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CHAPTER 1 INTRODUCTION

1.1. Background to the problem

l':ngli~h I~ the language \\'hich I~ the mo~t \\'idel\' u~ed

throughout the \\'orld the~e dan. Indeed, It ~eem~ that more than

~ 1x h un d r e d mi l1i 0 n p e 0 pIe u ~ el,: n g 1i ~ h a ~ th e i r fi r ~ t 0 r ~ e con d

language. In Burundi, ft t~ taught a~ a foreign language after

Kirundi, the mothcr tongue, and J'rench ~een a~ an official language

and \\'hich i~ u~ed é1~ a medium of in~truction~ in the Burundi

e LI u ca t ion a1 ~~. ste 111. T 0 d a y, e \T r yon e nec d s t 0 s p e a k \.: n g 1i ~ h bec a use

tt I~ one of the international language~ in \\'hich most of the modern

tTsearch I~ conducted.

i\[oq \\'riters no\\'adan use l':nglish because they 'expect to

h~l\e nHn\ readers tn this language, In addition, J-:nglish tS a

1an g u age for pub 1ic a t ion ~ and c 0 111 put e r ~ . 1.. u rt h e 1'1n 0 r e , man \'

intern;ltional organisations of which Burundi tS a member ~uch a~

L'NLSCO, L'NO, ();\l', COi\1LS:\, I(BO, \\'110 and othcrs use

I·:ngli~h. Therefot"e, a great number of people tn Burundi attend

eyenllHr cla~~e~ to itnpro\'e cotntnunication,,,

()ne'~ competence in l':nglish i~ an a~~et especial1y \\'hen the

~tudent leaYe~ ~chool to join the \\'ot"king \\'ot"ld. It is thet"efot"e

wurth noting that l':ngJi~h 111aximi~e~ international communtcatton

an ci a s s t ~ t ~ the c xcha n g e () f kn 0 wied g e . l'~ n g li ~ h 1an g u age, ju ~ t 1i k e

at1\' other language, comprises of four ba~ic skil1s which arc the

fo]]owing : listcning, speaking, t"eading and \\'riting. Thcreforc, the

mas t e n () f the ~ e ~ k iIl s h c1p ~ the s t u d y 0 fi·. n g1i ~ h a ~ a ~ u bic ct. .\ n d
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the objecti\'es of Lnglish language teaching shoulu mainlr centres

on the eLlual ue\'elopment of those four skills in the stuuents.

I:rom the researchl'r's experience as a teacher of Lnglish 111

junior high school anu accoruing to the inLjuiry he maue at BLPLS,

he concurs with those \\,ho sa\' that the purpose of Lnglish

teaching/1carning 111 Burunui uoes not fo c u s on effecti\'e

commulllcatlOn. The follo\\'ing arc objecti\'es stateu b\' BLP1·:S

ab 0 u t the te achi n g / le a rni n g 0 f Ln g 1ishi n BLI ru nui: ":\ t the l'nu 0 f

the junior high school , the stuuent shoulu bl' able to

unuerstanu oral messages such as con\"ersatlons, stortes, songs,

aU\l'rtisements, ...

unuerstanu wrttten messages such as letters, songs, stones ....

Prouu c L' 0 rai messages such as Lnglish phonemes, rhnhm
. '

phonctics, intonation .....

Prouuce wrttten messages such as lctters, uialogues, summaries of

texts ... "

. Despite their goou performance in exa111lnatlon, most stuuents

arc pOOl' at using oral skills 111 interaction. This is because the

oblect1\TS set b~' BI·:PLS for the teaching/learning of Fnglish arc

no t c le a l'Ir st a t cu. The y iu stau \' 0 C a teth L' Ue \" cIo pme nt 0 f a 11 ski Il s

in g e n cr a1 w i t hou t e111 p h a sis in g cac h 0 f the m . 1~. LI r the rmol' l' , i t i s

ob sel' \" l'li th a t the te a che r's gu iu e an u the st II Uen t SI b 00 k u 0 no t

prcsent cl car objecti\"e to help the teachl'r's efforts. ConseLjuL'ntly,

studl'nts lack a goou performance of so111e skills anu emphasisc

othl'rs. l'or instance, the~' lack c0111municati\"e competence in spoken

l':nglish. They arc characteristically hesitant, inarticulate, imprecise

anui n C 0 h l' r e nt. '1' h l' r l' for e , the \' c an n 0 t l' ffL' C t i \" ciren gage i n a n u



sustaln long stretches of con\'ersatlon and participate intelligently

and interestingly in a \'artet'· of oral discourse.

]t is noticeable that the beginning of l':nglish teaching/learning

ln Burundi was not easy. The main problcm was about teaching

materials and teachers. L\"en today, thcrc is a relati\'c impro\'emcnt

but p cr fc c t ion is n 0 t \" c t r cac h e d . i\ cc 0 rd in g t 0 the cl as s r 0 0 m

obscn'ation made b\" the researcher ln some selectcd schools in

Bujumbura: "L\"cl'e de Vugizo, Lycée de N"akabiga, LYCl'C du Saint

Lsprit, Collège i\lunicipal de C;ikungu, Collège i\lunicipal dc Rohero

ct Colll.'ge Municipal de Bwiza", he noticed that most of the

students arc good at reading passages and writing (grammar) but he

found that the\" \\'cre bad at speaking and listening, That is wh,' he

concluded that teaching l':nglish in Burundi focuses on reading and

writing with a littlc interest on listening and speaking. To sol\"e

t h is pro bIc m, cha n g e s are b e in g 0 p e rat e d in o.rder top rom 0 tethe

ro urs k i11 s w i th mu che m p ha sis 0 n 1iste n in g and s pl' a kin g. 1 10 wc\" e r,

thc task is not to promote change for its own sake but is to

manage it so that to encrease the attention to the role of the learner

and thc IH\lcess of learning,

j'rom the ab()\'e lines, wc understand that change has alwa~'s

been moti\'ated b\" a desire to impro\"e the teaching/learning of

languagcs ..\gain, the adaptation of teaching materials is needed to

make the undcrstanding casier and to moti\"ate learners al1 along

their acquisition process.

The rcsearcher could not afford to In\'Cstlgate the prob1cms

that affect the teaching of l':nglish at ail Ic\"els, but concentrate on



the problems found in junior high schools especial1y in fourth

forms. Other rcsearchcrs ha\'e also in\'estigated the problems that

affect the teaching/learning of Lnglish such as NIBICIR:\ from the

Lnglish department (/·./\.S.S.) in "L\'aluation of Today's ]':nglish"

(3,,1 form), i\fl'RY:\NCO from the same department in "L\'aluation

o f J.: n g li s h S kil JsIl", B /\ R .\ K :\ M J.1T 1Y L 1n "1': \' a1u a t ion 0 f L n g 1i s h

Skills 1", l'tc. Their contributions ha\'e bcel1 of great significancc in

this field.

\\'e \\'isbed to contribute to this great body of knowledge by

ln\Cstlgatlng how far the teaching of l':nglish is affected by teachers'

approaches, lack of materials and students' attitudes towarcis

Lnglish .

1.2. Statement of the problem

The success of the teaching process depends upon man y

factors. !\mong them \\'e can name the teacher, the student,

approaches, teaching materials, etc. In the same perspecti\'e of the

teachlng/lcarning of Lnglish, the education al system in Burundi

lT\'eals that teachcrs of Lnglish do not teach students to learn

J':nglish as an effecti\'e means of communication, but as a means to

achic\'e a certaln end to pass cxamlnatlons as the researchcr

concluJed durtng his ln\'estlgatlOn 111 some selected schools in

Bujumbura .. \s a matter of faet, the analysis will COl1centrate on the

approaches, teaching materials and students' attitudes towards

\·~nglish.
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Lnglish Skills 1'<)1" j'ourth !"orm Pupils g1\"es good texts for

reading and a good y;uicty of exercises. But, it does not emphasise

the cotnmunicatiye functions of the language. In addition, reading

texts from the textbook do not properly present the goal of the

target language. In other words, they do not help the students to use

the language the\" haye learned in the cIassrootn in real life.

Because of the lack of good balance among the four skills,

some teachers emphaslse the acquisition of linguistic structures and

yocabulary. /\s a resuIt, students may know the rules of the language

usage, but will be unable to use the language. Teaching/learning

should cmphasise the importance of the Communicatiye !\pproach

as l.arsen-Freeman (19~6: 123) points out:

Since communication is a process. it is insuflÎcientfor students to
simply have knowledgefor target language.fàrms. meanings and
.fzlnctions. Students must he ahle to apply this knowledge in
negotiating meaning It is through the tnleraction hetween speaker
and Iistener that meaning hecomes clear.

ln the same perspectiye, the textbook l':nglish Skills for fourth

f0 rm p u p ils dol' s n 0 t c 0 lH a in c le a l' g l'nu inec 0 m m u n 1c a t 1Y e a c t 1Y1 t 1e s

at aiL I:,en sotne communicatiye exercisl'S that we finJ in it are not

enough. The problem becomes important in so far as the teaching of

Lnglish language espccially ln deyeloping countrtes bccome

Jisillusioned because of the inappropriate materials to supplement

the h.'alher\ efforts and classroom experience as StlTyenS (19~3:

27î sa\s
J

1/11'1'1' 1.1' a fOJIIIN rl'/alio/l

l'f!l't"liN/II'JJ o!ll'a(';I1'II<~ IJllrI II/{,

dl 0 0 J l' IJIJI 0 /I<~.

111 1111,)' 01t'1'I1 (o!fIIlr)' iN III '1'1' Il," .

fjlflJlllil)' o!ll/aleria!J (JI'ai/aiJ/1' /0



ln Burundi, students need a good balance of the four skills for

effecti\c and meaningful communication, The~ should posscss the

abilitr to communicatc with other members of soCtety, engage in

different trpes of con\ersations and acti\ities in unofficial and

official situations in\ol\ing administration, education, medicinc,

politics, etc, Bearing in mind the necessitr to communicate with the

international communltr for political, economlC, scientific and

techno]ogical progress, approaches and materials should be chosen

accordi ngl \,

L\en if teachers used the best and modern approaches, suited

to the teaching of Lnglish as an effecti\e means of communication,

one \\'onders whether the teaching of Lnglish would be casier. There

is an Important \ariab1c in the o\erall teaching and 1carning of

Lnglish, \\'hich is the students' attitudes, Their attitudes towards

l':nglish will determine their proficiency, ln order to show and sol\e

the problem, the present study will assess whether the teaching of

l':nglish IS affected b\' the a\ailabilit\" or lack of teaching materials,

whether it is affected br the choice of approach or br the students'

attitudL'S to\\'ards the language,

1.3. The purpose of the study

1.: n g1ishi S taug h t 111 B u r und i a s a for e ignian g u age a ft e r

l, i r u n Li l , the mot h c r ton gue, and 1'1-e n ch, sec n asan 0 ff ici a1

language. Like any language, l':nglish is intended for communIcatIOn,

There is no doubt about the necessity to learn Lnglish language

since ItS Importance is noticeable ail o\er the world,
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Neyerthelcss, the linguistic enytronment Joes not glye lt

support. In fact, stuJents Icarn J-:nglish language onh ln the

classrooms. t\S soon as they get out of class, the~' Jo not haye

enough opportuntttes to practtse ft. Therefore, teachers anJ

matcrials are the onh sources of language Jata at the stuJents'

Jisposa1. That is wh~' the present stuJy will bring to the attention of

te ache r s () fI·: n g1is h , pl' r s () n s \\' h () are in ter est e J 1n acaJe m ic

researches the importance of approaches, teaching materials anJ

stuJents' attituJes in the Lnglish teaching/lcarning. In particular,

te a che r s \\' i II bec 0 me m 0 rl'in for me J ab 0 u t the na tu r l', st ren g th san J

weakncsses of some approaches. The stuJ~' will also help them to

make better juJgement on the approach to use.

1\1oreoyer, the roll' of materials in supplcmenting the teachers'

efforts in teaching J-:nglish anJ the stuJents' attituJes will be

in\TstigateJ. I:urthermore, material Jesigners, textbook writers anJ

teachcrs of Lnglish will also be maJe aware of the essential factors

in Jesigning materials for use in the teaching of Lnglish. The

information yielJeJ by this stuJ~' will benefit teachers of J-:nglish

\\' h 0 sil () I,! 1J b l' ab 1e toi m pro yeth eira b il i t il' sin te achi n g. 1: 0 r th 0 s e

who finJ teaching l':nglish Jifficult, the present stuJy shoulJ help

them make l'yen effort to ensure that their teaching of Fnglish lS an

enjorable anJ eJucatiye experience.



CHAPTER II LITERATURE REVIEW

ILL Introduction

\,'hen Lnglish was introduced for the first tlme, in 1958, in

BurundI, there were many problems. "J'here Wl"1"e problems of finding

materials, Ljualified teachers, suitablc curriculum, etc. 'l'cachers used

b 0 0 ks, no tes th a t the i r 0 w n te ache rsus e d w it hou tan a1ysin g \\" h eth e l'

the\' were adapted or not. Sorne "ears later, the problem of

curriculum and materials was somehow solyed. 'l'cachers used

Cartledge's books "J-:nglish courses for l'rench speakers". Before

BI·:PI·:S \\'as created, a seminar was held ln 1971. The partICIpants,

who had realised that Cartlcdge's books were not adapted to

Burundian students, were looking for some suitable books. 'l'hus,

since 1<J7,), BI·:PLS embarked on the production of a ne\\" series

kn 0 w n a s L n g 1is h S k ill s for ;\ f ri caf0 l' the iuni 0 r h ig h s c h 0 0 1 and

'l'oday's Lnglish for the senior high schoo1.

,\s It has been suggested 111 the prenous chapter, much

attentlOn IS paid to the reading and writing of Lnglish in Burundi,

which presupposes a good kn()\dedge of the grammar. !\s such, the

Lnglish lcarnt is for a specific purpose : to use \\'hen \\'riting

examtnations. Students arc not taught to communicate in different

sttuatlOns which ma\' need oral skills. l'hl' student's command of

Lnglish lacks nexibilit\' and thereforc makcs him a poor

communicator because communication is not limited to reading and

writing only. !\bout the problem of concentrating on some skills and

ne g le c tin g 0 the rs, 1·: \' ans (1 971 : 9.)) sa\' s



'l'lu' / {' a dl l' l' 1/10 IIU l'l'a liJI' / II{' imjJ 01'/(JlI ({' of Jl'jJ a ra / ill,~ / lu) / /l' 0rk

d01l1' for dl'!'!'lojJllll'lI/ oi I/alldard" for /11{' lakl' of e.\:(lIIliJ/{}/iolll.

The teaching and 1earning of a language should coyer aIl the

skills that arc reyuired for the full masterr of it as Biehler and

Snowman (197() : 443) obseryed :

JAJlI,~/I{},~1' iJ 110/ (111)' il 11/{'(JlIJ /l'lil'rl'/J)' II'!' lIIake J/il/!'IIII'II/J a/ld

l'.,,-pn'JI 0111' /IIOII,~/I/ ill/(/ idl'(iJ il/JOII/ /liill,~I. A/ore /11(JlI /liil. II'!'

111'/11 il II)' /lli/lK /;)' 1111'(JlIJ oi /(JlI,~lIa,~{'. 0111' a/JI/i()' /0 /Ilillk aJ /1'1'1/
aJ 0111' il/JI/i/)' /0 11.11' /(JlI,~/I{},~I'. 0111' JJO/l'1'r of lI/lrll'rJ/alldi/l,~ /111'

/liOII,~/Jt of o/ll{'r jJl'ojJ/{' iJ /imi/{'(/ /;)' 0111' 0/1'11 a/JI/i/)' /0 11.11'

/IJlI,~lIil,~1' OllrJI'/!'!'.\'. JIl adrli/ioll. /a/l,~lIil,~{' iJ 0111' of /lil' 1111'(JlIJ

1/' Il l' 1'1' /J)' II'!' (' .,,-p re .1'.1' 0/11'.1' e / l'l' J .

.'\s it has already been stated in the general introduction, man)'

yaried factors combine to affect the teaching/1carning of Lnglish. In

this study, howeyer, the researcher will limit himself to some of

these factors and in\'estigates teachers' approaches, lack of materials

and students' attitudes towards 1·~ng1ish.

11.2. Aims of teaching/learning English

ln his work, l\1alamah-Thomas (1987:75) realises that the mattl

point of being ttl a classroom is for learning to take place. This is

the aim of the classroom transaction, the learner's reception of the

tcachmg message being eycn bit as Important as the tcacher's

deliycn of it. \\'hat goes on inside the 1carners, is therefore crucial

1n a IH e x amI n a t10 n 0 f te achi ~ l g pra c tic c . Suc ces s fuI 1carn in gis the

maIn criterion of teaching success.

j'urthermore, the war the teachcr and tlH: student feel about

each other, about themsehcs and about what is going on in the
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classroom is another important area for a meaningful and successful

teaching/karning of Lnglish .

.\s alread,' suggested, the objecti\'e ln teaching a foreign

language, unkss it is simply that of getting pupils o\'er an lmportant

education hurdle, is to enable the learner to behaye in such a war

that he can participate to some degree and for certain purposes as a

member of a communitr other than his own..\nd what should a

course ln spoken l':nglish language production prepare a studcnt to )

/\ccordlng to Brown and Yule (19H3 : 27) :

III(' ill/ell/ioll i.Î 0//01 /II(}/ /11(' .Î/lldol/J .dIOIIU bl' abll' /0 l'xpreJ.Î

IlillJJd/ ill /111' /(lI:~I'/ l(lIlp,lIa.~I', /0 (ope ll'i/II //11' /J(}.I"1( ill/l'nu/iN

.d::illr likl' 1'.\.·(/I(lIl.~ill.~ .~rel'/ill.~.Î, /II(lI!KJ, arolo,~il'J (l/u/ /0 e_"jJre.Î.Î

lu'J IINr/J IlIld 1'1'1111'.1'/ ill/or1Jla/ioll .1'1'1'1'1(('.1'.

1t h asaI s 0 bec n p 0 in t l'do u t t h a ton l'of the mal n a11n s 0 f m 0 s t

l':nglish teachers lS to enabk their stuJents to communlcate

information effecti\'elr in spoken Lnglish. ln pursuing this alm, the

teacher mar wish to be able to assess, at regular inten'als, how his

stuJents arc progressing and also to find out if there are areas of

students' performance. In addition, language teaching prepares the

learner to participate ln some other social groups, some other

language communities other than his O\\ïl, to play a part in fulfilling

a rok in that community. l'nacceptable or inappropriate language

pre\'cnts him fr()tn interacting satisfactoril~ with the other members

of that community. Therefore, he may fail to achie\'e his ends, he

mar fa il to communlcate, be misunderstooJ or make himself

riJiculous.
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ln short, teaching/lcarning Lnglish should prepare the learner

to partlclpate in a con\'ersation ",ith one or more speakers of the

second language, to present a class report or to llsten to and

partlclpate in panel and classroom discussions, to read and "'rite

textbooks, reports, ad\'ertisements, etc.

11.3. Approaches to language teaching

,\ cco rd ing to S tl'C\-en s (1977 :23)

B)' I1pprol1dl IJ JJJea1// a (OllJllli/llJl'll/ /0 par/iot/ar, Jju'ojl'erl

poill/J of 1'i{'JI' /0 1111 ide%<~)', ol/{' llll:~f,/ J/~)' alJoll/ /llll,~lIa)!,c

/eluf,i1/<~, /ldf,ere1/((' /0 /f,e Je/ of idl'aJ JJ'IIl'dl dIIJrrJ(/l'riJed /111'

/lllrlio-/i1/<~I1I;/ llJe/f,orl iJ 0111' {'.\.'rJllJp/e 01 aIL rJpproluf" adf,eN1/(('

/0 CO,~lIi/i/'{'-(ode /('lulll·1/.~ iJ allo/f,('r, f)iru/ llll'/ilod /elu/lillg

ellllJodied 111/ I1pprolull; JO did alld doe.r (,'rl/l/llllar-/rrJlI.drJ/ioll

/ l' Il dll'1/,~,

The th co ries to language acyulsltlOn anJ second-language

learning ha\'e resulted from se\'eral approaches and many methoJs

for second-language instruction. 11()\\'e\-cr, this stuJ\" will focus on

the approaches \\'iJeh' useJ toJa\",

11.3.1. Traditional Approaches

11.3.1.1. The Grammar-Translation Approach

ln his introduction J.arscn-h-ceman (1986 :4) satd

'l'II{' (,' 1'111/1111 rJ r- '1' ra Il.da / i 0 Il At l' / f, 0 d iJ 1/ 0 / Il ClI'. 1/ 111/.1' f, a ri
d if/;' rI' 1/ / 1/ I/lll(' J, IJlI/ i / Il I) J Il{' l'II Il J l' d IJ)' /aIl)!, Il a)!, l' / (' rJ dl{' rJ /0 r

Illlll/)' )/(,(JrJ. ,/1/ ol/(' /illJe i/ 1/'//.1' (11//ed C/rJ.l'.ri(a/ Ale/f,od JiIU{' i/

JI'(H prJ/ IlJed il/ /111' /elullill,~ 01 dl1JJilü/ /1111,J!,lIrJ<~('J, 1~rJ/ill a/ld

(,'N('h.
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In the same perspectiye, other researchers continued saytng

that classical languages were traditionally taught \Vith the (~rammar­

TranslatIon :\pproach. Students \\'ere neyer expected to speak or

think in the targct language. :\ fundamental purpose of learning a

foreign language \\'as to be ab1c to reach tts Itterature and literan'

language was superior to spoken language. This approach dominated

Luropean and foreign language teaching from 1R4()'s to the 194(1's,

and in the modified form, it continues to be widel\" us cd in some

parts of the world toJay. The approach is still useJ in situations

where an important goal is for students to be ab1c to translate each

language into the other. If stuJents can translate from one language

to another, they are considereJ successful language learners.

,\s 1t has alread\" been noticed b\" the researcher du ri ng h is

c1a s s r 0 () ln obseryation, the p1'1mary skills to be deyeloped arc

reading and \\'1'1 tl ng. Little a tten tl0n 1s glyen to speaking and

listening and almost none to pronunciation. 1n the c1assroom, the

teacher is the authorit\" anJ it is yen important that students get

the correct anS\\Tr. In short, the Crammar·TransIatiol1 1\lethoJ lS a

rigid one \\,hich demanJs of the teacher onh the mechanical use of

ru 1e s rat h e l'th an the ad\' an c in g 0 f mes s ag l' t 0 au die n cc.

11.3.1.2. The Direct Approach

,\ s w i t h the C ra m mal'· 'l'ra n sI a t ion 1\1ct h 0 d, the D ire c t 1\ le th 0 d

lS not ne\\'. Its princip1cs haY(~ been applieJ by language teachers for

matH \"ears as l'reeman (19R() : 1R) san



.\1 OJ/ 1'1'1'1'11/1)'. il Il'rJJ r('/'il'(,(/ rJJ il JJJI'//IOr/ JlI/lell Iii(' ,~oill 0/
iIlJ/rllf'/ioll In't'allll' ll'ilrllill,~ /lOJl' /0 IIJI' il I()rez~~11 IrJlI,~lIil,~1' /0

(Ollllllllllll'r//i', Sill((' //11' (,rilllllllilr-Frilll,l'fil/ioll 1\1 1'//1 or/ JI'rJJ

110/ 1'1'1)' l'I/iJdiI'lJ ill pn'pilrill,~ J'/IIr/I'II/J /0 IIJI' //11' /r/l)!,e/

1(/11 011 il 01' t'OJIJIIJII Il ù'il/il'el)'. //11' J)ired AJe//Jor/ IJI'((/l1Je...') (") -

popillil r,

1n the Di re c t ,\ P pro ach, te ache l' s wc re in te n Jing t 0 Je y cl 0 P

stuJents' communicatiye abilit\, ln the targct language anJ the\'

shoulJ also \carn to think in the target language, Likewise, stuJents

shoulJ learn to think in the target language, To Jo this successfully,

reaJing in the target language shoulJ be taught from the beginning

of the language instruction,

ln aJJition, stuJents \carn to think in the target language as

s 0 0 n as po s si bIc an J \- 0 cab u 1an 1sac LJ u ire J mol' e na t ur a Il \' i f

stuJents use It tn full sentences rather than memorising worJs lists,

l'urthcrmore, the teachcr shoulJ Jemonstrate not translate, Tt is

Jesirable that stuJents make Jirect association between the target

language anJ meanlng, Likewise, \cssons shoulJ contaln some

con\Trsational acti\-ities anJ some opportunities for stuJents to use

language ln real contexts arc necessaH, StuJents shoulJ be

encourageJ to speak as much as possible, Ilowe\'er, it has one yery

basic rule : no translation is alloweJ anJ the nati\'e language shoulJ

not be useJ in the cIassroom.

11.3.1.3. The Audio-Lingual Approach

The :\uJio-Lingual i\pproach, like the Direct :\pproach , has a

goal that is \'eH Jifferent from that of the (;rammar-Translatton

i\ pp r () a cil, The i\ u J i0 - 1,i n g u al i\ p pro a c h w a s J e y el 0 p e J tn the
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L'nited :-;tates during \,\'orld \'\'ar 11. :\t that ttme, there was a need

for people to learn foreign languages rapidl~' for militarr purposes.

i\ccording to i\mbart and T\felendez (1984:41):

'1'/11' ./lllrlio-l ~ill.~lIrll /lppro{u/l illirorlllt'eri 1101' //Irllairll ill IlrllllrrlliJ/i(

rli(;/o.~//('. j/o(rlIJJtlrlr)' rlllrl ,~rrlllllll(lli('rJ1 .1'11'11(/111'1'.1' rlr!' (rl re/il Il)'

t'ollirolleri rlllrl Je(j Il l'II t'e ri. l ~rlll.~llrl.~I' Jkillr (Ir!' J('(jllellar/ : i. l'. liJ/e//ill.~,

Jpl'rlkill,~, n'rlr/i//.~ rlllr/ Jl'rilill,~. ,\Im/ori.ralioll l'irl repI'lilioll rlrillJ iJ
JlreJJI'rI. ClrlJJeJ {Ir!' t'ollrlllt'ier/ pri//lrlri(y ill 1/11' I(/I:~el lr/ll,~llrl,~e Inll brie/

('.\plrl//{llioIlJ ill III(' /lrllil'!' 1(/II,~I'rl,~I' rlre JOJl/elil//I'J lUNI.

\'\tth this approach and ail the other traditional approaches,

speaking the foreign language tS not the goal, and oral practice is

limited to students' reading aloud of sentences or parts of a passage.

ln most cases, what the students read bears no relation to the

language of real communication. The goal of foreign language is to

learn a language in order to read and benefit from its literature,

mental discipline, and intellectual deyelopment. Reading and writing

arc major focus, little srstematic attention is paid to speaking and

listening. The sentence is the basic unit of teaching and language

practtce. \\îth the traditional approach, the student's natiyc

language can be used as a medium of instruction whcn teaching

Fngli~h accurac~' is emphasised. :-;tudents are expected to attain high

standards in the grammar of targct language because of the high

priorit~· attached to meticulous standards of accuracr for passing

the formaI written examinations.

The traditional approaches to teaching Lnglish do not atm at

deyeloping the learners' four basic language skills. hH example, the

Crammar-Translation :\pproach did not aim at deyeloping the four

skills. The approach turned out to be inefficient and lacking because
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it neycr JcyclopcJ thc oral proficiency of lcarners. DefenJing the

Crammar-Translation i\pproach, hO\\'eycr, B~'ran (1989 : 1()) sa~'s

'1'1,(, (;rrJlJJIIIr/r-FrrJlI.i1allrJlI ,\1t'lhod Iit/J 111'1'11 JJ'irld)' alld jll.l'I(y

(riliàJer/, Iml il J/'olt/d 1101 Il(' lTilit'i.Î('d jor 1101 rloill)!, JJ'lull il rlirl

1101 .1'1'1 oltl 10 do : 10 jJrorll{((' JjJi'aKn'J 0/ Il!(~ /all,~It(/.~e 011 Il!(~

Il/ode/ 01: alld aJJeJJI,d a)!,aillJI Ihe idell! 0/: a lIaliN JjJeaKa allrl

Il IIl:~h/)' erllt(aled 1/(1 li/'(' Jpi'aKer 10 !Jooi. JI iJ more re(/Jolla!J/e 10

a .1' .1' IIIJ/(' 1hIl 1 il .1' l' 1 0 It 1 10 jJ 1'0 ri It t' l' III/al i /'(' re a di' l' a Il d JJ' ri1l' r.

j'rom the aboyc yuotation, \\'e unJcrstanJ that Je\'eloping

countrics' objecti\'cs to teaching l':nglish as a foreign language ha\'e

for a long time aimeJ at proJucing gooJ reaJers anJ \\'riters of

":nglish \\'ho woulJ pcrform \\'ell in written J':nglish examinations,

.\ ft cr th is br ie fan a1YS i s 0 f t r aJi t ion a1 a pp r 0 ache s , the

follo\\'lng subchapters arc concerneJ \\'ith the moJern ones.

11.3.2. Modern Approaches

i\[oJern teaching/learning of Lnglish shoulJ Inslst on

crcati\it\ anJ nexibilit\ in orJer to accommoJate the neeJs of the

stuJcnts, Thc\' shoulJ Icarn ho\\' to communicate b\' communlcatmg,

by using the language. Communication acti\'ities focus more on

nuenc\ than on accurac~', Language Jrilling reyuires yuite a lot of

teachcr-control. The teacher giyes the lcarners more freeJom to

communicate. They will probabl~' make some mistakes but that lS

not important at this stage, at kast the\' will also be gaining

competence anJ confiJence in using the language inJepenJently,



16

11.3.2.1. The Situational Approach

It is belie\'eu that language is for communlcatlon, Linguistic

competence, the kno\\'leuge of fortTIS anu meanings is, ho\\'e\'er, just

one part of communicati\T competence. Thus, the lcarner neeus

kno\\'leuge of fortTIS anu meanings anu functions. 1Io\\-e\-er, he must

alsn use this kno\\'leuge anu take into consiueration the social

sltuatlOn in oruer to COn\T\" his intenueu meaning appropriatel~'.

l'or this reason, the teacher coulu base his teaching on the

Situational i\pproach. Ile has to bear in minu the context of

situation that is the en\-ironment ln \\'hich meanings arc exchangeu.

The ob;ecti\-e of the Situational ;\pproach is to teach a practical

commanu of the four ski1ls of language as Richarus anu Rougers

(1 <)<)(1 : 36) suggesteu :

/L'IÏIl'iIIJ' il/ llo/II prolllll/t'ia/iol/ tll/ri .~rallllllar iJ rl',~arrll'rI aJ
t'r1lt'ial tll/ri I!rrorJ arl' /0 /JI' tll'oirll'rI a/ ail (0.1'/.1'. /ill/o/lla/i(

(Ol//rolol /J Il .l'il' J/r1I(/lIrl'." III/ri JI'II/I'IUI'J pa//I'n/,Î !J

./illl(/IIIlII'II/1l1 /0 rl'lIrlil/,~ aI/ri II'ri/il/,~ Jkilh, aI/ri /IIÎJ iJ
Il dl ie 1'1'ri /Il rOIl.~ /1 Jp 1'1' dl 11'0 rk.

\\'hen using the Situational ;\pproach, the teacher neeus to

realise that language teaching begins \\'ith the spoken language.

T\fatcrials arc taught orally before it is presenteu in the \\'ritten form.

The targct language is the language of classroom anu the ma11l

classroom acti\'it\· in the teaching of l':nglish structure is the oral

prouuction of structures. The theof\' that kno\\'lcuge of structures

must be linkeu to situations in \\'hich the\' coulu be us cu is ,'en-

important. The Situational ;\pproach emphasises a close relationship

bet\\'cen structure of language anu the context anu sltuatl0ns ln

\\'hich language is useu. Language learneu for one situation ma\" not
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apply to other situations. This approach is auyantageous because it

exposes the stuuents to uifferent challenging situations which the)'

usualh meet after school.

11.3.2.2. The Communicative Approach

Communicati\"l' competence inyolyes being able to use the

languagl' appropriate to a gi\'en social context. To uo this, stuuents

neeu knowleuge of the linguistic fonTIs, meanings, anu functions.

Ther neeu to know that manr uifferent forms can be useu to

perform a function and also that a single form can often sen'e a

yanetr of functions. Ther must be able to choose From among

these, the most appropriate form, gl\"l'n the social context anu the

roles of inter1ocutors. The,' must also be able to manage the process

of negotiating meaning "'ith their interlocutors.

,\s it has been alreauy noteu, there is no clear-cut uemarcation

between these approaches. The,' arc complementary. !!ence, wc

suggeq tllat a teacher informeu about the a\'ailable choices woulu

make better uecisions about methodology. lt is worth to encourage

teachers to examine their own beliefs about teaching anu learning,

on ,,"hich ther can base their methouological uccisions. Being c1ear

about this ,,"oulu put them in a better position From which to

consiJcr the iueas associateu with the methous uiscusseu in this

stuu, '

seconu language teaching

learning is communicati\'e

The Communicati\"e !\pproach to

emphasises that the goal of language

competence. Commenting on the

Littlewoou (1984 : 1) asserts

c 0 lTI 111 uni c a t 1Y e approach,
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0111' oj III(' IJJOJI (1Iaradl'riJ/lt' ji'illllrl' oj (OIIJlJJlIIllt'illil'l!

lilll,J!,1lil.~1' I{'(ullill.~ iJ I/lal il pa)'J J)'J/I'IJJali( alll'lIlioll 10

jlllll'iiollai aJ )J'eli aJ J/nlt'llIral (/lFl'dJ oj lallglla,~I'.

It IS therefore obsen'eu that ortglnators of most of the

methous uiscusscu in this present \\'ork take as their prtmary goal

enabling stuuents to communicate using the target language, During

communication, \\'e use the language to accomplish sorne functions,

such as arguing, persuauing, promising, etc. l\l()feo\'er, \\'e carn out

th cs e fu 11 C t ion s \\' i t h in a soc ial con tex 1. .'\ s p e a ke r \\' i11 ch 0 0 s e a

particular \\'ar to express his argument. The goal of the

Corn m uni ca t iy e .\ p pro achasi, r e e man (1 <) H() .1H) comments, is to

ha \' e 0 ne 's st u u e n t bec 0 mec 0 mm uni ca t iH:]Y corn pet e nt. \\ Î1Î1eth is

has been the stateu goal of many of the other methous, ln the

Communicatiye I\pproach, the notion of \\'hat 1t takes to be

communicatiyeh competent is much expanueu,

J t is Important to learn a foreign language bccausc \\'c arc not

liying in isolation. \\'e ha\'e to share anu b01"ro\\' somc othcr

pcople's experlcnces anu their moues of social life. Therefore,

Communicati\'c I\pproach shoulu then be useu to gct stuuents

cxposeu to natural meaningful languages as I.arsen -]:reeman

( 1<) H() : 12:1) s t a tes:

.\'illt'I' (OIJJIJJllllit'alioll iJ a pl'ot'I'JJ, il iJ Îli J/,://it'ÎI' Il 1 /01' Jllldl'lllJ 10

Jimpl)' /lil/'{' kllo)l·led.~1' ~j IIJl:~1'1 lall.~lIil.~1' /OrlJH, IJll'(llIill,~J, alld

.IiIl1t'lioIlJ. .\'llIdnllJ 11111.1'1 /;1' a/;II' 10 ilPP()' l/liJ kllo)J'll'dJ!,I! ill

lli'.~olialill,~ IJ1('(llIill,~. Il iJ l/lr(JII.~/1 III(' illll'nulioll /;1'1)1'('('11 .lF{'(Jkl'r

alld liJ/l'lI1'r 111(11 IJJ('(JlIÎlI,~ /;1'(OIJlI'J 1-lI'(!F.

The emphasis on thc Communicatiye :\pproach on processes

of communication rather than mastery of language forms leaus to

uifferent rolcs for learners, from those founu in more trauitional
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approaches ln seconJ language classrooms. \Yhile stuJents arc

engagcJ in Jiscussions, Jialogues, role pla~'ing anJ Jebates, the

teacher shoulJ not interyene; that is by telling stuJents that the\' arc

making mistakes, insisting on accurac~' anJ asking for repetltlon,

this unJermines the purpose of the actl\'lt\,

.\s it has been noteJ ln the pre\'lous lines, a lot of similarities

Jo eXlst bct\\'een these abo\'c mentioneJ approachcs. :\nJ no

approach rcalh \\'ork, in isolation from thc others, The\ arc a11

interJepenJent. l\foJern :\pproaches to teaching Lnglish shoulJ bc

baseJ on the follo\\'ing principles :

a) The spoken language is primary anJ It shoulJ br renecteJ ln an

oral- baseJ methoJolog~',

b) l.earners shoulJ hear thc language first, beforc sectng tt ln

\\'ritten form

c) \,'orJs shoulJ be presenteJ in sentences ncyer ln isolation anJ

the\ shoulJ be practiseJ in meaningful contexts anJ not be

Jisc()nnccteJ clements,

J) 1f grammar rules arc to be taught, they shoulJ bc taught onl,

after stuJcnts ha\'l~ practiseJ the grammar pOtnts tn contexts.

l'rom the researchcr's experlence as a teacher of l':nglish at

senior high school, stuJents join junior high school eJucation \Vith

an~' kno\\'lcJge as far as Lnglish is concerneJ. The\ Jo not onl, fail

to rcaJ l':nglish anJ express themselyes in \\'riting, but they also fail

to express themselyes orally, ln such cases, a careful teacher of

l':nglish, \\'hose
. .

a lln 1s to teach stuJen ts Lnglish as a means of

communication, shoulJ base his teaching on moJern approaches

\\'hich aim at Jeyeloping the learner's four basic language skills.
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In the classroom, the teacher IS a facl1itator of his stuJents'

learning. As such he has malH ro1cs to fulfil. At this stage

Lit tIc \y 0 0 J (1 <) Hl: xi) san

/11' i.l a III(./I/(./,~I'r ~I (/a.l.I"/'oolll (./(111'1111'.1. / II I/Ii.l 1'0/1', Olll' ol/Ji.l

Il/ajor rl'.IpoII.li/Ji/ilil'.1 i.l 10 1'.I/a/J/i.i/l .IilllaliollJ /ikl'(Y 10 promoll'

(01111111111 i(a 1io li. J) Il rill<~ 1/1(' adil'il il'.1 /1(' a cl .1' (./.1' a II ar/l'iJO l'

a li JlI'erill,~ JI1Ir/1' li 1.1' 1 qIl eJI io lU a li r/ 111011 ilo rill,~ 1/1(' il' perlOr/lIa lue.

,,11 rJlller lill/eJ III' Illl~~/ii /JI' a (O-(Olllllllllli(alor, etI)!,a,~ill,~ ill Ihe

(Olllllllllli(ali,'1' (./(Iil'ily a/oll,~ lI,il/1 1/1(' .I111r/1' Il 1.1'.

ln the Communicatiye !\pproach, almost e\'erything that IS

Jonc is Jonc \\,ith a communicati\'e intent. StuJent use the language

a great Jeal through communicatiye actiyities such as games, ro1c-

plan, problem-soh'ing tasks, etc. ,\lso, stuJents ha\'c to be proyiJeJ

\yith authentic materials. Tt is consiJereJ Jesirable to giye them an

opportunlty to Je\'elop strategies for unJerstanJing language as It IS

actualh' uscJ b\' nat1\'e speakers. hnall~', actlntles 111 the

C 0 mm uni c a t i \' e ,\ p pro acha r e 0 ft e n c a rr ieJou t b \' Stu J e n t sis' s m aIl

groups, Small numbers of stuJents interacting arc fa\'ourable ln

orJer to maximise the time allotteJ to each stuJent for learning to
. .

negottate meantng.

During the classroom act1\'tty, stuJents shoulJ not normall\' be

aware of interyention by the teacher Juring the performance of the

actt\'1t\·, This has implications for the power relations in the c1ass,

but the crucial point is that the teacher's ability, grcater power to

Jctermine what is or is not appropriate behayiour, shoulJ not affect

stuJcnts' freeJom to hiJe or reycal their own intimate feelings or

personal information in the same wa\' as the\' \\'oulJ be free to
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choose ln a non-pedagogic ennronment..'\t this tlme, correctlon

should haye no place, or a yery minor place, ln fluency work, for it

normally dis tracts from the message, or may l'yen be perceiyed as

ru de. j'Î u e n c \' the n c an b l'se l'na s the m a x im a II y e ffl'ct iy l'Op l'ra t ion

in the language system so far acquired b\' the student as Brumfit

(19R4: 57) puts it :

'l'hl' dilil!! i.Î Ihrll /~)' Pllilill.~ .l'III rll'lI !.Î illio po.ullollJ /l'herl' Ihl'

dl'lIJrlllrlJ 0/ Ihl' JilllrliiOIl fon'I' Ihl'IIJ 10 lue /rlll,~/{(/)!,I' rlJ j/lIl'lIl(y rlJ

pOJJi/Jie. Ihl' pro({'JJ o/I'rl'rlliN (OllJ/nl(lioll .dloll/ri /;1' rlJJi,Î/ed.

It is suggested that the most efficient communicator in l':nglish

lS not alwan the pcrson who is best at manipulating its structures.

,\ccording to t\lwesig\\'a (1992 : 79) :

'l'Ii(' IIJOJI l'/Il'l,'il'lll l'O/Jlllllllli(rlior ill 1~II.~/iJ/I iJ 01/1'11 IIi(' perJOl1

/l'ho i,,' IIJOJI Jki//I'd ill proi('JJill<~ Ihl' (oJ/!p/ele JilllrliiOIl illl'O/I'ill,~

IlillJJe/j lJlld hi,' hW/l'r. Irlkill<~ rl ((0 1111 1 oj /1'11(/1 kllo/l'/(,((~I' iJ
il//l'ild)' ,dl(JI'l'd /N1I/'i' l'II 1111'111 rllld Je/I'(lill,~ ilellJJ /l'hii-h )J·iI/
l'O/lllllllllil'illl' hiJ II/('JJrl,~(' e//i'(lil'e/)'.

During communlcatiOn, teachcrs ma~' fail to precisely choose

rell'\'ant and interesting topics and materials for their learners, But,

w i th the 1e a r11 ers i11 Y 0 h' l'me 11 t, th is pro b 1e m 0 f ch () ic e a 11 d in terest

could be o\·ercome. Students should be gi\'en a chance to choose

\\'hat to Icarn, i\S Larse11-j:reeman (19R6 : 1:12) puts it:

ln communication, the .'peaker has a choice orwhat she )vill say,
ho'H' she will say il. (j'the exerC/se is tight(l' controlled so that
students can only say something in one ),j'ay. the speaker has no
choice and the exchange, therejiJre, /s not communicative, For
example, ira student must l'eply to her neighhour 's question in the
same way as her neighhour replied to someone else's question. then
she has no choice q(jiJrm and content, and real communication
does not occur.
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.\ s i t ha s bel' n s h 0 w n e a ri ie r, the ke r t 0 go 0 d te achi n g 0 f

l':nglish language lies ln the teacher's abilitr to centre to the

learner's leyel and \'Il'\Y pOint. !\gain, no approach is to be regarded

as the secret to successful teaching of language for effecti\'l'

communication .. \ lot of similarities do exist betwl'en them and no

approach really \yorks in isolation from the others. Ther are ail

interuependent. That IS wh\' controycrsies in language teaching ha\'e

not \Tt resolyed or adopted anyone approach as being the most

appropriate and effectiye in teaching language. Therefore, language

teaching approaches haye largely remaineu a matter of opinion

rathcr th an of facto ConselJuently, the classification of the

approaches as either " trauitional" or " mouern" will largely remain

relatiye to uifferent scholars.

II.4. Teaching materials evaluation

The teaching of Lnglish ln Burunui secondaI"\" schools IS

affecteu br lack of teaching materials anu other sources to

supplement the classroom experience of language teaching and

learning.

Commenting on the \'alue of reauing materials to stuuents in

the process of teaching and learning language, The integrated

syllabus (198,) 187) concurs with l\ndre\y \\'right . The sdlabus

puts It clearh that reading materials \\'ould help students get

exposed to \'at"letr ln type for l'X ample, prose, poetry, drama, both

in oral and \\'rttten forms. According to the syllabus, materials hclp

s tuden ts stud r e ffecti ye 1y and in depend en tl y . S tl"l'\'en s (1983 : 164)

realiscs that matcrials can be useu in effecti\'e and enjorabk wars



for the teaching, or for supporting the teaching of almost eyery

aspect of language. 1Tc concluded by saying that whicheyer branch

of teaching, the preparation of materials offers scope for ingenuity,

innoyation and imagination.

Teaching materials do not refer to books, but they also include

ne\yspapers, magazlt1es, periodicals, stories, poems, plays, pictures,

ph 0 t 0 g r aphs, ma p s, fil ms, ta pc s, ta pc rcc 0 rd s, yide 0, etc. 1\10 s t

matcrials come from the world of real rather than from textbooks,

The\' promote comprehension and communication. Pictures and

othcr nsual aids arc essential because the\' supply the content for

c 0 ln ln u n 1c a t 10 n . i\laterials facilitate the acyulsltl0n of large

yocabulan the classroom. The\' hel p focus on

understandablc, rc1eyant and interesting exchanges of information

rathcr than on the presentation of grammatical forms.

71) remaryues that the textbook proyides much

matcrial and guidance in form of text, yocabulary, grammar and

exerclses.

()du ke Tu\\'i (1 <)<)1 3()) affirms that

"l'lu' Il 0ri/Ill! Il J l' J 10 II'hidl Il fi Ilfi il fi III .1' 11111<~ Il Il)!, l' d Il ri II<~ 1Il iJ

('l'cr)'ritl)' Itfi' ,illolliri firol'irh Ihc 1III1ill JOllra 0/ II/(lleril1l Jor I/Jc

1l'0rK. hl' ll'ill do I(l/da 1lu' <~lfidlllia oj Il,(, LII,~Hdl 1('lldu'r. Bill

IhiÎ Il'ill 1101 !JI' 1lu' (111)' .1'0111'(1' jar Il'1' 1IIIUl hl1l'1', i'l tlddilioll, Il,1'. .

11'1'1111'11 n'(ord oj c.-:--jJerlcllaJ r~/ oiller l'Iul/(J/I !JCIIl,~.Î.

i\falH proponents of the Communicati\'e Approach ad\'()cate

the use of authentic materia\s ln the c1assroom, but, unfortunatelr

some of the secondan schools ln Burundi arc ,,'ithout an\' noyels or

good cultural literature for their students, ln Burundi, "'e do not

haYe much authcntic matcrials, there is no abridged series of noyels



speciall~' for learners of Lnglish stortes, short stortes, plays papers

specialh wrttten for schools. In schools, there arc no tapes, tape

recorders, yideo and the limited materials a\"ailable arc foreign

oriented depicting foreign cultures and experiences that ma" be of

little if an\" relC\"ance for our students.

In Burundi, schools that haye libraries arc stocked with limited

materials which cannot adequatel~' cater for the large numbers of

students found in secondan schools. Some classes, especially 111

co mm u n a1 coll cgc s , arc 0 ft e n yen 1a rg e \\' i t h as man \" as 0 n e

hundred or more students. \\ïth limited materials to use ln such

classes, there is often lack of space for free mo\"ement and the\'

almost make it impossible for the teacher to organise the class for

group actl\"ttles.

[\[aterials should be accessible ln rocabulan range and

comp!cxity of structures. It should not be too challenging or too

cas\'. 1f lt contains ren difficult language, it will frustrate the

studenrs and demotirate them. Students in 4 111 form arc regarded as

junior students who need books that they read lluickly and assume a

sense of achiC\'Cment. Care should be taken in choosing materials

for students, and teachers should tn to supplement materials that

students feel the\" want.

.\ 1th 0 u g h i t i s sai d th a t the pc r fcc r rex t b 0 0 ks doc s no tex 1st,

there should be other suitable materials. In short, teaching materials

should be a priority orer other things in schools considering their

usefulness ln Supportlng classroom teaching. In the pre\"tous

sectlOn, wc were dealing \Vith approaches . .'\nd it is suggested that
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approaches and teaching materials arc inseparable. \Ye cannot talk

about one without the other. The\" arc therefore intimateh related.

That is win the Lnglish teaching material used in fourth form

secondan schools will be more concerned in this stud".

II.5. Students' attitudes towards the subject

.\ factor \\,hich affects the teaching of l':nglish, which many

people tend to ignore, is the students' attitudes towards the subject.

Learning is affected by complex psychological factors and it only

occurs easih if there arc positi\'e .attitudes towards the subject.

LittlC\\"()od(198() : 56) makes the fol1owing obseryation:

Olle 01 II/(' .f(/dor,r illf!lIl'1làll,~ 11011' 11'1' l'.\fail'II({, 1/11' pro({'JJ iJ 0111'

IJllilllde 10JJ!(/rd,r Il,1' .fon'i,~11 odillu il,rdj: 1/ I/li,r (/llillldl' i,r
11(~lllil'l'. 1/11'/1' IIIIJ)' /)(' .Î/roll.~ illll'nll;! /Jllrril'rJ a,~aiILJI II'(/rllill,~,

Illld il Il'arJIiJl,~ IIIJJ 10 lakl' pllJt'l' /}('t'IlIIJI' 01 1/11' illll'rJwl

(OIIIPlIl.l'ioll, il III(~)' pro(('('d (111)' 10 11/(, lIIillillllllll lad rUjllin'd /l)'
/11(' l'.\'1l' rJIal dl' III IJ Il d.1".

Concerning attitudes, there arc closel\' related factors which

haye strong effect on the success or failure in language learning

inspite of teacher's efforts. Attitude indirectly affects moti\'ation

\yhich lS a complcx phenomenon and includes many components: the

indi\idual need for achiC\'ement, success, CUftOSlty, desire for

c 0 m m uni c a t ion and n e w exp cri e n cc. 1- a \"( HI rab le a tt i t u des r e in for c e

these factors which arc "en cssential if teaching and learning

Lnglish IS to be achie\ed successfull\". i\!oti\ation encourages

somebody to pursue a course of action as Ilarmer (1983 : 3) thinks

that moti\'atcd students do significantly better than their peers who
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Ir has been saiJ by people in"(J!,,eJ in language teaching that, a

stuJent ",ho realh wants to learn ",il 1 succeeJ no matter the

Clrcumstances which arc unJer ,,'hat he stuJies, /\11 teachers then

shoulJ think of situations in which certain moti"ateJ stuJents Jo

significantly better than their peers, anJ it seems reasonable to

suggcst that the motl"atlon of the stuJent lS the single most

important thing that he brings to the classroom,

~!oti,'ation is some kinJ of internaI Jri"e that encourages

someboJ,' to pursuc a course of action. It is suggesteJ that, if wc

perccl"e a goal anJ if that gaol is sufficiently attractl"e, wc will be

strongly moti"ateJ to Jo whate"er is necessary to reach that goal.

,\ccorJing to researchers, language lcarncrs who arc motiyateJ

also percei,'e goals of yarious types, anJ wc make a Jistinction

bet,\'ccn t,,'o important goals: short-term goals anJ long-term goals.

Long-tcrm goals haye something to Jo with a stuJent's wish to get a

better job or become a member of the targct language community.

Short-term goals incluJe such things as the urge to pass an enJ-of­

term or cnJ-of-semcstcr exam. lt sc l'ms possible to suggest that a

tcachcr will finJ a strongly motiyateJ student with a long-term goal

casier ttl teach than a student who has to stud~' the language because

it is on the curriculum.

It is distinguisheJ two matn types of moti'"atlon ln language

learning: extrinsic and intrinsic moti,·ation. l':xtrinsic moti\'ation on

the one hand is concerned with factors outside the classroom. A

stuJent's attitude will be strongl~' influcnccJ br those arounJ him.

If, for example a young student's parents arc yery much against the

culturc of thc target languagc communlt~·, it is possible that this will
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negatiYel~' affect the student's attitude, Con\'ersely, a pOSltl\'{;

attitude on the part of the parents might haye a positi\'e effect.

The IntnnslC moti\'ation on the other hand is concerned with

what takes place in the classroom, It is worth noting that physical

conditions ha\'e a great effect on learning and can alter a student's

mot1\'atlon either positiyely or negatiYel~', Classrooms that arc badly

lit and oyercrowded can be excessi\'elr de-moti\'ating, but,

un fo rt u na te Ir man \" 0 f the m ex i s tin Bu ru n dis e c () n dan sc h 001 s,

!\ccordingl~', teachers should presumably tH to make their

cIass1"ooms as pleasant as possible, L\'en where conditions arc bad it

may be possible to impro\'e the atmosphere with posters, students'

\\'orks on the \\'alls, etc, \;arrant, (1985: 113) concurs with [[armer,

on the great importance of motiyation in language learning and sap:

1/ jor 1'i'(HOII IliJ lI/olil'(}lioll iJ lill/jln/. /II' ll'ill 1101 j)/II (H III/Id!

elll'l;~)' tlliri eIlllul.I'ÎrHIl1 illio /liJ Il'tll'llj'I,~ (H /l'/I(!II /II' j,l' Jlroll,!!))'

II/olil,tller! tlllr! 1/11' l'i'Jllllill,~ 1('(Jrllill,~ /l'illlJe ,1'10/1' tlllr! ille(/ùÎeIlI,

i'lÏotiyation \\'hich is closelr inter-linked with attitudes is yef\'

important if success in learning is to be attained, [[armer (1986 : 9,1)

obseryes that learners who arc motiyated also perceiye goals of

yanous types, One's attitude to\\'ards the culture of the target

language cotn tn unI t\" ma \" aIs 0 affect the \\' a \" he 1l'a rn s the target

language, .\ student who IS attracted b\" the culture of the target

language is integratin;ly motiyated and \\,ill learn the language more

ljuickl\", The instrumentall\" motiyated student will learn the

language but as a means to achieye a certain end, In Burundi, it

might be to pass examlnatlOns,
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1n the same lines, 1larmer (1983 : () 1) makes the following

comment ln oroer to main tain the stuuents' moti,"ation; the teacher

has to consioer what the\' haye been uoing rccently. If they haye

bcen 0011lg a large controlleo work, they may be giyen a frcer

actiyit\'. 1f the \\'ork has been tlnng, challenging anu too senous,

the\' ma\' be gi,'en an actiyity whose put'pose is to relax the stuoents.

The teacher has to be present with a range of choices to achieye

this. Ilo\\'C\'Cr, Lnglish Skills For !"ourth hHm Pupils uoes not oHer

enough choices to allow the teacher to \,an actiyities as much as

possible.

It lS suggesteu that stuuents arc moti,"ateu when the\' arc

taught about cultural aspects which the\' can easih relate to anu

cultural aspects which can easily capture their attention. 'l'cachers

s hou 1u the n in t r 0 u ucet 0 pic s wh ich he1p s st u Uen t s t 0 b e in," 0 h' coi n

the act of communication. l'or instance, topics relateu to "lo,'C" arc

particularly interesting for aoolescent pupils. :\s far as stuuents in

4,11 form arc concerneo the\' arc bet\\'een 1() \'ears olu anu 18 \'ears

olu. Therefore, they arc strongly moti,'ateu \\'hen they arc uealing

with such tOplCS. In other worus, when there lS something to

stimulate stuuents' emotlon, the\' arc moti"ateo to communlcate.

:\ c corUin g 1y, tex t b 0 0 k \\' rit crs an u 0 e signe r s s hou loi n c1u 0 cal a rg c

number of topics that inn)h'e the learner's emotions ",hen \\·tïtlng

them. It woulo be also lntereStlng to encourage stuuents to express

themseh'es b~' creating suitable situations relateu to their uail\' life.

l.ittIe\\'ooo (1981:109) unuerstanos that the uC\'elopment of

communi-cati\'e skills can take place if learners ha\'e moti,'ation anu

opportunit\, to express their ioentit\,. ;\ learning atmospherc which



glyeS them a sense of secuntr anJ yalue as inJiyiJuals lS yen

Important. Such an atmosphere JepenJs on the eXIstence of

interpersonal rclationships which Jo not create inhibitIons, but

WhlCh arc SUpp0rtlye anJ acceptlng.

l'dore than that, to Increase the stuJent's motlyatlon lS to

present the language Jata ln an interesting war. This incluJes a
< •

simple anJ Jail~" language. If It happens that the content of the

message lS not interesting, the result \\·ill be negatiye. It is th en the

job of the teacher to kno\\" the stuJent's neeJs, what their Interests

are, in orJer to introJuce subjects that maintain their Jesire to learn

the language. i\S Cunnings\\'orth (1984 : 57) puts :

Il''1' IIl'1'd /0 .1'1'1' /Ila/ /Iu' llIa/eriah /l'II/d, are adop/ed lI/ake /1.1'1' of

/all,~/la,~e /11 order /0 (Olll'{~)' illforllla/ioll, n,preJJ OpilliollJ, eh.

1I'IIidi are 0/ ~l'Il/Iille ill/ri,l.l"Îl' iII/l'reJ/ /0 /Iu' !l'amer.\"'. ,

.\ccorJing to expenences, small groups pr<)\"iJe greater

intensit~· of inyol\'ement so that the LJualit~· of language practice is

increaseJ. j'dore than that, the settlng lS more natural than that of

the full class, for the size of the group resembles that of normal

conyersational grouplngs. Because of this, the stress \\'hich

accompanles public performance 111 the classroom shoulJ be

reJuceJ. ":xperience also suggests that placing stuJcnts in small

groups assists inJi\'iJualisation, for each group, being limiteJ br its

O\\'n capacities, Jetermines its O\\'n appropria te ln'el of \\'orking

more rrecisely th an can a class working in ]ock-step, with its larger

n un1bers. l'urthermore, co-operatIon may be seen as ideologicallr
< •

Jestrable as .lol1~· and Lady (1974 :2) point out
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P.Î)'dlolo,~i((J!(}', ,~rollp )}'orkill,~ III (l'('(/Î('.Î /hl' ill/l'lll'dltrJ! allr!

l'IIIO/i()lwl par/ùipa/ioll or illl'O/tl'llll'Il/ 0/ /he inr!il'ir!lIal pllpil ill

/111' /a.Îk 01 l{'(lrlIÎlI,~ a lorl'l:~11 I(JlI,~lIa,~e. SOllJe PIlPi/.Î (ln' Illore

i Il / el!l:~ l'II! / Il a Il 0/ li(' 1'.1', JI' Illll' .1' 0III l' (/rI' 11101'1' ,R ift l' r! i Il le (1 ri! i n,~

Id Il,~ Il a)!, 0, .1' 0II/ e PliP ilr d rI' Oll/)!, 0i Il,~, (01111111111 i (a / i te, ex / nI l' er/

per.Îolldli/Î!'", )}'lllle o/her.Î Ilre ,r/I)', Jl'i/llrim)}'11 ill/rol'er/.Î. I,I ,1'1/11111

,~rollp.Î, 1l11/llI'.rl' (y/u'.\' oj Iellrl!l'r (1111 1111'1'/ Illlr! lIIix, (OIIIPI'IIJ(//ilL)!,

loI' 0111' (/lIo/ller'.Î .Î/rOIl,~ poill/.Î ill/ri rll'ji(il'llL'io (/Î I(/II,~II(/)!,e

II'Il l'II l' 1'.1'.

i'inally, it goes \\'ithout saytng that attitudes of students to a

subjcct dcterrnine the degree to which knowledge or skill is aCCJuired

by the learner. Thercfore, lack of facilities in the school : textbooks,

libraries, stable staff and teacher's approach to language tcaching

could bc sorne of the factors that ma\' cause negatiye attitudes in

studcnts,

\ftcr this second chapter dealing with Literature Re\'ie\\', the

third chapter of this study will bc concerned \\'ith the T\1ethodology

that has becn used ail along the research.
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CHAPTER III: METHODOLOGY

111.1. Area of study

The stud\" was conducted ln SIX secondan schools ln

Bujumbura "I,\'cée de Vugizo, I,ycée du Saint Esprit, I,\"cée de

N~'akabiga, Collège i\funicipal de Bwiza, Collège Municipal de

Cikungu et Collège Municipal de Rohero", The schools studied

could not be more th an six bccause of thc financial constraints,

transport and security problcms anticipated b\" the researcher.

111.2. Data collection procedure

111.2.1. Selection of subjects

Since the stud\" focused on the assessment of English Ski1ls

j:or j'ourth hHm Pupils, the researcher decided to \\'ork \\'ith 4 th

form students and teachers who haye taught or still tcach Lnglish in

the fourth form, L'nder normal circumstances, thrce years learning a

languagc are regarded enough to master it. Conseyuent1y, students

arc cxpected to express themseh'es clearl\" and confidenth ln

j'~nglish, i\lore th an that, they are rcgarded mature cnough to gl\'C

their opinions or attitudes towards j':nglish language, ln ail the

selected six secondar)' schools, a total of (24()) two hundred and

fort y subjects \\'cre used regardlcss of their

status and homc background,

, ,

sex, S()Clo-ec()n()mlC

The target population of the stuJ\" also inc1uded fifteen

tcachcrs of J':nglish, They wcre thosc who ha\'c taught or stili tcach
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Lnglish in the fourth form. The researcher wisheJ to know whether

these teachcrs use the traJitional or moJern approach to ":nglish

teaching.

Ile also \\'isheJ to elicit information about materials anJ other

supportl\'e resources useJ to supplement their efforts in teaching

I·:nglish.

SelccteJ schools were JiyiJeJ tnto t\\'o groups. The first group

was classifieJ as the reasonabh' better-off schools. These \\'ere

"J.\'cl'e Je Vugizo, L~'cée Je Nyakabiga et L\'cl'e Ju Saint Lsprit" .

'l'hoc schools are aJelJ.uately elJ.uippeJ with language teaching

matcrials. The seconJ group incluJeJ "Collège l\lunicipal Je Rohero,

Collège l\lunicipal Je B\\'iza ct Collège l\lunicipal Je Cikungu".

These arc basicalh Ja~' schools. They haye poor stockeJ book

stores ,,'hich presupposes that the\' lack materials to support

teacher's efforts in the teaching of I·~nglish. The aim of categor!slng

schools into these t\\'o groups was to show a rcprescntation of

seconJan schools in BurunJi \\'here some schools \\'ere better-off

than others in tcrms of facilities anJ teaching materials.

111.2.2. Questionnaire

Through this stuJ~', three types of lJ.uestionnaire \\'ere useJ :

the fast one \\'as concerneJ with the teachcrs' approaches uscJ

while teaching/learning Lnglish ; the seconJ one "'as concerneJ

with the materials' eyaluation ; the last one was about stuJents'

attituJes towarJs the course anJ teachcrs. Beforc making a final

correct anJ meaningful Ljuestionnaire a pilot stuJ\' ",as maJe. h>r



this, wc useJ fort\' subjects from four schools. The objecti\'e of the

pilot stud\' was to sel' whether there was al1\' moJification to be

maJc on the final lluestionnaire. The questionnaire for teachers

about the approaches they use anJ about the suitabilit\' of the

mate rial were taken from lIarmer (19H3 : 241-244). In fact, lIarmer's

book is baseJ on Communicatiye ;\pproach to language teaching as

we reaJ ln the preface:

Fil (' J)nu1 i(!! 0 { L' Il (1/i .dl L a Il PIla (I!! FI'adl i Il !! ai lJ1 .1' 10 lJ1 ak e 1Il!!
.i (' <) (j ()

ll'adla'\ .lo/) l'aJil'r /~)' r!raJl'il!.~ lo.~ellll'r 11/{lI':)' of Ih!! Ihl'orelit'{;/

i!!JiJ!,hIJ of l'I'I<'IlI)'!!{JrJ, allr! Pllilill.~ 1111'111 al Ihl' .l'aria of a /}roar!

IJJI!lllor!%/!,it'{;/ approat'/I ( ({;//erl. ill IhiJ /}ook, " Ih!! /}a/allar!

(ulirilil'J approat'/I") 10 Ih!! le{ul)ill,~ oj LII.~Ii.\h aJ a ./r}ri'l:~11 or

JI'(o!ul /a I!J!,/{a.~!!.

.\ s al r e a J \' men t ion e J ab 0 ye, th rel' t yP e s 0 f que s t ion n air e we re

useJ

111.2.2.1. Teachers' questionnaire on approaches

This questionnaire aimeJ at testlng the approaches they useJ

when tl'aching Lnglish. 'l'cachers were required to inJicate actlntles

the\' engageJ their students in during lessons. 'l'hus, the approach

use J cou 1d b e Je duc e J from the in d ic a te J a c t iy i t ies. 1\ p P r() a che s

coulJ thel1 be designated traJitional or moJern. The questionnaire

\\'as cas\' to aJminister. \\'heneyer the researcher could not finJ the

junior high school Lnglish teacher, he woulJ leaye the questionnaire

with the heaJteacher. Owing to a limiteJ time, a week was giyt~n to

the teachers to complete the questionnaire..\fter comp1ction, the

teachers coulJ hanJ it to the headmaster or heaJteacher.



111.2.2.2. Teachers' questionnaire on the suitability of teaching

materials

ThIS one aimeu to seek information about materials anu other

resources teachers use to support their efforts \\,hile teaching

Lnglish. This one was also easr to auminister. \\'heneyer the

researcher coulu not finu, the junior four Lnglish teacher, he "'oulu

leaye the l.juestionnaire with the heauteacher or heaumaster. !\ wcek

was glyen to teachers to complete their questionnaires. ;\ teacher

coulu hanu it to the heaumaster or heauteacher.

111.2.2.3. Students' questionnaire on their attitudes towards the

subject

IlaYing got the letter of introuuction from the heaumaster, the

researcher maue a familiarisation tour of the schools in the area of

stuu,', ln each school, the researcher introuuceu himself to the

heauteacher who in turn introuuceu him to the heaumaster. The

latter auyised the researcher on ho\\' to ueal with his subjects. Ile

"'as also introuuceu to one teacher of any science subject in cach

school \\,ho later helpeu the researcher to auminister the stuuents'

l.juestionnaire on attituues to,,'arus Lnglish.

The questionnaires were qUlte easr to auminister because ther

o c c u pic u rat h l'ra s h 0 ft t ime. Stu u l'nt s w cre r e li u ire d t 0 exp r e s s the i r

responscs in the limits of fixeu answers in form of " "res or " "no .

The l.juestiollnaire items measureu the tenuencr to be either positiye

or negatI\·e.
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1n each school, the ljuestionnaire was handlcd by a sctence

teacher to ayoid students' bias. The completed ljuestionnaires were

collected b\" the sctence teacher pending their collection from him

or her b\" the researcher. The exercise lasted a week.

The main objectiye of the present stud~' was to examtne some

of the factors that affect the teaching/learning of Lnglish 111

Burundi seconda1"\" schools. IIence, some of th cm were inyestigated

and the results will be dctermined in the next chapter.

111.3. Data analysis procedure

The analnis tried to in\"Cstigate how far the teachers'

approaches, teaching materials and students' attitudes affect the

teaching of Lnglish. Therefore the following are the fundamcntal

ljuestions that the findings arc going to answer to.

i) Do teachers' approaches affect the teaching of I"~nglish ?

ii) 1s teaching Lnglish affected by lack of teaching materials ';)

iii) Do students' attitudes affect the teaching of l'~nglish ?

l'or a better analysis of data, the researcher used descriptiye

statistics by means of percentages and results arc gi\'en in tables. In

this section, the researcher also looked at answers giyen by both

teachers and students. This procedure of analysing has been inspired

b \" the 0 ne sus edb\" NIB 1C 1R;\ (1 <) <) 2) wh il e e \' al ua tin g T 0 d ay' s

Lnglish( Illrd form) and NIYLïIIRI'~ (1 <J<)G) while l'\'aluating

Ln~lish Skills 1 (sixth forml



.\s it has alreauy been mentioneu earlier, the rcsearcher \\'isheu

t 0 k n 0 w \\' h eth e r the sete ache rsus e t r a u i t ion a1 a p pro ache sor the

mouern ones to teaching Lnglish. Therefore, answers glyen b,'

teachers hclpeu the researcher to ueuuce whether the approach was

trauitional or mouern. For seconu part of the teacher's

~ul'Stionnaire, \\'e \\'isheu to elicit information about materials anu

other supporti\'e resources teachers use to supplement their efforts

in teaching Lnglish. l.ooking at the ans\\'ers gi\'Cn by teachers, \\'c

\\'oulu also concluue whether materials at their uisposai \\'ere

sufficient, appropriate anu suitabie.

,\s far as the stuuents' ~uestionnaire on attituues is concerneu,

the researcher \\'isheu to know the feelings of thc stuuents to bc

either positi\'c or negatlYc to\Varus the l':nglish as a subject, the

teachcr himself anu the physical conuitions uuring l':nglish

te a c 11 ing / 1e a rn ing.

hna!ly, stuuents hau to say whether Lnglish Skills l'or Fourth

l'orm Pupils is a goou textbook anu if they \\'oulu propose its usage
, .r~

in that class. In the case the textbook \\·ere1Yt.' founu inappropriate,

the \' wc r l'as keut 0 pro p 0 se a Il cha n g est he\' wou1u 1i ke toi n t r 0 u u ce

111 lt. ()n the other hanu, teachers \Vere askeu if the,' \\'oulu

r l'CO m men u con tin u in g the use 0 f l,: n g1is h Ski 11 si, 0 r h) u ft hl,' 0 r m

Pupils. If no t, they \Vere \\'arneu to pro\'iue uefinitc suggestions to

impro\"e the textbook .

.\ Il 1n ail, the r l'SU 1t s will h el pus t 0 u e te rmin c \V h eth c r t h c

textbook can continue to be uscu as lt actuall\' is, or whether thcre

\S a neeu for it to be imp1'()\'eu.

The ans\\'ers to aIl these interrogations are founu 111 the fourth

chapter of this \\'ork, namely i'inuings.
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CHAPTER IV FINDINGS

IV.1. Introduction

\\'e undertook this stud\' to Inyestlgate sorne of the factors

whlch handicap the teacher ln his efforts to teach ]':nglish ln

sel e ctl'd second an schools ln Bujumbura. 'l'hl' data \\'ere analrsed to

test the three h\'potheses formulated b\' the researcher ln chapter

Ill. This chapter th en and
. ,

of the1s a presentatIon InterpretatIon

data, The first type of Ljuestionnaire was gi\'en to fifteen teachers

and the follo\\'ing is the results from different Ljuestions about

teachcrs' approaches.

IV.2. Data from teachers on their approaches

Table 1 Skills to be glven priority

--

Speaking I\\'ritingSkil1s Reading ] ,istening Total

Cl Il) 17.3 ~36.7 34.2
1

11.8 l()ll
1

Our informants haye distinguished t\\'O maIn groups of

language skills. To start \\'ith, speaking and writing arc skills of

production on the part of the language user. Listening and reading

arc recepti\'e skills in that the language user is recelnng written or

spoken language. ln orJer to master these skills, sorne of our

, f "h 1 11 h bln ormants suggest: an\'one w () uses anguage \\'e as a num cr

of different abilities. 1le ma\' read books, write letters, speak on the

telephone, listen to radio, etc",



ln the same perspect1\'e, they saiJ that productive skills should be

given prtority before the recepti,"e ones. This is because speaking is

the most important since l':nglish like any other language is first and

foremost spoken. Students or speakers should be able to cope with

basic interactive skills like exchanging grectings, thanks, apologies,

expressing their needs, etc.

"rom the table, it is obsen"able that the skills ha"e been deeply

distinguished according to their importance. Some of the teachers

have talked too much about separation of skills "Skills should be

separated and treated as such, one da\' students will concentrate on

reading, and reading only, the next day speaking and only speaking,

the third da\' listcning and listening only and fourth day writing and

onh writing". To support their point of view, the}' said that if \,ou

ask the learncr to combine all skills, the undcrstanding becomcs

fuzzy and the lcarner does not perform any of them. !\s a reaction

to this point of vicw, 1Iarmer(198.1 : 47) comments :

/1/ ja(/ //Ii.r po.ri/iol/ iJ dl'ar!r riditïll(J/I.r for /11'0 reaJOII.r. Fir.r/(y
i/ i.r Il'I.')' oflell /me /ha/ olle .rkill ((111110/ Ile poforllled lI'i/ho/l/
a Il 0/hl' r. / / i.r illlp OJJi Il Il' /0 .rp l'ak ill a (0 Il l'er.w / i 0 Il il)' 0/1 do 1/ 0 /

li.r/I'I/ (1.\ /l'dl, al/d pl'Ople .I·ddolll II'ri/ill,~ Il'i/ho/l/ rl'(/dill,~ eNI/ il
/lu~r (JI! Ir Il' ad Il' ha/ /lu} haN j/l.r/ II' rit / l'II. SI' (01/ da 1.')' / hO/l)!, h,
pl'opll' I(JI' di/làl'II/ .rkil!.1' 11'/11'11 d('(;/ill,~ /l'i/h //u' .rallll' .f/llljl'(/ for
ail Jor/J o/r('a.rol/.r. SO//!I'OI/I' who /iJ/I'IU /0 a le (//1 1'1' ilia)' /akl'. .
llO/l' al/d /hl'll Il'ri/1' a rl'por/ ol/hl' le (//1 1'1'.

ln thcse cases, and in many more, the same experience leads to the

use of malH different skills, and in our teaching, we will tn to

reflect this. \\'here students practtse reading, we will use that

reading as the basis for practtstng othcr skills. \"<)1" example,

st LI den t sin v 0 h' e d in an 0 raI co m m uni c a t ive ac t tVIt \' w i11 ha\' e t 0 do
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some reading or \\îït111g ln order to accomplish the task \\'hich the

actiyity asks them to perform. Students will be a1so asked to wrtte,

in order to emphasise reading, 1istening, etc .

.\s lt has airead,' been commented ln the preY10US 1ines,

teachers haye concurred with the researcher that some skills

especial1y speaking and 1istening arc too much neg1ected in the

Burundi educationa1 system. About writing, they said that toda,,'s

world is cngaged in official affairs so that cyerything must be

written to be formaI. In addition, today's people trayel too much

from countn to country, from continent to continent, etc.

.\s
. .

a conseyuence, lnterpretlng, and trans1ating actlntles

become great businesses. I·'urthermore, the majority of workpcople

need to write to keep documents c/car. In short, conc1uded our

informants, the most important on Wrttlng lS a grcater nced for

logica1 organisation ln a plece of writing than thcre lS ln a

conYersatlon .

.\ t th is po 1tl t , pc 0 pIe \V h 0 arc in t c l'CS te d 1n the roi C 0 f

diffcrcnt ski11s ha,'c madc somc comparisons bet\Veen written and

spoken 1·:ng1ish. They said that a speaker has a great range of

exp r css iyc P 0 s s ib il i tic s a t h is c () m men d . .\ part the ac tua 1 w 0 rd s h e

uses, he can "an his intonation and stress words that help him to

show that part of \Vhat he is saying is more or less important. To

support this point of ,-iew, Ilarmer (19H3 : 4H) sars:

/11 (II':)' poilll JJ'hile /Je i.Î .ÎpeaKill.~, /Je (ail re-pill'ase JJ'/Jal li{: i.Î

.Îa)'ill.~ or .Îpeed IIP or .ÎloJJ' dO/J'1I depelldil/.~ 011 I/Je ji'ed /}a(K /Je
,~i'I.Î jrolll /Ji.Î li.Îleller.Î. People li.\I('llill.~ 10 /Jim ((III .Î/JoJJ' Il)' a
l'ariel)' 0/ meal/.Î I/Jal IIIIJ do or do 1101 IIllder.Î/alld/ approl'e of
JJ'/Jal i.Î /}eill.~ .Îairl, alld of ('0111'.1'1' 1111' .ÎpeaKer 011/ Il.1'1' /acial
exp 1'1' .Î.Îi0 Il, ,~t'JIII1'1' a Il d /}orl)' P 0.1'111 n' 10 Il l' Ip 10 (0 III'I~)' /J i.Î III l' .Î.Îa.~ l',



i\lofe than that, sorne researchers add that the single most

Important differencl' bet\\'ccn \\'riting and speaking, ho\\,e\'cr,

conccrns the need for accurac\", Natiye speakers constantly make

mistakcs \\'hen the\" are speaking. :\ piece of \\'riting, howe\'er, \\'ith

mistakes and half-finished sentences, \\'ould be judged by many

nati\,c speakers as i1]jterate since it is expected that wfiting should

be corrcct. "rom the point of yie\\' of language teaching, thcrefore,

there is oftcn far greatcf pressure for \\'l,itten accul'acr than thel'e is

for accuracr ln speaking. The \\'l'Itel' also suffel's from the

disad\'antages of not getting Îmmediate feedback from the rcader

and sometimes getting no feedback at ail. Ile cannot use intonation

or stress, and facial expression, gesture and body mo\'ement are

denied him. Thcse disad\'antages hayc to be compensated for by the

greatl'l' clarity and by the use of grammatical and st\"listic techniques

for focusing attention on main pOints.

Concerning l'eading, they said that it can not be separated from

wrtting..\ pcrson who has a pie ce of writing has also to l'ead it. And

listening is included in the othel' skills. \\'hilc talking to an audience,

this latter listens and reacts, asks questions, makcs comments, etc.
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Table 2 Teachers' answers about activities

i :\ c t1\' !tIC" ProportionC1
()

1
i

1

l'cs No Totali No ans\Ver

I~;>sing language one ln the 43 57 -
1

1()()

classroom +
I~. 1mportance of accuraey anJ 52 48 - 1()()

4~~II1(Ji
1 fluency in communicati\'e acti\'ities

~'), Pla c e 0 f s tu den t s ta1k in g - t im e 57.3

(and teacher talking-time

----l11111 r~1
4, Lffectiye cotntnUnlcatlon after

1 fourth form

H1

15. Importance of group and pal r ',')3 07 -

1working

1

1011
1

10' Role of grammar tn Lnglish class 72.0 27.4 -

\\tth reference to the use of language one during Lnglish class,

43{)() of our informants said that the\' sometimes use it. In other

words some teachers arc still using students' nati\'e language as one

of the m 0 b se t"\' cs:

'Il,e 111('allillll 01' /be /arlle/ irlllll/lI)O(' i.l' Illtlr/e dear /;)' /ra'II,da/illll i/,.., . ,.., ,.., ,.., . ,..,
ill/o /1,1' .l'//lr/Ol/.I'' lIa/il'l' /all,~/la,~('. Fbe /all,~/la,~e /ba/ i.l' IlJn/ ill

l'!IJJJ iJ IIIOJ/(Y /bl' J/llr/I'II/J' /la/i/'(' /(III,~/lrJ,~e.

In fact, after explaining an item, uSlng \'ery simple \\'ords to

makc it understandable, if students do not gct its meaning, they said

the\ ma\' translate the word in nati\'c language. By contrast, 5]o{)

said that the}' nn'er use language one ln [':nglish class. ]\fOl"CO\'cr,

famtliarising students to talk in natl\'e language is a bad thing



because \\·hene\'er ther come across a difficult word, instead of

trying to guess the meantng ln the target language, ther \\,i11 simply

ask the meaning in the natiye language.

,\ s 1t 1 S s h 0 w n in the ta b 1e , a go 0 d n u m ber 0 f te ache l'sus e

language one in their l'~nglish class. Likewise, the majority of them

do not use it. 1,'01' this reason, we may say that teachers partly use

traditional approaches and partly modern ones. For Instance,

(;rammar,'l'ranslati()n l\leth()d which emphasises translati()n fr()m

language one to language two is used in some second an schools.

Con c e l' ni n g the im p 0 l' tan c e 0 f a c c u ra c yan d fi u e n c \' in

communicatiye actiyities, 52 11
11 said that they could not tolerate

mistakes during Lnglish class. \\'hen a student makes a mistake, the

teacher has to stop him or her immediately and correct the mistake.

,\ s ]. ars en· 1. re e man (1 9 KCl : 12) a ssert s :

1{al'iuj!, Ihe JIIIr/eIlIJ j!,e/ Ihe (OITet'! ()lI.I'II'a iJ (ouJirierer/ NI]

illlporlaul .11 JIlIrleu/J lIIake 1'1'1'01'.1' or rlol/'I kuolI' al/ (/ll.I'll'I!r, Ille

le(uher .lÎIpplieJ Ihelll willl Ille t'OITet'! (/11.1'/1'1'1'.

Conyersely, the other group 4K Il
II proyided different positIons

of teachers on how they respond to students' euors and mistakes.

:\t this point of yiew, the great majority of our informants said that

the position of teachers yaries from one to another, depending on

the approach one is using. To begin with, the role of the teacher in

theCrammar ·Translation Method lS traditional. Ile is the authoritr

in the classroom and students do as he sars so that ther can learn

what he knows. Concerning errors and mistakes, it is yery important



for students to haye correct answer. If students make errors or don't

know an answer, the teacher supplies them with the correct answcr.

Compared to the Direct l\Iethod, the teacher directs the class

actiyities and the students' role lS less passiye than in (;rammar­

Translation l\Iethod because the teacher and the students arc more

like partners in the teaching/learning process. For this method,

correct answer lS not pro\'ided but the teacher has to employ

Yafl0US techniyues to gct students to self correct whenn'er possible.

l'alking about the role of teachers ln the Audio-Lingual

l\lethod, one of our informants asserts :

'1'/11' leadl('r i.r /ike ail ordl('JlrrJ !eader diredill,~ alld (olliro//ill,~

1/11' /all.~lIa.~e /Je/l(uiollr 0/ liI'r .fllldoll.r. S/l1' aiJo iJ re.rjuJllJi/J/1' 0/
prol'idill,~ 111'1' .rllldl'lIl.f ll'illl a <~ood modelfor imilalioll .. SllIdelll.r

are 1/1 1'1'1'/0n' imilalorJ ~/ 1/11' 1{'(/(II('r's mode/ or III(' lapeJ .1'/11'
Jllpp/il'J ~l model Jp l'fJk 1'1'.1'. '1'/11')' fo//oll' 1/11' 1{'(/(/ler'J dirediollJ

ail d rnp 0/1 d (/.1' (/(01 rrJ1el)' ail d (/.1' rap id()' aJ p OJJib le.

1Il't"e, students' errors arc to be ayoided if at aIl possible through

the teacher's awareness of where the students will han~ difficultr

and restriction of \\'hat the\" arc taught to sa\".

Besides, the teacher should let the student get to the end of

what hl' or she is supposed to be saying before glnng feedback.

:\gain, before a teacher makes his comment, he should first and

foremost giye a chance for self-correction. 1le should not ha\'e to

correct the mistakes himsclf but show that a mistake has been donc.

l'cachers may do it by the expression of their faces, or b\" making a

sign with their hand or ,,'hateyer comes naturalh. After this, the

teacher giyes the students a little time to recognise the mistake and

correct it. The student ma\" not know "'hat to say, or make another



mistake. In this case, the teacher can ask if an~'one l'Ise in the class

can do the example correctly, 1f there is none to pro\'ide a good

ans",er, the teacher gi\'es the correct forms. To support this tdea,

l.arsen-l·reeman(19Rl:(j5) asserts:

Fbl' /l'(ulu'r /J'orKJ /J'i/II /bl' J/llr/Ol/J ill ,~I'//ÎlI,~ /IU'III /0 J('lr

(orrl't'!. S/lIril'lI/J ail' 110/ /lloII,~/I/ /0 ll'an; 1IIII(b ~l /Iu' /l'(uller

lIure/y Jllpplil'J /bl' (orr('t'! lall.~lIa.~I'. S/IIr/I'II/J IIl'l'ri /0 ll'anl /0

liJ/1'1I /0 /lu'IIIJI'/rI'J allri /0 (Ol/Ipal'/' /Iu'ir OJJ'Il prorillt'!ioll /J'i/II

/bl'ir ri('/'e/opill.~ illller ('ri/('ri(). If /bl' ,1'fllr/I'Il/J are III/able /0 Je/(
(OITI't'! allri pl'{'/'J (allllo/ /JI'/p. /b!'!1 /bl' /l'(u/Jer JJ)OIt/ri Jllppl)' /111'

(OITI't'! lall,RII(J.~I'. IlIt/ ollly (l,Î (J I(JJ/ 1'001'/

To sum up, it is suggestcd that most of the
. .
tnteractton tn

general Lnglish classroom tS from the teacher to the students.

1:lankh speaking, there ts a little student tn1ttatton and little

student-student interaction. l:e", teachers said that the\' tn studcnt-

to- student interaction tn chain drills or ",hen students take

different ro1cs in dialogues. IIo",eyer, this interaction is teachcr

directed. In short, most of the interaction is bet",een teacher and

students and is initiated b\' the teacher.

Commenting on communtcat1\'C actt\"1ttes, students need the

experience of a meaningful communication if the y arc to 1carn to

use the language. If students arc to say anything meaningful, they

need to feel that peop1c arc listening to \\'hat the\' are saytng not

ho\\' the\' are saytng tt.

i\laking mistakes in a foreign language use is normal stnce

natiyc speakers constantly make mistakes ",hen they arc speaking as

II a rtn cr, (1 9 R.1 : 4 R ) sa ys:

Fb(')' IU'Ji/(}/1' (Jllri J(q /bl' .1'(11111' /llill,~ ill riilli'rl'll/ JJ'(~YJ (Jllri /Iu')'

ol/!'!I d/(lIl.~(' /Iu' .l'lib/et'! ~lll'II(J/ /Iu~)' (JI'/' J(J)'ill).!, ill lIIiri-JI'Il/I'Il(I'.



(ha informants said that the textbooks they use arc highly

examination oriented. 1!cnce, reading and writing skills become the

most Important acttntles to be deyeloped with littIe emphasis on

Itstening and speaktng. \X'hat is more, the textbooks do not contatn

enough com mu n tC a t1\'C ac t1\'at cs. L ven the few co mm un IC a tt \'C

cxcrcises thc\' contain fail bccausc thc\ arc not sufficicntIv relatcd

to thc student's tntercsts. 'l'cachers and students worked and

continue to \\'ork through them for years. 1[owever, at the end of

their studics, students arc vcn good at answcrtng multiple-choice

Ljuestions, blank-filling, but arc unable to answer eyen a simple

Ljuestion in spoken J·:nglish.

Regarding the talking-time on the part of students and

teachers, the first group 57.3 11
11 said that students talking-time

should be promoted. lIo\\'ever, if the\' do so, the\ will not co\'er thc

wholc programmes which arc often too vast. 'l'hl' second group

41.2 11
Il said that in man~' classrooms, it is the teacher \\'ho does most

of the talking. Instead, spcech-work docsn't mean tcacher-talk. This

ma\' mean that in a fort y fi\'e minutes lesson, each studcnt might

speak for an ayerage of onl\ a few seconds. No \\'onder so man\

stuJents arc pOOl' at spokcn I·~nglish. Specch-work then, means

primarih' studcnt-talk. In man\ c1assrooms speech-\\'ork tS

ncglectcd. Ilo\\'e\'cr, a tS a vitallanguagc sktll in teaching/learning a

forcign language.

Concerning the cffecti\'e communIcatIon of studcnts in fourth

form, aIl tcachers 1()()1111 said that the~' cannot expect studcnts to br

communicatiych effectiyc at this leyel. îï1e~' suggcsted that, at that

stage, students \\'ill know onl~' a ycry small part of the language. /\t



this le\~el, students will ha\~e only a limited amount of J':nglish at

their commend.

Concerning the lmportance of group and palr \\'orking, the

majority of teachers ()7 U
{) arc worrted about the use of the students'

n a t iy e 1ang u age in mon 0 1in g u a1 gr 0 u p s . :\ gai n, in c 0 rr e c t n e s s, n 0 i ses

and indiscipline arc other teachers' \\~orries whcn pair work is used

particularly with children and adolescents. \\'hat is more, there can

be more use of the students own language rathcr than l':nglish

dur in g pra ct ic e and co m m u n 1c a t 1\' e a ct 1n t 1es; part ic ul a ri y w he re

students \\'orking in pair or group, share the same natiye language,

there is a tendenc\' for them to lTyert to that language when the\'

find the task hard.

Regarding t hose who found that working in palr and group as

a yital language teaching ability 33 u
u, they said that it seems to be a

gooJ idea to familiarise students with pair-\\'ork at the beginning of

a course by gi\'ing them this kind of short, simple, task to perform,

etc. It immediateh' increases the amount of students practice. As

the\' get used to the practice of working in pairs, the teacher can

extcnd the range of acti\'ities being offereJ ..'bout how students arc

put ln pairs, teachers will ha\'e to decide whcther the\' will put

st l' 0 n g st u den t s \\' i t h w e a k st u den t s' 0 l' \\' h eth e l' the \' will yan the

combination of pairs from class to class. i'dan'" teachers adopt a

ranJom approach to puttlng students ln palrs while others

deliberately mix students \\'ho do not necessary sit together. To be

frank, there seems to be no research to glye an answer to the ideal

combinations of cither patrs or groups. Simply, the teacher should

pfobably make deciston based on the particular class and on



whether he wishes to put special students together, whether he

wants to do it at random b,' the letter of the alphabet which beglns

the student's name.

This way of doing allows students to use the language and also

encourages them to co-operate which IS itself important for the

atmosphere of the class. The teacher is then seen as a controller and

he is no longer oppressi\'cly present. Students ha\'e to help each

other to use and learn the language.

Iloweyer, as noted by the same teachers, a lot depends on the

task the teacher has set and on his attitudes during the actiyity. If,

for example, a teacher goes and concentrates on one pair or group

in the corner of the classroom to the exclusion of the others, thcn,

indeed, the rest of the class may forget thetr task and start playing

about. Pai r work IS therefore a w a,' of
. .
Increaslng student's

partIcipation and language use and It can be used for a great number

of acti\·ities.

Concerning the areas of language to be emphasised, different

opinions haye been noted. 'l'cachers satd that ail depend upon the

approach chosen. If, for example, the Crammar-Translation

i\Icthods is used, yocabulary and grammar are emphasised. In other

\\'ays, reading and wrttmg arc prtmary skills that the students work

on. There is less
. .

attention glyen to speaking and listening. The

Direct I\Iethod, on its part, emphasises \'ocabulary O\'er grammar

and oral communication is secn as basic. ln the same way, the

Audio-Lingual Method emphasises structures oycr ail the other

areas. The syllabus is typically a structural one, \Vith the structures



for any particular unit included in the ne\\' dialogue. Vocabulary is

also contextualised within the dialogue. \\'hat IS more, thc

Communicatiye ;\pproach emphasises language functions O\'er

fonTIs. T~'pically, although not alwa,'s a functional sdlabus is used

and a \'arietr of forms are introduced for each function. In short,

these were different pOints of \'iew from teachers about what areas

to be emphasised during \':nglish class. The\' would like to

emphasise the four language skills.

\\owC\'er, since textbook and curriculum arc highly examlnatlon­

oriented, they are obliged to focus on grammar so that students pass

different examinations. Otherwise, they will be considered as \'en

bad teachers because of the students failure.

!\ltogether, the researcher's findings on the teachers'

approaches IT\'eal that most of teachers use the tradition al approach

when teaching Lnglish. Thus, we conclude that the traditiona!

approach used by most of teachers affects the teaching of \·:nglish.

The approach onh emphasises two skills of language:

reading and writing. Littlcwood (19H4 : H6) comments that a good

approach to teaching \':nglish should aim at JC\'eloping all the four

skills of language. The use of the traditional approach affects the

teaching of Lnglish negati\'ely because it denies him the opportunity

to dn'elop the other two skills : listening and speaking which arc

important in communication. Structural methods are followed b\'

teachers rathcr than teaching learners the four skills of language so

that the~ can communicate meaningfully and effecti\·el~·. Concerning

modern approaches to the teaching of Lnglish ",hich arc kast used

b\' teachers, the\' would affect the teaching of Lnglish positiyely



because the~' aim at deyeloplng all the four basic ski1ls of language

which are a prerequisite for communicatiye competence.

IV.3. Data from teachers on the suitability of the teaching

materials

Different scholars ha\'e suggested their \"1ews about

"1·~Yaluation". To begin \\'ith, eyaluation is concerneJ with making

judgement ln the field of education. It lS also about proyiding

feedback, the gathering and pr0\"1S10n of information on the

working of, and processes \\'ithin a curriculum in operation.

Regarding to

published 111

Lnglish Ski1ls

1973 b,· "La

!-'cH j'ourth )'orm Pupils, lt was

Coordination de la Réforme des

Programmes Scolaire". It was reyised for the first time in 1984 by

BEPLS. TodaI', "'e are working with the new reyised edition written

and printed in BLPLS ()'ebruary, 1(96). Concerning the approach

b e h in d the b 0 0 k, i t i s st r u ct u raI h' -bas e d .

)'~nglish Ski11s 1"<)1' J'ourth Form Pupils is a textbook intended

for 4 111 form students, It is made of students' book, teacher's guide

and cassettes, but these materials are not ayailable in ail of the

secondary schools. The textbook contains ten units, but only eight

among them compnse a basic text, a listening and reading

comprehension texts. The remaining units that is unit four and unit

te n cOin p n se re \"1 s Ion gra ln ln are x e r Cl ses.

The fol1owing is the format of each unit. The teacher begins

with an introduction \\'hich may be a set of dialogues or an,- short

text related to the basic text. After this, the teacher presents and
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explains the basic text. At this period, the tcachcr reads and

students listen to the text ; they repeat and the teacher giyes the

necessan yocabulan and grammar explanation. Coming next is

structure exploitation. This phase contains a \'ariation of exerciscs

where the teacher can make his choice. Basic texts contained in the

textbook arc supported by listening comprehension tcxt, reading

comprehension text, dictation text and games for language learning.

1n the same lines, lt lS suggested that eyaluating a teaching

matcrial should be made \Vith too much care. In his work, f\1aking

the most of your textbook, (;rant (1987 :118) sars

Of (0111'.1'1', I//(' jJl'ljL'd lexlbook r/Ol'J 1101 ('.\:1.1'1 ,. Il/II 1/11' bl'JI book

aral/able /or)'oll allr/)'ollr Jlllr/elllJ (l'rlilill/)' r/Ol'J.

Sometimes, there is no choice. But, a number of researchers

haye suggested sorne crtterton to choose the best textbook. It

should satisfy the fol\o\Ving conditions. hrst and foremost, lt

should SUit the need, the interests and abilities of the students.

Sec 0 n dl\', 1t shou1d sui t the te ache 1". l\ n d th i rd 1y, ft mus t me e t the

needs of official public teaching syllabus or examinations. More

than that, the best textbook should be communicatiye. In other

\\'ords, students should be able to use the language to communicate

as a result of using the book. i\!oreoyer, it should fit the objectiyes

and the course should be teachab1c. To be successful, there must be

additional materials to supplement the textbook such as teachcr's

guide, tapes, cassette recorder, etc. L'nfortunatelr the\' arc not

ayailablc at sorne schools.

Talking about the o\'Crall impression of the textbook : Lnglish

Skills l'or \'ourth \'orm Pupils, one ma\' conclude that students
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likely Jo not finJ the textbook interesting. '1'0 start with, it is not

attracti\T consiJering the a\'erage age of the stuJents. They Jo not

enio~' using it although it is partly acceptable since it contains sorne

topics rele\'ant to BurunJi culture. h>r instance, unit two anJ three

Jeal with "Ilunting in BurunJi", unit fiye Jeals with "Marriagc" anJ

so on. These themes reflect BurunJi cultural n'ent. IIoweyer the\', .
Jo not mect toJar's stuJents' neeJs anJ mtercsts. NowaJays,

stuJcnts neeJ to be communicatiyeh' competent tn the target

language, the\' neeJ to improye the use of the targct language not

the kno\yleJgc of it.

Of course the textbook contatns li few communtcattye

acttY1ttes though the\' arc not enough. I\lore than that, the time

allotteJ to them is insufficient. '1'0 meet the stuJents' neeJs anJ

111terests, toJa\''s textbook shoulJ contatn authentic materials

releyant to real life anJ stuJents enioy using them. ToJay's English

ts too much concerneJ with new inyentions about telecommuni-

catton, meJicine, agriculture, transport anJ so on. It is no longer

concerneJ with traJitional themes like "Ilunting", "TraJitional

meJicine", TraJitional "marnage etc. To support the iJea of

choosing the best textbook, Cunnings\\'orth (19H4: 96) sars

'l'II{' IN!JI le.\:II)ooK J/JOIt/ri IN' aJ t'olllpre/JwJil'i' aJ pOJJil)le,

ill{';ll(lill.~ III{' leadlill.~ o/prOllll/lt';alioll rlJ !l'el/ {IJ I/Ji' leat'/Jill.~ 0/

.~rr./lll1l1ar (JllrI l'O((.t!Jlt/aI7' SOIl/i' a111'/1 lirJ/I J/JOIf/ri a!.ro I)i' .~il'I'/I 10

/i Il h i Il)!, Ji' IIIeIl r'e .1' 10 /or!JI riiJ({/ It r.le' (JI/(I I/J e le a l'Il cr J/J 0 It / ri IN'

preparerl /01' rw/-/iji' IrJlI.~/((I.~e If Je. Jltd, aJ laki".~ pi/rI !Il

l' 0 Ill'/' rJal i 0Il .1' a Il ri oll,l'r i Il 1l'ra â i 0Il .1' • /1 iJ 1) eIl el' /0 l' a 1i' ).:Il) 0 0 k 10

1)1' 100 (Olllpre/JellJil'l' III{/II ilLJItIJJ/i/fllia/.

:\fter talking about how shoulJ be the best textbook, what

shoulJ be the criterion to take into account \yhile eyaluating tt, \\'e
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sa\\' that it \\'as not an eas~' task. Therefore, one should not make an)"

instant decisions. Ile or she should tn to ayoid making judgement

that are too hasty, particularly if the textbook appears to be rather

unusual ln lh format. \\'e should perhaps, reslst an\" natural

tendencies to fayour \\'hat seems familiar. Jn the same perspectiye

on the prob\cm of eyaluating a textbook, Crant (1987 119)

obseryes :

Il iJ Ilol l'tH)' 10 l'/'a/II(/II' il II').:I/JOOK ill a Jhorl lill1l'. 1\1 OJI 01 NJ

!i(J/'1' had Ihe o ..periohl' ~l pNb/iJhl'rJ' repreJelllaliFeJ (a//illg

l'ON Ild a tld da::;::;/illJ!, If.i JI'il h 1heir II('JI' bOOKJ. AIrJlO' ~ll heJe bookJ

al(' beaNlijN/!)' prl'Jl'Illed, /l'ilh ja::;::;)' (ONrJ, atld allnuliFe

arl/l'ork /l'hid, diJ/nu/J Ihl' e)'I', alld r/N//J Ihe braill. SOll1elill1eJ,

IN ilre Ill/(ier JOIIII! prl'.LWrl' 10 maKe il (jNÙ'K r/eàJioll. l\1'JiJllhiJ

preJJ/f1"l' ! IIlJ/l'ad, dl'àde {/Ihl' booK: i.Î JI'orlh /ookill,~ ill lI10re

(/rH l' (J'.

,\ sama t ter 0 f fa ct, the t cac h e r 's b 0 0 k is a gui d l'ab 0 u t h 0 \V t 0

go through the en tire textbook \\'ith a \\'ide-ranging approach. The

teacher's guide giyes him or her sorne hints of the methouology he

or she ma\" folIo\\' to extend the list of items to de al \\'ith ln

classroom. In this study, the researcher is more concerned ",ith the

students' book than the teacher's guide ..

To understand the content of each unlt, the students haye first

to understand ",hat is contained in the basic text. The basic text is

norma11~' a conyersation in \\'hich t\\'O or more persons arc engaged.

They haye got l'oIes to perform. These l'oIes inyolye the use of sorne

grammatical structures and lexical items \\'hich make a text. In each

unit, at \cast one grammatical structure is introduced. ~fost of the

grammatical structures arc giyen \Vith reference to the basic text and

not to the reading text. ,\11 the basic text arc supposed to deyelop

the students' speaking skills through conyersations in c]assroom.
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The reauing tcxts in their turn ueyelop stuuents' abilit\, of the

reauing skills,

Despite a short note ln the students' textbook stateu b\' the

textbook \\'riters in BLPF~ (1996 : 3) :

... i/')'oll ({JlI ,\Î{/JJ/i/II/I' o/her )J'ordJ al/d phrascs for /hOJC il/ /hc
dia !ol/I es, JOli }J'il! IN' a/Jie /0 lue )J'ha/ JOli !/(Jl'e Il'(Jrl/l'd oll/sidl'
/hl' dassroolll. YOII )J'il! /Jc a/J/I' /0 ,,-peak J~'I/)!,lis!J /0 )'ollrjl"il'llr/s
for .1/111 or pr{u/ia. YOII }J'ili /JI' a/J/I' /0 /a!k /0 l'iJi/ors .1"0111

I/i'l~~h/Jollril/,~ J~I/,~!ish ,\-peakil/,~ (olll//ril'J.

The textbook, English Skiils l'or h)urth Fürm Pupils lS

howeycr deficient in sorne of the foIIowing "'an

i) It uoes not contaln clcar genult1e communlcatlye actlnt\'

a t ail

ii) L\'en the few communlcat1\'e actl\'ltles 1t contalt1s arc not

enough

iii) It emphasises t\\'O skills reauing and wrttlt1g

\\ith respect to English Skills ror l''ourth Fürm Pupils, the

skills to be uealt with arc mainly reading anu writing. This has been

il1l1uired uuring the researcher's classroom obse1"\·ation. Stuuents

were yen goou at reauing passages anu fiIIing blanks. But if H)u ask

them to say something in l':nglish, most of them were unable to

utter any \\'oru in the target language. The textbook fails to create

opportunities for stuuents to say what thc\' want to say. Therefore,

the teacher shoulu be aware of this anu introuuces communlcatlye

actlntles. In other worus, the grammar containeu in the textbook

seems to be a compilation of cxcrcises useful in tcrms of their



number not ln the way they contribute to the mastery of the

language itself. Therefore, at the end of their studies, students are

incapable of using the language. They ma~" know its grammar or

system but the\' cannot communicate in it.

L n ~1is h S k ill s For 1'" 0 u rt hl" 0 r m P u p il s doc s no t und e ri in l'an y

particular approach, Different approaches are therefore presented in

it. hrst and foremost, the textbook adyocates the Audio-Lingual

Approach. To bcgin with, new \"ocabularr and structures arc

presented through dialogues. These are lcarned through imitation,

repetltl0n and students' successful responscs are positiyely

reinforced. The Direct ~fethods is also introduced in the textbook.

'l'cachers belie\"e students need to associate meaning and the target

language directh-o

\\"hen the teacher introduces a new target language word, he

demonstrates ltS mcanlng through the use of real-life words,

piC tu r es, et c . Ilcne \" e r t r ans 1a tes 1tin t0 the s tuden t s ' n a t 1\" e

language. \,'e also notice the use of the Communicatiye I\pproach.

Students are expected to use the language a great dcal through

communicati\"e acti\"ities such as games, role-plays and problem

s0 h" in g tas k s . Act i \" i t il'sa r e 0 ft en ca rr i e d 0 ut b Y st u den tsin sm a II

groups ln order to maximise the time allotted to each student for

practlSlng the target language.

;\s it has already been shown in the abo\"e lines, the textbook

for 4 '11 form pupils embodies more than one approach. ]n other

words, lt does not underline clearh- an\, particular approach .

.\ccordingly, wc can sa" that there is no one approach that is to be
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regarded as the most succcssful teaching of language for effectiye

corn m u nl ca t 10 n . Th a t 1S \\' h y a p pro ache s 111 te achi n g / 1e a r n in g

process should be interdependent.

j'Of this, eyaluation measures and assesses the Yalidit~· of the

content \\'hether it suits the objectiyes, and \\'hether the mcthods are

appropriate for conycying the content and achieying the objectiycs.

Table 3 Availability of teaching materials

1 PLlctlCl! cotlsideratllltl Proportions ({1 (J)

y cs ~o Total
--

\ \ ,[ i l ,till!! t \ () ~. ma tcri,ll s tH H2 too

H2 11
11 of our informants said that thcy do not haye intcgral

parts of materials, apart sorne schools that \\'e had carlier callcd

bettcr-off- schools which were eLJuipped \\'ith reasonabh stocks of

teaching materials.

hH the other schools, they haye at least the teacher's guide

and onc or two students' books. Again, a good number of schools

do not use cassctte-recorders, tapes, tcleyision, ctc bccausc they do

not haye clcctricity as cncrgy. !\lso, lack of matcrials in sorne

schools is somcho\\' causcd by thc financial problcms. Books and

othcr matcrials arc ycry cxpcnsiYc and not readily ayailablc in the

Burundian situation. ;\boyc aIl, somc classcs cspccially communal

collcgcs arc often ycry largc with as many as scycnty studcnts or

morc. Still, schools that haye librarics arc stocked with limitcd

forcign matcrials which cannot adcLJuatcly proyide for a largc
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numbcr of students found in sorne classes. ]':yen those who said "CS

(lK"ll) are equipped with n~1"\' limited materials and traditional ones.

Table 4 Materials appropriateness

Dnlgn Proportion (" ,,)

y cs .'\ ( ) To tal

\ Il Il r () Il r LI te dnlgn ~3. Cl :)Cl.~ l()()"o

.\mong fifteen teachers, 56.4 0
0 found the design of materials

inappropriate whereas 43.6 0
0 found it comfortable.

Some teachers suggested that there is no conncctl0n between

texts and themcs found in Lnglish Skills J'or I-"ourth J"orm Pupils.

The main theme contained in the basic text i.e. the unit has nothing

\\'ith subthemes which are 111 the Reading and Listening

comprehension texts. ln addition, the grammar ln the courscbook

seems to be a compilation of exercises useful 111 tcrms of their

number not 111 the wa" the\' contribute to the maste1"\' of the

language functions.

Those who found the coursebook appropnate said that themes

111 lt are relatcd to the Barundian situation and found in eye1"\'

student's enyironment. l\1oreoycr, tcxts are relatiyeh understood. At

this stage, the teachcr has a grcat role to play: he has to assess the

student's aims, their likcs and dislikes, their strengths and their

weaknesses. Ile has to decide what methods and materials are most

approprtate for the studcnts. It lS also the job of the teacher to

decide whether to use, adapt, replace, omit or supplement the

mcthods and materials uscd in the textbook.
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Table 5 Teachers feelings towards the subject and content

rUhlect "nci cuntent
1 Proportloll ( (1 0)

l'es ~o ~o <1ns\ver T 0 t<1\

1 Rcicv,lllCC to students' nccds ..j.().8 )8 1.2 100 0
0

Concerning 4().R O
o of tcachcrs agrccd that subject and content

are rcln"ant to students' necds. But 5Rll o said that the\' arc not

satisfied with the rcln"ance of subject and content to students'

needs. Now that the students are cager to communicatc in Lnglish,

they arc facing thc coursebook content which docsn't emphasisc

subject and the content ha\"e recogniscd thc l'ole of teachcr to

decide on the actiyities he is going to do in class. Sometimes, it is

impossible for him to foresee some contexts and situations in which

students will probably use l':nglish. !\nd 1.2 0
0 of the teachcrs did

not pr()\"ide an,' answer.

Nn"crthcless, few textbooks pnn"ide subjects of genutne

intrinsic interest. According to our informants, En~lish Skills \;or

!"<)urth hHm Pupils needs to be improyed as far as subject and

content are concerncd to mect the students' needs. This would allow

the students to know the approprtate language to be used depcnding

on thc context and
. .

situatIOn. For example, unt ts ma\' describe

someone tra\-elling in a foreign country. The passengers mav be

described at the airport, how to ask for information, what to carry,

what conditions to fulfil in order to be allowed to tra\"el, etc. The

students ma\' be learning at the same tune the language and

sOll1cthing about trayclling. Tcxts ma\' also describc somcone
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Inyolyed ln business. This ma)' lncrease the students' lnterest

because the\' would be dealing with realistic acti,'ities.

It would be interesting if students could be much trained in

speaking skil!. l'nfortunatcl~', textbooks at their disposaI arc based

on audiolingualism which emphasises the formation of mechanical

exerclses in a form of drills than communicatiye acti,·ities.

l'cachers would like communlcatlye exerClses to be more

focused on, ln order to help studcnts to impro,'e the ability, ,yhile

glnng their points of ,'iew. Some of them added that the)' are glad

to sec students enjoy speaking l':nglish when the\' han: occasions. It

was a great pleasure for them because in that case, the\' ma\' assess

the i r co mm uni ca t i"e competence.

1n the samc lines, \\ïddowson (19H4 215) noticed that

Total

teaching for communication in\'ol\'es shifting the cmphasis from

language as such to ItS usage to achieye communicati,'c enos. It also

in,'olyes focusing on learning objecti"es, referring not to what IS

actually being taught in the classroom, but the oesirco outcomc of

the teaching actl\'1t\'.

Table 6 Teacher's feelings about skills ln the coursebook

[Skill s_· 1_ ProportionsC' 0)

1 ives INo
f--l-~-al-a-n-c-e-'s-s-k-il-ls-·-11_2_3_._3 ---l[(-)-.7---------1---1-()-()-O-o---------j
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7(l.jUll of our informants saiu that skills arc not balanceu in the

coursebook and 23.3()() founu skills balanceu. As alreauy noteu by. .
the researcher uuring his classroom obseryations, the great majority

of teachers concur with him when they suggesteu that the textbook

Lnglish Skills 1"<)1" 1"<)urth }'orm Pupils giyes more importance to

grammar anu reauing than listening anu speaking actiyities. That is

wh\" after their stuuies, stuuents arc goou at writing actiyities but

yen bau at oral ones.

The majorit~· of teachers mentioned the problem of ttme. ln

fact, the tcxtbook is yast anu teachers are obligeu to run after time

so that to enu the programme. Because of the
. .

ttme constratnt,

teachers neglccteu listening anu speaking actiyities for the sake of

coyering the whole programme.

Table 7: Guidance ln the coursebook

(; lIllL1llL'l' Pr(lportions (" 0)

y cs ~o l'\o ,lnS\Ver Total

1. Fngllsh kno\\'leLige 5<) ~1 - 1() ()lI 0

2. \[aterLlls clcMI\' \\·rttten and ~7 51 2 10()"o

o 1) 1(' c t 1\' l' S c!e,lrh' s LI ted

.1. Cle,lr g LI 1Li ,1 n c l' ~() 5<) 1 l()()"o

~. \ppr()prlate ohjectl\'es 3H CJ2 - l()()"o

.\mong fifteen teachers, 59 11
11 arc satisfieJ \\'ith the coursebook.

The\" menti()neu that English Skills l,' 0 r I;ourth Form Pupils

compnses grammar, that stuuents neeu to make t heir

cotn tn u ntc a tto n, \\' hile speaking or \\'nttng. Those who said no (41 11
Il)

are aware of yarious grammar exercises in the textbook. 1[oweyer,
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grammar lS not sufficient for a learner to make a meaningful

conyersation. :\bout the way the coursebook lS written , 47 11
11 are

YUitl' satisfied. They said that texts ln tt arc clear without an"

reading problem. For the other group, 51 0
0 arc not satisfied with the

wa~' objectiyes are stated. As a matter of fact, any modern teaching

materials should haye clear objectiyes. Neycrtheless, the coursebook

I~nglish Skills ]"01' h)urth h)1"m Pupils does not contain clear

objectiyes.

Table 8 Teachers' opinion about the coursebook
1

Opinion 1 Continuing 1] mproye To tal 1

Proporrions( ° ) ~ 1 69 1 (li)0

.\s it can be obsen"ed through tables and comments from

teachers, the ayerage of ~11111 would like to continue using the

textbook as lt is now stated. But the great majorit~, (69 0
11) of th cm

would like Lnglish Skills 1'"<)1" ]'ourth 1'"<)1"m Pupils to be impro,"ed.

The change concerns the objectiyes and the choice of topics. Not

onh ,\·rtttng and reading arc important, but listening and speaking

should also play an important role. The improyed courscbook

should haye to include sufficient and genu111e communicati,"e

actlYltlCS.

l'rom the rescarcher's findings on the suitabilit\' and

ayailabilit\' of teaching materials, the conclusion is that ; teaching

l':nglish is affected b\' 1ack of suitable materia1s. In the same

perspecti"e, Streyens (198~ : 16~) concurs with \\"right (1976 : 87)

that matcrials affect the tcaching of l':nglish positiycly becausc the\'
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can bl' used to contextualise language, foster and mottyate

communtcatton betwecn learners in and outside the c1ass.

Tl'achers indicatcd that if the\" had enough materials to

support their efforts in teaching l'~nglish, they would teach better.

Their yiews are supported by Streyens (19~n : 81). He understands

that it is a practical reCjuirement of language learning and language

teaching process that learners should haye an extensi\'l' range of

different matcrials becausc the bigger the choice, the more effectiye.

hnaIly, aIl teachers agreed that ·the materials the)' use are not

suitable for proyiding the language yarieties of the students' needs.

The text alone is inadeCjuate in pro\Oiding language \"ariettes to suit

the students' needs.

IV.4. Data from students on their attitudes towards the subject

Table 10 Students' attitudes towards English

studcnts
,

,) t t i t u d cs Positi"c ,lttitudc ( li li) :\cg,ltin' attitudc (li n)

Fngllsh 100 -

Te,l che r 81.3 18.7

Courschoo k ~2.8 -P.2

'1\\"0 hundred and fort\" students in fourth form from the

se le c te d sc h 0 ols in Bu ju m bu ra \\" e r l'in \"C s t ig a te d . T 0 st a rt \\" i th, a Il

of them 1(l()11 Il ha\"e positi\Oe attitudes towards the subject. They said

that thl'\" like Lnglish \-er~' much. It is a language used in l',ocrything:

business, administration, politics, high technology, etc.

Talking about students' feeling during Lnglish class, our

informants said that the\" are ,oen- relaxed; first of aIl because the\"
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somctlmcs hayc lcssons tn a classroom \\'hcrc the\" arc as

comfortablc as possiblc; thcrc, arc cas y chairs, soft lighting, atr-

conJitioning, music, ctc. Thcsc arc ail a\'ailablc to contributc to a

rclaxing cnyironmcnt. SeconJI\" bccausc Juring thc coursc, stuJents

hayc to sclcct targct languagc namcs to go along \\'ith thcir nc\\'

iJcntitics.

Jt IS be1ieycJ thcrcforc that if stuJcnts are rclaxcJ anJ

confiJcnt, the\" \\'ill not nccJ to tn harJ to lcarn thc language. It

\\'ill just comc naturally anJ casily. In aJJition, stuJcnts ha\'c also to

choosc targct languagc namcs on thc assumption that a nc\\' iJcntity

makcs thcm fccl morc sccurc anJ thus morc opcn to lcarning. To

makc stuJcnts fccl at casc Juring Lnglish class is to rcJucc thc

strcss thc\" fecl \\'hcn stuJying foreign languagcs. ln their points of

ytC\\', thcy \\'oulJ likc to bc allo\\'cJ to spcak \\'hcn the\" arc rcaJ\".

Othcf\\'isc, forcing thcm to spcak bcforc \\'ill onh creatc anxtct\".

StuJcnts also like tcachcrs to gt\'C thcm opportuntttcs to

cxprcss thcir inJi\,iJualit\" b\" ha\'ing thcm sharc their iJcas anJ

optnlons on a regular basis. As Littlc\\'ooJ (19Hl : 94) suggcsts :

ThiJ IlelpJ JilldelllJ I() illle,~rall' Ihl' f()J'('z~1I Itlll,~lItl.J!,e JJ'ilh Iheir

() JI' Il Pt'rJ () Il tl liU tlll d Il'11 .1' 1() .Ii'el IJJ () rI' l' IJJ () 1i () Il tl 1!y .1(' O{ 1'1' JJ' i 1Il il.

StuJcnts aJJcJ that the\" arc \'cry rclaxcJ \\'hcn J':nglish class is ta

s t a ft . .\ n J m a tH 0 f the m \\' 0 u1J 1ikc a II t h cri m c top r a c t tc c t t b \"

communicating: first, bct\\'ccn stuJcnts anJ thcir teachcrs, anJ

scconJ, bct\\'ccn stuJcnts anJ stuJcnts. 1Io\\'c\'cr, they arc obligcJ

to shift from spcaking to rcaJing anJ \\'rtt111g to preparc national

tcsts anJ other \\'rittcn cxams,



Concerning their teachers, the great majority of studcnts

R1.3{) Il agreed that the\" haye good teachers. But some students said

that their teachers arc not totally good. hrst, because the\" arc yet"\'

fast, second, because the y use difficult words so that students do

not catch the message, third, because they sometimes do not make

aIl the students participate in l':nglish class. They just work \Vith

thOSl' '\'ho arc good at Lnglish and neglect the rest of the class. As a

conscLjuence, the neg1ccted students become demotiyated and begun

to do others things.

Commenting on the textbook, 52.R II
" arc satisfied with It. The\"

said that the book is \\'ell written and texts From It are not too

difficult. The students also like yarious structures \Vhich help in

writing skills.

1[oweyer, 47.2 11
11 arc not satisfied \\'ith it. They do not like the

courscbook ; first, because it is too big and teachers are obliged to

run after time so that to coyer thc programme. Second, because it

contalns topics \\'hich arc not related to students' today's needs. To

sum up, It IS worth suggesting that students, like their teache1's,

would like the textbook to be imp1'oyed.

ln conclusion, findings on the students' attitudes towards

l':nglish show that teaching English is affected by students' posltlye

or negatlye attitudes. Commenting on It, J.ittlewood(19R4:132 )

1'ealised that students who haye negatl"e attitude towards the

su b 1e ct, the \' w il! n 0 tIc a rnit. ! \ s car licr 0 b scry e d in the 1i ter a t ure

l"l'Yic\\', learning will cffectiyely occur where positiye attitudes exist.

It is the1'efo1'e the job of teachers to t1'Y to discoyer their students'

attitudes towa1'ds thei1' subjects. \\'he1'e negatiye attitudes exist the



teachers' efforts wdl be frustrated. :\ccordtngly, teachers should

influence their students to dn'elop posttt\'e attitudes towards

l':nglish.

\fter thts 4 th chapter which dealt with Data ana]nts and

tnterpretatton of results, the 5th h .capter ts concerned wi th the

d rawin g () f age n e rai con c 1us ion as \\' e Il as g t \"1 n g a sct 0 f

recom mend a tion s.



CHAPTER V : GENERAL CONCLUSION AND

RECOMMENDATIONS

V.1. General conclusion

The st u d y w as toi n \T s t ig a tes 0 me 0 f the fa ct 0 r s th a t a ffcc t t li e

teaching of l':nglish at junior colleges especially in 4 tiJ forms. The

researcher in\'estigated some of the factors which handicap and limit

the teachers' efforts in teaching Lnglish b~' stressing aIl the four

basic skills of language. Also, the researcher has assessed the

suitability of l':nglish Skills 1"or 1"ourth hHm Pupils to Burundian

studcnts gtyen their social, cultural linguistic background, and

taking into consideration their immediate and future needs.

Chapter one of this stud" dealt with the researcher's atm b"

highlighting some of the factors that affect the teaching of Lnglish.

ln chapter t\\'O, the researcher made an attempt to relate the present

study to preYious ones and comments were made b" reYie\\'ing the

litcrature ayailable on the problems. l'hl' findings of the stud" has

been discussed and conclusions dra\\'n. The ultimate task of the

stud" was to illuminate the relation of approaches, matèrials and

students' attitudes t()\\'ards Fnglish to the teaching of Lnglish at

collegcs,

J'rom both teachers and students, it is possible to be aware of

situations of practical dail" life in which fourth form students \\'ill

need to use J':nglish. ln short, Lnglish will be used in studies,

rescarches, businesses, jobs, administration, diplomacy, etc. Ail

these sttuattons in\'ol\'c the need of linguistic skills such as



speaking, listening, \\'rttlng anu reauing. J !o\\'eyer, teachers anu

stuuents put much emphasis on reauing anu \yriting skills. Beslues,

teachers uiu not finu an appropriate balance of actiyities in Ln~lish

Skills l'or l:ourth J:orm Pupils. Speaking anu listening arc neglecteu

\\'hereas others arc rather grammatical than communicatiye, \,\'hat lS

more, lt lS belleyeU that the perfect textbook uoes not exist, that lS

t 0 s;n t h a t des ig n in g a n ap pro p ria t l'te a chi n g mat cri aIs 1s n 0 tan cas \'

tas k. ,\ s Cu n n in g s \\' 0 rt h (1 <) H4 : (i 5) 0 b se n'e s :

/1 iJ ra rI' ()' I!}(/1 a pie (1' ol p J( 1) liJ/I l' ri IJJ a 1l'ria !J iJ ))'1, 01()' a li ri
l'oIJJpll'l{»)' JJ(ill'ri 10 a)) illriil'iriJ(al 11'{Ji'/li)),~ JilJlalioll. '1'/1 al' iJ
)II'IU()' alll'{~)'J J(ope for JOIJ/{' IJ(laplalioll allri JJlpploJJl'I/lalioll

ll'Ilil-/' adriJ a pl'rJollal IOlidl allri IJJakl'.1' 1/11' II'JJOll //Jorl' riin't'I {/lui
n,Il' l'a III.

To teach a language, one neeus a lot of materials anu resources

to supplement his efforts in teaching, both in classroom anu outsiue

the classroom. i\laterials arc essential for contcxtualising language

anu enriching the learners' experlences. \\tth materials at their

uisposal, learncrs continue to learn at their o\\'n paces. i\laterials

proYiue yi\'iu anu authentic auuio-\'isual images transcenuing the

limitations of time anu space imposeu b~' the classroom enyiron­

ment. This helps to enhance the stuuents' motiyation anu inCl"eaSe

their tnterest ln learning. Their absence ln schools and school

ennronment hanuicap the teachers' efforts in teaching Lnglish to

the lT LI u ire u pro fic ie n c y le \" e 1s , t h a t 1sb\' St r css in g the f Cl u r bas ic

skills of language.

,\ t e ache r m a y bec a p a b le 0 f t e a chi n g 1·: n g1is h b Y s t rcss 1n g a 11

the four basic language skills but the approach useu in teaching

Lnglish ma\' hanuicap anu limit his efforts. An approach \\'hich
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affects the teaching of l'~nglish posit1Yc1y shoulJ a1m at JeYc10ping

the four basic skills of language. The traJitional approaches to

teaching Lnglish stress only two skills : reaJing anJ writing. The~"

Jo not cater for the other skills of listening anJ speaking. Commu­

nication is not limiteJ to two skills, but to aIl the skills of language.

The moJern approaches to teaching J':nglish stress all the four

language skills.

StuJents' attituJes affect the teaching of Lnglish. If the\" haye

negat1\'e attituJes towarJs the language, the\" will Jeliberateh

refuse to learn ft, anJ all the teacher's efforts to teaching them the

language will be frustrateJ. The teacher will Jo better where

positi\'e attituJes eX1st anJ shoulJ enJeayour to Je\"elop positi\"e

attituJes in stuJents.

V.2. Recommendations

l'ou ma\" haye noticeJ that 01ïg1nators of most of the methoJs

JiscusseJ in this stuJ\" take as their primary ~Vl enabling stuJents

to commun1cate using the targct language..\nJ man\" of these

ml'thoJologists emphasise the aCLJuisition of linguistic structures or

\'ocabulan. O\'erall, to make the teaching/lcarning of J':nglish more

successful, 1t is worth to take into cO!1siJcration the following

suggest1ons.

l.Tcachers of l':nglish shoulJ aJopt language tcaching

approaches which reflect recognition of changes in thc kinJ of

proficiency of the learners' neeJs. Teachers shoulJ haye anJ

seek know 1eJge about socio -cu 1tu raI en\'1rontnent anJ



background of the target language communlty. They should

also know how the language works in communication and how

It lS used successfully for understanding.

2. The goyernment and Î\linistn of l·:ducation should asslst

schools br pro\'iding them with instructional materials,

because of their importance in supporting the teacher's efforts

ln the process of teaching l·:nglish. These should includc

textbooks, audio-\'isual materials, etc. School administrators

should also endea\'our to enrich the schoo] cnyironment with

rcading \'isual materials.

3. l'cachers should be encouraged to produce some materials

and \'isual aid s 0 f th ci r own. j,'or exampl e, wall ch arts, short

essays, maps, plctures, cartoons, ad\'ertisements, etc. The

materials will support the teachers efforts in the teaching of

Lnglish \\'here commercially produced ones arc not a\'ailable or

eyen affordable. The materials should be photocopicd for use

both in class and outside.

4. Students should be encouraged to find their alternati\'e

sources of materials. 1'0 be successful, ther should be helped

by the head of the Lnglish department to cater for aIl

materials, they should be encouraged to exchange th cm and to

read books from other subjects, areas and libraries. Students

\\·ill benefit from exposure to different language yarieties.

S.The researcher recommends that regular sem111ars and

workshops be organised where teachers of l':nglish should



6<)

exchange ideas on approaches to language teaching. l':nglish

language should not be limited to grammar and structures

bases onlr. It should therefore be aimed at the communicative

value.

(l. In-sen'ice training and refresher courses for teachers of

Lnglish should be encouraged to eLJuip them with the modern

approaches to teaching L<:nglish which aim at devc10ping the

students proficiency in the language br stressing ail the four

skiJls of language.

7. Curriculum developers and materials Jesigners should atm at

producing materials geared at developing the basic skills of

language so that students may benefit from them by achieving

communicative competence in l·:nglish. 1'\lrthermore, the aims

of the l':nglish language course in secondan schools arc:

de\'Cloping the students' skills of listening, speaking, reading

and wrtttng. Besides, other subskills should be revised,

outlined and presented to teachers of l:nglish. It tS tmportant

for teachers to be \\'ell informed about the aims of the English

language course so that ther teach \\,ith the purpose of

achieving these aims.

H. Burundi National Lxaminators should make efforts to test

the four basic skills of language instead of the t\\'O skills:

reading and \\'riting. 1f the board tS to test a]] the four basic

skills of language, teachers will make efforts to teach anJ

develop these skills in students. This \\,i11 be a big step f01"\\'ard

in helping students stud,' Lnglish to aCLJuirc communicative
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competence other than mereh for passtng thcir wrttten

examtnattons.

<J. 'l'cachers should encourage students to dc\'elop postt1\-e

attitudes towards l~nglish so that the task of tcaching is

simplified. Negati\'e attitudes will negati\Tly affect the wholc

process of learning and teaching, because students will not be

c n th u s ia s tic t 0 le a r n and will n () t ta ke in t cre s tin t 0 wh a t the \'

arc learning howe\'cr much the tcacher ma\' tn to teach.

lI). It is flnall\' worth recommcnding that this study pro\'idcs

the background for furthcr rcsearch into the factors that affect

the teaching of l':ngl1sh.

,
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APPENDIX

QUESTIONNAIRE FOR TEACHERS ON THEIR

APPROACHES

1. \,'hich of the four language skills are often gtyen priority to

during Lnglish class ?

a. Reading

b. Speaking

c. \\'riting

d. Listening

i\Iake a brief comment

2. Do \'ou somettmes use language one during J':nglish class ?

'l'es No

Comment

3. ln ~'our opinion, does J':nglish tcaching process in Burundi focus

on passing examtnations or improYing communication?

Brief comment

4. Do accurac\" and f]uenc~' haye the samc importance during your

":nglish class ;J

'l'es No

Commen t
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5 . .\ c cord in g t 0 Y0 U, 1S S pcc c h w 0 r k (s t u den t - t al k) a y i t aIl a n g u age

skill )

'l'cs

Commen t

No

G. \\hat do you think your students arc good at ?

Reading-writing actiyities ? Listening-speaking ones )

Brief comment

7 .\ccording to \,ou \yhat should be the l'ole of the teacher yis a ns

to eHors and mistakes during communicati\'e actiyities ?

Brief comment

8. l)o \,ou think \,our students will be able to communicate. .

effecti\'ely in the target language at the end of their studies )

'l'cs

Commen t

No

9. Jn your opinion, is encouraging works in pairs and groups a good

teacher's organisational abilit\' ?

'l'cs

(:omment

No
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1(l. \\ould you rccommcnd cmphasising thc forms, patterns of

languagc more than thc communlcat1\"C functions of language?

l'cs No

Comment

•• , •• , •••••••••••••••••••••••• o ••••• o.· ••••••••• '" '" '" •••• , •• ,. '" '" ., •• , ••••••

.. , .. , .. , , , .. , '" '" '" '" '" '" '" ., .
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QUESTIONNAIRE FOR TEACHERS ON TEACHING

MATERIALS

1. /\rc materials (books, tapes, magaZines, films, cassette-rccorders)

a\-ailable at rour school ?

'l'cs No

Commen t

2. :\re the materials j'ou use approprratc for rour students ?

'l'es No

Comment

.3. :\re the materials at your disposaI ne\\' edited ?

Yes No

Comment

4. ,\re the subject and content of materials relcyant to the students'

need s ?

'l'cs

Comment

No
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5, 1s the r e a tH bal an c e b ctwc e n the fou rIa n g uag e ski]] s fou nu t n

\'our teaching materials )

'les

Comment

No

6, Do rou think materials which arc at rour uisposal giye enough

knowleuge to rour stuuents

y cs

(:omment

No

7, Do the matcrials contain clear guidance for the teachcr about

how the\' can be uscd to the best adyantage )

'l'cs

(:()mment

No

8 , .\ reth e mat cri aIs cIe a rh, w rit te n for \' 0 urs tu den t san d arc the
, ,

objecti\'es clearh' stateu for both stuuents anu teachers

'l'cs

Commen t

No

9, ln few worus, arc you satisfieu \Vith rour teaching materials ? If

r e s \\' h \' ? Be b ri cf
, ,

Hl. If not \\'hat changes \\'oulu you like to introduce to Lnglish

Skills (4 th form) ? Make a brief comment.



QUESTIONNAIRE FOR STUDENTS ON THEIR ATTITUDES

TOWARDS ENGLISH.

1. Do rou like English ';)

l'cs

Comment

No

2. \re rou relaxeJ Juring Lnglish class ';)

l'cs No

(:()mment

J. Do rou finJ l':nglish important thesc Jars ';)

l'es No

Comment

4 . .\ c corJing t 0 Y0 u, is i t P 0 s s ib 1eth a t a go 0 J kn 0 w1eJ g e 0 f L n g1is h

language will help you to get a better job than if rou know onlr

rour natlye language?

l'es No

Comment

5. Do rou like rour tcacher's attituJes Juring ]':nglish class ?

l'cs No

(:()mment
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6, Does "our teacher make his class tnteresttng ;)

l'es

Comment

No

7, Does "our teacher make ail the stuJents participate ?

y cs

Comment

No

~, Does rour teacher giye enough time to express yourselyes Juring

Lnglish class ?

l'cs

Comment

No

9, .\ r e r 0 usa t is fi e J w i t h r 0 urE n g1is h tex t b 0 0 k ?

1f res whr ?. .

1ll.] f not what changes woulJ you propose to impn)\'e it ? Be brief
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