prepared to hold a
. .''.

conversation in English. As far as the communication in speaking is concemed, 1

practically observed that topic among students show their difficulties in

conversation. As a result, they were not able ta uphold a coherent conversation on

any topic given to discuss. They tended ta utter incomplete meaningless sentences,

and also they used unconnected vocabulary to the context because they have a

limited knowledge ofvocabulary and granlmar.
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In this way, the classroom observation reveals that thestudents of the Fourth Form

class have problems of fluency in English. They had many ideas, feelings and

thoughts to express, but they lacked fluency because they were not experienced in

the exercise.

The lack of enough opportunities to oral English in our country is the major cause

of the deficiency in fluency for many students of the Fourth Form classes. A great

number of students were afraid, ashamed and too shy when they were asked to

discuss about any topic or to sustain a long conversation among themselves. In

addition, the classroom observation also showed that students made many pauses

when they were speaking or sometimes stammered when the teacher asked them to

answer questions.

Therefore, the majority of students made long pauses white they were thinking

about what to say next. Others preferred to keep quiet rather than to run the risk of

speaking. Only a few number of students answered correctly and fluently to the

questions asked by their teacher. Ali those elements illustrate the problem of

fluency encountered by students.

In conclusion, the lack of enough opportunities in the surrounding environment

which provides more input to the students made them to be embarrassed and give

incoherent ideas in front of any topic of conversation. The more the students are

exposed to language, the more they master its vocabulary and its rules.

IV.1.1.2. Teachers' Problems

Language is taught for thepurpose of communication. That is why; teachers have

the vital mission to teach the language to the students in order tohelp them to

communicate effectively and efficiently both in and out of the school. It was .

observed that teaèhers ofthe·Fourth Form classes come across many problems that
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handicap the improvementof the speaking' skill. Those are: lack of the time, the
. ,

size ofthe class, and lack ofappropriate materials.

IV.1.1.2.1. Lack of Time

The six periods of 45 minutes allocated to the English course per week are not

sufficient to teach the four skills at the sarne level. It was noticed that as most of

the teachers claimed that the time allotted to the English course does not allow

them to give the students effective knowledge in the speaking skill because it takes

too much time. Indeed, the speaking skill seems to be ignored. Teachers do not pay

a particular attention to the way that students articulate sounds and words. They

rather want to finish the prograrn of the course.

Moreover, the course itself is so vast that teachers could not teach the speaking

skill as it was expected with the limited time. Indeed, from the classroom

observation during lessons, it was noticed that teachers spent much time on drills

where students were supposed to answer questions in sentences. There was no

significant time for discussion or dialogue. Gnly a few number of students who

were more brilliant than others worked with the teacher because the 45 minutes per

lesson did not allow the teacher to coyer aH the skills. In this case, the purpose of

teaching a language is passing exarnination rather than the. purpose of teaching a

language as a means of communication. Therefore, the' question of time is the

major problem of improvement of the speaking skill.

IV.1.1.2.2. The Size ofthe Class

The classroom observation brings us to notice that 6 out of 8. classes hold a large

rtumber ofstudents and only 2 classes (BTS Kiryama and Rumeza Lycee) hold a '.

meaningful number ofpupils (35.to 40 pupils). These large classes make teachers
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unable to create opportunities to the students to express themselves freely. The

problem of the number of the students in each class is clearly connected with the

previous one. This is because, a teacher may wish to create room for the lànguage

practice, but soon notices that he can only do so with a limited number of students.

Then, most of the teachers will only complete their lesson tasks; so that they could

finish the designed programmes on time.

IV.1.1.2.3. Lack of Appropriate Materials

It was generally observed that 6 out of 8 classes do not possess authentic materials

that can guide teachers ta teach the speaking skill and only 2 classes of 8 have a

better situation in the use of English learning materials. In addition, it was noticed

that the deficiency of materials caused many problems in the teaching of the

speaking skill. In fact, ten or more students shared one book. 1 also found out that

there were sorne classes which did not have books. We knew that materials such as

videos and cassettes play an important role in the teaching of the speaking skill.

However, no school possessed such materials. Books only could not lead students

to the good pronunciation of the language. Yet, they work in collaboration with

audio-visual materials for a better development offluency.

IV.1.2. Presentation of Data from the Test

The analysis of the data from the test consists of scoring of how students speak

English. In addition, it helped me to determine the difficulties they encountered in

oral communication. However, scoring an oral test is not an easy task; it involves

many criteria such as pronunciation, vocabulary and grammar.
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IV.l.2.l. Pronunciation

To mark the students' oral test, 1 tirst of aIl took into consideration the way they

pronounced words and sentences and the mistakes they made. The following table

illustrates students' scores in pronunciation based on the stress and accent. See the

table below.

Table 2: Presentation Data ofthe Students' Scores in Pronunciation

Scores intervals % 0-9 10-19 20-29 30-39 40-49 50-59 60-69 70-79 80-89 90-99 Total

Number ofcases 15 10 10 22 19 19 4 1 0 0 100

Percentages 15% 10% 10% 22% 19% 19% 4% 1% 0% 0% 100%

The table above shows that the students have many problems of pronunciation.

Therefore, more than a half, 5 schools out of 8 (76% of the respondents) got a bad result

(under 50%). The others (3 schools out of 8, that is, 24% of the respondents) scored more

than a half. These schools are: ETS Kiryama, Lycée Rumeza and Collège Communal

Muheka. The mispronunciation of words is the major cause of this issue. In addition,

accent and stress problems were also noticed during the students' discussions.

IV.l.2.l.1. Stress

The misuse of stress during the students' pronunciation is a considerable issue in

this analysis. 76% of the students put the' stress on the wrong syllable or they did

not put it, at all.,

Instead of pronouncing:

-Politician l plJl;J'tifni they pronounced *['plJl;Jtifnl

-Politics l'plJl;Jtiksl they pronounced *lplJl;J'tiksl

-leader l'Ii:d;J(r)1 they pronounced *lli:d;J(t)1

-p~esièient l'prezid;Jntl iliey pronounc~d *' Ipre'zid;Jntl
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.Yet, 1 carmot havé· a list of ail words mispronounced by most ofstudents in their

discussions because they were too many. But ail the 76% of the students were

noticed to badly pronounce those words.

IV.I.2.l.2. Accent

Listening to the way the 76% of the students under the oral test pronounced the

English language, l may be confused whether they were speaking a mixture of

languages. That is, their accent was very far different from that of the native

English. Their accent sounded like French when they were uttering words and

sentences. In addition, to get what they wanted to say required much attention to

the listener. Very few students (24% of the respondents) tried to imitate the native

one when they were speaking.

IV.l.2.2. Grammar

This section involves the use of words and sentences in the correct way. The main

purpose consists to examine the students' performance based on word formation

and its arrangement in the sentence. The table below and its comment illustrate that

(Table 3).

Table 3: Presentation of Data from Students' Scores in Grammar

Scores 0-9 10-19 20-29 30-39 40-49 50-59 60-69 70-79 80-89 90-99 Total

intervals

Number of Il 12 13 7 25 " 25 4 2 1 0 100

cases

Percentage 11% 12% 13% 7% 25% 25% 4% 2% 1% 0% 100%

The results from the table above show the students' ability to use words in the

sentence. only 32% of the students at ETS Kiryama, Lycée Rumeza and Collège
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Communal Muheka were able to use words in the correct way. Their speeches .

were incomplete and meaningless. In addition, 6S% of students were under the

half. This is due to the fact that their mastery in grammar is not sufficient.

Examples: - The politician come and say to people, "he will hold a meeting next

Sunday."

- His party members applaud at the arriva! of their leader a week

before.

In the first example, the students forgot to put 's' which shows the third person

singular while in the second example, they used the simple present in the place of

the simple past.

IV.I.2.3. Accurate Word Choice

Vocabulary is another important feature in assessing the speaking skil!. Vocabulary

involves the use of correct and precise words in the discussion raised. The purpose

ofthis point is to determine the students' performance with regard to the quality of

vocabulary words they use in the discussion. The table below illustrates the

students' scores. Schools which scored well in the choice ofwords represent 22%.

These are: ETS Kiryama, Lycée Rumeza and Collège Communal Muheka.

Examples of errors in word choice: - The population chose a bad leader.. ..

- The leader said a speech to his party

members.

In the fust example, the students used the verb 'choose' instead of 'vote' whereas

in the second example, they should say to hold a speech' instead of 'say a speech.'
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Table 4: Presentation of Data from the Students' Scores in VocabuHlrY

Scores 0-9 10-19 20-29 30-39 40-49 50-59 60-69 70-79 80-89 90-99 Total

intervals

Numberof 25 16 10 20 7 15 4 2 1 0 100

cases

Percentage 25% 16% 10% ,20% 7% 15% 4% 2% 1% 0% 100%

In this section, 1 expected students to utter sorne vocabulary words related to

politics as the topic was about: Polities in Burundi. Discuss. 1 chose that topic

because it is an up-to-date and an interesting topic in our country.

IV.l.3. Presentation of Data from the Questionnaire

1 presented the results which were obtained from the answers that were given by

both the students and teachers.

IV.l.3.l. Presentation of Data from the Students' Questionnaire

In this section, 1 deal with the presentation of students' answers to the

questionnaire. Students' responses are presented in tables and interpreted

afterwards. 1 recall that the number of students surveyed is one hundred (100).

Question 1: Do Y9u like to speak the English language?

: ,"

Table 5: Presentation of data from question 1:
c" ,.

Answers . Frequency %
A lot 75 75
Somewhat 15 15
Not at ail 10 10
Other(s)specify..... 0 0
Total 100 100

','
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The frrst question was helpful in detennining if students were really involved in

speaking the English language at ease. The table above shows that 75% of the

students 1 surveyed like to speak English a lot; whereas, 25% are not really

involved in speaking it.

Question 2: How often do you speak the English language outside English

lessons?

Table 6: Presentation data from the question 2

Answers Frequency %
Rarely 32 32
Sometimes 18 18
Never 50 50
Other(s) specify 0 0
Total 100 100

The frequency of speaking the English language outside English lessons is very

low as the table above illustrates. 50% of the students never speak the English

language after English lessons; only 32% of the students rarely speak the English

language, and 18% of the students sometimes speak it. Then, the situation is

justified by the fact that the environment does not provide opportunities to practice

themselves the English language. On the contrary, everything is spoken in Kirundi.

Question 3: How do you feel when you speak English in the classroom?

Table 7: Presentation of data from question 3

Answers Frequency %
Happy 61 61
Bad 0 0
Afraid 30 30
Shy 9 9
Other(s) specify... 0 0
Total 100 100
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The attitude of students of the Fourth Fo= class towards the English language is

important in this study. This is because, the results from the table above show that

61% of the students of the Fourth Fo= class are happy when they are speaking the

English language. 30% of the students surveyed are afraid of speaking the English

language. This is because they avoid risk-taking. They fear to make mistakes; this

is also due to the fact that they are poor in vocabulary. Therefore, instead of

running into mistakes, they prefer to keep quiet.

Another category of the students surveyed, that is, 9% feel shy when it is their tum

to speak the English language. They fear to lose their personal identity and are not

confident with the language. It is also worth noting that none of the info=ants feel

bad when they are speaking the English language, which shows that speaking is

very important.

Question 4: During the teaching of the speaking lessons, are you interested?

Table 8: Presentation of data from question 4

Answers Frequency %
Yes 61 61
No 39 39
Total 100 100

From the table above, 1 notice that 61% of the students surveyed are interested

during the speaking lessons: 39% of the students surveyed certify that they are not

interested because they began to study English language too late. They said that

when it was tirne to study the English course, they were embarrassed. They did not

likeit. They rather preferred the sciences course. Therefore, this group of students

lacked motivation and later developed the bias towardsthe English language.
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Question 5: Does your English teacher encourage you to express yourself in

English?

Table 9: Presentation of data from question 5

Answers Frequency' %
Yes 36 36
No 64 64
Total 100 100

The table above shows that 36% of the students are encouraged to speak the

English language. In fact, they agree that their teachers do their best to motivate

them to improve their knowledge. That is, the floor to speak English is given many

times to them and they are happy with that. 64% of the students see that their

teachers do nothing to create an authentic practice environment which could attract

students to speak English.

Question 6: Are you evaluated orally?

Table 10: Presentation of data from question 6

Answers Frequency %
Yes 17 17
No 73 73
Total 100 100

From the table above, 1 learn that the majority of students (73%) assume that their

teachers do not test tliem orally; rather, they are evaluated in the written form. The

minority of the informants agree that their teachers do their examinations in the

oral form.
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Question 7: Is the time devoted to the teaching of the speaking skill enough to

. get sufficient knowledge to speak English?

Tablell: Presentation data from question 7

Answers Frequency %
Yes 12 12
No 88 88
Total 100 100

Let me recall that an English lesson lasts 45 minutes, and there are 6 lessons per

week in the Fourth Form c1ass. From the table above, 1 realize that most of the

students, 88 out of 100; that is, 88% see that the time allotted to the speaking skill

is not sufficient. Only 12 out of 100 that is12% see that the time provided to

speaking skill is enough. So, this illustrates that students are not allowed enough

opportunities for language practice through expressive or communicative activities.

Question 8: Do you think that you are weil prepared to:

a) Communicate orally in English in any situation?

Table 12: Presentation of data from question 8

Answers Frequency %
Yes 45 45
No' 55 55
Total 100 100

From the table above we observe that 55 out of 100, that is, 55% accept their

weaknesses in oral commlmication. They justify their situation by the fact that they

do not have many vocabulary words in IDind. When they are speaking, they make. . , . .. . .

many pauses, thinking about what to say next. In addition, they do not know the
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pronunciation of many words because they did not study the phonetics of words.

45 out of 100, that is, 45% have self-esteem of themselves because they accept that

they can communicate easily without any difficulties.

Question 9: What difficulties do you encounter when you are speaking the

English language?

The difficulties which students encounter when they are leaming to speak the

English language are various and many. Most of the students have problems of

pronunciation and vocabulary words. 1 acknowledge that those elements are the

important factors for the success in oral communication. Another important

element is the lack of enough exposure to the English language because the

persons, who surround the students, communicate most of them (persons) in

Kirundi language. In addition, they also mentioned that the absence of suitable

materials such as books, audio-visual materials with which they can practice

themselves, made their fluency very low. AIso, the lack ofteachers who have been

trained to teach the English course in the lower classes create a big problem to

leam the speaking skill.

Question 10: What should be done to improve your oral fluency in the English

language?

Most of the infomlants said:

- The speaking skiU should be given the maximum of time because it is the basic·

aspect in language communication.

- The govemment should revise the English program from the lower classes to the

First form classes and introduce new lessons that contain oral activities.

- The informai eflvironment, that is, road signs, shop signs, newspapers, and TV

programs should be in English because it provides more input to the students; yet,
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the classroom environment cannot alone llTIprove the students' proficiency ID

English language.

- Many creative activities that involve speaking should be increased.

- The government should check if schools have suitable materials that guide in the

process and provide them with those which they do not possess.

- The government should employ teachers who are able to teach the course and

who follow al1 the instructions.

In brief, the students in Fourth Foon class in the eight schools we dealt with lacked

fluency in the English language. They do not speak itas it was expected. The

frequency of speaking English of the Fourth Foon students is very low. This is an

alarming situation for al1 the students who are at this level of studies.

IV.I.3.2. Presentation of Data from the Teachers' Questionnaire

This section deals with the presentation of data from the teachers' answers to the

questionnaire. Teachers were asked 10 questions to give their opinions. Let's

remind the hypotheses of the study.

1. The lack offluency by students of the 4th Foon class in English language is due

to the insufficient time allotted to the speaking skill.

2. The fol1owing strategies should beo.used to improve the learning and the teaching ; .

of the speaking skill: creating many speaking activities, providing opportunity to

speak ...

Those teachers provided the answers thatare presented in the fol1owing tables.



45

Question 1: How long have you been teaching the Fourth Form cIass?

Table 13: Presentation of data from question 1 .

Answers Frequency %
Oneyear 1 12.5
Twoyears 1 12.5
More than two years 5 62.5
Other(s) specify... 1 12.5
Total 8 100

From this table above, we notice that 12.5% have been teaching the Fourth Form

for one year; 12.5% of the teachers, for two years; 62.5% of teachers, for more

than two years and 12.5% of teachers specified that they have been teaching the

Fourth Form for four months. Then, it is generally considered that two years with

the same Englishprogram is reliable experience for a dynamic and creative teacher

to provide good knowledge to their pupils.

Question 2: Does the English curriculum give the speaking skill its right place

in the teaching and learning process?

Table 14: Presentation of data from question 2

Answ:ers Frequency %
Yes 2 25
No 6 75

.Total 8 100

The table above shows that the majorityof teachers, 6 out of 8; that is, 75% affirm

that the English curriculum does not give the speaking skill itsright place in the

learning and teaching process. Th~ minority ofteachers, that is, 25% see that the

time allotted tothe speaking skill; is enough.
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Qnestion3(a): How mnch ti.me do yon devote to teaching the speaking skill

compared to other skills?

Teachers were asked to evaluate the time they devote to the speakirig skill while

they are teachirig. Their answers constitute the table below:

Table 15: Presentation of data from question 3(a)

Answers Frequency %
One period per two 1 12.5
weeks
Two periods per one 3 37.5
week
After each unit 1 12.5
114 of the tirne allotted 2 25
to English course
115 of the time allotted 1 12.5
to English course
Total 8 100
From the table above, 1 can deduce that teachers often devote a little time to the

speakirig skil!. 37.5% of the teachers teach the speaking skill two hours per one

week; 12.5% of the teachers devote one hour per two weeks, 25% of the teachers

devote 25% of the tirne allotted to English course. This category of teachers teach

the speakirig skill at the same level; 12.5% of the teachers give 1/5 of the time

allotted to English course, and lastly, 12.5% of the teachers teach the speakirig skill

after each unit.

With regard to those estimations, 1 realize that the time devoted to the speaking

skill is little. This shows the less importance they pay to the speakirig skil!.

The small amount oftime given to the speakirig skill implies the less attention they

pay to the speakirig skill. However, teachers assume that the speiling skill should



47

be given more importance while teaching. According to them, the speaking skillis .

the key for the success in language. communication.

Question 3(b): Is that time enough?

Table 16: Presentation of data from question 3.b

Answers Frequency %
Yes 2 25
No 6 75
Total 8 100

From the table above, I find out that 6 teachers out of 8, that is, 75% confmn that

the time they devote to the speaking skill is not enough whereas 2 teachers out 8,

that is, 25% (ETS Kiryama, Lycée Rumeza). In fact, the insufficiency of time is

due the bad organization oftime done by teachers themselves. Then, the time given

to each skill should be equal. However, teachers assume that the speaking skill

should be given more importance while teaching.

In addition, according to them, speaking is a vehicle of communication since

language is primarily spoken. Though, it helps to learn other skills; yet, it deserves

priority. So, teachers wish that they could spend a considerable time on the

speaking skill.

Question 4: What strategies do you use in the teaching of the speaking skill?

Teaching the speaking skill is a very important part of language leaming. The

ability to communicate in a language clearly and efficiently contributes to the

. success of the learner in school and success later in every phase of life. Therefore,

most of the teachers (87.5%) mention that they use discussions, raIe-play; and

storytelling, reporting. and narrating as the best strategiesto teach the speaking
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skil!. Another group of teachers (12.5%) sometimes use dialogues, topics,

dramatization of units, reading texts as the best ways to teach the speaking skil!.

Yet, they affinned that during the period of the teaching of the speaking skill,

students had time to speak and therefore, the teachers had the opportunity to listen

and to observe the common errors they commit during the speaking period.

Question 5: Do you evaluate orally your students in English?

Table 17: Presentation of data from question 5

Answers Frequency %
Yes 1 12.5
No 7 87.5
Total 8 100

We learn through the table above that most of the teachers, 7 out of 8, that is,

87.5% do not evaluate their students in the speaking skill in the English language.

Another category of teachers, 1 out of 8, that is, 12.5% evaluate their students in

the speaking skil!. Both of those cases; that is, teacher from Lycée Rumeza tests

the speaking skill and those who do not test it, assume that the speaking skill is less

frequently tested compared to other skills in English.

Question 6: What are the basic elements which could be taken into

consideration during the evaluaÎion ofthe speaking ski.ll?

During the evaluation process of the speaking skill, sorne of the teachers take into

account pronunciation, intonation, grammar, vocabulary, fluency and content. It is

worth noting that theuse of any element by the teacher depends on the objective of

hislher evaluation. For this reason, one should decide to evaluate content, another

pronunciation and fluency and so 01)..
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ln addition, sorne of the infonnants mentioned also that they pay attention to the

gestures and the control of the audience. This is important because if the audience

is not motivated; there is no way to listen to someone who is not looking at you.

Besides eye contact with the audience while practicing, the spoken language helps

students to experiment and innovate with the language and create a supportive

atmosphere that allows them to make mistakes without fear or embarrassment.

This will contribute to their self- confidence as speakers and to their motivation to

learn more.

Question 7(a) Are your students fluent?

Table 18: Presentation of data from question 7(a)

Answers Frequency %
Yes 2 25
No 6 75
Total 8 100

The respondents' data for this question as presented in the table above show that

most of the teachei-s, 6 out of8, that is, 75% agree that their students are not fluent.

Indeed, only 2 teachers from Lycée Rumeza and ETS Kiryama, that is, 25% of the

respondents, assume that their students are fluent.

Question 7(b): what are the causes of the lack of fluency of.your students in. , '

English?

Table 19: Causes of the lack of tluency of the students in English

Answers Frequency %
Curriculum provides little importance to the speaking 6 75
skiU
Lack of enough exposure to English 8 100
Absence of appropriate teaching/learning materials 8 100



50

ActuaUy, the causes of the lack of fluency by students are many. First of aU, the

English curriculum provides little importance to the speaking skiU as 6 teachers out

of 8 said it; most of the time, they read and write. Secondly, aU the respondents

answered that the lack of enough exposure to English in our country is the cause of

the lack offluency in English by students. Therefore, when they are out of English

lessons, they don't speak English; rather, they speak Kirundi or sometimes French.

Lastly, aU my respondents evoked the 'absence of appropriate teaching materials

reserved to the speaking skiU such as tapes, audio-visuals, etc, contributes to the

students' lack of fluency in English because they cannot fmd native speakers to

imitate the good accent. The presence of enough exposure to a language also helps

students to overcome shyness.

Question 8: Do you motivate your students to speak and to learn the English

language? If 'yes', how?

Table 20: Presentation of data from question 8

Answers Frequency %
Yes 8 100
No a a
Total 8 100

The table above shows that aU theteachers, that is, 100% said that they motiyate

their students. Therefore, the strtdents' motivation is a powerful element as far as

foreign language teaching is concemed. Then, when students are not motivated, it

is difficult for the teacher to success in this field. This can lead to failure since each .

tiine the teacher enters the c1ass, the students who have no motivation will not

foUow during theEnglish lessons. "



51

As far as the activities to motivate students are concemed, ail the teachers asserted

that the flIst thing that students should know is that the goal ofteaching a language

is communication. Then, they ask them to teil stories, discuss in groups or pair, and

recite poems, etc, because this helps students· to overcome shyness.

Question 9: What problems do you come across in the teaching of the

speaking skill?

Most of the activities for their achievement must have their problems. It is in that

perspective; that teachers encounter sorne problems during the teaching of the

speaking skill. Most of the teachers come across almost the same problems. The

large number of students in the target class is the big problem that hinders the

teacher to sacrifice him; to control all the students at the same level. The later is

connected to the insufficiency of time. In addition, the lack of suitable teaching

materials and the students' shyness contribute to the weakness in teaching the

speaking skill.

Question 10: What suggestions would you make to improve the speaking skill

teaching in the Fourth Form class?

The fol1owing are suggestions provided by teachers to improve the speaking skil1

while tea'ching it:

- provide maximum opportunity to students to speak the English language by

providing a rich environment that cantains col1aborative wode, authentic materials

and shared knowledge.

- try to involve each student in every speaking activity; for this purpose, practice

different activities of student participation.

- reduce teacher' s speaking time .in' class while increasing student speaking time.

Stand at the back and observe students' movements.
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- circulate around the classroom to ensure that students are on the right way and

check whether they need your help while they work in groups or pairs.

- The government is required to review the English program and provide more

speaking lessons; the tirne allotted to English should be increased.

- diagnose problems faced by students who have difficulty III expressmg

themselves in the English language and give them mote opportunities to practice

the spoken language.

- The government should increase the schools and put 45 students in each class.

IV.2. Data Analysis

This section consists of analyzing the results that have been provided by different

types of procedures of this research. Then, it is the interpretation of what the

questionnaires; the test and the classroom observation come out.

IV.2.I. Analysis of Data from Classroom Observation

As stated earlier, this section deals with the discussion of the results from the

classroom observation made in eight schools. Those are Lycée Communal de

Kiryama, ETS de Kiryama, Lycée de Rumeza, Lycée Communal de Ruvumvu,

Collège Communal de Manyoni, Collège Communal de Muheka, Collège

Communal de Nyakigcingwe and Collège Communal de Karambi.

If 1 analyze the classroom observation results carefully, 1 see that students and

teachers have many problems during the process of learning/teaching the speaking .

skill. On the one hand, students of the Fourth Form class have problems of

communication and fluency. As far as problems of communication are concemed,

sti.Jdents sometimes cannot hold .a conversation. This is due to the fact that they

have a lirnited knowledge of pronunciation, granunar and vocabulary.
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As far as problems offluency are concemed, students ofthe Fourth Form class are

embarr~ssed, shy and afraid when they are speaking English. This is because they

are not confident in the English language and also they do not master the rules that

govem the use of the English language. On the other hand, teachers of the Fourth

Form class have many problems when they are teaching the speaking skill. Those

~~~~I~~~~~~~~~cl~~~~~

appropriate materials.

First of ail, 1know that the English course in the Fourth Form class has six periods

per week and each lesson lasts 45 minutes. 1 notice that the time allotted to the

lessons of speaking is important, sorne teachers spent much time on the written and

reading form rather than the spoken form.

Secondly, the size of the class plays an important role in the process of teaching

the speaking skill. Among the eight schools, oilly two have an appropriate number

of students who perform better than in the remaining 6 schools. Those are Lycée de

Rumeza (40 students), and ETS de Kiryama (35 students). The other 6 schools

have a large number of students in the Fourth Form class. Then, in those schools,

teachers are unable to provide many opportunities to the students to practice the

English language. Thirdly, none of the ei~t schools surveyed possessed the

teaching materials designed tothe speaking skill.

IV,2.2. Analysis ofData from the Test

As already mentioned earlier; this seètion deals with the discussion of the results

from the test. After presenting the results of the test, comments on those resultsare

important as they give a vivid picture of theoutcome of the re~earch. If 1 try to

analyze the tesrresults caréfully? 1 will see that studentsofthe Fourth Form class

have problems ofpronunciation, grammar and vocabulary.
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As far as pronunciation is concerned, 1 noticed that 76 students out of 100, that is,

.76% had problems of pronunciation. Their problems focused on st~ess and accent.

Sorne lacked the English accent and others did not know where to place stress on

words.

As far as grammar is concerned, 1 noticed that 68 students out of 100, that is, 68%

had problems of grammar. Those problems focused more on tenses, sentence

structures, and articles.

As far as vocabulary is concerned, regrettably, 1 observed that the students had

difficulties to make good choice of related words or phrases in their discussion.

Therefore, the greatest number of the tested students got bad results in this aspect

of oral expression. The highest number was between (0-9),. that is, 25%, another

important number was between (30-39), that is, 20% and finally 16% was between

(10-19). In addition, 1 noticed that only one of them got a high score; that is, 80%,

while very few ofthem, 2%, got the score between 70 and 79. The main cause of

the students' low mastery of the vocabulary words was due to the fact that the

students misused sorne vocabulary words of the English language. For example,

instead ofusing 'vote', they used 'choose'.

IV.2.3. Analysis of Data from the Studenis' Questionnaire

ln this section, 1 analyze the students' answers to the questionnaire. The first four'

questions were much concerned about the students' attitude towards the English

language, frequency of speaking the English language outside English lessons and

motivation to speak the English language. As for the question of knowing if the

students like to speak the English language, 75% of the students surveyed indicated. ,

that they 'liked a lot to. speak the E~glish language; whil~ 25% of the students

surveyed did not like to speak the English language.
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As far as the frequency of speaking the English language is concemed, 1 noticed

that the frequency of speaking the.English language was very low. Thirty-two

percent of the students surveyed rarely speak English language outside the English

lessons; 18% of the students surveyed sometimes speak the English language and

50% of the students surveyed never speak the English language.

The attitude of the students towards the English language is analyzed as follows:

61 % of the students surveyed are happy when they are speaking the English

language; 30% of the students surveyed are afraid of speaking the English

language and 9% of the students surveyed are shy when they are speaking the

English language.

It is worth mentioning that none of the students surveyed feel bad when they are

speaking the English language. 1 also noticed that 61% of the students surveyed are

motivated to speak the English language and 39% of the students surveyed are not

motivated to speak the English language.

The fifth, sixth and seventh questions were intended to know ifteachers encourage

students to speak the English language; test students orally and whether the time

devoted to the speaking skill is enough. In fact, 64% of the students surveyed

assume that· their teachers encourage them to speak the English language by

providing many opportunities to practice the English language. Thirty-six percent

of the students stirveyed revealed that their teachers do not encourage them to

speak the English language. In addition, 73% of the studerits surveyed said that

they are not tested orally. They indicated that most of the time, they are tested in

the written form. Seventeen percent of the students surveyed assumed that they are

tested orally.
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As for the question of knowing if the time devoted to the speaking skill is enough,

most of the informants, 88 students out of 100 sUl:veyed, that is, 88% gave a 'No'

answer while 12 students, that is, 12% gave a 'Yes' answer.

The eighth, ninth and the tenth questions were helpful to determine if students

were confident in using the English language, the problems encountered and the

strategies to improve the speaking skil!. In fact, 55 students out of 100, that is, 55%

gave a 'No' answer which means that they were not confident with the use of the

English language. Forty-five students out 100, that is, 45% gave a 'Yes' answer;

this means that they were not confident with the English language.

As far as the problems encountered in 1earning the speaking skill are concerned,

most of the students have problems ofpronunciation, vocabulary, grarnmar, lack of

materials and trained teachers. The strategies to improve the speaking skill are the

presence of informai environment, review the English program, and the increase of

the time for the speaking lessons.

IV.2A. Analysis of Data from Teachers' Questionnaire

This section is dealing with the analysis ofteachers' answers to the questionnaire.

The first three questions were concerned with the experience ofteachers, the place

occupied by the speaking skill in the English program, and the time allotted to the

speaking skil!.

As far as the experience of teachers is concerned, 5 teachers out of 8 spent 5 years .

in the Fourth Form class; 2 teachers out of 8 spent ;2 years; 1 teacher out of 8 has

been teaching the Fourth Form for one year and 1 teacher out of 8 has been

teaching the Fourth Form class for four months. The place occupied by the

speaking skill in the teachingllearning process is critical, 6 téachers out of 8, that
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is, 75% gave a 'No' answer while 2 teachers out .of 8, that is, 25% gave a 'Yes'

answer.

As far as the time allotted to the speaking skill is concerned, most of the teachers

affirmed that it is not enough. 6 teachers out 8, that is, 75% gave a 'No' answer

while 2 teachers out of 8, that is, 25% gave a 'Yes' answer.

The Fourth, fifth, sixth and seventh questions were helpful in determining the

strategies used to teach the speaking skill, the elements based on testing the

speaking skill, the state of students' fluency and the causes of the lack of fluency.

In fact, most of the teachers (87.5%) use discussions, role-play, storytelling,

reporting and narrating to teach the speaking skill while 12.5% of teachers use

dialogues, topics and dramatization of units to teach the speaking skill. The

elements taken in consideration during the process of evaluation of the speaking

skill are pronunciation, intonation, grammar, fluency and content.

As far as the state of fluency of students is concerned, 6 teachers out of 8, that is,

75% ofteachers of the Fourth Form class noticed that it isvery low. Two teachers

out of 8, that is, 25% noticed that the students of Fourth Form class are fluent. The

causes of the lack of fluency are the lack of exposure to English language in our

country, the lack of appropriate teaching materials and the little importance

provided to the speaking skill.

The eighth, ninth and tenth questions were intended to determine if teachers

motivate the students to speak the English language, problems encountered by

teachers and suggestions to improve the speaking skill teaching. As for the·

question of knowing if teachers motivate students~ 8 teachers out of 8, that is,

. 100% gave a 'Yes'answer. They assumed that they~ncouraged their stude~ts to'. .

speak the English language.
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For the 9th question which sought to know the problems encountered by teachers,

6 teachers of the 8 surveyed, faced the same problems. Those arè large number of

students in the target class, insufficiency of the time, the lack of materials and the.

background of students.

As far as the last question (nOlO) is concerned, teachers gave sorne suggestions of

what should be done in order to improve the conditions of teaching the speaking

skil!. Such suggestions are, for instance, that the government in general and the

Ministry of Education in particular should review the English program and provide

more speaking lessons; the time aUotted to English should be increased and should

also increase the schools and put 45 students in each class.

It was suggested by aU teachers that is 8 teachers). AIso, 5 of 8 teachers suggested

that they should provide maximum opportunity to students to speak the English

language. By providing a rich environment that contains coUaborative work,

authentic materials and shared knowledge help students to speak the language.

They also suggested that they should involve each student in every teaching

activity. They should also diagnose problems faced by students who have difficulty

in expressing themselves in the English language and give more opportunities to

practice the spoken language.

In addition, 4 of the 8 teachers suggested that teachers should reduce the time of

speaking in class and increase the time of speaking of students. They also

suggested that they should be trained in teaching the speaking skiU. They should .

involve speaking activities not only in class but also out of class. They proposed

thatcontacts should be made with parents, relatives and other people·who can help

students in their oral language.
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In short, the results from the two types of questionnarre, that is, the teachers'

questionnarre and students' questionnarre show that the little time and the lack of

strategies to teach the speaking ski11 are the causes of the lack of fluency in the

spoken English.

IV.3. Findings

The frndings are the results of the research. For the present study, they are

provided by the questionnarres, the classroom observation and the test.

. IV.3.!. Findings from the Classroom Observation

My investigations revealed that students and teachers have problems during the

teaching/learning of the speaking skill. Students lack fluency in the speaking skill.

This is due to many reasons. Frrst of a11, students are shy and not confident in the

use of English language because their knowledge in grammar, pronunciation and

vocabulary is very limited. This limited knowledge stems from the fact that the

environment which surrounds them does not provide enough opportunities to speak

the English language.

Secondly, as far as teachers' problems are concerned, most of the teachers

complained about the time designed to the English course. The 45 minutes per
. .

lesson does not permit them to cover a11 the skills in the same lesson.That problem

is clearly connected with the size of the class. The number of students plays an

important role in the teaching of the speaking skill. The management of the class is

easy when the number of students is small and permits the teacher to feel at ease

when he is teaching. The inadequate teaching materials are also unavailable.
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IV.3.2. Findings from the Test

As mentioned earlier; the limited knowledge m grammar,pronunciation and

vocabulary made most students unable to communicate orally in' English. In my

study, 1 realized that the lack of fluency in oral English is caused by the lack of

mastery in pronunciation, grammar and vocabulary. Students are required to know

the mIes that govem English grammar, pronunciation and vocabulary.

Unfortunately, the results from the students' test showed that most students are not

good at English pronunciation, grammar and vocabulary.

IV.3.3. Findings from the Students' Questionnaire

While learning a new language, it is better to know the attitude of the students

towards the language. Even if the English language is taught as a foreign language

in Burundi, it is given much importance in school curriculum. Then students are

motivated a lot in it and feel at ease because the CUITent situational English

language is improving as far as communication is concemed. However, the English

language is used in few occasions, that is, in news broadcasting, classroom

activities and sorne clubs. That is why many students fail to speak the English

language correctly and fluently.

As 1 mentionedearlier, students realized that the time allotted to the speaking'

lessons is not enough compared to the other skill tessons. They asked the"

govemment to increase the time allotted to or~l lessons. According to them, the

speaking skill should be an independentcourse because it has many branches; thus;

their mastery requires much time. Indeed, the success of this field contributes to

the success in oral communication. As far' as testingthe speaking skill is,

concemed, students'recognizeth~t,tliis skill seems to be ignoredbecause they'are "

most of the time tested in the written Jorm.



61.

Students tried to propose solutiOns to this issue: They askedthe, decisiém-makers to '..

review the English course and state clearly lessonsd~signed to oral fo'rm~ They

also proposed that the informaI environment should be created because it helps

them to practice more the English limguage.

IV.3.4. Findings from the Teachers' Questionnaire

In this study, 1 focused much on the causes of the lack of fluency in the speaking

skill of the Fourth Form class, the problems encountered by teachers and strategies

to overcome that situation. Firstly, as far as the causes are concemed, teachers

realized that the lack of opportunities to practice the language pushed the students

to have no confidence in the use of the language. It also increases the shyness of

the students. In addition, the limited time did not allow teachers to satisfy the needs

of the students. Teachers also raised the cause of lack of adequate teaching

materials; this created a handicap for the success of the students in this field. This

is because the students did not get the chance to listen to native speakers and

imitate the correct accent. Secondly, as far as the problems are concemed, teachers

encountered many problems such as the large number of students, the lack of

suitable teaching materials and insufficient time.

Lastly, teachers suggested strategies which could improve the speaking skill of the

students of the Fourth Form class. The provision ofmany opportunities that expose

students to speak the English language could help' to overcome that situation. The

time allotted to the speaking skill is.not enough. Looking .at whathave found out in

my research, 1 realized that all my hypotheses were confirmed.

ln conclusion, the fourth chapterhas presented, analyzed andgiven a broadview

about the results from the data that ':Vere èollected. thus, it brings out the fmdings

from the studentsand teachers' questionnaires, the results from the students' test
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and frnally those from the cIassroom observation. The next chapter deals with the

g~neral conclusion ofthe study and recommendations.
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CHAPTER V: GENERAL CONCLUSION AND RECOMMENDATIONS

V.l. General Conclusion

In carrying out this research, there was an element that attracted my attention; that

is, the teaching of the speaking skill in Burundi secondary schools in general and in

the Fourth Form class of selected schools of the Songa commune in particular. In

fact, it was observed that students did not express themselves efficiently and

fluently as it was expected. So, from this notice came the topic: Assessing the

Speaking skill in Learning and Teaching English in Songa commune: Case of

4''' Form.

In choosing such a topic, the main objectives were to find out not oruy if or not the

students lack fluency in the English oral skill and then fmd out the causes of this

situation, but also describe sorne problems that the students and teachers encounter

during the process ofteaching/learning the speaking skill in the Fourth Form class,

and the strategies to promote the speaking skil!.

This study comprises five chapters. The fust chapter provides the importance of

the speaking English in Burundi. Moreover, the chapter deals with the research

problem and hypotheses of the study, the motivation of the study, and also the

significance of. this study. To provide a better understanding of the study, the

chapter also gives definitions ofkey terms and sorne related terms.

In the second chapter, sorne points of views of different researchers are raised. In

addition, the chapter provides the approach which seems to be the most important

in the teaching/learning process of the speaking skil!. It also deals with the

teaching of the speaking skill itself. Indeed, the chapter treats the relationship- .

between the speaking skill and other skills of the English language. Finally, it
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shows the different techniques used to test the speaking skill and the components

that should be taken into account while testing the speaking skil!.
,

As far as the third chapter is concemed, it handles the methodology used in order

to collect data. Let me recall that the working area was Songa commune, where 8

schools (100 students), Fourth Form students as weil as their English teachers were

the population. During the data collection three instruments were used: classroom

observation, research test and two questionnaires; that is, students' questionnaire

and teachers' questionnaire.

The data for the study are analyzed and interpreted in the fourth chapter. This

chapter can be considered as the center of this study in so far as it allowed me to

identify the causes and solutions of the lack offluency ofthe students ofthe Fourth

Form class. In this chapter, students' and teachers' questionnaire are deeply

analyzed to check whether their data confmn, modify or discard the hypotheses of

the study. It is worth recalling that this work was meant to answer the following

research questions:

1. Why are students of the Fourth Form class not fluent in the English Language?

2. What strategies should be used to improve the learning and the teaching of the

speaking skill in the Fow:th Form class?

The answers to all these res~arch questions are found in the Est of answers

provided by the students and teachers on the questionnaires: To the first question,

the answer was provided by the question from number one to nine, the second

research question is found in the 'tenth question. It should be mentioned thàt the

results provided bythe classroom 'observation and the test scores answer the first .

research question.
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The fmdings ofthis study helped me to answer ail the research questions. Finally, 1
. '.' ,. , -

drew the following conclusion: the stUdents of the Fourth Form class are not fluent
, . .

in English language. This lack of fluency is causèd by the lack of enough' exposure

to English language, the large number of students in the target class, the

insufficient time allotted to the speaking skill and the lack of sufficient and

adequate teachingmaterials.

ln this analysis, it has been noticed that the large number of students, the

insufficiency of time and the less frequency of speaking practice in English are the

main factors behind the poor performance and the lack of fluency in speaking

English by the students. It has been also noticed that teachers provide less time to

the evaluation of the speaking skill due to the reason that it is much time

consuming. It has also been revealed that the lack of appropriate materials 1S

among the causes of the lack of fluency by the students.

In addition, informants on both sides proposed strategies to promote the speaking

skill. The students and teachers also revealed the difficulties they encountered

during the process of learning/teaching the speaking skill.

V.2. Recommendations

. In the light of thefindings, sorne recommendations are addressedto teachers, to

students, to the g6vernment and to future-researchers.

a) To Teachers of 4th Form c1ass in Songa commune

Being the main partners of education, teachers should be aware 'of the problem
.". .

when teaching the speakingskiU. They should give much importance to. the

speaking skill because it is the vehicle for communication. ln that perspective,

teachers should create a classroom environment where students have real-life



66

communication, authentic activities, and meaningful tasks. that promote the oral

ability to use the English language.

ln addition, teachers should devote themselves by organizing extra hours allocated

to spoken English to challenge the problem of time and to increase the speaking

opportunities inside and outside the c\assroom. With the help of the heads of

schools, teachers should organize and award contests of eloquence to encourage

students to speak the English language. By introducing sorne games, dramatization

of poems, using minimal responses, students could overcome their shyness,

complexity and risk-taking to use the language and gain confidence in the

language.

b) To Students of 4th Form c1ass in Songa commune

1 recommend students to be conscious that they must exerClse to express

themselves in English and be creative. Students should know that the more they

practice, the more they become competent in the language. Indeed, 1 can also

recommend them to be cooperative and collaborative, because working together

helps students to end shyness and encourage practice.

c) To the Government

The govemmeiltin general and the Ministry of Education inparticular should build

new rooms· and settle a supportable number of 45 students in each class as seen at

Lycee Rumeza (40) and ETS Kiryama (35). This will allow the control of each

student. It should .also reform the EngÜsh program frorri the low level and

introduce new lessons that involve oral activities. It should also sponsor seminars

in order to train téachers. This would allow them to be good at English in general
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and the speaking skill in particular. They should sometimesgive awardsto teachers.. ,

who merit.

In addition, the government in general and the Ministry of Education in particular

should give the speaking skill an important place in English programs. As far as

teaching materials are concemed, the Ministry of Education through the English

Department staff at the BEPES should provide teachers with suitable teaching

materials. Students of the 4th Form in Songa commune should also be provided

with books on speaking. In this perspective, they would be good at their oral

communication.

d) To Future Researchers

It is, therefore, difficult to confirm that our research has exhaustively dealt with the

causes of the lack of fluency in the English language and the strategies to improve

the speaking skil!. Then, future researchers should know that much is still needed

to be done as far as the teaching and learning of the speaking skill is concemed.

Future researchers should know that our study was carried out with a small sample.

l would like to invite them to continue to carry out the study on this topic so that it

can be extended to a larger sample and to other communes ofBurundi.



68

BIBLIOGRAPHY

A. Published Works

Alderson, J.C. (1985). Lancaster Practical Papers in English Language Education.

Volume 6: Evaluation. Oxford Pergaman Press.

Brown, G. and Yule, G. (1983). Teaching the Spoken Language: An Approach

based on the Analysis of Conversational English. Cambridge: Cambridge

University Press.

Brumfit, C.J. and Johson, K . eds. (1979). The Communicative Approach to

Language Teaching. Oxford: Oxford University Press.

Byrne, D. (1976). Teaching Oral English. London: Longman.

Chaney, A.L and Burk, T.L. (1998). Teaching Oral Communication in Grades K­

8. Boston: Allyn and Bacon.

Clive, S. (1981).Communicating in the Classroom: A Guide for Subject Teachers

on the more Effective Use of Reading, Writing and Talk. London,

Hodder and Stoughton.

Corson, D. (1990). Language Policy across Curriculum. Clevedon Philadelphia:

Multilingual Matters Ltd.

Cunningsworth, A. (1984). Evaluating and Selecting EFL Teaching Materials.

London, Heinemann Educational Books Ltd.

Freeman, D.L. (1986).Language Teaching. Oxford: Oxford University press.

Halliday, M. (1970). An Introduction to Speaker English: Intonation. Oxford:

Oxford University.

Hanner, J. (1983). The practice ofEnglish Language Teaching. London: Longman.

Harris, D. (1969). Testing English as a Second Language. New York: McGrawhill

Book Company..



69

Harrison~ J. (1983). A Language Testing Handbook. London and Basingstonè:

Macmillan.

Henning, G. (198'7). A guide to Language Testing. Cambridge: Newbury House

Publishers.

Johnson, K. (1983). Communicative Syllabus: Design and Methodo1ogy. New

York, Oxford: Pergaman Press.

Johnson, K. and Morrow, K. (1981). Communication in the Classroom:

Applications and Methods for a Communicative Approach. London:

Longman.

Kimb1e, A. & Garmezy, N. (1963). Principles o/General Psychology (2nd edition).

New york: The Ronald Press Company.

Lado, R. (1961). Language Testing. London: Longman Group Ltd.

Littlewood, W. (1981). Communicative Language Teaching. New York:

Cambridge University Press.

Maybin, J. (1985). Working Towards a School Language Policy. In Every Child's

Language: An In-service Pack for Primary Teachers. Brito1: Open

University and Multilingua1 Matters.

Morris, B. A. (1959). The Art 0/ Teaching English as a Living Language.

New York and London: Macmillan.

M~cchielli, R. (1973)~ L~ Questionnaire dans l'Enquête Psycho-sociale.

Connaissance' du Problème. Application Pratique. Paris, Entreprise

Moderne d'Editioh Librairies Techniques.

Okell0, V and Ocheng, N.~. (1986). Curriculum Studies. Kampala: University of

Makerere.

Rivers, W. (1968). Teaching Foreign Language Skills.Chicago and London: The

University of Chicago Press.



70

Valdez, PL (1989). Teaching Strategies/orDeveloping Oral Language Skills.

National Clearinghouse for Bilingual Education Wheaton, Maryland..

Wallace, M. (1982). Teaching Voéabulary~ London: Heinemann.

Widdowson, H.G. (1979). Esp: Criteria/or Course Design (mimeo).

Widdowson, H.G. (1981). Aspects 0/ Language Teaching. Oxford: Oxford

University Press.

Widdowson, H.G.(1978). Teaching Language as Communication. London: Oxford

University Press.

Williams, D. (1982). Developing Criteria/or Textbook Evaluation, E.L.T Journal,

Volume 3713, July 1982.

B. Unpublished Works

Kwizera, P. (2009). "An Analysis of Factors that Handicap the Development of

Students' Oral Communicative Competence in English as a Foreign

Language in Burundi. Case of sorne Selected Public Secondary Schools

in Bujumbura City (4th Form)". Unpublished B.A. Thesis, University of

Bùrundi.

Nkurunziza, A.P. (2006). "Hardiships in the Teaching of the Speaking Skil!. The

Third Form Modern Arts Pupils in sorne Secondary Schools of

Bujumbura." UnpublishedB.A. Thesis, University ofBurundi. , .

Nkurunziza, J.M. (2001). "Evaluation of the English Skills for the Fourth Form

pupil~: A Critique ofApproaches, Materialsand Attitudes". Unpublished, .

RA. Thesis, University ofBurundi.

Rwasa, A. (2012).. "An As~essment of English Language Performance in the

Teacher Training Section,: The Case of the 4th Form Normal at Selected '

Secondary Schools:in Muyinga and Ngozi Provinces." Unpublished B.A.

Thesis, University ofBuru.ndi.



71

c. Dictionaries

Oxford. (1983). The Shorter Oxford English Dictionary.

Oxford. (1974). Advanced Oxford Learners' Dictionary. Third ed.

Richards, J. ( 1985). Longman· Dictionary of Applied Linguistics. London:

Longman House.

Webster, M.(1986). Webster's Third New International Dictionary of the English

Language. Springfield: Merrian Webster Inc: Publishers.



72

APPENDICES

Appendix A: Exposé ona given topic

Make up groups of 5 students and debate on the fol1owing topic:

Polilies in Burundi

After, choose a representative of each group to make an exposé summarizing your

discussions.
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Appendix B: Letter 19 students

University ofBurundi

Faculty ofArts and Social Sciences

Department ofEnglish Language

and Literature

Academic Year 2011-2012

Dear student,

1 am a researcher student at the University of Burundi, and at the moment, l'm

carrying out a research on teaching and learning the speaking skil!.

In fact, the present questionnaire is aimed at collecting data that will help me to

carry out successfully my research entitled: ASSESSING THE SPEAKING SKILL

IN LEARNING AND TEACHING THE ENGLISH LANGUAGE IN SONGA

COM:MUNE.

The answers that 1 expect from you are essential to the realization of my work and
1will be grateful ifyou answer as sincerely and clearly as possible. 1 guarantee and
pledge that your answers will be treated with confidentiality and only for the
completion ofmy research.

Thank you in advance for your cooperation.

Espérance INAMARIZA
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Appendix C: Students' Questionnaire

1. Do you like to speak English?

A. A lot DB. Somewhat Oc. Not ail OD. Other(s), specify...

2. How often do you speak the English language outside English lessons?

A. Rarely 0 B. Sometimes OC. Never 0 D. Other(s), specify...

3. How do you feel when you speak English in the classroom?

A. Happy 0 B. Bad 0 C. Afraid 0 D. Shy 0 E. Other(s), specify...

4. During the teaching of the speaking lessons, are you interested?

Yes 0 No o Ifnot, Why?

5. Does your English teacher encourage you to express yourself in English?

Yes 0 No 0

6. Are you evaluated orally?

Yes 0 No 0

7. Is the time devoted to the teaching of the speaking skill enough to get sufficient

knowledge to speak English?

YesO No 0

8. Do you think that you are weil prepared to:

a) Communicate orally in English in any situation?

YesO No 0
b) Comment.
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9. What difficulties do you encounter when you are learning to speak the English

language?

10. What should be done to irnprove your oral fluency in the English language?

..
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Appendix D: Letter to Teachers

University ofBurundi .

Faculty ofArts and Social Sciences

Department of English Language

and Literature

Academic Year 2011-2012

Dear SirI Madam,

l am a researcher student at the University of Burundi, and at the moment, l'm

carrying out a research on teaching and learning the speaking skill.

In fact, the present questionnaire is aimed at collecting data that will help me to

carry out successfully my research entitled: ASSESSING THE SPEAKING SKILL

IN LEARNING AND TEACBlNG THE ENGLISH LANGUAGE IN SaNGA

COMMUNE.

The answers that l expect from you are essential to the realization of my work and
l will be grateful ifyou answer as sincerely and clearly as possible. l guarantee and
pledge that your answers will be. treated with confidentiality and only for the
completion ofmy research.

Thank you in advance for your cooperation.

Espérance INAMARIZA
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Appendix E: Teachers' Questionnaire,

1. How long have you been teaching the Fourth Fonn class?

A. One year 0 B. Two years 0 C. More than two years 0 D. Other(s), specify...

2. Does the English curriculum give the speaking skill its right place in the

teaching and learning process?

Yes 0 No 0

3. a) How much time do you devote to teaching the speaking skill compared to

other skills?

b) Is that time enough?

YesO No 0

4. What strategies do you use in the teaching of the speaking skill?

5. Do you evaluate orally your students in English?

Yes 0 No 0 Ifnot, why?

6. What are the basic elements which could be taken into consideration during the

evaluation process of the speaking skill?

7. a) Are your students fluent? Yes 0 No 0
b) What are the causes of the lack offluency your students in English?

8. Do you motivate your students to speak and to learn the English language?

Yes 0 No 0 Ifyes, how?

9. What problems do you come across in the teaching of the speaking skill?
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10. What suggestions would you make to improve the speaking skiII teaching in

the Fourth Form class?


